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 ABSTRACT 

This study aimed to investigate how dance supports inclusion by enabling Children 

Experiencing Complex Needs (CECN) to develop social skills. Complex needs are a diverse set 

of conditions including physical and sensory disabilities, intellectual and developmental 

delays, mental illness, autism, and other medical conditions that can limit ability to participate 

in society. Social skills refer to a set of abilities that enable children to interact effectively with 

others in various social contexts. These skills enable them to build relationships, participate in 

activities, access resources and support, leading to significant improvements in their overall 

well-being, sense of belonging, and personal growth, which ultimately promotes social 

inclusion.  

 

This research is informed by my practice as a dancer, experience as an SEN teacher in India, 

and as a learning support assistant and dance teacher for CECN in England. Although cultural 

contexts may differ, social skill development and inclusion are common challenges for CECN, 

regardless of their location. Research plays an important role in providing evidence for the 

effectiveness of dance in promoting social inclusion. This contributes to the identification and 

development of effective interventions. 

 

This study was approached from an interpretivist perspective and used a case study 

methodology that involved data collection through observations and interviews. Thematic 

data analysis found five key themes relevant to the underlying principle: ‘helps to make 

friends’, ‘encourages inclusion’, ‘develops social skills’, ‘provides enjoyment’, and ‘provides 

opportunity’. Findings suggest that dance offers numerous opportunities to CECN for personal 

development and social inclusion, implying the need for further research and integration of 

dance into education programs.  
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CHAPTER 1:  INTRODUCTION 

1.1 Introduction 

This thesis explores the role of dance in fostering inclusion and promoting social skills 

development for Children Experiencing Complex Needs (CECN). With its rigorous methodology 

and original findings, this research offers valuable insights for researchers, educators, and 

practitioners to design innovative interventions that utilise the potential of dance to promote 

the social skills of CECN. It offers a useful framework to design effective programs using dance 

by shedding light on how dance can facilitate meaningful connections and enhance social 

interactions, thus helping CECN to thrive in social situations.  

 

As someone who has trained in Indian contemporary dance for over 15 years and worked as 

an SEN teacher in India, a Learning Support Assistant in England, and a dance teacher for CECN 

in India and England, I understand the significance of this study. Given my background, this 

study is crucial both professionally and in research terms as it sheds light on the importance 

of dance in promoting inclusion and social skills development among CECN, which can inform 

and guide my future work and that of others in these fields. In addition to my extensive 

professional experience, I also hold a master’s degree in special educational needs and 

inclusion, which has provided me with a strong theoretical foundation and knowledge base in 

this field. After the completion of this PhD study, I plan to continue conducting research on 

the intersection of dance and special education, as I am passionate about using dance as a 

means of promoting inclusion and personal development among CECN. 

 

The original contribution of this study in practice is that it provides empirical evidence of the 

effectiveness of dance as a practice for promoting the social skills and inclusion of CECN in the 

community. This contribution is important because it provides practical insights that can 

inform the development of interventions and programs aimed at promoting social inclusion 

for CECN. This study fills a gap in the literature by showing that dance, a form of physical 

activity and artistic expression, can be used as a tool to help CECN overcome social barriers 

and participate more fully in community life. This is particularly relevant because CECN often 

face social isolation and exclusion due to stigmatisation, lack of accessibility, and limited 

opportunities for social interaction. By demonstrating the effectiveness of dance in promoting 
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social skills and inclusion, this study has the potential to inform the development of 

interventions and programs that can improve the lives of CECN and promote social cohesion 

in communities. By using both observations and interviews to gather data, this study captures 

a range of perspectives and experiences, and sheds light on the complex and nuanced ways in 

which dance can influence social skills and inclusion.  

 

Through systematic data collection, analysis, and interpretation, this study generates new 

insights and contributes to the broader understanding of the relationship between dance and 

social skills for CECN. The study demonstrates how social science practice and research can 

complement each other and contribute to the advancement of knowledge and the 

improvement of social outcomes. The study also provides new insights into the relationship 

between dance and social skills among CECN, contributing to the limited body of work on this 

topic and highlighting the potential of dance as a research area for promoting inclusion and 

well-being among CECN. The findings of this study are particularly relevant to the work of 

dance educators specialising in special educational needs. It builds upon previous work by 

Goulimaris, Mavridis, Genti, and Rokka (2014), which highlights the psychological benefits of 

dance in meeting the basic psychological needs of individuals, including their need for social 

connections. Their study emphasises the positive influence of dance on children's 

psychological well-being by fulfilling their needs for autonomy, competence, and relatedness 

(Goulimaris et al., 2014).  

 

Feedback from parents and educators indicates that dance provides a secure and supportive 

environment for CECN to express themselves and establish positive relationships with their 

peers. This research highlights that dance can enhance confidence, teamwork skills, 

communication, and self-expression, which are critical for social skills development. 

Therefore, dance can contribute to the overall well-being of individuals with disabilities and 

address their social and emotional needs. The study's findings can serve as a valuable 

foundation for both the development of inclusive dance programs that prioritise social skills 

development and support the well-being of CECN and future research in this area. Dance 

educators can use these insights to inform their work and promote inclusion by tailoring dance 

programs to meet the specific needs of CECN. With these findings, dance programs can be 

developed that are specifically designed to support the social skills development of CECN, 

promoting their inclusion in the community and beyond. 



Maitreyee Buragohain   13430023 

3 
 

 

In this chapter, an overview of the study is presented, including the rationale for conducting 

the research, the research aim, objectives, and questions, the context of the study, and a brief 

outline of the research design. Additionally, the definitions of key terms used throughout the 

study are provided, along with the structure of the thesis. This is followed by a summary of 

the key points discussed. 

1.2 The Rationale for the Study  

This section of the chapter describes the rationale behind this study. When commencing my 

research, my aim was to not only gain insight into the association between dance and social 

skills, but also to use this knowledge to improve my practice as a dance educator. My study 

aimed to shed light on the potential benefits of dance for CECN in terms of social skills and 

inclusion. Through my RQs, I sought to highlight the importance of dance in the lives of CECN 

and provide insights and recommendations that could inform the practices of dance 

educators, researchers, SEN professionals, and core curriculum teachers, with the goal of 

improving the educational outcomes and experiences of CECN. 

 

The significance of dance for children with disabilities has been highlighted in previous studies 

by Skoning (2008, 2010) and Zitomer and Reid (2011), which reinforced my own beliefs in the 

power of dance to foster a sense of belonging and joy of learning. The studies by Skoning 

(2008, 2010) and Zitomer and Reid (2011) both investigate the benefits of incorporating dance 

into education but focus on different aspects of its influence. Skoning's studies explore how 

kinaesthetic tasks, including dance, can enhance learning outcomes for students with diverse 

learning needs, while Zitomer and Reid's study examines how an integrated dance program 

can positively impact children's perceptions of dance ability and disability. In contrast, my 

study investigates how dance can promote social inclusion and support the development of 

social skills among CECN. This study is distinct from Skoning's and Zitomer and Reid's studies 

in its focus on the social and emotional benefits of dance for a specific population, rather than 

its impact on academic learning outcomes or perceptions of disability. Each of these studies 

provides a unique contribution to the broader discussion on the potential benefits of 

incorporating dance into education. 
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1.2.1 Practice rationale  

Dance has the potential to improve social skills such as communication, teamwork, and 

cooperation in children, which can enhance social-emotional learning, create a positive school 

culture, and decrease the risk of social isolation (Jean-Baptiste, 2016).  Gilbert (2002) suggests 

that dance is a powerful medium for promoting social skill development in children because 

it provides many opportunities for them to work together in a group. National Dance 

Education Organisation (2009) also supports this view, finding that dance promotes 

psychological health and maturity by allowing children to express their emotions and become 

aware of themselves and others through creative movement, while structured dance activities 

in the classroom offer a way to release feelings and emotions physically. 

 
The practice rationale for this study was my belief based on my professional experiences that 

dance has the potential to enhance the social skills and overall well-being of CECN, promoting 

inclusion and reducing stigma. For this study I explored the association between dance and 

the social skills of CECN, with the aim of contributing to the development of effective 

interventions for promoting social inclusion and well-being in this population. 

 

While dance educators understand the significance of dance education, it is not widely 

acknowledged by the general public due to a lack of extensive research on the benefits of 

dance (Bonbright, 1999; Minton, 2007). As a result, the role of dance in supporting student 

learning is not widely recognised, and standardised testing is given more importance in the 

curriculum, with little consideration given to dance as a necessary part of the curriculum 

(Chapman, 2000). Dance is often perceived as an enrichment rather than an integral 

component of the curriculum. In the field of education, dance is often considered 

extracurricular and non-essential. This is reflected in Koff’s (2000, p.27) statement, “In its 

current marginalised standing, dance often is categorised as a branch of PE….” in which Koff 

(2000) criticises the perception of dance as a branch of PE and argues that the visual and 

performing arts such as dance and drama are not only for entertainment and enjoyment, but 

they also have a significant educational value and should be treated with the same respect as 

other subjects such as language arts. She justifies her argument by comparing dance to 

language arts and argues that not all pupils trained in language arts will become published 

novelists, similarly not all pupils trained in dance should be expected to become professional 

dancers. 
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Social skills are important for CECN as they affect quality of life, well-being, and community 

participation. Quality of life has been defined as the extent to which an individual is healthy, 

comfortable, and able to participate in or enjoy life events (Jenkinson, 2020), while the World 

Health Organisation (1993) defines quality of life as, 

  “Individuals’ perception of their position in life in the context of the culture and value 

systems in which they live, and in relation to their goals, expectations, standards and 

concerns.” 

 Verdonschot, De Witte, Reichrath, Buntinx, and Curfs (2009) argue that community 

participation is crucial for CECN as it allows them to access community resources and establish 

meaningful connections with people. In a participatory action research project conducted in 

New Zealand in 2003, a vocational service user who took part in the project acknowledged the 

importance of being part of a community. He believed that being part of a community meant 

being accepted for who he was. The participants in the project were aware of the differences 

between segregated and community settings. They recognised that public spaces were the 

appropriate settings for community participation, which allowed them to escape the confines 

of segregated service settings (Milner & Kelly, 2009). 

  

The importance of community and social skills has also been highlighted by Cook and Oliver 

(2011) who noted an increase in attention from researchers on the social skills of CECN, 

typically deficits in social behaviours such as eye contact problems, social interaction 

difficulties and lack of play behaviour. According to Cook and Oliver (2011), historically the 

literature has recognised a negative association between complex needs and social skills, 

suggesting that intellectual disability leads to difficulties in social adaptation and functioning 

and that much of the research on social skills in CECN would support such a claim and that the 

importance of investigating social skills has long been recognised as a way to understand 

potential future difficulties children might encounter. Research in child psychology reveals a 

connection between deficits in social adjustment in early childhood and their adjustment later 

in life (Foster and Riley, 1979; Lobo and Winsler, 2006; Cook and Oliver, 2011). 

 

Some of the findings indicate that deficits or impairments in social skills are related to 

numerous problems, including attention deficit hyperactivity disorder, social isolation, and 

withdrawal (Chung et al., 2007; Matson & Boisjoli, 2007), aggressive and antisocial behaviour, 

and challenging behaviour. Although the research does not imply a causal relationship 

between these variables and social skills, it would suggest that this aspect of social skills may 
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be an important correlate. Research about children with intellectual disabilities also suggests 

that social skills deficits can be an indicator for other social problems such as social behaviour 

problems, deficits in prosocial skills and displayed aggression which can lead to poor peer 

relationships and social maladjustment (Bellanti & Bierman, 2000). Research suggests an 

implied association between deficits in social skills and problems such as anti-social 

behaviours (Webster-Stratton, Reid & Hammond, 2001), attention issues (Boo & Prins, 2007) 

and challenging behaviours (Fox, Keller, Grede & Bartosz, 2007). Due to this implication, 

interventions, mainly clinical, have been developed in an attempt to improve social skills for 

individuals with intellectual disabilities. Catterall (2012) suggests that participation in art 

forms fosters creativity and creates positive social impact. As a result, research into 

understanding social skills in individuals with special needs has assumed importance. 

 

1.2.2 Personal Rationale  

In September 2016, I relocated to England with my family to support my partner's job 

opportunity and pursue a PhD program at the University of Northampton. Building on my 

Master's degree, I was interested in researching the role of dance in promoting social skills 

among CECN. This topic was both personally and professionally significant to me, as dance had 

helped me to develop my own social skills as a practitioner and teacher. Furthermore, during 

my time as an SEN teacher at School 4 for six years, I had noticed the urgent need for the 

development of social skills among CECN. This was supported by data from interviews with 

study participants and discussions with parents and professionals during my MA study in India 

as described below. 

