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About the IPSCJ 
Established in 2014, the IPSCJ at the University of Northampton is a 
premier research, evaluation and consultancy organisation situated in 
the fields of public safety, crime, and justice. Positioned at the interface 
between practice, policy, and academia, the IPSCJ has delivered insight 
and innovation to enhance public service delivery models, 
organisational strategy, and service user outcomes. The IPSCJ 
collaborates with partner organisations at local, regional, national, and 
international scales to address key global challenges. The core mission 
of the IPSCJ is to support positive evidence-based policy and practice 
change for the benefit of society.  

Our Priorities 

Strategic Priority 1: Early Intervention & Diversion 
This theme explores issues such identifying ‘at risk’ children and adults at an early stage to intervene and where 
possible divert from the criminal justice system into effective support. Example projects include: 

• Identification of Ex-Service Personnel in the Criminal Justice System & Barriers to Uptake of 
Support in England, Wales and Scotland 

• Evaluation of Voluntary Attender Pathfinders 
• Evaluating Out of Court Disposals (OOCD) 
• Reduction and Prevention of Serious Youth Violence and Knife crime 

Strategic Priority 2: Prevention & Protection 

This theme supports police, criminal justice agency and third sector projects strategically and operationally 
that aim to prevent harm, protect and keep safe; individuals, communities, and places. Example projects 
include:  

• Understanding serious violence in Nottingham and Nottinghamshire: A qualitative, exploratory 
study 

• Evaluating the Serious Violence Duty Implementation  
• Evaluation of #Citadel: A holistic approach to reducing harm from Class A drugs  
• Evaluation of Safe, Healthy and Empowered (SHE) project: A multi-intervention programme for 

families affected by domestic violence  

Strategic Priority 3: Treatment & Rehabilitation 

This theme explores projects that treat and rehabilitate individuals who are in contact with the criminal justice 
system in the community or in prison. Example projects include: 

• Community Sentence Treatment Requirement (CSTR) Multisite Evaluation 
• Review of Care for Older People in Prison  
• Perinatal Mental Health in Prison 
• Mental Health Street Triage Review 

Strategic Priority 4: Contribution & Capability 

This theme supports projects aimed at understanding and enhancing the contributions from policing staff as well 
as citizens to policing, considering issues such as wellbeing, trust and value. Example projects include: 

• Citizens in Policing in England and Wales 
• East Midlands Special Operations Unit Organisational Development 
• Police Support Volunteers in England and Wales 
• Volunteer Police Cadets in England and Wales 
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Executive Summary 
The Sideline Project is a six-week, community-based programme specifically designed to target at-risk youth aged 7-19-years-old in some 
of the most vulnerable areas of Northamptonshire, including Northampton Central, Wellingborough, Kettering, and Corby. 
 
The aim of the programme is to equip young people with the tools they need to develop emotional resilience, improve mental health, and 
foster a strong sense of community. 
 
The Project has multiple strands to provide a universal offer and targeted intervention through a range of free-to-access and paid services. 
The Sideline Project is brand new and therefore, the staff have began engaging schools to raise awareness of their services by offering a 
free day of activities including assembly, basketball workshop, positive psychology (primary school) and crime prevention (secondary 
school) workshops. This universal offer then leads to schools identifying young people for free access to 1) a six-week mentoring 
programme and 2) a free scholarship to Athletic Elite evening sessions and camps (for those who show an interest in basketball). 
 
Reach 
In the funding cycle (which was condensed due to delays in the release of funds from the Home Office): 

• 9 schools had a visit from Athletic Elite (with four more scheduled) 
• 1,172 children and young people attended assemblies 
• 1,095 attended a positive psychology or crime prevention workshop 
• 19 primary school children are receiving mentoring, 0 uptake from secondary schools 
• 9 children and young people are on Athletic Elite scholarships 

 
School leads were very positive about their experience day with Athletic Elite, while also noting longer-term improvements in the children 
and young peoples’ behaviours and outlook on life because of the mentoring. 

 
Effectiveness 
Interviews and focus groups with scholars and mentees, respectively, identified the positive immediate outcomes of the programme. It 
was evident that scholars were developing ambitions and value for basketball. This was formed from the safe professional athlete 
environment that the scholars got to experience, which taught them translatable life skills, such as gratitude, respect, and resilience, with 
a recognition that they needed to make the right decisions in life, so they maintained access to the programme. These outcomes were 
also resonated in the mentee’s feedback, as well as the school staff supporting the focus groups commenting on the value of their children 
having a positive male role model through the mentoring. 
 
Adoption 
Athletic Elite were very grateful to the support offered by the NSVPP throughout this project. Whenever they identified an issue, the NSVPP 
were quick to respond with solutions. This was evident during the early difficulty of getting responses from schools. After a couple of 
months of this challenge, Athletic Elite raised the concern with the NSVPP, who got them an agenda slot on a local network meeting. The 
NSVPP could work on a more strategic approach to connecting delivery partners with schools as a lot of the connections made appeared 
to be based on existing relationships that the staff had with schools. 
 
Implementation 
Athletic Elite have commissioned alternative education and positive psychology professionals to develop evidence-based resources for 
the programme’s services; workshops and mentoring. The mentoring was originally planned to be online, but early feedback from schools 
caused the mentoring to change to in-person, which was seen as much more impactful for the mentees. 
 
Maintenance  
The commissioned professionals have developed resources and training to upskill the Athletic Elite staff in Mental Health First Aid, 
mentoring, and safeguarding so they can confidently provide a structured evidence-informed approach to supporting children and young 
people. As a business, Athletic Elite also have sustainable offers as they can transfer the free awareness raising offers, support through 
the NSVPP funding, into their paid services, as well as making use of sponsorship. Furthermore, the staff have a strong awareness of the 
early intervention prevention approach and the multiple health priorities they can address through their programme, which may open 
multiple funding streams to help sustain their local offer. 
 
IPSCJs Recommended Next Steps 

• The NSVPP should on-board delivery partners at the confirmation of funding to connect them into existing networks, so 
engagements are strategically based on needs identified in the strategic needs assessment. 

• Athletic Elite are provided with further reading at the end of this report to help them refine their offer, such as mentoring best 
practice resources from the Youth Endowment Fund: https://youthendowmentfund.org.uk/toolkit/mentoring-2/  

• For evaluation, we recommend Athletic Elite continue to monitor the reach and demographic characteristics of those receiving 
each phase of Project Sideline and establish a young person’s committee to ensure the voice of their members informs their 
decision-making. Furthermore, the NSVPP should support monitoring to ensure delivery partners’ data can be pooled to 
determine the overall reach and impact of the Serious Violence Duty Strategy.  

https://youthendowmentfund.org.uk/toolkit/mentoring-2/
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Chapter 1: The Sideline Project – from Athletic Elite’s grant application 
1.1 Purpose of the programme 
The Sideline Project is a six-week, community-based programme specifically designed to target at-risk youth 
aged 7-19-years-old in some of the most vulnerable areas of Northamptonshire, including Northampton Central, 
Wellingborough, Kettering, and Corby. 
 

1.2 Ethos of the programme 
Their approach is holistic, combining elite-level basketball training with workshops on positive psychology, crime 
prevention, and consistent mentorship. 
 

1.3 Problem statement 
Considering the high rates of youth violence in Northampton Central (19%), Northampton Suburban (22%), 
Wellingborough (14%), Kettering (13%) and Corby (11%) this programme seeks to target these specific places in 
Northamptonshire. The Strategic Needs Assessment findings from NSVPP outlined above highlight poor 
emotional and mental health as both a risk factor and a consequence of serious violence engagement. 
 
Several studies also highlight factors such as socio-economic status, poor mental health and exposure to 
cumulative adverse childhood experiences as key factors for increasing youth vulnerability to engagement in 
violent crime1, 2, 3. Hence, the need for mental health and emotional wellbeing interventions are paramount. 
 
Research exploring the breadth of underlying causes of all types of youth violence is still in its infancy, therefore 
there is insufficient evidence to substantiate an association between gender or ethnicity and all youth violence1. 
Studies discussing county lines specifically, however, have indicated that young people that are targeted for 
involvement are typically between the ages of 14 and 17 years old and males4, often looked after children or 
known to child social care or youth offending teams5, 6. 
 
The lack of consistency in understanding of the underlying causes of involvement suggests a need for an 
intervention that supports all children in higher risk places, such as those suggested in Northamptonshire above, 
but also a targeted intervention for males between the ages of 14 and 17 that are looked after children and/or 
known to youth offending teams.   

 
1 Haylock, S., Boshari, T., Alexander, E. C., Kumar, A., Manikam, L., & Pinder, R. (2020). Risk factors associated with knife-crime in United Kingdom among 
young people aged 10–24 years: a systematic review. BMC Public Health, 20(1), 1-19. 
2 Windle, J., Moyle, L., & Coomber, R. (2020). ‘Vulnerable’ kids going country: children and young People’s involvement in county lines drug dealing. Youth 
justice, 20(1-2), 64-78. 
3 Owen, M. (2019). Exploring Designated Safeguarding Leads’ experiences of working with children and young people associated with knife crime: An 
Interpretative Phenomenological Analysis (Doctoral dissertation, University of Essex & Tavistock and Portman NHS Foundation Trust). 
4 National Crime Agency. (2016). County lines gang violence, exploitation and drug supply. London: NCA. 
5 HM Government. (2016). Ending gang violence and exploitation. 
6 Andell, P., & Pitts, J. (2018). The end of the line? The impact of county lines drug distribution on youth crime in a target destination. Youth & Policy. 
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1.4 Programme aim 
Equip young people with the tools they need to develop emotional resilience, improve mental health, and foster 
a strong sense of community. 
 