 

During my MA study in India from 2013-2015, I conducted a case study at an SEN school 

(School 4) exploring the role of dance in the lives of six CECN aged 12 to 18 years. This MA 

study was completed in 2016 in India and is separate and distinct from my PhD study, which I 

am currently engaged in. The knowledge and insights gained during the MA study have been 

built upon and expanded in my current research efforts, demonstrating the ongoing nature of 

academic inquiry and the importance of previous studies in informing future research. The 

people of School 4 have been described in the following Appendix links: 

Appendix F4: Profile of the six pupils of my MA study 

Appendix F5: Profile of the six interviewees of my MA study 
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This MA study sought to understand the connection between dance and the development of 

social, emotional, learning, and communication skills. Observations and interviews were used 

as the data collection methods. 12 video observations were conducted to record students' 

behaviours, reactions, interactions, opinions, and thoughts during dance classes, and 

interviews were conducted with a physiotherapist, two SEN teachers, a dance teacher, and 

two parents of CECN. The interviews were focused on the three main research questions 

which were about the benefits of dance classes for CECN, how dance can improve their 

physical, social, and emotional development, and how it can enhance their socialisation, 

cooperation, communication, and learning skills. 

 

School 4 is a Non-Government Organisation (NGO) that provides vocational training, special 

education, and therapy services to children and young adults with neuromuscular and 

intellectual development disabilities such as Down syndrome, cerebral palsy, and muscular 

dystrophy. It is funded by a trust, donations, school fees, corporate funding, and sponsorships. 

This school was chosen for my MA study because I had worked there as an SEN class teacher 

for six years, taught dance to the students, and was a coordinator of the school's cultural 

committee which organised dance programs. 

 

Findings of my MA study 

Neal, a pupil participant of the MA Study lived in an orphanage, struggled with reading and 

writing and had difficult behaviours such as non-compliance and defiance. Prior to admission 

in School 4 he had run away from the orphanage, stolen money from previous teachers’ purses 

and got into conflicts with adults and peers. Despite this, he found joy in art, PE, and dance, 

and was successful in a dance group at School 4. In an interview with Neal’s foster mother 

Maya, she expressed that dance can be beneficial for CECN, especially for those who struggle 

in academic subjects. She believed that dance could provide an avenue for CECN to pursue a 

career and lead a fulfilling life. She felt that dance helps with social skills, as it requires good 

behaviour and can serve as a means of improving social skills. Additionally, she noted that 

watching others perform and excel can motivate children to improve and strive for better 

performance in the future. Sample of Interview with Maya is included in the appendices. 

This study revealed that dance has a positive influence on the holistic development of CECN 

by improving their physical, mental, and emotional well-being. Participants expressed their 

eagerness to engage in dance activities, and interviewees noted improvements in self-esteem, 

confidence, and social skills among CECN who participated in dance. Dancing alongside non-
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disabled peers allowed CECN to feel a sense of belonging in a larger community, which could 

promote their inclusion. Although the study had some limitations, such as a small sample size 

and a single institution focus, the findings were promising and highlighted the beneficial 

effects of dance on the lives of CECN (Buragohain, 2016). 

 

In order to build on the findings of my Master’s study and pursue this research, I considered 

implementing a research project in an SEN school recommended to me by one of my PhD 

supervisors. I was introduced to the deputy head teacher of School 1, a large SEN school in my 

area through email communication, and I expressed my willingness to teach dance and 

collaborate with staff and students on a regular basis. Following the necessary police clearance 

and DBS checks, I was authorised to commence my work at School 1. Given my concern not 

to overburden the school or the head teacher, I was hesitant to approach them for assistance. 

However, I believed that as an experienced dance teacher who had previously worked in an 

SEN school, I might be able to offer some valuable assistance. With this in mind and the 

support of my supervisor's email introductions, I initiated my fieldwork at School 1. In March 

2017, I had my initial meeting with the Deputy Head of School 1 and after explaining the focus 

and plan of my research, she agreed to send consent forms to a group of KS3 pupils once I had 

provided her with the relevant forms. I sent the printed consent forms, along with self-

addressed envelopes with postage, to the Deputy Head in April 2017. By June 2017, I had 

received six signed consent forms from parents, and began weekly dance sessions on 9 June 

2017. 

1.3 Research Aim, Objectives, and Research Questions 

1.3.1 Research Aim 

The aim of this research is to show how dance can promote the inclusion of CECN by helping 

them improve their social skills.  

1.3.2 Research Objectives 

Research objectives can help guide the study towards generating new insights into the 

relationship between dance and social skills and contribute to the broader understanding of 

social phenomena related to the inclusion of CECN. To align with the aim of the research and 

help guide the study towards achieving its goal of demonstrating how dance can support 

inclusion by enabling CECN to develop social skills, the research objectives are: 
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1. To investigate the social skills of CECN in specific aspects of dance.  

2. To identify if there are apparent associations between social skills and dance for CECN.  

These objectives are important as they can help establish the benefits of using dance as an 

intervention for improving social skills and provide detailed insights into the mechanisms by 

which dance may support the development of social skills among CECN. This information can 

inform the design of more effective interventions and highlight areas for further research. 

1.3.3 Research Questions (RQs) 

The RQs which this study aims to answer are: 

RQ1. Is there an association between dance and social skills for CECN? 

RQ2. What specific associations are they? 

RQ3. What aspects of dance influence social skills of CECN? 

RQ4. How do these aspects influence social skills? 

In this research, ‘influence’ refers to the ways in which dance participation shapes interactions 

and experiences for CECN. Through interviews and observations, this study seeks to 

investigate these interactions and experiences to understand how they affect personal 

development. 

1.4 Context of the study 

As a researcher, it is important for me to provide context for my study. This includes brief 

introductory information here about the background and setting in which my research was 

conducted, developed in greater detail in Chapter 3. In this section of the chapter, I describe 

the population being studied, the location or setting of the research, any historical or cultural 

factors that may influence the study, and any recent events or developments related to the 

research topic.  

 

I currently reside in Southern England, where Town 1, Town 2, Town 3 and Club 1 are located. 

At the beginning of my PhD study, one of my supervisors recommended School 1, located in 

Town 1, as they had a contact there who was the deputy head of the school. Following my 

pilot study and work with sixth form pupils in School 1, my time for field work there came to 

an end, and I started looking for another school. I found School 2, which has two branches in 

Town 1 and Town 2 and arranged to conduct my research at the Town 2 branch after 
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contacting the principal. During my search, I also came across Club 1, whose founder, Zara, is 

a collaborator with the principal of School 2. As a result, I began working with Club 1.  

1.4.1 School 1 

School 1 is a large SEN school in Town 1 and the location for my pilot study and subsequent 

fieldwork with pupils and staff. School 1 offers personalised education programmes to meet 

the unique needs of pupils with moderate, severe, complex or profound and multiple learning 

difficulties. 

1.4.2 School 2 

In 2013, specialist dance school School 2 started with only two classes every two weeks in 

Town 1. However, as time went by, it gained more popularity, and the demand for classes 

increased, prompting the addition of more classes. In 2015, a new class was opened in Town 

2 to accommodate more families. As of 2022, School 2 has continued to expand due to the 

overwhelming demand, offering a total of 11 classes. These classes include a specific class for 

wheelchair users in Town 1, two dance movement classes in Town 2 that cater to students 

who need extra physical support, and a dance class for adults. The other six classes are divided 

based on age, physical level, communication, ability to follow instructions, and overall 

concentration, including a Glee class. Starting in April 2022, School 2 has partnered with a local 

community group to offer short break activity days. Additionally, there are holiday camps 

offering dance and sports activities available in both Town 1 and Town 2 for CECN. 

1.4.3 School 3 

Drama teacher Leanne, who I interviewed for this study, is affiliated to School 3, a large SEN 

school in Town 3. The interview with her took place during her free time and outside of her 

regular working hours at the school. 

1.4.4 Club 1 

Zara, an interviewee in this study, is a dance teacher and the founder of Club 1, a fitness club 

that provides various activities, including dance, yoga, Pilates, Poundfit, Strong Nation, and 

short break activities, to the local community in Town 1. In addition to her role at Club 1, Zara 

also collaborates with Clarissa, founder of School 2, to support short break activity days for 

CECN in both Town 1 and Town 2. 
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1.4.5 School 4 

School 4 was the location of my MA study in India, which was a separate research project from 

my current PhD study which is based in England. It is an NGO that offers vocational training, 

special education, and therapy services to children and young adults who have neuromuscular 

and intellectual development disabilities like cerebral palsy, Down syndrome, and muscular 

dystrophy. It is primarily funded through donations, a trust, school fees, corporate funding, 

and sponsorships. This school was selected for my MA study because I had served as an SEN 

class teacher there for six years, taught dance to the students, and coordinated the school's 

cultural committee. The inclusion of School 4 information in this study serves to provide a 

contextual background for the reason why the research on dance and CECN was continued. 

1.5 Research Design 

This section provides a brief overview of the research design used in this study. 

1.5.1 Selected Paradigm 

This study adopts an interpretivist paradigm, which posits that reality is subjective, diverse, 

and shaped by society, suggesting that individuals' perceptions are influenced by their unique 

experiences within historical and social contexts. Interpretive methods prioritise questioning 

and observation to deeply understand phenomena. They involve inductive approaches to 

derive conclusions from observed data, aiming to extract meanings, identify patterns, and 

develop themes for theory construction. In interpretive research, data analysis involves 

subjective assessment, outlining themes that reflect major information categories and 

contributing personal perspectives to interpretations (Gray, 2009). This choice aligns with my 

study's intent to explore research questions and facilitate personal interpretation of data. 

 

1.5.2 Methodology 

Instrumental case study was the research methodology used in this study. Case study involves 

in-depth study of a specific individual, group, or phenomenon within its real-life context using 

a wide range of data through various methods such as observation, interviews, surveys, and 

document analysis. The goal is to understand a particular phenomenon or issue in depth, often 

using multiple sources of data to provide a rich and detailed description. Case studies are 

commonly used in fields such as psychology, sociology, anthropology, education, and business 

to explore complex issues and provide insights into real-life situations. Case study 
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methodology is closely linked to fundamental values and objectives, and is characterised by 

its focus on specific cases, its descriptive nature, and its ability to generate insights. The design 

of a case study is driven by the desire to explore particular cases, rather than the specific 

methods employed for research purposes (Merriam, 2009)  

1.5.3 Data Collection Methods 

Observation and interviews were the two methods of data collection and were supplemented 

by memos, notes, and PhD journals. 

1.5.4 Participants 

22 CECN, six of their parents, two dance teachers, one drama teacher and one TA participated 

in this study. 

 

1.5.5 Data Analysis 

Thematic analysis was used to analyse the data derived from dance class observations and 

interviews. Thematic analysis is a qualitative research method used to identify and analyse 

patterns, themes, and meaning within data. Proposed by Braun and Clarke in 2006, and 

subsequently updated in later years (2013, 2019, 2021, 2022) it involves several steps, 

including familiarising oneself with the data, generating initial codes, searching for themes, 

reviewing themes, defining and naming themes, and producing the report. It is a flexible and 

versatile method that can be used in a variety of research contexts, providing rich and nuanced 

insights into people's experiences, attitudes, and beliefs. Thematic analysis is an effective way 

of identifying both expected and unexpected themes and can be used to produce clear and 

concise results with implications and limitations discussed (Braun and Clarke, 2006, 2013, 

2019, 2021, 2022). 

1.6 Definitions of Key Terms 

This section of the chapter provides definitions of the key terms used in this thesis. The 

literature that informed these definitions is explored in greater detail in the literature review 

chapter. 
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1.6.1 Dance 

This study identifies a combination of three definitions of dance, namely Kaeppler (1978), 

Hanna (1995), and Koff (2000). Hanna (1995) sees dance as purposeful, culturally patterned 

movements linked to the fabric of a society which can influence cultural patterns, adaptation, 

and integration in society. Koff (2000) and Kaeppler (1978) share a similar view that dance 

reflects cultural identity and social organisation, with Koff emphasising self-expression 

through movement, and Kaeppler focusing on the unique characteristics of dance in different 

cultures. Together, these perspectives highlight the role of dance as a social phenomenon that 

reflects and shapes the cultural identity and social organisation of a community. 

1.6.2 Definition of Complex needs 

The definition of complex needs used in this study is based on Rosengard et al.'s (2007) study 

which identified various conditions as complex, such as severe or sensory disabilities, learning 

difficulties, social emotional and behavioural challenges, autism, intellectual disabilities, 

developmental delays, mental ill health, and combinations of different medically defined 

conditions.  

1.6.3 Definition of Social Skills 

This study has adopted a definition of social skills which combines two previous definitions 

from Gesten, Weissberg, Amish and Smith (1987) and Sherrard, Tonge, and Ozanne-Smith 

(2002). According to this definition, social skills involve using appropriate interpersonal 

behaviours to effectively achieve goals in a given situation. Additionally, social skills include a 

preference for being social rather than isolated and a tendency to connect with others. This 

comprehensive definition recognises that social skills have many aspects and are dependent 

on the situation, emphasising the importance of considering both social and behavioural 

aspects.  

1.6.4 Definition of Inclusion 

This research aligns with Barton's (1997) definition of inclusion as a comprehensive approach 

to adapting education systems for all students rather than just accommodating those with 

disabilities. Additionally, Rose and Shevlin (2017, p.67) found that inclusion means feeling a 

sense of belonging and making contributions to the group through participating in group 

activities and working with peers in a group setting. Therefore, inclusion is defined as being 
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accepted by peers, feeling a sense of belonging, and actively participating in group activities 

alongside peers. 

 

1.7 Structure of the Thesis 

This PhD thesis comprises six chapters, including the introduction, literature review, 

methodology, presentation of findings, discussion, and conclusion. The introduction sets out 

the background, rationale, research aims, objectives, and questions, the context of the study, 

and a brief overview of the research design. The literature review provides a critical analysis 

of the existing literature relevant to the research topic and identifies a gap in the literature 

that the present study addresses. The methodology describes the research methods and 

techniques used in the study. The presentation of findings chapter presents the data and 

findings from the study. The discussion chapter interprets the findings in light of the research 

aims and objectives, while the conclusion summarises the main findings of the study and 

offers recommendations for future research. The thesis also includes appendices, which 

contain supporting documents, and references, which list all the sources cited in the thesis. 

1.8 Summary 

This introductory chapter of the thesis provided an outline of the research, including the 

justification for conducting the study, the research aim, objectives, and questions, and the 

context of the research. A concise overview of the research design is also included. In addition, 

the definitions of key terms are presented to ensure a clear understanding of the study, and 

the thesis structure is provided. The chapter explains the purpose of the research and 

concludes with a summary of the main points discussed. The next chapter, LITERATURE 

REVIEW is a study of the literature which provided context for my research. 
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CHAPTER 2:  LITERATURE REVIEW 

2.1 Introduction 

This chapter consists of a scoping review of the literature which I conducted during the time 

period 2016 to 2022 using Google Scholar and NELSON (Northampton Electronic Library 

Search Online), which is the University of Northampton’s online facility to search across all 

library resources including books, e-books, journal articles and other resources. As suggested 

by Hart (2018), a literature review is important to gain understanding of the research topic 

and to become aware of previous work done in the area of the study as it summarises and 

critically evaluates a body of writings about a specific topic. This review of the literature has 

informed my understanding of the research topic and guided the way I conducted my study 

and interpreted the data obtained from field work (Knopf, 2006). 

 

While searching for relevant literature, I used the keywords: “dance and disability”, 

“community participation and inclusion”, “dance special education”, “dance education”, 

“dance and special education”, “dance learning disabilities”, “dance and learning”, “dance 

curriculum special needs”, “dance and social skills”, “dance down syndrome”, “dance inclusive 

classroom”, “cognitive skill through dance”, “ dance and development”, “dance and special 

educational needs”, “dance and health”, “dance self”, “dance and creativity”, “dance and 

inclusion”. These keywords were arrived at through my research questions, my reading and 

my study focus. I consulted a diverse array of relevant literature from a broad time span, with 

publication dates ranging from 1967 to 2022. This indicates the breadth of literature consulted 

to support findings and ensures a comprehensive understanding of the history of the field. As 

a researcher, I have chosen to include a range from 1967 to 2022 in my work to give context 

to my study within the larger history of the field and to demonstrate the continuing relevance 

of the topic. 

 

The types of sources accessed for this review consist of peer reviewed journal articles, 

empirical or evidence-based articles in scholarly journals, edited academic books, single-

authored academic books, articles in professional journals, conference proceedings and 

papers, theses and dissertations, and a few website materials from professional associations. 
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Peer-reviewed literature is crucial for ensuring the credibility, reliability, and relevance of 

research findings. The peer-review process ensures the quality and accuracy of research, 

identifies and corrects errors, and provides an overview of the current knowledge in the field. 

Using peer-reviewed articles in research enhances its quality and rigour, and they are 

considered the gold standard in academic and scientific research, making them valuable 

resources for further study and advancement (Elsevier., n.d.).  

 

The following chapter sections are based on the themes that emerged from my literature 

search. I began with definitions of key terms, namely ‘dance’, ‘complex needs’, ‘social skills 

and ‘inclusion’ as presented in the theoretical literature and sought definitions that resonated 

with my research. This is followed by a brief review of important policies relating to education 

for CECN. The next section focuses on the three key elements of my study: dance, CECN and 

social skills. The chapter concludes with a summary of the themes that emerged through this 

review and addresses the gaps in literature. 

2.2 Definition of key terms 

It is important to define key terms so that there is uniformity throughout the thesis as one 

term can mean different things in different scenarios. 

 

2.2.1 Definition of dance 

Different authors have approached the definition of dance differently. Kealiinohomoku (1970) 

emphasised the importance of defining dance to ensure that everyone understands the same 

thing. She observed that there was a lack of adequate definitions of dance that could be 

applied cross-culturally through space and time. According to her, humans engage in dance 

through play and ritual, and she considered it a vital activity for maintaining stability in all 

aspects of life, including physiological, psychological, social, and cultural. She believed that 

dance is essential for self-regulation and is a crucial part of human life. Kealiinohomoku 

defined dance as an art of expression that is transient, performed in a specific form and style 

by the human body in motion through space. The movements involved in dance are 

purposefully selected and controlled to create rhythmic patterns, which are recognised as 

dance by both the performer and the observing members of a given group (Kealiinohomoku, 

1970). 

 



Maitreyee Buragohain   13430023 

17 
 

  

While Kealiinohomoku (1970) defined dance through an anthropological lens, Aristotle 

defined it with an emphasis on rhythm and synaesthesia (Peponi, 2017). In the first chapter of 

his book Poetics, Aristotle briefly mentioned a definition of dance which implied that the 

Greek philosopher had experience of partaking in some kind of dance movement. His 

definition highlighted the importance of rhythm in dance. Peponi (2017) translated Aristotle’s 

definition of dance to describe how dance uses rhythm for an imitative representation of the 

real world, and to convey various emotions, actions and characters. According to Peponi 

(2017), Aristotle viewed dance as a synaesthetic activity that allows the dancer to perceive 

one sensation through another. 

 

On the other hand, Copeland and Cohen (1983) defined dance as any patterned, rhythmic 

movement in time and space. Karoblis (2009) challenged this definition, arguing that it was 

biased and not in line with the principles of phenomenology. He critically examined different 

definitions of dance and rejected those that characterised dance as imitation or symbolic 

expression, as these definitions were not applicable to abstract or contemporary dances. He 

agreed that dance could be defined as play but felt that the phenomenon of sacred dance 

required further clarification from a phenomenological perspective. Karoblis (2009) defined 

dance as a way of being aware of body movements, which depends on intentions and can be 

different depending on the type of dance, such as play, competition, therapy, or magic. This 

idea of dance is similar to Laban's belief that dance stimulates our sense of bodily movement, 

which is the most important sense in humans.  

Chrisman & Frey (2001) defined dance as, 

“The most fundamental human behaviour and art form, involving direct expression 

through the body. It is an intimate and powerful medium for therapy based on the 

assumption that the mind and body are interrelated. Throughout the ages, people of 

many cultures have used dance to express powerful emotions, tell stories, treat illness, 

celebrate important events and maintain communal bonds.”      

The above definition of dance is from a dance therapy point of view and similar to the 

definition of dance therapy used by the American Dance Therapy Association which defines it 

as the psychotherapeutic use of movement creatively promoting health in terms of physical, 

emotional, cognitive and social integration. The common factors seen in both these definitions 
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are the relationships between body and dance, creativity and dance, and therapy and dance 

(Aktas & Ogce, 2005). 

  

Kashyap (2018) described dance as a non-verbal expression performed by human bodies by 

either being still, moving at a slow or fast pace in time while being in touch with the context 

of life. She called it the amalgamation of physical, cultural, social, psychological, political and 

communicative human behaviours. This deep connection of dance with human behaviour is 

resonated in Hanna’s (1995) claim that dance is human behaviour in the form of purposeful, 

rhythmic and culturally patterned sequences of movements which are linked to the fabric of 

a society. Dance has the power to influence cultural patterns, adaptation, and integration in 

society. Integration in the community through dance was also emphasised by Franziska Boas 

(1971) as an important therapeutic aspect of dance. She was a dance teacher, choreographer, 

percussionist and social activist best known for her works with percussion, pioneering dance 

therapy, and using dance as social activism. According to her, dance is an integral motivating 

force behind the expression of human feelings, thoughts and emotions (Candelieri, 2020).  

 

This study identifies with a combination of definitions of dance, including those given by 

Kaeppler (1978), Hanna (1995) and Koff (2000). Dance is a form of self-expression through a 

sequential development of movements in time, space, and energy, with the aim being 

knowledge achievement about the body and its range of movements. According to Koff 

(2000), dance helps in the development of self-expression and interpretation using movement 

as a means of expression. It is a cultural construct that involves creative activities guiding the 

human body to move in time and space. Although the constructs may be temporary, dance is 

an organised visual expression of various social relations. Knowledge and understanding of 

dance can provide insight into the formation of society and different aspects of culture. 

Kaeppler (1978) mentions anthropologist Franz Boas who associated dance with culture based 

on the assumption that man has a primary need for order and rhythm in life with every culture 

having a unique organisation of various dance characteristics bearing marked differences in 

movement patterns, styles, dynamics, value and main reason for existence. Koff (2000) and 

Kaeppler (1978) share a common understanding of dance as a cultural construct that involves 

movement as a means of expression. Both authors recognise that dance can provide insights 

into different aspects of culture and society, including social relations, values, and cultural 

organisation. Koff's emphasis on self-expression through movement and the temporal, spatial, 
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and energetic aspects of dance complements Kaeppler's focus on the unique characteristics 

of dance in different cultures. Together, these perspectives suggest that dance is not only a 

form of creative expression but also a reflection of cultural identity and social organisation. 

2.2.2 Definition of complex needs 

A wide range of terms have been used to describe the concept of complex needs (Keene, 2001; 

Watson, 2003; Rankin and Regan, 2004; Rosengard, Laing, Ridley and Hunter, 2007). Rankin 

and Regan (2004) identified that both the range or multitude of needs as well as the severity 

of need played a significant role in defining the term ‘complex needs’ and acknowledged it 

being used to understand various interconnected needs that covered health and social issues. 

Rankin and Regan’s (2004) findings were validated by Rosengard et al. (2007) who identified 

that a superfluous number of terms such as ‘complex health needs’, ‘multiple and complex 

needs’, ‘multiple disabilities’ and ‘high support needs’ have been used to describe the 

concepts of ‘complex’ and ‘multiple’ needs.  

 

According to Horwath (2001), the determination of a child's complex needs is not based on 

any established criteria, but rather on the competence and experience of the services and 

individuals working with the child. This means that the assessment of a child's needs is 

subjective and may vary based on the resources and capabilities of the services available. The 

population of children with severe and multiple impairments has increased in recent years, 

leading to improvements in the services and support available to these children. These 

improvements, along with the increasing competence of those working with these children, 

have resulted in a shift in the boundary defining complex needs. Inclusive mainstream 

education, in which children with impairments are integrated into regular classrooms, is seen 

as a sign of progress in addressing the needs of these children. Horwath (2001) used the term 

"complex needs" to refer to children with impairments that have serious health conditions, 

such as life-limiting conditions or impairments caused by maltreatment, or multiple 

impairments that affect communication or other major areas of their lives. CECN may require 

additional support and services to meet their needs. 

 
Based on a factsheet compiled in 2014 by the All-Party Parliamentary Group (APPG) (Turning 

point, 2014) on Complex Needs and Dual Diagnosis, England, a person with complex needs is 

someone with two or more needs affecting their physical, mental, or social well-being. These 

needs commonly interact with and aggravate one another leading to a multitude of problems 
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such as mental health issues, substance misuse issues, physical health condition, learning 

disability, a history of offending behaviour, physical disability, employment problems, family 

or relationship difficulties and social isolation. 