1.5 Target audiences 
At risk children and young people between the ages of 7-19-years-old, in hot spot locations for serious violence. 
 
1.6 Logic model 

Activities 

→ 

Outputs 

→ 

Outcomes 

→ 

Impact 
Coach led Athletic Elite approach 
Basketball sessions will be provided 
in schools in the identified places of 
Northampton and in the evenings in 
high-risk places, such as: 
Primary Schools: Positive 
Psychology for Life workshops 
around key psychological and 
emotional wellbeing concepts will be 
delivered in school groups and in 
evening sessions alongside 
basketball delivery. 
Secondary Schools: Provide crime 
prevention workshops will be 
delivered in school groups and in 
evening sessions alongside 
basketball delivery. 
Followed by: Basketball sessions 3 
evenings a week in Northampton 
Suburban locations that are highest 
risk for youth violence. Also provide 
basketball camps during half terms 
and school holidays to engage 
children and young people in 
basketball during their free time from 
school too. 
 
School referrals for: Mentorship will 
be provided on a one-to-one basis for 
at least 6 weeks with a member of 
the Athletic Elite team who is 
experienced in life mentoring and 
engaging students in conversations 
around their well-being, using 
basketball as a common ground for 
discussion or life lessons if relevant. 
A ‘School refusers’ programme in 
school hours to help reintegrate 
those who struggle to stay within 
regularly scheduled curricular 
classrooms or for those who will not 
show up to school at all. 
 
Media: Document the sideline 
project as a whole through skilled 
and professional media team 
(supplied by Courtesy of Zed) that 
can provide video evidence of 
positive engagement, offer positive 
story telling opportunities where 
appropriate. 
 

Navigate challenges of 
their day-to-day lives and 
sporting ambitions; offer 
continued presence of 
positive role models and 
opportunity to focus on 
their own mental, 
physical and emotional 
wellbeing. 
 
Provide a safe space for 
children and young 
people in higher risk 
places for violent crime 
to spend 3 evenings of 
the week and during time 
off from school. 
 
Provide crime prevention 
understanding. 
 
Signpost students who 
enjoy the programme 
into future basketball 
opportunities with 
Athletic Elite, local clubs 
and future Sideline 
Project activities so any 
interest in basketball can 
be fostered and 
encouraged.    
 
Children and young 
people to engage in 
exciting media 
production, learn about 
alternative technology-
based career paths and 
be a part of positive 
algorithms in social 
media spaces that will 
also increase their 
exposure to other sport 
focused, positive 
content, as opposed to 
exposure to violence-
based content. 

To enhance the 
understanding of 
diverse self-
constructs such as 
self-efficacy, self-
esteem, self-
concept, and self-
confidence and 
improve resilience, 
confidence, overall 
well-being and 
mental health.   
 
To increase sense of 
belonging for 
members of the 
Sideline Project. 
 
To enhance physical 
fitness. 

Develop young 
people’s emotional 
resilience, improve 
mental health, and 
foster a strong sense 
of community. 

Securing sustainability 
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Activities  Outputs  Outcomes  Impact 
Give schools an introduction to the 
services and goals that Athletic Elite 
bring to a community. This will give 
them a scholarship to fund positive 
change within their student body 
past the 6-week programme that we 
will be providing. 
 
Document the sideline project as a 
whole through skilled and 
professional media team (supplied 
by Courtesy of Zed) that can provide 
video evidence of positive 
engagement, offer positive story 
telling opportunities where 
appropriate. 
 
Setting up a Community Interest 
Company called Everyone Elite. 
 
Be a part of the Pluggin platform. This 
is a platform that connects large 
corporate businesses with 
community led programs and 
projects. 
 
Build a relationship with the 
Northamptonshire Police and 
collaborate more regularly to help 
them make a difference in the 
communities that need it most. 

→ 

Build a large network of 
highly skilled mentors 
and coaches that are 
wanting to give back to 
their community and 
combine regular exercise 
and mentoring alongside 
educational sessions.  
 
Project to be 
continuously funded by 
private businesses as 
well as through future 
grant funding, so that 
whether it be on an 
individual basis through 
our Scholarship 
Programme, or via the 
continuation of The 
Sideline Project. 
 
Introducing the services 
and goals of Athletic Elite 
to a wider audience, 
increasing the reach of 
the company and giving it 
the opportunity to 
expand. 

→ 

Have this be the 
platform with which 
to launch a 
programme that 
touches the outer 
reaches of the 
Northamptonshire 
borders and help 
change the outlook 
for young people 
across the 
community. 

→ 

Maintain a positive 
presence in the 
community helping 
build physical and 
mental health as well 
as emotional 
wellbeing into the lives 
of thousands of young 
people in 
Northamptonshire. 

 

Chapter 2: Approach to evaluation 
2.1 Evaluation context 
The Institute for Public Safety, Crime and Justice (IPSCJ) were sponsored by the Northamptonshire Serious 
Violence Prevention Partnership (NSVPP) to undertake an evaluation of three Northamptonshire interventions 
that were commissioned by the Home Office Serious Violence Duty Funding. The interventions were focused on 
prevention, taking a primary, targeted-selected approach to reducing the likelihood of serious violence. 
 
Athletic Elite’s Sideline Project is in its first year of delivery after receiving funding from the NSVPP. Therefore, the 
scope of IPSCJs evaluation was to support the implementation of the project by providing tools and advice for 
Athletic Elite to monitor young people’s progression through the project’s element and collect feedback. 
Because the project is in its first year of deliver, the evaluation focused on process evaluation with some early 
indicator outcome evaluation, as Athletic Elite and the NSVPP were more interested in learning about how best 
to implement the project. 
 
Feedback was sought from school leaders and Athletic Elite staff to get their reflections of the project’s delivery 
(Process Evaluation). Feedback was also sought from young people on the Scholarship and Mentoring arms of 
the project (Process and Outcome Evaluation). Secondary data was provided by Athletic Elite to assess the reach 
of the project and the young people’s progressions through the programme (Outcome Evaluation). 
 
Data collection took place between February and April 2025. Full details about the methods are provided in 
Chapter 5. 
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Chapter 3: Findings 
3.1 Reach 
3.1.1 Schools: Assemblies, workshops and mentoring  
Overall, 18 schools were contacted by Athletic Elite about the offer in this evaluation period (March 24 to March 
25) and of those, two thirds (12) agreed to engage. The take up rate was higher among primary schools (6/7) than 
it was amongst Secondary schools (6/11).  At the time of writing this report, nine of the schools had already 
engaged, 4 Primary and 5 Secondary schools. Overall, this resulted in a reach of 1,172 primary and secondary 
school students receiving the Assembly, 370 receiving the positive psychology for life workshops (Primary) and 
725 receiving the crime workshops (Secondary). Nineteen Primary school children have received the mentoring 
but there has been no uptake of the mentoring at Secondary school level so far.  The Primary school children that 
received the mentoring were Year 5 and 6 students and took place in person.  
 

Number of 
schools 

contacted 

 
 
→ 

Number 
responded and 

engaged 

 
→ 

Number that 
has engaged 

 
→ 

Number of children engaged so far 

7 Primary schools 
6 responded 

6 agreed to engage 
4 have engaged 

2 are being booked in 

472 year 5 and 6 children received the 
Assembly 
 
370 children received the psychological 
workshop 
 
19 children received the mentoring in 2 of the 
schools 

11 Secondary 
schools (including 1 

Alternative Provision) 

 
→ 

7 responded 
6 agreed to engage 

 
→ 

5 have engaged 
1 is being booked in 

 
→ 

 
700 students received the assembly (in 2 
schools it was across a no. of year groups and 
in 2 it was with Year 8s) 
 
725 students received the crime workshops 
 
10 students were identified for mentoring (but 
there was no uptake) 

 
3.1.2 Schools: Feedback about the delivery from interviews with school staff 
Key facilitators given for why school contacts were successful were: 

1. Existing relationships Athletic Elite have with key contacts in schools (e.g. ‘knowing a member of the 
PE Department personally’, ‘Previous professional relationship with the safeguarding lead at (School)…’), 

2. Having given presentations at relevant forums (e.g. ‘Presented to the Northamptonshire County 
Council safeguarding forums and received an email requesting the Project from the school following the 
presentation’), 

3. Media coverage and already having staff working in the school (e.g. ‘The school had seen the BBC 
article promoting the project and contacted us. We already have one mentor working within the school 
for one day a week, so the contact was easy to facilitate in this instance’). 

 
When asked if there were challenges in delivery of the programme within the schools it was noted that there were 
in six of the nine that had engaged. However, in most of these cases the challenge was recorded as ‘minimal’. 
The most faced challenge was accommodating the number of students that schools wanted to benefit from the 
programme, there were also some scheduling issues and in one case behavioural issues.  
“Too many students in each year group so we had to deliver to groups of 40 at different points of the day, which was too 
many, so if delivering this day again to a school this size we would either target students OR do multiple days’; so all can 
see the benefit of the programme.” (Secondary School) 
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In terms of the school where behaviour had been a barrier to delivery, Athletic Elite intend to adapt their 
mentoring model for Secondary students by offering in person one to one mentoring instead of online mentoring, 
particularly as this group may be more likely to be at risk of becoming involved in violent or criminal behaviour. 
“All delivery went as well as it could, but it was decided to offer mentoring to the school in the next round of Sideline in 
order to ensure this is in person. As these students are potentially already engaging in crime or at highest risk of doing so, 
accessing mentoring online would not have been beneficial for them. So, providing mentoring in person moving forward is 
important for this group.” (Secondary School – Alternative Provision) 

 
3.1.3 Schools: Feedback about the delivery from Athletic Elite surveys 
Athletic Elite collect feedback from the schools and at the time of writing this report they had three Secondary 
school responses and two Primary school responses. The school staff respondents were asked about each 
aspect of the programme delivered in that school. 
 

• To the statement ‘I saw the assembly as beneficial’ all that had it delivered in their school (4/5) selected 
‘Strongly Agree’7, comments include:  

“Andre ensured that he was able to reach all students in the room and made his assembly very personable for him to 
connect with our students. They were all engaged and wanted to find out more about how they can be the best version of 
themselves and use basketball as a key platform.” (Secondary School)

 

“The whole assembly was full of energy, and I particularly felt the ‘three pillars to success’ was a fantastic model to use 
with the children.” (Primary School)

 

“The children found the assembly extremely engaging and from watching their faces as they listened, they were clearly 
inspired. During the assembly, Andre regularly asked the children to shout out a response to things that he had mentioned 
earlier in the assembly (regarding him as a person, student & athlete) and all children were able to do so – indicating that 
they had been listening closely throughout.” (Primary School)  

 
• As with the Assembly, schools were asked their level of agreement with the statement ‘I saw the 

basketball session as beneficial’ to which all (5/5) selected ‘Strongly Agree’, comments include: 
“The basketball sessions were adapted for each group of students based on their ability and understanding of the game. 
All students were engaged and participated throughout the session, visibly enjoying it.” (Secondary School)

 

“Again, the whole session was full of energy. The children were engaged throughout and came away extremely positive 
about the session. It was quick paced, fun and gave the children the opportunity to explore basketball.” (Primary School)

 

“Andre was excellent. He related to our young people and gave them encouragement within the session. Since Andre’s 
sessions we have seen a number of our young people grow in confidence and joining with games at break times”. 
(Secondary School) 

 

“Engaging. Our students commented they would obviously have loved some games.” (Secondary School) 

 
• The Primary Schools were asked whether they saw the benefit in the Positive Psychology workshop, both 

of which ‘strongly agreed’, comments included: 
“The session leader was engaging and extremely passionate. She gave time for the children to feedback their answers and 
gave them clear, positive responses to their comments. The activities were a great way for the children to explore growth 
mindset.” (Primary School) 

 

 
7 The scale was Strongly Agree/Agree/Neither Agree nor Disagree/ Disagree/ Strongly Disagree. 
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• The Secondary Schools were asked to select ‘Yes’ or ‘No’ to a number of statements relating to the Crime 
Workshop (listed below), two of the three schools responded to these, and selected ‘Yes’ for all.  

 
o Students have more awareness, understanding and knowledge about knife crime.  
o Students know what knife crime is. 
o Students know the risks and consequences of carrying and using a knife/weapon.  
o Students know how violence and knife crime impacts on communities.   
o Students know how to report knife crime and anti-social behaviour and keep safe.  
o Students have enjoyed playing basketball and improving their basketball skills.   
o Students can see that engaging in positive activity such as sport, helps them stay away from poor 

choices and crime.  
o Students are better informed and empowered to make positive choices around behaviour and crime. 
o Students can see that sport helps them learn personal skills alongside basketball skills (e.g: 

communication, leadership, co-operation, compromise etc). 
 
The school staff that completed the feedback forms were very positive about the programme, which was 
reflected in their responses to the question ‘If you were to continue Project Sideline, what would you want to 
continue?’ and in the ‘Any further comments section’.  
If you were to continue Project Sideline, what would you want to continue?  

“Alongside the mentoring, future sessions regarding other aspects of crime in the area and further basketball sessions.” 
(Secondary School) 

 

“I thought all aspects were fantastic and aligned with each other. The children would benefit both from the physical 
activities and also the psychology sessions.” (Primary School)

 

“Further positive psychology sessions. Basketball offered as an after-school club (if this is something that you offer).” 
(Primary School)

 

“We would love to continue the basketball sessions, Although I did not witness the crime workshop, I believe this would be 
a valuable session, maybe on a separate day to the basketball session for example on a Wednesday morning when we 
have PSHE.” (Secondary School)

 

“Repeat the basketball next year. Perhaps we could deliver the crime session in partnership with Anna, to enable small 
break out team.” (Secondary School) 

 
Any further comments:  

“Really enjoyed the morning with AE and would love to have them back in again to run future sessions.” (Secondary School)

 

“Both adults and children enjoyed the session, and all members of the Project sideline team were clearly very passionate 
about this project. The positive impact it had amongst the children, which continued throughout the day, was lovely to be a 
part of!”  (Primary School) 

 

“Highly recommend for any school or youth organisation.” (Primary School)

 

“Totally positive experience. Our local MP was very impressed with the event, and I am sure would support funding 
extension.” (Secondary School) 
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Staff were also asked ‘What would you improve about the project?’ This question was either left blank or the 
schools suggested no improvements, whilst one person gave a specific suggested improvement around the 
crime workshops.  
“Maybe the students could have something to take away from the crime workshops with key numbers/contacts on, facts 
about the session or key messages “. (Secondary School) 

 
3.1.4 Scholarships 
There were 9 scholars recorded as being part of the programme. All the Scholars were boys aged between 12 and 
16, with the average age being 15. In terms of ethnicity, seven were black, and two were of mixed heritage.  Six 
were from the same school and 2 were from 2 other Secondary schools. In all cases the Scholarships were 
offered due to the student’s passion and/or talent for basketball and a need for financial assistance. In addition, 
one student was noted as having an EHCP plan for ADHD and ASD and it was felt that the mentoring and 
basketball would be beneficial to their learning needs.  
 

Has an EHP for ADHD and ASD needs and Basketball is a passion of this athletes that can increase 
motivation and focus in all areas of life. Basketball is a powerful tool for this child to learn and grow and 
the family require financial support for the athlete to be able to access basketball and mentoring as 
frequently as is beneficial to support educational and learning needs. 

 
Activities the scholars did included (number of scholars who participated): 

• Small group basketball skills sessions (9), 
• Classroom reflection sessions (9), 
• Elite SELECT weeklong camp July 2024 (5), 
• Scholars’ night basketball match (8) and, 
• 1-to-1 mentoring (5) 

 
Frequency of engagement is reported as high for the scholars: 

• Two scholars attending ‘at least once a week’, 
• Two scholars attending ‘once a week and every day in the school holidays’, 
• Two scholars attending ‘three times a week and most days in the school holidays’, 
• Two scholars attending ‘during school holidays every day, occasionally during term time’, and 
• One scholar attending ‘once a week but most days in the school holidays.’ 

 
At the time of writing, all scholars were recorded as still engaged in the programme, six of the scholarships were 
offered in July 2024, meaning the scholars have been engaged for about 10 months to date. One scholarship was 
offered at the end of October 2024, so the scholar has been engaged for approximately five months and two were 
offered scholarships in December, so they have been engaged for approximately 3 months.  
 
There were four cases where the scholarship had led to referrals into other Agencies. For three of the cases, the 
referral related to supporting the scholars in visit basketball academies and in the other case Athletic Elite had 
supported a scholar in moving ‘to a better school environment for his educational needs’ by providing references.  
For five cases it was recorded that the scholarship had led to the identification of specific needs or 
vulnerabilities, with school engagement listed as the need in three of the five cases.  
“School engagement. This has led to a consistent line of communication between Athletic Elite and (the school) to support 
the athlete continuously engaging with their school journey.” (this comment was written for two cases) 

“Although this athlete's educational and behavioural needs were already identified, the programme has helped this athlete 
to identify in himself these needs and how he can cope, manage and reflect for himself.” 
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Athletic Elite were asked for feedback on how they think the programme is benefiting each of the scholars, in 
each case benefits were identified. The providers also noted for the younger scholars, 12-13-years-old, how 
beneficial it is to be engaging with them at an earlier age to maximise prevention in terms of them engaging in 
risky or violent behaviour as they get older.   
“The programme is massively supporting this athlete to prioritise school and positive behaviours; and to explore a positive 
future for themselves with support from adults who understand their passion for Basketball.”

 

“This athlete had not considered his own potential within Basketball before and is currently using this as motivation to 
achieve well in the classroom and bolster his academic options, by being able to go to a better school because of his 
basketball talent.”

 

“This athlete struggled with emotional processing and outbursts when they began the programme. He also made negative 
choices with his time when not at basketball. He now spends almost every evening of his week playing basketball, 
reflecting in a classroom or doing his homework and has been coping incredibly well with challenges since. He now stops 
to reflect and shares how he is feeling in order to better problem solve and make positive choices.”  

team ( 

3.2 Effectiveness – Feedback from scholar athletes  
3.2.1 What does it mean to be a Scholar?  
Some of the young people attending Athletic Elite’s Sideline Project were ‘Scholars’, which gave them free access 
to the basketball activities. Potential Scholars were identified by the Athletic Elite team, they ranged from people 
who need financial support to participate in the sport, through to young people who showed potential to be good 
basketball players. We were interested to ask these young people what it meant to them to be known as a 
Scholar. 
“Makes you feel that you’re an important person because you're getting better experiences that most people in the 
programme wouldn't get because you're getting it for free and other people have to pay for it, so it makes for a little bit special 
in a way.”