  

A project undertaken by the Council for Disabled Children and the True Colours Trust, UK 

(2016), defined complex needs as children and young people whose disabilities have a 

significant and enduring influence on their life and who are likely to need specialist support 

from education, health, or social care at times or throughout their childhood and adolescence 

(Council for Disabled Children and the True Colours Trust, UK, 2016, pg 9). Carpenter, Egerton, 

Cockbill, and Owen (2011) established a definition for Complex Learning Difficulties and 

Disabilities (CLDD) used within the CLDD research project after a 12-month consultation 

period with educators, charity representatives and academics. According to this definition, 

children and young adults with complex learning needs have conditions that coexist, overlap 

and interlock, creating a complex profile. Due to the co-occurring and compounding nature of 

complex learning difficulties, a personalised learning pathway is required that recognises 

unique and changing learning patterns. 

  

CECN present a range of issues and a combination of layered needs that span mental health, 

relationships, behavioural, physical, medical, sensory, communication and cognitive. 

Conditions like autism and ADHD or PMLD (Profound and Multiple Learning Disabilities) may 

coexist. They need informed specific support and strategies which may include 

transdisciplinary input to engage effectively in the learning process and to participate actively 

in classroom activities and the wider community. They may also have difficulties arising from 

premature birth, have disabilities arising from parental substance abuse and alcohol abuse in 

addition to rare chromosomal disorders. Many may also be affected by compounding factors 

such as multisensory impairment or mental ill health, or require invasive procedures such as 

supported nutrition, assisted ventilation and rescue medication (Carpenter et. al, 2011). 

  

Rankin and Regan (2004) define complex needs in terms of an active framework for 

understanding multiple interconnected needs that span medical and social issues. They assert 

that individuals experiencing complex needs confront numerous issues such as learning 

disabilities, mental health concerns, substance abuse, and difficulties accessing stable housing 

or engaging in meaningful daily activities. Disability studies scholars have delineated these 
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challenges and engaged in discussions regarding the perceptions shaped by the definition of 

disability. They argue that the discourse continues to be predominantly influenced by the 

medical deficit model and a dependency narrative. Shakespeare (2006) considered the 

medicalisation of disability inappropriate as it defined disability in terms of individual deficit. 

He criticised the medical model as an approach which gives importance to counting the 

numbers of people with impairment and limits the focus on the complex issues faced by 

people with disability to matters of medical prevention and cure (Shakespeare, 2006). 

 

The definition of complex needs that I used for my study is based on the key findings of the 

literature review by Rosengard et al. (2007) which identifies a wide range of conditions as 

being complex. These conditions range from severe or sensory disabilities to additional needs 

due to learning difficulties, social emotional and behavioural challenges, autism, intellectual 

disabilities, developmental delays, mental ill health and combinations of different medically 

defined conditions. Thus, I have used the term CECN in my study to encompass a wide range 

of conditions including autism, intellectual disabilities, developmental delays, learning 

difficulties, social emotional and behavioural challenges as well as a combination of various 

medical ailments.  

2.2.3 Definition of social skills 

There are many definitions of social skills in the literature, as the concept can be approached 

from different perspectives and can vary depending on the context in which it is being used. 

There is no universally accepted definition of the term as observed by Cook and Oliver (2011) 

who argued that the broad number of definitions for social skills does not help in arriving at a 

single, agreed-upon definition and cited a number of researchers (Bellack, 1983; Hughes and 

Sullivan, 1988; Bielecki and Swender, 2004; Matson and Wilkins, 2007) with different 

definitions.  

 

Matson and Wilkins’ (2007) research on social skills interventions for individuals with autism 

discussed the various definitions of social skills and noted that the definitions of social skills 

were diverse, reflecting the variety of studies conducted on the topic. This was endorsed by 

Bielecki and Swender (2004) who agreed that there is no universally accepted definition of 

social skills. In their paper on the importance of social skills in individuals with intellectual and 

developmental disabilities they noted that different researchers have approached the concept 

from a variety of perspectives. As suggested by Cook and Oliver (2011), social skills can be 
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conceptualised as a combination of behaviours. Bellack (1983) emphasised the importance of 

defining social skills in observable and measurable terms as it allows for the assessment of 

skills and effectiveness of interventions. He defined social skills as interpersonal behaviours 

that promote independence, social acceptability, and quality of life. This is supported by Weiss 

and Harris (2001) who described social skills as the actions necessary for successful social 

interaction, as well as Hughes and Sullivan (1988) who discussed social skills as a combination 

of motor, cognitive, and affective behaviours that are appropriate to the context in which they 

are being used. The measure of appropriate behaviours can vary depending on the setting, 

individuals, and situations involved.  

 

In recognising that social skills involve a combination of behaviours, Gresham and Elliot (1990) 

indicated that cognitive, emotional, and behavioural competencies enable individuals to 

interact effectively and appropriately with others in a variety of social situations. They defined 

social skills as the ability to interact effectively with others in a variety of social situations 

involving communication, negotiation and conflict resolution. Ladd and Mize (1980) confirmed 

this by referring to social skills as the capacity to understand and follow social rules, norms, 

and expectations, and to adapt  behaviour to different social contexts.  

 

 

Another approach towards social skills is in the context of interactions, communication and 

play as suggested by Wing, Leekam, Libby, Gould, and Larcombe (2002) who acknowledged 

that social skills are an important aspect of social development and can be influenced by a 

variety of factors, including age, experiences, and environment. Similarly, Gesten et al. (1987) 

recognised the importance of social skills in shaping social interactions and communication. 

They defined social skills as specific, learned behaviours, both verbal and nonverbal, that allow 

people to meet their needs, avoid negative situations, and influence others.  

 

A way to reconcile the broader definitions of social skills as proposed by Gesten et al.(1987) is 

to discuss the concept in relation to social competence. They distinguished between two types 

of social skills, namely macro skills and micro skills. Macro skills refer to broad patterns of 

behaviour that are used in a variety of social situations, such as initiating conversations, 

negotiating conflicts, and expressing emotions. Micro skills refer to specific behaviours that 

are used in specific social situations, such as making eye contact, using a friendly tone of voice, 
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or asking questions. Gesten et al.'s (1987) definition of social skills emphasises the importance 

of learned behaviours in social interaction and the role of social skills in meeting needs, 

avoiding unpleasant circumstances, and influencing others. Their distinction between macro 

skills and micro skills highlights the idea that social skills can be specific to certain social 

situations or more general and applicable across a variety of contexts.  

Sherrard et al. (2002) and Gesten et al. (1987) provide definitions of social skills that 

emphasise the importance of effective interpersonal communication and achieving one's 

goals in social situations. Sherrard et al. (2002) define social skills as a tendency to affiliate 

with others and prefer being with others to remaining alone, while Gesten et al. (1987) define 

social skills as the ability to use interpersonal behaviours that are appropriate for a particular 

situation and effective in achieving one's goals. Both definitions acknowledge the context-

dependence of social skills and the importance of using appropriate behaviours in social 

situations. 

 

This study adopts a definition of social skills that combines the definitions provided by Gesten 

et al. (1987) and Sherrard et al. (2002). According to this definition, social skills entail the use 

of appropriate interpersonal behaviours that effectively achieve one's goals in a given 

situation. Additionally, social skills involve a preference for social interaction over isolation 

and a tendency to affiliate with others. This comprehensive definition acknowledges the 

multifaceted nature of social skills and emphasises the importance of considering social and 

behavioural aspects, as well as their context-dependent nature. It can be helpful in studying 

the role of social skills in various contexts. 

2.2.4 Definition of Inclusion 

The concepts of inclusion and inclusive education have been variously defined in the 

literature, and the specific definitions vary depending on the context, focus, or goals of the 

research or practice. While inclusion is a broader concept that refers to the acceptance and 

valuing of diversity within a community, inclusive education is a perspective that aims to 

provide access to education for all students, regardless of their abilities or disabilities 

(Armstrong, Armstrong and Spandagou, 2011). Inclusive education is about achieving 

Education for All (EFA) goals and creating a learning environment that supports the 

development of every student's potential (UNESCO, 1994). It is a process that addresses the 

diverse needs of all students and promotes their access to learning, participation in the 

classroom, and achievement of learning outcomes (The Council for Exceptional Children, 
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2013). It has also been defined as a process of enabling all individuals, regardless of their 

abilities or characteristics, to fully participate in the social, economic, and political life of their 

communities (The World Bank, 2018). Inclusion is the active involvement of people with 

disabilities in all aspects of life, through the removal of barriers and the promotion of the rights 

and freedoms of all people with disabilities as suggested by the International Disability and 

Development Consortium (IDDC, n.d.). 

 

Krischler, Powell, and Cate’s (2019) qualitative study explored the definitions of inclusion in 

the context of higher education by conducting semi-structured interviews with faculty 

members at a large public university in the United States and found that the definitions of 

inclusion varied significantly among the participants. Some defined inclusion as the presence 

of diversity within a group, while others emphasised the importance of equal access and 

opportunities for all individuals. Hodkinson (2011) conducted a qualitative study examining 

the concept of inclusion in the context of education focusing specifically on the experiences 

of students with disabilities in mainstream education settings. He found that students with 

disabilities in mainstream education settings often felt marginalised and excluded, despite the 

rhetoric of inclusion that is often espoused by schools. In contrast to Krischler et al.'s (2019) 

study, Hodkinson's research highlights the gap between the ideals of inclusion and the reality 

experienced by students with disabilities. Both studies highlight the complexity of the concept 

of inclusion and the various ways in which it is understood and experienced.  

 

The concept of inclusion has undergone a significant shift in thinking, with a growing 

recognition of the need to promote the participation and achievement of all children and 

young people in local community schools. As acknowledged by Qvortrup and Qvortrup (2018), 

a widely recognised and influential definition of inclusive education is the Manchester 

definition developed by a group of international experts who met at the University of 

Manchester in 2005. It emphasises the importance of addressing the diverse needs of all 

learners and reducing exclusion within and from education and has been widely cited in 

academic literature and used as a reference point in discussions about inclusive education. It 

is often cited alongside other definitions of inclusive education, such as the UNESCO 

Salamanca Statement, which reaffirms the right of all children to an education and calls for 

the inclusion of children with disabilities in regular education systems. 
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In a study by Ryndak, Jackson and Billingsley (2000), experts in the field of special education 

were asked to submit their definitions of school inclusion for students with moderate to 

severe disabilities. The content of these definitions was analysed using qualitative 

methodology, and seven themes emerged: placement in natural, typical settings; all students 

together for instruction and learning; supports and modifications within general education to 

meet appropriate learner outcomes; belongingness, equal membership, acceptance, and 

being valued; collaborative integrated services by education teams;  systemic philosophy or 

belief system; and meshing general and special education into one unified system. The 

prominence of the first five themes suggests that they are important considerations when 

defining school inclusion for this population. 

 

Inclusion in educational settings involves creating a supportive environment that recognises 

and addresses individual needs and emotions, values all students, and requires collaboration 

between schools and families to ensure students feel connected to their communities and 

receive the necessary support to thrive, as emphasised by Wearmouth (2021, p.334). The 

Centre for the Study of Inclusive Education (CSIE, 2011) refers to inclusion in education as the 

practice of valuing and actively involving all students, including those with impairments or 

SEN, in the cultures, curricula, and communities of local schools. It involves reducing barriers 

to learning and participation and restructuring policies and practices to better support the 

diversity of students in the school. Inclusion also emphasises the role of schools in building 

community, fostering mutually sustaining relationships with the community, and promoting 

values in addition to increasing academic achievement. It acknowledges the right of all 

students to an education in their local community and recognises that inclusion in education 

is a part of inclusion in society as a whole (Runswick-Cole, 2011).  

 

According to Barton (1997), inclusive education is 

“not about ‘special teachers’ meeting the needs of ‘special’ children in ordinary schools 

. . . It is not merely about placing disabled pupils in classrooms with their non-disabled 

peers; it is not about “dumping” pupils into an unchanged system of provision and 

practice. Rather, it is about how, where and why, and with what consequences, we 

educate all pupils” (p. 234). 
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Barton (1997) recognises that inclusion in education is a comprehensive approach that 

involves adapting and modifying education systems and structures to be more inclusive and 

equitable for all students, rather than just providing accommodations or support for individual 

students with disabilities in mainstream classrooms. This definition also stresses on the 

importance of considering the method, location, and purpose of education, as well as the 

impacts of these decisions, for all students, not just those with disabilities. For the purpose of 

my study, I identify with the above definition by Barton (1997) as well as the finding from a 

study by Rose and Shevlin (2017, p.67) in which the authors describe inclusion as being 

accepted by peers, feeling a sense of belonging and contribution to the group by participation 

in group activities and working together with peers in a group setting. 