 
“Being a scholar means that like they believe that I can, that I can achieve my goals and like they trust in me that I'm not going 
to take it for advantage or that do something that I’m not meant to do. I'm going to use it to like the full to my full abilities so I 
can achieve my goals.” 

 
Further discussions identified four main themes that reflected their experiences of being on the scholarship 
scheme with Athletic Elite: 
 

3.2.2 Feeling welcome 
The coaches have created a welcoming culture within the programme, which spreads into the behaviours of the 
other young people involved in the Sideline Project, with one Scholar describing the Project as ‘a family’. Several 
Scholars recalled instances where coaches had checked in with them over lunch or after not attending a camp 
day, which made them feel ‘supported’ because if they ‘had a bad day’ they knew that they ‘could just talk to 
them (the coaches) about it.’ This environment meant the Scholars felt less anxious or stressed about attending, 
which helped them feel comfortable to be themselves. 
Interviewee: “Here or like if I'm struggling. If I'm struggling mentally, like playing basketball like coaches are helping me, 
like really helps mentally and physically.” 

Researcher: “So like, yeah, how, can you tell me an example?” 

Interviewee: “It's like let's, let's say if I have like a bad day, I can just come here, play or I can either talk to coach about it, 
that really helps you know, like talking to someone about it.”

 

Interviewee: “Oh, They’re all very good coaches. They're all very nice people.” 
Researcher: “Yeah. And how does that make you feel?” 
Interviewee: “Makes me feel comfortable and talk to them normally.” 
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3.2.3 Meeting new people 
Attending the Sideline Project gave the Scholars chance to meet new people, who were also interested in 
Basketball. This built the Scholars’ network so they knew people from different schools, which gave them a lot of 
people they could speak to if they needed too outside of the Project. Meeting new people also broadened their 
awareness of different cultures and values, which helped build their respect for others and helped them 
‘understand other people’s feelings and how [they] can co-operate with each other so [they] can achieve…the 
same goals.’ The Scholars also appreciated moments where they got to play with players of higher skill levels or 
were older than them because the other players taught them new skills and acted as role models. 
Researcher: “And the young people who are in the squad, on the team. What's it like being with them?” 

Interviewee: “They're they kind of they kind of. They can kind of be like a role model for you because they've been in the 
programme for longer than most people, they're longer than me. So, you know what to you know what's going to happen, 
because from the older people that have been in the programme.” 

Researcher: “Yes. And how does it make you feel having a role model?” 

Interviewee: “Makes you feel that you're a going on the right path because you see what they're doing, so it teaches you 
that you’re getting the right paths and doing the right things as well.” 

 
3.2.4 Developing their Basketball skills 
 As Basketball players, the Scholars valued Athletic Elite’s Sideline Project because they received more one-to-
one support from the (ex)professional coaches and experienced a more professional environment by learning 
how to lift weights in the gym, analysing game footage, and competing with players of a similar ability, which 
contrasted with experiences they had at their local clubs and made them feel like they were improving at a 
quicker rate. This professional environment created by the Project helped build the ambition of the Scholars to 
go on to a career in professional basketball, often citing that the coaches had ‘connections’ to coaches and 
scouts around the world, which may give them the opportunity to play overseas.  
Researcher: “And tell me a bit more about that ‘feeling useful’. Can you explain how that feels?” 

Interviewee: “No, because usually when I come home from school, I just. I just used to play video games or go to sleep. 
But now I have a sense of being that I have to be somewhere to like, to excel in something. I have a goal to reach, and if I 
don't like reach a certain goal. I won't be able to achieve my main goal and vision.”

 

Researcher: “And how does that make you feel knowing that they've got trust in you and belief?” 

Interviewee: “Makes you feel like that can actually achieve the goals that I want to. Since someone has the trust in me to 
give me access to this programme, it means that I'm on the right path to achieving it.” 

 
3.2.5 Developing their life skills 
Building further on the environment created by Athletic Elite, the Scholars felt themselves growing as a person, 
with several stating they were developing their sense of self, particularly their self-worth. 

“It's nice 'cause before all I used to have was just training once every week, but now like on a Thursday. Now I get to come 
here and play basketball, which is what I love and like it makes me feel like a sense of like I'm useful in life.”

 

“Like it's really improved like my self-motivation and my self-appreciation and like self-worth, like say that I miss a shot, 
because like especially a layup, because my height you're like ‘oh, you're already up there, just lay the ball’ like with a miss. 
It's like everyone's giving you all the ‘you're ready up there how you missing?’ So that can really like demotivate me but now 
and we just like just understand that that's just talk just ignore it just next play, make a lay, work on defence. Those type of 
things.” 

This developing sense of self also fed into their resilience, with many Scholars’ describing how the coaches 
helped them to handle stressful situations on and off the court. Examples included exam revision tips, controlling 
their temper, and recognising when to be focused ‘but not too seriously where it over stresses you because you 
still want to enjoy the thing you love.’ Framing their experiences within this professional environment and the 
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ambition of being professional athletes appeared to be of high value to the Scholars who recognised that this 
opportunity could be lost if they did not maintain this professionalism off the court, with many stating that they 
were learning to ‘become a better person.’ 
Interviewee: “And it makes me feel like I'm in the right way that I just need to follow like and make the right choices and 
follow the right steps that very soon I'll achieve my goal.” 

Researcher: “And what do the right choices look like to you?” 

Interviewee: “The right choices, always paying attention like training, making sure I'm doing my best to school and like, 
make sure I respect everyone around me.” 

Researcher: “And what does doing your best at school look like?” 

Interviewee: “And try my best to listen, not gain too much attention, not trying to get a bad reputation for myself in school.”

 

“Oh, because like they told you to be a better person. Like being a or being a better person. Yeah. That can get you far in 
basketball. And that's what I'm striving to be, a better person. Like when I go to school. Yeah, I don't want to be distracting 
the class. Distracting anyone get any detention. I just want to get straight to it and learn. Yeah.” 

 
The Sideline Project also provided classroom sessions where the coaches deliver life advice to the players. These 
sessions appeared to resonate strongly with the Scholars as they were quick to recall these sessions when asked 
‘what they learnt’ from attending the Project, picking up on recent advice about gratitude and instilling a high 
work ethic. 
 “Biggest thing I've learned probably. Being thankful. Yeah, be thankful for what you have because like, not everyone in the 
UK gets things like Athletic Elite and being able to come here every morning to afternoon to play basketball.”

 

“Honestly, they give you valuable advice and the mindfulness from his practise teaches you to appreciate the things you 
have and have gratitude…It teaches you. It teaches you to be great, have gratitude for everything you have. And everything 
you have right now is a privilege to have. So, if you have to keep working out every single day.”

 

“Like they're definitely like because coach giving us like, things, words like gratitude. We had a workshop yesterday on 
gratitude, showing us about how great, how grateful, everything bad and good everything. We should be grateful for. 
Showing us how difficult it is to make it or how hard we should work and everything like that.” 

 
From this insight provided by the Scholars, there is evidence that Athletic Elite are achieving the outcomes they 
proposed in their grant application (See 1.6 Logic Model) through the activities being delivered. Furthermore, 
Public Health England (now the Office for Health Improvement and Disparities) outlined several protective 
factors for serious youth violence8, which were evident in the feedback from Scholars such as, emotional 
regulation skills, sense of belonging and connectedness, and opportunities for sports and hobbies. 
 
Having a trusted adults outside of home is also recognised as an important factor for preventing youth violence9. 
After schoolteachers, sports coaches and mentors are the next most cited source of support for young people 
and for certain demographics, such as those excluded from school, these adults are more trusted than teachers. 
Through our conversations with Scholars, it was evident that the coaches and mentors of Project Sideline are 
seen as trusted adults, which compliments the support offered by their teachers. 
 
 

 
8 Public Health England (2019). A whole-system multi-agency approach to serious violence prevention. A resource for local system leaders in England. 
HM Government, London, UK. 
9 Youth Endowment Fund (2024). Report 5: Children, violence and vulnerability 2024. Who has access to positive activities, youth clubs and trusted 
adults? The Youth Endowment Fund Charitable Trust, London, UK. URL: https://youthendowmentfund.org.uk/reports/children-violence-and-
vulnerability-2024/positive-activities-trusted-adults/  

https://youthendowmentfund.org.uk/reports/children-violence-and-vulnerability-2024/positive-activities-trusted-adults/
https://youthendowmentfund.org.uk/reports/children-violence-and-vulnerability-2024/positive-activities-trusted-adults/
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3.3 Effectiveness – Feedback from mentored young people 
 

Mentoring sessions were provided at two primary schools, in one of the primary schools nine (School A) 
children were mentored and in another ten children were mentored (School B). In school A the mentoring 
sessions were face to face with children and took place in school time. 7 of the 9 children from school A were 
interviewed by the research team, the other two children were off on the day the interviews took place. 
Arrangements were underway with School B for the research team to visit at the time of writing this report.  