 

2.3 Policy Review  

Inclusive education has been an important focus in many countries over the past decade and 

has been supported by policy commitments at the international level. The effectiveness of 

policies can be influenced by the unique cultural, social, economic, and political contexts of 

each country, highlighting the importance of considering local circumstances in policy 

implementation and evaluation. This section of the chapter covers a brief review of some of 

the important national and international policies relating to education for CECN. 

 

Ainscow (2020) addresses the issue of ensuring equal educational opportunities for all 

children, especially in lower-income countries, where access to formal education is limited for 

many. Millions of children are affected by this problem, as reported by UNESCO. In 1994, the 

Salamanca conference on special needs education promoted the idea of Education for All, 

calling for policy changes to support inclusive education and provide access to schooling for 

every child, including those with special needs. According to Ainscow (2020), leadership in 

schools and education systems is crucial for promoting inclusive education and achieving 

positive change for vulnerable students. This requires coordinated and sustained efforts from 

policy-makers and practitioners, as well as a shift in their attitudes and assumptions about 

what is possible. Additionally, greater accountability is necessary to challenge assumptions 

about the capabilities and behaviours of certain student groups. 
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Peters (2003) argues that education policies are shaped by society and individuals, reflecting 

particular viewpoints and serving as tools and theories for power relations. Inclusive education 

may differ in its objectives, motivation, and context, but written policies provide a legal and 

moral basis for practical implementation. The language used in policies reflects social 

constructions and is linked to inclusive or exclusive outcomes. Peters' analysis suggests that 

progress towards a social model of disability has been uneven. Lindqvist (2002) argues that 

international policy documents still prioritise providing education based on a child's condition 

and available resources, rather than promoting inclusivity and building an inclusive society. 

Without policies focused on inclusivity, education for individuals with disabilities may remain 

incomplete. Lindqvist emphasises the need for disability rights and inclusive policies that 

consider the needs of all individuals, including those with severe disabilities, extreme poverty, 

or in isolated institutions. Peters, on the other hand, focuses on the influence of societal 

attitudes and language used in policy on inclusive or exclusive outcomes. She argues that 

inclusive education policies must be grounded in a social model of disability, which considers 

disability as a social construct and recognises the importance of practical implementation. 

Both Lindqvist (2002) and Peters (2003)  stress the need for a shift in attitudes and policies 

towards inclusivity, in order to provide equal opportunities for all individuals with disabilities. 

 

Kurth et al. (2018) assert that understanding the factors that contribute to inclusive education 

for students experiencing Intellectual and Developmental Disabilities (IDD) and identifying the 

strategies and barriers to its implementation is crucial to expanding and maintaining it 

globally. Their research employs focus groups to provide preliminary evidence and 

recommendations for stakeholders to promote inclusive education using specific structures 

and strategies. The study emphasises the need for policy documents to include specific 

references to students experiencing IDD to ensure their inclusion in schools, as well as 

considering contextual factors and the reality of practices on the ground. This can prevent 

professionals from creating less inclusive policies due to a discrepancy between written 

policies and actual practices (Kurth et al., 2018). 

 

In the UK, some important acts or policies related to education for children with disabilities 

include the Education Act 1996, the United Nations Convention on the Rights of Persons with 

Disabilities (UNCRPD) 2006, and the Children and Families Act (CFA) 2014. The Education Act, 

1996 sets out the legal framework for education in England and Wales. It requires schools to 
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make reasonable adjustments to ensure that children with disabilities are not treated unfairly. 

The UNCRPD is an international treaty that sets out the rights of people with disabilities, 

including the right to education. The UK ratified the UNCRPD in 2009 and is required to take 

steps to ensure that people with disabilities have the same rights and opportunities as others, 

including in education. 

 

The latest policy on the right to education for children with disabilities in England is the CFA, 

2014. This act aims to improve support for children with special educational needs and 

disabilities (SEND) in England. Under the CFA, all children and young people with SEND have 

the right to an education that is appropriate to their needs and abilities. This includes the right 

to an inclusive education, which means that children with SEND should be able to attend 

mainstream schools and be fully included in the education provided there. The CFA requires 

schools to make reasonable adjustments to ensure that children with SEND are not treated 

unfairly and are able to fully participate in their education. These adjustments may include 

providing additional support or resources, such as assistive technology or special education 

services. It also establishes a new system for assessing and meeting the needs of children with 

SEND, including the creation of Education, Health and Care Plans (EHCPs) for children with 

more complex needs. The EHCPs set out the support that a child needs in order to make 

progress in their education and must be reviewed regularly to ensure that the child's needs 

are being met. The CFA aims to ensure that children with SEND have the same rights and 

opportunities to education as other children, and that they can fully participate in mainstream 

education. 

 

The Engagement Model is an assessment tool developed in 2011 as part of the DfE-funded 

Complex Learning Disabilities and Difficulties project. The model was adapted from the seven 

aspects of engagement: responsiveness, curiosity, discovery, anticipation, persistence, 

initiation and investigation. It aims to help schools support pupils who are working below the 

level of the national curriculum and not engaged in subject-specific study. It recognises that 

engagement is multi-dimensional and breaks it down into five areas that allow teachers to 

assess how well their pupils are being engaged in developing new skills, knowledge, and 

concepts in the school's curriculum. It assesses how effective the special educational provision 

is in empowering pupils to progress against the agreed outcomes in their EHCPs and how 

effectively pupils are engaging with and making progress against these plans. It also considers 
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pupils' achievements and progress across the four areas of need outlined in the SEND Code of 

Practice: communication and interaction, cognition and learning, social, emotional, and 

mental health difficulties, and sensory and/or physical needs (Engagement Model, 2020). 

 

According to the National Curriculum in England's Physical Education programmes of study for 

key stages 1 and 2, the aim of physical education is to inspire all pupils to succeed and excel 

in competitive sports and other physically demanding activities. It should provide 

opportunities for pupils to develop physical confidence, which supports their health and 

fitness. Physical education should also teach values such as fairness and respect through 

participation in competitive sports and activities. At key stage 1, pupils should develop 

fundamental movement skills and participate in team games, while at key stage 2, they should 

apply and develop a broader range of skills, learn how to use them in different ways, and 

engage in outdoor and adventurous activities. All schools in England are also required to 

provide opportunities for physical education lessons to develop flexibility, strength, 

technique, control, and balance through athletics and gymnastics. Pupils should be able to 

perform dances using a range of movement patterns and participate in outdoor and 

adventurous activities individually and as part of a team. They should also compare their 

performances with previous ones and demonstrate improvement to achieve their personal 

best. 

 

According to the National Curriculum for Key Stage 3, pupils should build upon and embed the 

physical development and skills learned in key stages 1 and 2 and apply them across different 

sports and physical activities. They should understand the principles of effective performance 

and apply them to their own and others' work. Pupils should develop the confidence and 

interest to get involved in exercise, sports, and activities outside of school, and understand 

the long-term health benefits of physical activity. They should be taught to use tactics and 

strategies to overcome opponents in direct competition through team and individual games, 

develop their technique and improve their performance in other competitive sports, perform 

dances using advanced techniques, and participate in outdoor and adventurous activities.  

 

According to the National Curriculum for Key Stage 4, pupils should participate in complex and 

demanding physical activities that promote a healthy lifestyle. They should be taught to use 

and develop tactics and strategies to overcome opponents in team and individual games, 
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improve their technique and performance in other competitive sports or physical activities, 

and take part in outdoor and adventurous activities that present intellectual and physical 

challenges and encourage teamwork. Pupils should also evaluate their performances and 

demonstrate improvement across a range of physical activities to achieve their personal best. 

They should also continue to participate regularly in competitive sports and activities outside 

of school through community links or sports clubs (National Curriculum, n.d.). 

 

In the United States, some national policies related to dance education and inclusive 

education for children with disabilities include the Individuals with Disabilities Education Act 

(IDEA), No Child Left Behind Act (NCLB) and Every Student Succeeds Act (ESSA). IDEA is a 

federal law that ensures that children with disabilities have the right to a free and appropriate 

public education. It requires that schools provide accommodations and support services, such 

as assistive technology and special education services, to help students with disabilities 

participate in the general education curriculum. The NCLB is a federal law that requires that 

all students, including those with disabilities, be held to high academic standards and have the 

opportunity to reach their full potential. It includes provisions for accountability and 

improvement in schools that serve students with disabilities. The ESSA act is the current 

federal education law in the United States. It builds on the provisions of NCLB and IDEA and 

focuses on improving academic outcomes for all students, including those with disabilities. It 

also emphasises the importance of promoting equity and addressing the needs of historically 

underserved students. 

2.4 Importance of dance 

Dance can be a valuable and enjoyable activity for children with disabilities, as it provides 

opportunities for physical activity, socialisation, self-expression, and creativity. Studies have 

shown that dance can have a range of positive influences including physical, cognitive, social, 

and emotional benefits. Güleç & Karaduman (2010) found that dance can improve physical 

coordination, strength, and balance in children with disabilities, as well as increase self-

esteem and reduce stress. There is also evidence to suggest that dance can have therapeutic 

benefits for children with disabilities. It can improve cognitive skills, such as memory and 

concentration, and help to alleviate symptoms of anxiety, depression, and other mental health 

issues (Lang, 2011). Additionally, dance can provide opportunities for social interaction and 
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communication, helping to build friendships and improve social skills (Güleç & Karaduman, 

2010).  

2.4.1 History of dance 

Kealiinohomoku (1970) did a survey of literature which revealed a confounding divergence of 

opinions about the origin of dance. Some claimed the origin was in play, whereas others 

denied any link with play. There has been debate about dance originating out of its use for 

magical and religious purposes, for courtship and also as the first form of communication.  

Some maintain that communication did not enter into dance until it became an "art." Dance 

has been labelled as serious and purposeful by some and at the same time some refer to it as 

a projection of exultation, spontaneous, and originated in the spirit of fun. Moreover, there 

are conflicting claims about it being a group activity for tribal solidarity or a solitary pursuit for 

the pleasure and self-expression of the dancer. Burkhardt and Rhodes (2012) stressed on the 

importance of dance as a unique form of expression involving the self as well as the culture 

surrounding a person’s life. Plutarch (1909), in one of the oldest discourses on dance (as cited 

in Hagendoorn, 2010), related dance to language and compared it to a form of mute poetry 

recital. Hagendoorn (2010) mentioned philosopher Robin Collingwood who called dance the 

mother of all languages. Dance and language share a common ground in terms of 

intentionality, joint attention, imitation, an implicit grammar for stringing together 

movements, and a movement vocabulary. 

  

Katz-Zichrony (2015) observed that dance was regarded as a useful educational tool by the 

ancient Greeks and formed a vital part of a warrior’s training by the Spartans.  Music and 

gymnastics were two of the mandatory subjects for children and fundamental to a child’s life. 

In Australia’s Aboriginal communities where life centred around customs and rituals, dance 

was used as a medium to communicate traditional knowledge and teach social norms to the 

young.  

  

Katz-Zichrony (2015) traced the history of dance as a social component of a child’s education 

to the religious rituals of tribal societies. Compliance with a set of rules was encouraged and 

any mistake was believed to impair magical powers, which then required all members of a 

tribe to learn and know every nuance of the dance. Another interesting observation made by 

Katz-Zichrony (2015) was that it was the mothers’ responsibility to teach the basics of dance 

to their children from infancy in a process which enabled their integration in the community. 



Maitreyee Buragohain   13430023 

32 
 

A similar finding by Asante (2000) was about Zimbabwean dance which also encouraged 

children to learn a particular dance exactly as taught without variation. Improvisation or a new 

variation came only after “mastering the dance, performing, and receiving the appreciation 

and sanction of village elders." Asante (2000) cited David Livingstone’s account of a greeting 

between the Bantu people of South Africa who used the question “What do you dance?” 

instead of “What tribe do you belong to?” which signified the tribe’s place in the social 

hierarchy. African tribal dances often symbolised social roles based on gender and children. 

Jennings (1995, 2018) mentioned children from the Temiar tribe for whom play was an 

imitation of adult life including the dance. She called it “play-dance", a way for young children 

to learn societal codes of behaviour through a process of mimicry and caricature of adults 

during the ceremonies and rituals. 

 

As stated by Katz-Zichrony (2015), the turn of the 20th century saw the emergence of an 

awareness of the importance of dance to children’s education with dancer Isadora Duncan’s 

work with young children. Isadora Duncan used natural movements in her dance, was inspired 

by the classical Greek arts, folk dances, social dances, nature as well as an approach to the 

new American athleticism which included skipping, running, jumping, leaping and tossing. This 

was followed in the 1930s and the 1950s by a period of dance being promoted as a means to 

support children's development and awareness of the world outside themselves (Lutz and 

Kuhlman, 2000). This focus reappeared in the 1960s in the work of Piaget and Vygotsky, 

providing further evidence of the reality of young children being influenced by physical and 

psycho-motor experiences. Vygotsky (1967) recognised early childhood as an essential period 

in all societies for the development of knowledge of social skills, culture and tradition. During 

this phase of life, children start developing social skills for social interaction and learn how to 

build relationships with peers living in their community.  