 
3.3.1 Activities within the mentoring sessions 

All the children talked about specific activities that they did with their mentor, like playing basketball or football, 
playing UNO and doing tasks like writing out three things that they want to get better at, three things they are 
grateful for and what makes them happy. All the children talked about really enjoying the activities, especially 
the sports and UNO.  

 “Get to play some games with him because I love basketball so much. It’s my favourite sport.” 
 

Researcher: “Was there anything in particular that you did that you enjoyed?”  

Child 1: “Yeah, playing UNO with him.” 

Child 2: “I was going to say the same thing, playing UNO.” 

Child 1: “And also playing basketball with him.” 

 
The fact that children enjoyed the physical activities and games highlights the benefit of the programme being 
in person with this age group rather than online, a point that was highlighted by the staff member. 

“I don’t think it would have had the same impact with primary if it had been virtual. I think being face to face was the best 
decision that we made because I think with children this age that is how they build their relationships. It is much easier for 
them to build them face to face and it meant that in sessions they would use this space (inside space), but they would go 
outside and play basketball while doing their mentoring, so it was really physical as well for some of them who need that. 
They are not going to engage sat face to face in a room, they need to be active which it worked really well.” 

 
3.3.2 Feelings about their mentor 

All the children talked positively about their mentor, they all liked him and said that they felt that they could talk 
to him and that he listened to them. Some said that he helped them with ideas, and he was funny.  

Researcher: “So, you felt like you could talk to him?” 

Child 1: “Yeah.” 

Child 2: “Yeah.” 

Researcher: “And he listened to you?” 

Child 1: “Yeah.” 

Child 2: “Yeah, and he helped us with some ideas.” 

Researcher: “What sort of ideas?”  

Child 2: “Like if we didn’t know any, he told us what he had put down and what he would think about.” 
 

 “Every time he asked me what I did at the weekend or one thing I am happy about I always got stuck but he always helped 
me to get something.”

 

“He was funny.” 
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3.3.3 Resilience, perseverance and determination 

A key message taken away from the project and mentioned by most of the children was to never give up, even 
when you fail, to persevere and not to be deterred by what other people might think you should do. Their 
comments suggested an increase in their resilience and willingness to persevere.  

Researcher: “Have you learnt anything from the programme?” 

Child 1: “Never give up.”  

Child 2: “And keep trying if you fail.” 

Child 1: “Don’t let no one stop you.” 

 Researcher: “And do you think that has helped you? Do you think that more now than you did?”  

Child 1: “Yeah.”  

Child 2: “Yeah, I think that more now.” 

 

“It kind of changed my emotions and all that. It has kind of made me feel stronger and just carry on”. 

 

Researcher: “Has it changed how you think, feel or act in anyway?”  

Child 1: “He taught me like no matter how hard it is you can get passed it and do anything that you want to.” 

Child 2: “Never give up.” 

 
3.3.4 Being respectful and following instruction 

Children talked about how it had changed how they behave or act in school, they spoke about following 
instructions better, listening and trying harder with tasks that they find difficult. One child in particular spoke 
about how they had changed, in separate parts of the interview.  

Researcher: “So, you said that you learnt things from the tasks so what did you learn?” 

Child: “Like don’t be disrespectful. So, like if somebody, if you don’t like something and you just moan and you say you 
don’t want to do it, just do it anyways, get it over with.” 

Researcher: “Was that helpful to learn that?” 

Child: “Yeah, I would listen in lessons, but I do more now.” 

Researcher: “Has it changed the way you think, feel or act in any way, do you think?” 

Child: “Yeah, better I’ve been acting.” 

Researcher: “Why do you think better?”  

Child: “Because before all these sessions I was a bit rude to my teachers, bit rude to my parents as well but after them 
lessons I’ve got better so I’m not as disrespectful anymore.”  

Researcher: “That’s good, so do you feel better about that?”  

Child: “Yep.”  

 
Another child commented “I have got better at school even if I am failing, I just keep on moving” and these 
positive changes in behaviour were also noted by the staff member.  

“It’s had a massive impact on, I mean some of the children, they really struggled to follow adults’ instructions in school and 
having spoken to (Mentors name) and had those sessions with him they were able to adapt some of their behaviours which 
was really, really positive.” 
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3.3.5 Positive impact on their wellbeing 

Children talked about feeling happier for being on the programme and this was also echoed by the member of 
staff. 

“It got me happier.”

 

“It made me happier and think more, even though I can’t think about anything I just try and think about stuff, like if I was 
doing English….and I didn’t know what to write I just carry on and think about stuff.” 

 

“And some children that don’t look particularly happy, just beaming and smiling all the time so just like from a wellbeing 
point of view, [it had a] huge impact, huge impact.” (Staff member) 

 
3.3.6 The wider impact beyond the mentoring of the specific children 

The staff member spoke of the impact of having the mentor around the school on other children not just those 
that he was specifically working with through the mentoring.  

Staff member: “And perhaps children who were refusing to go to assembly, he would have a quiet word with them, and 
they would go in, so you could see that immediate reaction but also as the weeks went on.”  

Researcher: “So, it wasn’t just the sessions with the individual children, but he would get involved at other times?”  

Staff member: “Yes, he would go out and play basketball and things like that, so he became almost involved in the whole 
school community rather than just the children that he was working with directly.”  

 
The staff member also spoke of the benefit of having a young male role model in the primary school 
environment.  

“So, I'd say having (Mentors name) in school had a wider impact than just the children that he was working with directly. So, 
he would engage with other children in the corridor and had a really positive impact across school quite a calming 
influence having that positive male role model, who is younger especially in primary education doesn't get a lot of males.”  

 

 
* These pictures have been provided by Athletic Elite with consent from the schools pictured 
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3.3.6.1 Going to a basketball match to see their mentor play 

All the children mentioned going to see their mentor play a basketball game. They all clearly really enjoyed this 
and spoke enthusiastically about how close the game was and what snacks they had. The significant benefit of 
this experience was also highlighted by the staff member, it is important to note that this trip was also made 
possible by the staff at the school that gave their time for free and used their own vehicles to transport the 
children.  

Researcher: “Is there anything else you particularly enjoyed?” 

Child 1: “I enjoyed his game.” 

Child 2: “Oh yeah, all the people who see him went to his basketball game…We won!” 

Researcher: “So you won, so you were very happy, so you liked going to see him play?” 

Child 1: “I want to see him play more often.” 

Child 2: “Yeah, I think it was fun, everyone was happy.”

 

“The other thing I would say that was really positive was the fact that he was able to arrange for us to go to watch him play 
basketball. And the children were so engaged, and it was a completely new experience for them. And they were all so 
animated throughout the whole match….he got put on the bench and they were all shouting get (mentors name) back on 
so they really enjoyed that and it was something that they wouldn’t have had the opportunity to have experienced if they 
had not been part of this project so really, really positive and we are really hopeful that we can be involved in it moving 
forwards because of how positive it has been for our children.” (Staff member) 

3.3.7 Overall experience and views on making the programme better 

Children were asked to rate the project out of 5 stars (5 being the highest), in most cases they gave the 
programme 5 stars and when asked why their comments included: 

 “We got to go out and play UNO and play some games.”

 

“And he just kept helping us no matter what.”

 

“Because they helped me a lot.” 

 
Most of the children said that there was nothing about the programme that they did not enjoy. One child said 
that they did not like leaving at the end of the sessions and another child said that they did not like getting up 
the morning after the match as it has been a late night, but they had really enjoyed the basketball game. One 
child would have liked to play more games outside and felt that other children had been able to, and they had 
not.  

“I think it was unfair that other people get to go outside, because I wanted to play football, and other people got to play 
football or basketball” 

 
Overall, it was clear that the children spoken to very much enjoyed their time on the programme, felt they had 
learnt something and had all benefited from involvement in it.  
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3.4 Reflections from Athletic Elite’s staff 
Through the evaluation, we provided Athletic Elite’s staff the opportunity to reflect on the project’s delivery. 
These interviews took place between January and February 2025 and focused on the adoption, implementation 
and maintenance of the project. 

 

3.4.1 Adoption 

Overall, the Athletic Elite staff felt well supported by the NSVPP. Staff frequently commented on the high level of 
communication and transparency, particularly during funding delays, which helped them understand the 
reasoning and action plan mitigation strategies. Staff spoke positively that the relationship with the NSVPP came 
from a point of support, where project meetings were more like ‘informal check-ins’ to see how the NSVPP could 
help with any emerging issues. This was particularly valued when the staff were struggling to get their sessions 
booked in at local schools. In response, the NSVPP put the project on the agenda of a county-wide school 
network meeting, which raised awareness of the project and resulted in schools taking up the project’s offer. 
Similarly, to help guide the staff’s strategic approach to what schools to engage with, the NSVPP provided a list 
of ten schools that thought would benefit from the programme, based on local data. This support was not 
provided at the outset, but once it was raised by the staff, the NSVPP were quick to respond. 
“I highlighted to you earlier that we were struggling to get the schools to respond and as soon as I shared that with [our 
contact] at NSVPP [they] hooked me up with the safeguarding leads meetings.  I then did a presentation on the projects to 
all the safeguarding leads from the different schools in the two different - I did North and West meetings.  That was really 
helpful. Then the next time we met with [them], we said, ‘We’ve only got certain amount of slots left for schools, is there 
any particular strategy you want us to take in terms of who we go and meet?’ [They] provided us with some data they have 
on which schools needed [our project].” 

 
Getting responses and dates booked in with schools was an unexpected challenge. The staff recognised that 
schools are under curriculum and staff capacity pressures. The project requires students to be involved for the 
full day and there is not necessarily a member of staff at the school who has that organising responsibility in their 
job role. Often, the most valuable school staff to engage with were the heads of physical education who were 
linked in with the senior leadership teams. Overall, the process to get booked in with schools came down to ‘who 
you know’ in the school and recommendations from other trusted colleagues, which provides challenges for 
these delivery partners to support the delivery of a county-wide partnership strategy. 
“The way Athletic Elite got into their biggest trust was through me actually, because of my [previous contacts from sports 
projects].  The way they got into [this Trust], which is a big Trust, I knew the CEO of that trust because he’s a massive 
[sports] fan, [who was involved in a previous project].  So, I just emailed him, ‘I’ve got this project’. Took [the Athletic Elite 
staff] in for that day last year, they loved it, thought it was brilliant…They were so impressed with what we did that when the 
Sideline Project [started], they said ‘you’re in’, basically… So that top-down approach, [the CEO] says to all his (schools), 
he’ll say, ‘Right, we are doing it’. And because that decision has come from the top, brilliant, that’s how it works.” 

 
As a new project and business, Athletic Elite have enhanced the quality of their offer by employing psychology 
and alternative education professionals to develop and deliver their provision. By working with these 
professionals, Athletic Elite have been guided on some of the essential business practices that are used in the 
sector to ensure they can operate to expected standards. Furthermore, these professionals have been able to 
take Athletic Elite’s passion and emerging offers of support and transform them into a formalised structured 
programme that can be delivered confidently and coherently to a wider audience of young people. 
 “What we don’t really have is people who are specialised in the things that we are trying to improve on so from our 
perspective it was a no-brainer when we met them, essentially, to go, ‘If we are going to do this we can’t just go and 
research and go off of a couple of a weeks or couple of months of research.  Why don’t we bring in a specialist? That’s what 
they’ve given us the ability to do, and I think it’s all the more effective coming from people who can answer endless 
amounts of questions in endless amounts of depth, as opposed to us getting up and going, ‘Er, I’m not sure’, or pointing to a 
website.  I think it’s nice for the kids to be able to get answers there and then about stuff they are genuinely curious about.” 
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3.4.2 Implementation 

By working with professionals in psychology and 
alternative education, Athletic Elite have been 
able to build an evidence-informed mentoring 
programme, positive psychology and crime 
prevention workshops. These three stands, tied 
into the hook of professional basketballers and 
their engaging energy provides several ways to 
connect with young people during school visits. 
The athletes focus on ‘having individual contact’ 
with every young person who attends their school 
visit to build that memory of the day and their 
inspiring core messages of hard work, making the 
right choices, and being grateful. The structure of 
the school visits ‘in terms of having the two 
workshops split and the assembly at the start of 
the day is definitely a positive thing.’ The staff ‘will 
absolutely be sticking to that format.’ 
 

Although the workshops are only 60-minutes 
long, the professionals are able to use activities 
to get the young people leading the 
conversations about positive psychology or 
knife crime. From the professionals’ 
perspectives, more time is required to discuss 
these topics in depth to have a tangible impact, 
which provides a few options ‘either focus on a 
little bit less and more in-depth or you focus on 
the same four concepts, for example, that are 
very relevant, very related, but you make it a 
little bit longer.  Or make sure that the teachers 
are able to carry on in their PHSE.’ Considering 
how the programme could grow, Athletic Elite’s 
staff shared the similar desire to have a longer-
term engagement on these topics, suggesting 
the prospect of sessions for parents and 

teachers to help continue the core messages that they deliver in their school visit, as well as the vision to have 
an Athletic Elite Hub that schools can visit. 
 
“There isn’t a way to make a relationship. Really you need that ongoing time.  That first day is all about the wow, do the 
input, off we go.  And then Athletic Elite carry on doing that work, I guess…But I rely on the fact that the activities are 
interactive, they are up and about, moving.  I trust them to do that, get out of their seats.  I suppose they are so used to 
having people talk at them, maybe that helps.” 

 
Although the mentoring aspect of the project organically developed after recognising a growing need within 
Athletic Elite’s basketball players, the evidence for mentoring to reduce outcomes related to the Serious 
Violence Duty demonstrates moderate effectiveness. Evidence from the Youth Endowment Fund suggests that 
on average, mentoring reduces violence by 21%, all offending by 14%, and reoffending by 19%10. When 

 
10 Youth Endowment Fund. URL: https://youthendowmentfund.org.uk/toolkit/mentoring-2/  

*This picture has been provided by Athletic Elite with consent from 
the school pictured.  

 

This picture has been provided by Athletic Elite with consent from the 
school pictured.  
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school pictured.  
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discussing the process of mentoring with the staff, there was evidence of good practice shared with the 
researchers, when compared to the guidance by the Youth Endowment Fund11, such as: 
 

• Providing training to mentors – every mentor was Mental Health First Aid trained and had a resource 
pack of activities they can use to structure their sessions. 

• Clear procedures to record and disclose safeguarding concerns – Mentors take notes of the 
discussions and know who to contact to raise any concerns 

• Provide check-in and debrief sessions for the mentors – Senior members of staff check-in with the 
mentors and the professionals, who work with Athletic Elite, provide an experienced point of contact for 
support.  

• Engaging parents/carers – Athletic Elite work with schools to contact the parents/carers at the point of 
referral to make them aware of the free offer. 

• A clear referral pathway – Schools are offered 6-weeks of free mentoring to students of their choosing 
and there is a paid offer available that schools can purchase to continue mentoring.  

 
It was originally planned that the mentoring would be online. However, the project changed to in-person 
mentoring following requests from schools and some difficulties booking online mentoring sessions. The change 
has worked well and is something Athletic Elite will continue.  
“The main goal for me is try and be essentially like a positive big brother or someone that they can come to with their issues 
and say, ‘I’m struggling with this, can you help me with it?’ Or, ‘I’m doing really well at this, how can we continue to make 
that better?’ I always break it down into three, sometimes two depending on the student - you have basketball goals, life 
goals and school goals. Each week we take one goal from the goals for the week and then we’ll come back and report.  And 
the next session, at the end of the week, we’ll talk about that. I think it’s very important that they understand their goals are 
not there to always be reached, sometimes it’s okay for them to struggle with it.  But mainly just an outlet for them to talk, 
to someone who can keep their wheels moving.” 

 

For those young people who show an interest in basketball and have been identified by their school as benefitting 
from continued support, they were offered a ‘scholarship’ to attend the Athletic Elite basketball camps for free. 
This provided a space for ongoing support for the young people, while nurturing their interest in basketball by 
creating a professional environment. The camps featured basketball training, tournaments, gym sessions, 
classroom sessions, and life skills sessions. Though the free scholarship evidently has a positive impact on the 
young people, they are quite expensive to offer, for example ‘the most recent two that we put on there since the 
start of January spent over a grand worth of our services.  Obviously free for them, which is amazing, so it shows 
that they are really maximising it, which is what we really want from our scholarship athletes.’ Therefore, the staff 
need to reflect on the scholarship to ‘formalise’ exactly what is offered, ensuring it’s still valuable to the young 
people but is more financially sustainable.  

“Those kids that we have on that are active scholarship kids, I think there are 13, 14 of them at the moment, they are with 
us most days of the week and they are high risk kids.  So there definitely needs to be some sort of conversation between 
the end of this year and next year about how we want to allocate the funding to best support as many kids as - I feel like last 
year we were trying to support as many kids as we can and then what we realised throughout the year is the thing we can 
do is support well, if that makes sense, rather than try and cast the net really wide.  That’s where the initial meeting with the 
school was, ‘Let’s just try and capture as many kids as possible’, which I think is really nice for the initial day, but we then 
can’t stay in contact with those 300 kids that we met in that one day. So, it’s about how do we make the contact 
meaningful.  And maybe one scholarship kid does need to be with us every night of the week to stop him being dragged into 
knife crime.  But maybe other kids need just one or two nights, I don’t know.” 

 

 
11 Youth Endowment Fund (2022). Implementation Resource: Mentoring: URL: https://youthendowmentfund.org.uk/toolkit/mentoring-2/  

https://youthendowmentfund.org.uk/toolkit/mentoring-2/
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3.4.3 Maintenance  
As mentioned within the Implementation section (3.4.2), the NSVPP funding has been used to bring in 
professionals from psychology and alternative education backgrounds who have been able to build the capability 
of Athletic Elite’s staff, subsequently increasing their capacity to support young people. Each mentor has been 
Mental Health First Aid trained, provided guidance on safeguarding processes, and given resources to use during 
mentoring that align with the PSHE curriculum.  
“So, we basically paid [the professional] to develop a full, comprehensive pack of resources and it’s currently with our 
branding team to make it all pretty for our mentors.  But in essence we’ve started to use it over the last month, and it’s been 
incredible.  It is literally just for the fact of dipping in and grabbing an activity that suits what the kid’s bringing. So, it’s still 
the mentee bringing up what they want to talk about, what they want to progress and improve on and what’s a challenge for 
them.  But it’s us, just instead of it being a conversation all the time it’s like, ‘Let’s pause, let’s do this little activity to 
process that a bit or to think about it from this perspective’.” 