 

The most relevant aspect that applies to my research is from Vygotsky’s (1967) and Lobo and 

Winsler’s (2006) finding that body awareness is an essential first step toward the development 

of social behaviour, and the suggestion that in schools where dance is recognised as an 

academic subject, it plays a significant role in social integration, cognitive learning, 

interpersonal and group communication. Furthermore, Lobo and Winsler (2006) added that 

an early childhood dance programme paves the way to numerous benefits in terms of learning 

about culture, and personal identity. 
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2.4.2 Laban’s movement perspective 

Laban's theories on movement had a significant impact on the growth of movement education 

and the transformation of physical education in Britain (Thornton, 1971). Laban's primary 

focus lay in nurturing individual personality and potential through processes of self-discovery, 

self-awareness, expression, and communication, rather than solely emphasising performance 

success (Sherborne, 1990). Laban's perspective on movement is based on the discovery that 

all movements have commonalities and that movement is not just a physical occurrence. His 

revolutionary movement analysis and notation allowed him to find links between previously 

unrelated aspects of movement. Laban recognised the importance of the reciprocal 

relationship between body and mind and sought to encourage awareness and appreciation of 

this interconnectedness. According to his philosophy of movement, humans perceive and 

engage with their environment through their kinaesthetic sense, which is stimulated by bodily 

activity. Movement serves as a vital bridge between mental, physical and spiritual realms, 

enabling the actualisation of responses to the world around. 

 
 

Laban, as highlighted by Thornton (1971), emphasised the importance of movement in human 

development, enabling individuals to experience and express their urges, thereby facilitating 

their potential realisation. Laban delineated two essential aspects of human existence: 

"doing" and "dancing." While "doing" encompasses practical activities necessary for survival, 

"dancing," though seemingly purposeless, serves as a vital means of recuperation from the 

demands of "doing." Both "doing" and "dancing" require the body as a common instrument 

and movement as a common medium, directed by thought and emotion. Laban advocated the 

use of movement and dance as tools for comprehending human behaviour and personality. 

He considered movement pivotal for self-expression and capable of shaping one's internal 

disposition. Laban perceived movement as a vehicle for studying human life and aiding 

individuals, asserting that everyone could engage in dance as a form of creative expression 

(Thornton, 1971). 

 
 

The foundation of this study's conceptual framework draws upon Laban's seminal movement 

theory, which originated in the early 20th century. Laban's theory offers a holistic perspective 
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on human movement, delving beyond its physical dimensions to encompass emotional, 

psychological, and social aspects.  According to Laban, movement serves as a universal 

language, capable of conveying emotions, thoughts, and intentions (Thornton, 1971), with 

four key components: body, effort, space, and shape or relationships. The body component 

pertains to the physical attributes of movement, including muscle tension, joint mobility, and 

overall body alignment. Effort addresses how movement is executed, including considerations 

of speed, weight, flow, and direction. Space explores movement's interaction with the 

environment, encompassing dimensions like levels, pathways, and orientations. Shape or 

relationships, the fourth component focuses on the physical configurations and patterns in 

movement, as well as who or what the body interacts with during motion. Relationships help 

students develop awareness and skill in how body parts work together and relate to one 

another, and how the mover relates to people, objects, music, and rules during movement. 

Together, these components form the foundation of Laban's comprehensive understanding 

of movement and its expressive potential. As suggested by Langton (2007), Laban’s movement 

framework also provides a valuable structure for elementary physical education lessons 

including dance. The four aspects help students focus on different facets of movement in 

games, gymnastics, and dance. By emphasising what the body does, where it moves, how it 

moves, and with whom it interacts, students refine their skills and comprehension, ensuring a 

thorough exploration of movement concepts. In dance, students refine body awareness, 

explore spatial dynamics, master movement quality through effort principles, and understand 

relationships with music, rhythm, and fellow dancers.  

 

This research is shaped by Laban’s movement theory, emphasising the instruction of 

secondary techniques such as self-awareness, spatial awareness, confidence, collaboration, 

and problem-solving over conventional techniques (Thornton, 1971; Hodgson, 2001; Langton, 

2007). The primary objective is to explore the concepts of space, time, body, effort, 

movement, and form. It proposes the idea of teaching dance from a conceptual perspective 

rather than focusing solely on technique-based teaching. This approach encourages creativity 

and individuality, leading to more authentic and personal expression of movement, enhanced 

confidence, and improved collaboration skills. Students not only acquire the ability to move 

their bodies in unique ways but also cultivate skills that can be applied to various aspects of 

their lives. For instance, as they gain a deeper understanding of their bodies and their 

movement in space, their confidence in their abilities grows, enabling them to collaborate 
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more effectively with others. Teaching dance from a conceptual standpoint encourages a 

deeper comprehension and appreciation of dance as an art form, rather than simply learning 

a prescribed set of movements. 

 

Hodgson (2001) further elaborates on the applications and workings of Laban’s theories in 

dance. Laban believed dance to be a serious art form capable of expressing any theme or style, 

from comedy to tragedy, and across various genres. He emphasised creativity in 

choreography, often improvising with dancers to explore movement ideas before shaping 

them into final pieces. Rehearsals were crucial in the developmental process, focusing on the 

dancers rather than elaborate decor or costumes. Laban enjoyed integrating different arts into 

dance, experimenting with various musical accompaniments. His approach aimed to highlight 

expressive moments and the communicative skills of dancers. By adhering to Laban's 

principles, choreography could break free from technical constraints, prioritising the essence 

and meaning of movement over formal steps or poses.  

 

According to Hodgson (2001), dance, as understood through Laban's principles, transcends 

mere static poses and variations, emphasising fluidity and internal motivation.  It highlights 

the exploration of relationships with space and others, utilising spatial patterns, time 

awareness, and movement quality. Central to dance is the exploration of relationships - 

between the individual and their surrounding space, as well as with others who share that 

space. Dance training aims to uncover and utilise these relationships, incorporating Laban's 

exploration of spatial patterns, time awareness, and movement quality. Laban emphasised 

the importance of understanding relationships in dance, particularly the connections between 

individuals and the space they inhabit. Dancers interact with both the physical environment 

and each other, highlighting the significance of spatial awareness, timing, and movement 

quality in fostering these relationships within dance. 

2.4.3 Dance and health 

Hanna (1995) recognises dance as having the power to promote health and healing. This is 

reinforced by Burkhardt and Rhodes (2012) who describe dance as a universal form of cultural 

expression that is uniquely placed to achieve health and well-being outcomes. Dance 

strengthens the immune system by fighting disease (Matthews et al., 2002; Araneta et al., 

2015; Kaltsatou et al.,2014), lowers stress and depression (Murrock et al.,2014), improves 

cognitive function (Kim et al.,2011) and aids in anti-ageing (Rehfeld et al., 2017; Rossmeissl et 
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al., 2016; Domene et al., 2016). Maraz et al. (2015) endorse Hanna’s (1995) view of dance as 

a form of exercise which promotes physical fitness, psychological well-being, self-esteem and 

encourages people to lead an active lifestyle. 

  

Burkhardt and Rhodes (2012) developed a guidance document to promote dance which 

stressed the importance of dance in promoting health and well-being. They observed that 

dance plays a key role in meeting the health needs of people as it has the potential to excite 

and attract people of all ages. Dance is an activity that combines physical, social, creative and 

emotional expression. The combination of these various elements contributes towards the 

improvement of health and wellbeing with each element having independent evidence bases 

to show their potential. Integration of these elements provides a holistic experience to dance 

participants and promotes their physical, emotional, social and spiritual wellbeing.  

 

 

Elliot (1998) emphasised the holistic nature of dance through his statement: 

“Dance uniquely combines thinking, feeling, sensing, and doing. It has strong effects on 

physiological and psychological well-being, combining the benefits of physical exercise 

with heightened sensory awareness, cognitive function, creativity, interpersonal 

contact, and emotional expression - a potential cocktail.” 

  

As observed by Elliot (1998), the holistic nature of dance makes it a useful movement exercise 

that enhances physical fitness, health, self-expression and creativity for all. Dance has been 

used as a form of exercise and therapy to promote physical, cognitive, emotional and social 

integration for hospital patients. Researchers have studied the impact of dance as a physical 

activity on the functions of the human circulatory, respiratory, skeletal and muscular systems, 

and found it to be beneficial. That is why dance and movement therapy is used as a 

complementary therapy in hospitals and clinics for cancer patients (Aktas and Ogce, 2005). 

Besides cancer, persons suffering from other health conditions such as depression, 

fibromyalgia and heart failure benefit from the experience of dance (Hanna, 1995; Koch, 

Morlinghaus & Fuchs, 2007; Olvera, 2008; Baptista et al., 2012). Studies have affirmed the 

positive role of dance in improving mood and decreasing anxiety, and it is claimed that dance 

has been proved to be more beneficial when compared to other physical outlets (Leste and 

Rust, 1990). 
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Olvera (2008) studied the health benefits of cultural dance by examining several databases to 

identify articles describing physical and mental health outcomes of cultural dance. Physical 

inactivity is common and leads to many health problems. Dance may appeal to some who are 

not otherwise active and may be a form of activity that is more acceptable than others in 

certain cultures. Olvera (2008) identified evidence from seven articles about dance being used 

as an activity to control obesity and weight gain, to prevent cardiac problems, reduce stress 

and to promote enjoyment and life satisfaction. Dance was identified as a popular physical 

activity that assists and encourages people to have better mental and physical health. It also 

provides an avenue to channel emotional expression and creativity and to fight anxiety and 

stress. Hanna (1995) recognised the power of dance in promoting health and healing through 

its holistic nature. Her personal experiences of dance made her realise the significance of 

dance in preventative medicine and healing. Hanna described dance as, “...human behaviour 

composed of purposeful, intentionally rhythmical, and culturally patterned sequences of non-

verbal body movements other than ordinary motor activities…” 

  

According to Hanna (1995), dance provides a multisensory experience to individuals as they 

use their senses of sight, sound, touch and kinaesthetic feeling. It also serves as a means of 

healing by helping individuals to deal with stress and manage pain. Through her elaborate 

study of literature on dance, psychology and anthropology, she concluded that dance has the 

potential to be more effective than other forms of exercise in managing pain. This was 

attributed to the fact that dance has unique multisensory, emotional, cognitive and somatic 

characteristics. She cited examples of how despite their physical limitations, dance therapy 

benefited patients including geriatric patients in nursing homes. The patients felt rewarded in 

the process of finding ways to move creatively through dance. Kourkouta et al., (2014) 

endorsed Hanna’s (1995) view about the importance of dance in health through their study 

on the contribution of dance on children’s health. They reviewed articles referring to the role 

of dance in children’s psychophysical development and self-expression of personality. 

Through an extensive study of literature using Google Scholar, Medline and magazine articles, 

they identified dance as an effective tool for children to develop expressive ability, increase 

self-esteem and promote social interaction. 
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Friedrich (2017) observed that depression is amongst the leading causes of disability in the 

world leading to a loss of productivity, high social and financial costs, and is often linked to 

other medical conditions. Haddad and Boyce (2017) ranked depression as the third leading 

cause of disease burden in the world, and the leading cause of disability in middle- and high-

income countries. The World Health Organisation (2022) defines depression as, “A persistent 

sadness and a loss of interest in activities that people normally enjoy, accompanied by an 

inability to carry out daily activities for two weeks or more”. Holtzheimer and Mayberg (2011) 

further add that depression causes “despondency and anergia akin to normal sadness, but 

critically different in its severity, duration and/or lack of a triggering event.” Due to the high 

prevalence of depression, Koch et al., (2007) stressed the urgency of finding low cost, non-

intrusive and effective treatment methods for it. This is where dance might have a significant 

role to play as evidenced in studies such as the one by Koch et al., (2007). They produced a 

detailed case study citing the effects of a dance intervention programme on the decrease of 

depression and increase of vitality and positive effect in 31 psychiatric patients with a 

diagnosis of depression. Their study used three different circumstances: a circle dance group 

participating in a dance to upbeat music, a group listening to the music used by the circle 

dance and a group exercising on a stationary bike. The results of the study reported positive 

results for all three groups, but the dance group showed the best results in terms of increase 

of vitality, positive effect and decrease in depression.  

  

Many studies have provided convincing evidence to associate fibromyalgia with depression. 

Most patients with fibromyalgia present with depression as a reaction to suffering from pain. 