 
As a business, Athletic Elite are well placed to become sustainable as they already offer chargeable services that 
can be sold to schools and families as a long-term offer, while using additional funding to conduct targeted free 
services and reach more people or those most in need. Some of the schools or families who receive these funded 
services can then transition into a chargeable service, so the support does not come to an end as soon as the 
funding runs out. Athletic Elite also benefit from sponsorship, which subsidises service costs and provides young 
people access to free or discounted equipment to keep the sport financially accessible. 
Researcher: “So the main funding from the police is giving the schools that taster of, ‘This is the mentoring for a term’, and 
the hope is that will then translate into a private mentorship and that can continue.  

Interviewee: “Yes, in a way.  Obviously from a business perspective that would be great, but from an ideal perspective it 
would be more based around the fact that it would be continuous contact for the kids.  It’s one of those things, 
unfortunately because we’re a business we have to run like that. I think the idea is that our big push this year will be to pick 
up more private sponsorship so that we can offer it for free more as much as possible…So it’s just about making it as 
accessible as possible while keeping the business afloat because we’ve got to balance - as lovely as it would be to make 
everything free, unfortunately everything costs so it’s just impossible.” 

 
Finally, the Athletic Elite staff recognise the wider benefits their programmes can have beyond serious violence 
prevention. This mindset fits well into the whole-systems working ethos because they recognise that they are not 
in a silo, and they can support numerous priorities through the delivery of one project, which may open up other 
funding opportunities, such as Sport England or the Holiday Activities and Food Programme. 
“One of the big things that we are looking to do, again moving forward and if we do continue to get this funding, is to offer 
discounted codes or to have the schools that participate in this project be Sideline schools, where we give them a discount 
code to our services so that every kid in that school gets the opportunity to get it at a reduced price on access to physical 
activity.  We know that physical inactivity and physical activity are big problems right now, especially with youth.  We know 
obesity rates are high so making our more fun sessions, our more community-based sessions, our more introductory 
sessions, available to those kids from earlier on, that’s something that we feel is something that can be life changing in a 
way.” 

 
Overall, it was evident that all members of the Athletic Elite staff understood the context for the Sideline Project 
by identifying the shifting mindset to prevention, the need to focus on younger age groups, and the need to put 
interventions in place that can reduce risk factors and promote protective factors for serious youth violence. 
However, the staff stated at the time of the interviews that they had not been introduced to any delivery partners 
who had also received funding from the NSVPP, which may have been a missed opportunity for this business to 
learn from more established organisations who deliver similar interventions. 
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3.5 Feedback from Sideline Project Stakeholders 
The researchers interviewed two members of staff from the schools that had been part of the Sideline Project 
to provide a case study of their experience. The below case study is made of direct quotes from the interviews 
that have been pieced together to create a topical narrative: 

Athletic Elite’s Sideline Project in Primary Schools 

Bringing aspiration to the young people of Northamptonshire 

by Basketball players from Northamptonshire. 

A different voice 
“I think it’s a really unusual offer in the fact that it is sporting professionals, rather than those sorts of 
professions like therapists, counsellors, police, that are normally quite off-putting for our children.  A lot of our 
children have parents who are in prison, there’s a history of criminality within their family makeup, so the 
intervention coming from somebody from a sporting background takes away some of those barriers.” 
 
The Athletic Elite school visit 
“We targeted our year 5 cohort, they are nine- and 10-year-olds. All 60 of them accessed the workshops, which 
was fantastic. They had the basketball workshop with Andre and then they had the psychology session as well, 
so that was really good. Andre also came into school when we ran a careers and aspirations week. He came in 
and delivered an assembly as part of that week, talking about his story, which was really inspirational for a lot of 
our children. I think the fact that Andre is young and black and talks about being from a single parent family, he’s 
really open about his upbringing, our children can relate to him, which is fantastic.  So that was really positive, 
the children were just buzzing after his assembly, which was fantastic. They were all wanting autographs from 
them and running up with pieces of paper and pens. It was very cute! 
 
It's the aspiration they bring that is such a positive.  A lot of our children, their parents don’t work; a lot of our 
children, their parents weren’t born in the UK so English isn’t the first language.  There were a lot of barriers to 
them for having that aspiration, I think it’s really positive for them to see these people coming in who have come 
from similar backgrounds to them and have aspired and worked hard and got to where they are. The messages 
that Athletic Elite shared, they weren’t about knowing your maths; it isn’t about knowing your English.  It’s about 
being a kind person; it’s about being respectful.  Those messages are achievable for all of the children.   
 
And then the resilience workshop with the psychologist was really good, it really made some of them think and 
reflect around their own styles, which was really good as well.  And it built upon what we already do in school, so 
it was almost like they were getting the message from somebody different, which sometimes they need.” 
 
 
Six-week mentoring programme 
“I think the physical activity, the basketball, really hooked some of our harder to reach boys in.  It got them 
engaged with it and actually it’s made them feel much more positive about having the mentoring from Athletic 
Elite too.  Whereas with some of them, they might have been a bit negative about going and speaking to 
somebody and having that time, because they’d met Andre and they’d had that experience of that workshop, they 
were all really excited to be chosen. 
 
We’ve got one child who was really struggling at the beginning, in between the workshop and starting the 
mentoring, very anti-school; appeared very cross and sullen, wouldn’t really engage with staff very much, a real 
lack of trust with authority figures, I would say.  And since he’s been identified to have the mentoring, he’s actually 
been coming and telling me things when he’s worried about stuff. He was worried somebody was being unkind 
to his brother.  Normally he would have taken that into his own hands and gone and tried to sort that out, but he 
actually came to tell me.  It’s almost like I’ve chosen him to be part of this project, which he’s really enjoying, so 
now he can come and talk to me about things. And he’s just much more smiley and happy around school, for this 
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particular child, he’s just happier coming in to school now. So, this is almost the next layer of it that we can’t 
provide because we are seeing them day in and day out and we’re almost sometimes seen as that authority 
figure. 
 
I guess it’s a bit early on to know what the changes might be in their presentation and behaviour, but certainly the 
general feeling from the children has been really, really positive. One of the children they’re mentoring, on Friday 
they were asked to come dressed as their future selves and he came dressed as a basketball player! The children 
are coming in and asking, ‘when are our mentors coming again?’, ‘when are they going to see them?’, which is 
really positive to hear. 
 
The other thing that our Athletic Elite mentor has done - having that offer of actually going out and continuing that 
physical activity with them, with the mentoring, because it’s being done in school, they popped out onto the 
playground at lunchtime. So that’s another encouragement of getting the children all to play together. That’s a 
massive issue for some of our children, being able to socialise without falling out, especially when it comes to 
ball games.  And having somebody like our Athletic Elite mentor out there saying, ‘No, this is how you play’, role 
modelling, that is fantastic for those social situations.” 
 
Collaborating with Athletic Elite 
“The other thing that has worked well is the communication, having just a single point of contact. It’s been 
between me and Jordan, Athletic Elite’s Project Manager, communicating. That’s worked really well over email, 
which is perfect.  Schools are busy, so phone calls and stuff, it’s really tricky when you are in school.  So having 
that communication overall has been fantastic. The other positive is that they are actually really flexible.  If you 
say, ‘Can we not do that on this day, can we do it on this day?’, they have that understanding of actually how 
schools work and that you can’t just fit things in - it doesn’t work like that in school, in the reality of it.” 
 
Overall thoughts 
“I think getting them at primary school and getting a project like this in at primary school is so important.  It’s that 
early intervention. I think the Sideline Project is igniting that desire to do something with life, what they can aspire 
to, and giving them exposure to something that they wouldn’t have been exposed to before. I think it is, 
particularly our sporty boys, The Sideline Project is a real hook for them.  And I think having men as well for us is 
really positive because a lot of our children lack a positive male role model in their life.  Especially in primary 
school, there are not many men in primary education, secondary education you get a lot more.  We’ve got 80-
something staff and only two of them are male.  In a lot of primary schools, you won’t have anybody at all who’s 
male, so I think that’s really positive as well. And having Andre do the assembly and them hearing that he’s from 
Northampton, his story could easily mirror theirs.  So, it feels achievable for them, it’s a really positive 
experience.”      
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Chapter 4: Summary 
4.1 SWOT analysis 
These summary statements are paraphrased from the responses provided by Athletic Elite’s staff and school 
staff. 

Strength Weakness 
• We’re iconic and captivating making it easy for young people 

to engage with. 
• We’re high impact, we make a difference to young peoples’ 

lives and reach those who need the most support. 
• We’re diverse in our offer, from free to paid, from mentoring 

to playing sport, we can find the right offer for the right 
person. 

• The challenge of communicating with schools to book and 
deliver our service. 

• Having clarity over our different offers, such as the 
workshops and scholarships, to ensure they’re effective, 
feasible, and sustainable. 

 

Opportunity Threat 
• Expand our reach and staff training to support more people 

from our target audience by working with the insight provided 
by the NSVPP. 

• Review elements of our offer to make them more effective 
now we have a year of delivery experience. 

• Consider school classes coming to watch the professional 
basketball players compete in a match. 

• Having a check-in session with the mentees a few months 
after their sessions to see how they are doing. 

• The non-continuation of funding to help establish the project 
into a long-term offer. 

• Ensuring mentors are continuously upskilled to support their 
mentees and disclose any safeguarding concerns. 

• Maintaining parent engagement so the young person can 
attend Project Sideline. 

 

 

4.2 Suggested next steps for NSVPP to support delivery partners 
• The NSVPP on-boards delivery partners at the confirmation of funding to: 

o Link them into existing networks to help them reach their target audience. The school staff said 
getting information from events and meetings was much more effective than cold-emailed offers 
as they get inundated with emails. 

o Provide a briefing to gatekeepers of the target audience, so the delivery partner is greenlit as a 
trusted provider by the NSVPP. 

o Bring the delivery partners into NSVPP meetings, so they can become an equal member of the 
partnership, reduce the sense of competition between delivery partners, and foster a culture of 
learning and collaboration. 

 

4.3 Further reading to develop Athletic Elite’s services  
• To develop an evidence-informed mentoring offer: 

o Youth Endowment Fund: 1. Evidence of effectiveness for mentoring - 
https://youthendowmentfund.org.uk/toolkit/mentoring-2/ 2. Implementation resources for 
mentoring - https://youthendowmentfund.org.uk/toolkit/mentoring-2/  

• To build youth voice into decision-making and power: 
o YMCA George Williams College: Advice, examples, and guidance -  

https://www.ymcageorgewilliams.uk/centre-for-youth-voice/youth-voice-resource-hub/youth-
voice-decision-making  

• Engaging parents in Project Sideline: 
o Youth Endowment Fund: Guidance about parenting programmes - 

https://youthendowmentfund.org.uk/toolkit/parenting-programmes/  
• Mental health and positive psychology in schools: 

o UK GOV: Whole-school approaches to promoting mental health and wellbeing - 
https://assets.publishing.service.gov.uk/media/614cc965d3bf7f718518029c/Promoting_childre
n_and_young_people_s_mental_health_and_wellbeing.pdf  

 

https://youthendowmentfund.org.uk/toolkit/mentoring-2/
https://youthendowmentfund.org.uk/toolkit/mentoring-2/
https://www.ymcageorgewilliams.uk/centre-for-youth-voice/youth-voice-resource-hub/youth-voice-decision-making
https://www.ymcageorgewilliams.uk/centre-for-youth-voice/youth-voice-resource-hub/youth-voice-decision-making
https://youthendowmentfund.org.uk/toolkit/parenting-programmes/
https://assets.publishing.service.gov.uk/media/614cc965d3bf7f718518029c/Promoting_children_and_young_people_s_mental_health_and_wellbeing.pdf
https://assets.publishing.service.gov.uk/media/614cc965d3bf7f718518029c/Promoting_children_and_young_people_s_mental_health_and_wellbeing.pdf
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4.4 Suggested next steps for evaluation 
• Continue to monitor the reach of each component of the Sideline Project to demonstrate how many 

young people who attend assemblies transition into the subsequent components of the project. 
• Continue to collect demographic data to determine what communities access the project and whether 

the project reaches the intended target audience. 
• Establish an Athletic Elite Young Person Committee to ensure the business’s services are informed by 

what young people want and need, which will also act as part of a feedback mechanism to assess the 
effectiveness of your services. This will have mutual benefits to build leadership and communication 
skills for the young people. Ensure any decisions and discussions are fed-back to the wider membership 
by the young people on the committee to demonstrate an equal level of power between the coaches and 
the players. 

• Work with NSVPP and the Northamptonshire Observatory to ensure data is collected in a consistent 
format so it can be pooled to assess the overall impact of the Northamptonshire Serious Violence Duty 
Strategy. 
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Chapter 5: Methods 
5.1 Reach data 
A school engagement and programme attendance form was co-developed between Athletic Elite and the IPSCJ 
to track the young peoples’ journeys through the phases of the Sideline Project. For programme attendance, 
demographic information was collected to identify the representation of young people. This data was provided 
to the IPSCJ by Athletic Elite after the end of the reporting period (March 24-March 25) in a password protected 
Excel file. The file only contained anonymised data for which there was a Data Sharing Agreement in place 
between Athletic Elite and the IPSCJ. The data is reported in detail in section 3.1 but broadly included:  
 

• School level data - Engagement with schools, and uptake by schools of, the programme; enablers to 
engagement; activities conducted in each school; reach in terms of number and year groups that 
received the programme; barriers to delivery and feedback from schools on the programme.  

• Scholars – Anonymised data on each scholar including gender, age, ethnicity; reasons for being offered 
a scholarship; their type of engagement and regularity of engagement; identification of specific needs or 
vulnerabilities of scholars; actions taken to address needs; referrals to other Agencies and perceived 
benefits (in the opinion of the Athletic Elite team) of the programme to each scholar.   

• Mentors – It was intended that similar anonymised data would be collected for mentees as it was for 
scholars including demographics, reason offered mentoring, engagement in mentoring, intended 
outcomes of mentoring and whether the outcomes were met. However, there were no secondary school 
students that were mentored and for the two Primary Schools data was managed by the schools and not 
shared with Athletic Elite. 
  

5.1.1 Analysis 
The reach data is reported descriptively in section 3.1, with Primary School and Secondary School data being 
presented separately.  
 

5.2 Feedback from young people 
The researchers attended a camp day to conduct interviews with young people on Athletic Elite’s scholarship 
programme. Athletic Elite provided in loco parentis consent and young people who volunteers to participate also 
provided written consent, while participant information sheets were provided to parents and carers. A semi-
structured interview schedule was used, which focused on scholars’ thoughts about the programme and what 
impact the programme had on them personally. Of the 7 scholars, 6 agreed to participate in an interview and 6 
completed an interview. Interviews were audio recorded (average duration: 14:00 mins) and transcribed 
verbatim. 
 
Children going through the mentoring phase of the project in one of the primary schools were asked by their 
school if they would like to participate in an interview with the IPSCJ researchers. The children were provided with 
a participant information sheet about the project and completed a consent form. Prior to children giving consent 
parent/ carers were provided with an information letter about the project and given information about how they 
could ask questions or opt their child out if they did not want them to be asked to participate. Of the 9 primary 
mentees, 7 were interviewed, the other two mentees were off school on the day the researchers visited. At the 
beginning of the interviews the researcher explained the purpose of the research again, and the key points of the 
consent form, and asked the children if they had any questions. It was re-iterated that it was voluntary, and the 
researcher checked again that they were happy to participate.  A semi-structured interview schedule was used, 
which focused on mentees’ thoughts about the programme and what impact the programme had on them 
personally. Interviews were audio recorded (average duration: 15 mins) and transcribed verbatim.  
 
The second primary school that had children who received mentoring were also happy to accommodate the 
IPSCJ researchers but were not able to accommodate a visit after the mentoring sessions had been completed 
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and in time for this report. Procedures were also in place to arrange research interviews with secondary school 
mentees, however, there was not uptake of mentoring in the Secondary School cohort.  
 
5.2.1 Analysis 
An inductive reflexive thematic analysis was conducted, using a six-step approach12. Two researchers began by 
reading each transcript in its entirety to become familiar with the data. As the interviews were transcribed by an 
external provider, the researchers also listen back to the interviews whilst reading the transcripts to appreciate 
the tones and contexts, while checking the transcript for accuracy. Transcripts were uploaded to NVivo v.12 and 
coded where there was relevance to the evaluation aim. Codes were then collapsed into sub-themes and 
themes. Potential themes were reviewed by two researchers to determine internal homogeneity and external 
heterogeneity. After reaching a consensus, themes were named and defined to be used in the report. 
 

5.3 Reflections from Athletic Elite’s staff 
With the project in its first year of delivery, the researchers wanted to explore how staff delivered the programme. 
Athletic Elite provided the IPSCJ with a list of staff contacts, who were willing to share their information (n = 7). 
The IPSCJ contacted staff by email to arrange an online or telephone interview. Of the 7 invited to interview, 6 
agreed, and 6 subsequently took part. 
 
A semi-structured interview schedule was used, which focused on the process of delivering the programme, 
what worked well, and what could be improved. Interviews were audio recorded (average duration: 58:16 mins) 
and transcribed verbatim. 
 
5.3.1 Analysis 
A deductive thematic analysis was used to identify discussion points focused on the adoption of the programme 
(working with the NSVPP, engaging schools, and working within the team), implementation of the programme 
(what worked well, the level of evidence-informed decisions, and changes made), maintenance of the 
programme (upskilling staff, building a long-term offer, and next steps), and awareness of how the programme 
fitted into the strategic priorities of Northamptonshire’s Serious Violence Strategy. 

 

5.4 Feedback from Project stakeholders 
As the Sideline Project is a new intervention, which relies on school engagements, the researchers wanted to 
gain feedback from school leads about the programme. Athletic Elite provided the IPSCJ with a list of school 
contacts, who were willing to share their information. The IPSCJ contacted school leads by email to arrange an 
online or telephone interview. Of the four invited to interview, two agreed and subsequently took part. 
 
A semi-structured interview schedule was used, which focused on the referral process, relationships with 
Athletic Elite during delivery, and the perceived impact on young people. Interviews were audio recorded (average 
duration: 35:16 mins) and transcribed verbatim. 
 
5.4.1 Analysis 
A case study approach was used by reviewing the main topics discussed during the interview and then piecing 
together direct quotes from the interviews to create a coherent narrative for each topic area. The researchers 
made minimal changes to the quotes to ensure the text stayed as close to the stakeholders’ feedback as 
possible. 
  

 
12 Braun, V. and Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in Psychology. 
https://doi.org/10.1191/1478088706qp063oa  

https://doi.org/10.1191/1478088706qp063oa
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