Depression and fibromyalgia co-exist and share similar pathophysiology and pharmacological 

treatment (Gracely et al., 2012). Fibromyalgia is an illness characterised by chronic widespread 

musculoskeletal pain, sleep problems, physical exhaustion, depression and other 

psychological conditions. Baptista et al., (2012) assessed the effectiveness of belly dance as a 

treatment option for patients with fibromyalgia. Their study reported positive results in terms 

of pain management, quality of life, depression, anxiety and self-image. As stated by Moe 

(2012), belly dance is believed to have originated in the Middle East as a form of sun worship 

and fertility ritual. This ancient dance is an expressive form of movement, associated with 

feminine and community-based celebration and ritual. According to Baptista et al., (2012), 

belly dance uses a mix of slow and rapid movements, the rhythmic motions facilitating 

moulding of muscles through contraction and relaxation. Their study used eighty participants 
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from a clinic with a diagnosis of fibromyalgia. All the participants attended one-hour belly 

dance classes twice a week for 16 weeks. They reported improvements in pain, sleep pattern 

and activities of daily living were performed with greater ease as a result of their participation 

in this study. 

 

Another benefit of dance in health was studied by Gomes et al., (2014) who used systematic 

review and meta-analysis to study the effect of dance therapy compared to conventional 

exercise in patients with chronic heart failure. Chronic heart failure is a syndrome of cardiac 

dysfunction whereby the heart cannot meet the demands of the body at normal filling 

pressures. It is a complex of symptoms ranging from fatigue, shortness of breath and 

congestion that are related to the inadequate perfusion of tissue during exertion and often to 

the retention of fluid. Its primary cause is an impairment of the heart's ability to fill or empty 

the left ventricle properly (Morrissey et al., 2011). The results of the study by Gomes et al., 

(2014) suggest that dance therapy has a positive impact on peak VO2 (maximum oxygen 

consumption) and health related quality of life and could thus be considered for inclusion in 

cardiac rehabilitation programmes.  

 

A study by Gurley, Neuringer, and Massee (1984) found that dance classes resulted in positive 

changes in dancers' evaluation of their psychological well-being, and that these evaluations 

were more positive than those following other physical education classes. The authors 

hypothesised that this may be because dancing and sports involve different cognitions and 

emotions. While both dancing and sports involve physical activity, they can have different 

psychological effects on participants. For example, dancers may focus on the expressive, 

creative, and aesthetic aspects of their activity, while sports participants may focus more on 

goals, competition, and achieving success. These different orientations may lead to different 

psychological outcomes, with dancing potentially having a greater positive impact on 

psychological well-being. 

2.4.4 Social and emotional development through dance 

Dance is a powerful medium for promoting social skill development in children. It provides 

many opportunities for children to work together in a group (Gilbert, 2002). A teacher can 

introduce movement tasks for children to solve individually or in a group. Children are 

afforded opportunities to work together and discover solutions to assigned tasks. This 

facilitates the process of learning and responding to directions, offering suggestions, exploring 
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others’ ideas, waiting for one’s turn and moving together in a shared space. This in turn 

develops social skills. Children learn to express themselves through movement and they enjoy 

the opportunity to express their emotions and become aware of themselves and others. 

Dance activities in the classroom offer a structured outlet for physical release of feelings and 

emotions (National Dance Education Organisation, 2009).  

 

Lee, Kim, Lee and Lee (2002) recognised dance as a positive influencer in the development of 

age-appropriate social skills. They examined an inclusion program in a Korean kindergarten 

that encouraged social skills through dance. Three boys ranging in age from five to six years 

and reported by their teachers as showing socially inappropriate behaviours and facing 

isolation at school participated in this project along with seven children without disabilities. 

This study used a peer group dancing program using songs and speech. It focused on dancing 

and interacting with peers through touch and gestures to the words of action songs. The dance 

movements were simple rhythmic movements of arms, legs, hands in accordance with the 

words of the songs. After 15 minutes of dancing to the action songs, the participants had 20 

minutes of free play time. The results of this study indicated a reduction in the frequency of 

socially inappropriate behaviours and an increase in socially appropriate behaviours by all the 

children. Thus, peer- group dancing programs could be a promising method for improving 

social skills (Lee et al., 2002). 

  

The use of dance and movement has been reported to be effective in improving 

communication skills, increasing verbalisation and decreasing isolation. Lobo and Winsler 

(2006) conducted an eight-week long study to investigate the effects of a creative dance 

programme on the social competence of preschool going children. This study involved forty 

preschool children from low-income families. They were divided into two groups: a control 

group and an experimental dance group. The results of the study were obtained through a 

preschool social competence behaviour evaluation completed by parents and teachers who 

were not informed about the children’s groups. The children who were part of the 

experimental creative dance group showed greater positive gains in social competence as well 

as a decrease in behaviour problems over a period of time. Creative dance proved to be 

effective for at-risk pre-schoolers in this case. Dance has been seen as a way to bring about 

social change and can also serve as a safe and structured outlet for emotions, helping to 

maintain social order and inequalities, according to Wulff (2001). 
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As observed by Katz-Zichrony (2015), dance is a commonly occurring characteristic of 

socialisation as seen in various stages of a person’s life: birthdays, engagements, weddings 

and celebrations of life and it is believed that exposure to dance in early childhood helped 

develop social skills and achieve cultural integration. He suggests that movement and dance 

are the first communicative language of a child. Dance experiences provide children the 

opportunity to navigate their way into their community and the surrounding world. Play has 

a critical role in a child’s socialisation process. Social skills and norms are learnt through play 

thus helping the child to become a loyal and ethical member of society. An important point 

relevant to my study is the one Vygotsky (1967) suggested about dance being an important 

tool that can be internalised and used for behavioural self-regulation, and as a means for the 

achievement of social and cultural skills. He proposed that the body could be used as a cultural 

medium to indicate a person's social status within the social group.  

2.4.5 Dance as art 

Dance has been described as an art form, as an effective yet intangible form of communication 

and as a medium that promotes cognitive, emotional, social and physical health. Laban 

considered art as the visible representation of the sublime qualities of man, and believed that 

dance as the most basic expressive medium of man was an art. His statement  “Dance as an 

art form has become one of the rarest and most admired flowers of civilised life,” captures his 

reverence for dance as the most fundamental form of human expression, elevating it to the 

status of an art form (Thornton, 1971). Dance and movement educator Mimi Brodsky Chenfeld 

(2004) states, 

  

“Every idea is a universe of possibilities. Every idea, lesson, concept can be enriched by 

movement, by dance. Connecting movement to all areas of the curriculum, to all skills, 

is natural. The arts are the connective tissue that holds our spirits intact.” (Chenfeld, 

2004, pg 57). 

 

Dance is an art form that uses movement to express and communicate. It is a means to 

educate children about the world around them. Chenfeld (2004) suggests that incorporating 

movement and dance into teaching can enhance learning and connect different areas of the 

curriculum. According to Chenfeld (2004), the arts are among the oldest ways for human 
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beings to learn, express, and communicate, and through dance and music, teachers can create 

an environment where children can learn and appreciate the diversity of the world. 

  

McFee (2011) presents an analytic philosophy of dance as fine art asserting the intrinsic value 

of movement as a means of creative expression. According to his theory, the act of creating 

art, including dance, holds significance in its own right, separate from external factors such as 

audience appreciation or societal recognition. As observed by McFee (2011), dance serves as 

a language through which artists convey emotions, ideas, and stories, challenging traditional 

views of art. By highlighting the significance of movement in dance, he urges a deeper 

appreciation for its role as a unique and meaningful form of artistic expression, deserving 

recognition and study within the realm of fine art. 

 
 

2.4.6 Dance as physical movement 

2.4.6.1 Importance of physical movement 

Physical movement is a common attribute that a person experiences right from the time in 

the mother’s womb (Thornton, 1971). Lynch-Fraser (1991) adds to this by stating that 

movement is the first vehicle of communication for young children. The free use of their 

bodies to express feelings and ideas is not a performance but simply an aid for verbal 

communication. Dance movement as a primary means of communication is invaluable for 

young children. Spontaneous movement expression, communication and creative problem 

solving share a connection. As observed by Espenak (1981), dance is older than education and 

more universal as any child instinctively knows. The use of dance or movement to enhance 

communication and creative expression has existed under different names, such as 

eurythmics, folk dance, singing games and rhythms. Body movement is a natural outlet for 

expression of feelings in children and this direct involvement with movement is the source of 

motivation for learning (Lynch-Fraser, 1991). 

  

Movement is fundamental for cognitive, social and emotional development and a sound body 

is the basis for a sound mind. A child’s early movement is the basis for the development of 

sound balance upon which sound language, learning and cognition depend. Delayed language 

development can be traced to problems in movement. Impairment in sensory development 
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leads to interruption in development of intelligence and then learning is hampered (Goddard, 

2005). Goddard mentions two pilot studies carried out in inner city schools in the West 

Midlands which showed significant changes in reading, writing and drawing skills of pupils who 

participated in a daily 10-minute programme of physical exercises at school. These exercises 

were based on movements that children normally made in the first year of life at the time 

when important connections were formed between the developing brain and the body. The 

same connections were necessary for the control of balance, coordination and eye 

movements needed to read and write. Parents and class teachers of these pupils also 

answered questionnaires at the beginning and end of the project. The pupils who had 

participated in this study all showed gains in areas of ability to sit still, pay attention and self-

confidence. 

  

Movement is an integral part of our daily lives from birth to every waking hour of life. Creative 

movement and dance provide children opportunities to move in new ways, to discover various 

movements on their own and to learn that there can be more than one solution to a problem. 

Children explore and learn about the world around them through movement as highlighted 

by Dow (2010). 

  

According to Koff (2000), dance is often perceived as a spectacular art form performed by 

professional dancers on stage or on screen, which can limit its acceptance into the school 

curriculum. Despite efforts to include dance in the core curriculum, it is still often viewed as 

an extracurricular and dispensable activity. One reason for this may be that dance is not as 

widely known or understood as other performing arts, and some teachers may not have 

experience with dance and may feel uncomfortable teaching it. However, Gilbert (2002) 

suggests that guided creative movement can be beneficial to children in many ways. It can 

help them develop control over their bodies and awareness of moving in space with others, 

as well as following instructions and responding to cues. Dancing with others can also help 

children learn to respect others and share a common space. Therefore, incorporating dance 

into the curriculum and providing teacher training could potentially have a positive influence 

on children's physical, social, and cognitive development. 
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2.4.6.2 The Veronica Sherborne approach to movement 

Veronica Sherborne who taught movement to both able bodied and disabled children for 

more than fifty years stated that: 

 “Through my experience of teaching and observing human movement, and of learning  

through trial and error, I have come to the conclusion that all children have two basic 

needs; they need to feel at home in their own bodies and so to gain mastery, and they 

need to be able to form relationships” (Sherborne, 1990)(as cited in Loots and 

Malschaert, 1999, p.223). 

  

Movement experiences are essential for all individuals regardless of needs and abilities. 

Teachers working with the differently abled have to provide continuous, consistent input in 

the form of creative lessons to enable them to realise their true potential. Sherborne’s 

approach, based on the philosophy and theory created by Laban (Maletic, 1987) is rooted in 

her observations of children’s play and grounding observations in the philosophy and theory 

of Laban’s movement analysis. She based her work on Laban’s analysis of human movement 

(Sherborne, 1990). While training student teachers, she focussed on helping pupils to work in 

a group using partner and team activities to foster a sense of security and belongingness. She 

used the term ‘experiences’ instead of ‘exercises’ as they comprised both physical and 

psychological learning experiences. The underlying beliefs stressed the importance of 

movement for CECN who often struggle to relate to their own bodies as well as to other 

people. A focus on providing continuous and concentrated movement experiences for CECN 

was an important belief underlying such learning experiences. 

  

Relationships played a pivotal role in Sherborne’s teaching and aimed to increase self-

confidence through safe and trustful relationships. These relationships were formed between 

movement partners such as a child or less able individual with a more able, mature person. 

Relationship play was encouraged through movement experiences. The quality of interaction 

and feeling in such relationships played an important role in promoting the child’s success, 

achievement and self-esteem, which in turn motivated the child to show initiative in their 

responses (Sherborne, 1990). 

  

Developmental movement paves the way for children to explore other physical activities. A 

wide range of activities such as swimming, outdoor play, working with apparatus, sports, 
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dance and movement are beneficial. Children can participate in all these activities with 

confidence once they have developed a level of body mastery and learnt to adapt and relate 

to people. Sherborne’s movement experiences for children had no trace of competition; and 

everyone was praised and encouraged to experience success in their own way. Sherborne was 

influenced by Laban’s tradition of dance movement which aimed for neither artistic nor 

technical perfection but the beneficial effect of the creative activity depending on the 

personality of the individual at any age.  

2.5 Children Experiencing Complex Needs (CECN) 

The concept of complex needs, as described by Rankin and Regan (2004) and validated by 

Rosengard, Laing, Ridley and Hunter (2007), includes a wide range of needs that may be 

related to health, social, and environmental factors. Individuals with these needs may be 

referred to using a variety of different terms, depending on the specific characteristics and 

needs they present. The term ‘complex needs’ has been characterised by both the range or 

multitude of needs, as well as the severity of those needs. It is common for a wide range of 

terms to be used to describe CECN, such as "complex health needs," "multiple and complex 

needs," "multiple disabilities," and "high support needs." These terms may be used to describe 

individuals with mental health problems, different disabilities, challenging behaviours, or who 

are multiply disadvantaged by poverty, poor housing, or other social and environmental 

factors. In my study I have used the term CECN for children who experience a range of 

conditions such as learning difficulties, intellectual disabilities, challenging behaviours, mental 

health problems, autism and developmental delays. 

2.5.1 CECN and Inclusion  

There have been ongoing debates about how to effectively implement inclusion in education, 

including discussions about the appropriate pace and scope of inclusion efforts (Culham and 

Nind, 2003). Despite these debates, there is broad agreement among those who advocate for 

inclusion that it should be understood as an ongoing process rather than a fixed destination 

(Culham and Nind, 2003; Naylor, 2005). According to Armstrong (2005), inclusion involves 

creating an educational environment that actively works to promote equity while valuing 

diversity and questioning narrow ideas of normality. This process is ongoing and requires 

continuous effort to ensure that all students have the opportunity to fully participate and 

succeed in education.  
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A study by Hodkinson (2011) found that students with disabilities often feel marginalised and 

excluded in mainstream education settings, despite the rhetoric of inclusion. This aligns with 

the findings of Spencer-Cavaliere and Watkinson (2010) and Qvortrup and Qvortrup (2018), 

who found that students with disabilities face a range of challenges and barriers, including 

accessibility issues, a lack of accommodations, and negative attitudes towards disability. These 

studies suggest that, while the ideals of inclusion may be espoused by schools and other 

educational institutions, there is often a gap between these ideals and the reality experienced. 

 

 

As suggested by Armstrong et al. (2011), inclusive education seeks to create inclusive 

environments where all students are valued and supported to reach their full potential. 

Although inclusive education has become a global norm, education systems around the world 

differ significantly in their classification and inclusion rates (Richardson and Powell, 2011). This 

can make it difficult to accurately compare and evaluate the effectiveness of inclusive 

education initiatives and policies across different countries and contexts. Despite these 

challenges, the overall goal of inclusive education is to create a more inclusive and equitable 

education system that meets the needs of all students and helps to counteract discriminatory 

attitudes and practices. This goal has been endorsed by numerous international organisations 

and has gained widespread support among educators and policymakers around the world. 

 

 

2.5.2 CECN and Dance 

Dance is an essential part of child development and can have numerous benefits for children's 

academic, social, and emotional wellbeing. It involves body awareness and stimulates the 

inner ear, which can improve motor development and support all areas of learning. Dance can 

also be a valuable tool for helping children with different abilities overcome barriers and 

improve their social skills. According to Lobo and Winsler (2006), dance can improve children's 

cooperation, communication, and ability to belong to a group, as well as their ability to follow 

and be aware of others. Dickinson and Poole (1998, as cited in Lobo & Winsler, 2006) found 

that creative dance in particular promotes a connection between children through the sharing 

of ideas, physical space, and acceptance of individual differences, which may lead to increased 
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leadership and communication skills. Dance can enhance social development through 

imaginative play and cooperative activities. 

 

Emotional regulation is an important aspect of social-emotional development, and several 

studies have found that participation in the arts, including dance, can improve emotion 

regulation in children (Menzer, 2015). For example, Brown and Sax (2013, as cited in Menzer, 

2015) found that toddlers who participated in a daily arts program including music, creative 

dance, and visual arts showed improvements in positive and negative emotion regulation over 

the course of a school year. Dance in particular can help children learn to use motor skills and 

socially and emotionally engage and regulate these skills through movement. There are 

various theoretical approaches to implementing dance successfully in early childhood 

education, such as the holistic approach, which sees the person as a whole and aims to address 

the body, mind, curriculum, and community in dance education. This approach emphasises 

the role of the dance teacher in helping students progress as dancers, dance-makers, and 

appreciators of dance, and in introducing children to the cultural and social significance of 

dance. It is important to consider the developmental stage of children when teaching dance, 

as younger children may have limitations in their ability to imitate, individualise themselves, 

reverse mental operations, and follow multiple directions, which can influence their ability to 

participate in dance activities. 

 

As emphasised by Munsell and Davis (2015) and Skoning (2010), dance and movement can 

have positive effects on children’s learning needs. Incorporating dance and creative 

movement into the classroom can benefit students with diverse learning needs, including 

those with disabilities. Creative movement can benefit students with diverse learning needs, 

especially those who struggle with traditional academic skills such as reading and writing. By 

using movement as a means of learning and communication, these students can tap into their 

kinaesthetic intelligence to express their ideas, thoughts, and problem-solving skills. According 

to Skoning (2010), incorporating kinaesthetic tasks in the classroom can enhance learning 

outcomes. Based on her experience, incorporating dance into the curriculum has been 

effective in meeting the learning needs of a wide range of students, including those with 

disabilities. Munsell and Davis (2015) linked dance participation to positive outcomes for all 

children as participation in dance activities often provides an alternative way to meet the 
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diverse learners’ educational needs. Improved physical fitness, socio-emotional gains and 

academic progress are some of the perceived benefits of dance. 

 

2.5.2.1 Dance and Down Syndrome  

It has been suggested that dance helps children with Down syndrome to reach their motor 

milestones using dance movements. A movement programme specifically designed to address 

the physical needs of students with Down syndrome was devised by Jobling, Virji-Babul and 

Nichols in 2006. This was based on Laban’s movement framework (1963) and explored the 

core concepts of space, weight, time and flow. Jobling et al. (2006) noted that problems with 

balance and jerky movements were consistently reported problems for children with Down 

syndrome. Difficulties in combining visual and kinaesthetic information to maintain balance 

result in treating a movement sequence as a series of separate tasks, causing movements to 

appear jerky and hesitant. This creative dance programme provided an effective way to 

improve the form and quality of movement patterns, and aimed to enhance communication 

and interaction among children with Down syndrome.  

 

Exposure to a movement language through dance and experience of using such a language 

may result in improved movement quality for children who have difficulties with language, 

including those with Down syndrome (Virji-Babul et al., 2004). This research found that for 

children with intellectual disabilities including Down syndrome, Laban’s core concepts could 

be used with a movement education approach to provide an ideal framework within which 

children can learn to move. Children who participated in this programme showed 

improvement in communication skills, body awareness and respect for personal boundaries. 

Improvement in the form and quality of movement patterns were observed. This programme 

can be adapted for other students with varying needs. Camp Thunderbird created in 2003 is 

another example of the use of dance for students with special needs. It attempted to bring 

together minority students with special educational needs and students from general 

education classrooms (Munsell and Davis, 2015). Students participated in courses designed to 

improve flexibility, rhythm and eye-hand coordination. Although there was no official research 

conducted about the efficacy of Camp Thunderbird, anecdotal evidence indicated 

improvement of fine and gross motor skills for students with exceptionalities (Munsell and 

Davis, 2015). 
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2.5.2.2 Use of dance for inclusion of pupils with autism 

Stamou et al. (2019) studied the effectiveness of a music and dance program on the social 

inclusion of young children with autism aged five to eight years.  A total of 42 pupils (seven 

with autism), in seven groups, took part in a six week program which used video observation 

as a tool for data collection and analysis. Engagement on task and physical proximity were 

used as proxy measures of inclusion. Music, when combined with dance, was found to be a 

motivating factor for pupil engagement on task. As pupils with autism participated with their 

peers through music and dance there was an increase in physical contact and cooperation in 

the group and this in turn resulted in acceptance and social inclusion. The findings suggest 

that music and dance can promote the inclusion of pupils with autism in mainstream 

educational settings. 

 

The study by Stamou et al. (2019) demonstrates that dance and music interventions have a 

positive impact on engagement and inclusion for pupils with autism. This finding is supported 

by Boris (2001), who suggests that the predictable and repetitive nature of music can be 

appealing to individuals with autism. Additionally, the use of bodily movements in dance 

provides a medium for nonverbal communication, which can promote expression and 

exploration of the environment. Koff (2000) highlights the developmental significance of 

movement for young children, as it stimulates the expression of ideas and imagination without 

words. In this way, movement and dance can provide an alternative way for children with 

autism to express themselves and communicate with others. Therefore, the combination of 

music and dance can be particularly effective in promoting inclusion and engagement for 

children with autism in educational settings.  

 

Inclusion has been described as being accepted by peers, feeling a sense of belonging and 

contribution to the group by participation in group activities and working together with peers 

in a group setting (Rose and Shevlin, 2017, p.67). In the study by Stamou et al. (2019), 

engagement on task and physical proximity were used as a proxy measure for inclusion. An 

intervention program was used which integrated four variables - music, dance, music and 

dance and neither music nor dances. The program centred around a story complemented by 

relevant dance and music designed for this specific study. It included tasks for the pupils to 

get involved in as a team of groups or as partners. Sessions were video recorded and later 

analysed. Task engagement was recorded for instances when the pupil was attentive towards 
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a person, prop or action during sessions and when the pupil was listening, looking or 

acknowledging a peer or adult. The results of the study showed that pupils with autism were 

closer to the group during music and dance tasks in comparison to other tasks. Physical 

proximity and inclusion in the group were seen to increase for tasks involving dance. Task 

engagement was enhanced for activities involving music. Inclusion in the group was promoted 

for tasks involving music and dance. This study concludes that dance in combination with 

music promotes inclusion for pupils with autism and their peers (Stamou et al., 2019). 

2.6 Social Skills 

Social skills can be conceptualised as a combination of observable and measurable 

interpersonal behaviours (Cook and Oliver, 2011; Bellack, 1983) that promote independence, 

social acceptability, and quality of life. Hughes and Sullivan (1988) discussed social skills as a 

combination of motor, cognitive, and affective behaviours that are appropriate to the context 

in which they are being used and noted that the amount of these behaviours that is viewed as 

appropriate can vary depending on the setting, individuals, and situations involved.  

2.6.1 Social skills development 

Social skills development is a process that begins in early childhood and continues throughout 

an individual's lifetime. It involves acquiring and improving upon the abilities and behaviours 

that are necessary for successful social interactions and relationships. Some examples of social 

skills include the ability to communicate effectively, recognise and interpret social cues, 

regulate emotions, and cooperate with others. These skills are learned through experience 

and practice and can be situation-specific and context-dependent. Vygotsky (1967) recognised 

early childhood as an essential period in all societies for the development of knowledge of 

social skills, culture and tradition. During this phase of life, children start developing social 

skills for social interaction and learn how to build relationships with peers living in their 

community. Lynch and Simpson (2010) address social skills as the behaviours and strategies 

that enable people to effectively communicate, interact, and build relationships with others. 

They suggest that children need to learn these skills to promote positive interactions with 

others and their environment. Examples of social skills that children should learn include 

showing empathy by understanding and sharing the feelings of others, participating in group 

activities cooperatively, being generous and helpful, communicating effectively with others, 
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negotiating and compromising to find mutually beneficial solutions to problems, and problem-

solving to identify and resolve issues that may arise in social situations. 

2.6.2 Social skills development and CECN 

Social skills are important for adjustment and normal functioning, and can promote 

independence, social acceptability, and quality of life (Bielecki and Swender, 1984). This is 

supported by Lemonia, Goulimaris, and Georgios (2017) who suggest that having strong social 

skills may be an important factor in determining an individual's overall well-being and 

satisfaction with their life. Merrell and Gimpel (1998) describe social skills as abilities that 

enable individuals to effectively communicate and interact with others in various social 

situations. These skills can be evaluated based on a person's acceptance within a group 

(Merrell and Gimpel, 1998) and their observed social or antisocial behaviour. Social behaviour 

sub-skills include qualities such as cooperativeness and empathy, while anti-social behaviour 

sub-skills may include quick temper and disruptive behaviour (Junttila et al., 2006).  

 

Deficits in social skills can be an indicator of other social problems in children with intellectual 

disabilities. Children with intellectual disabilities who have difficulties with initiating and 

maintaining social interactions may be at greater risk for experiencing social isolation or 

exclusion from peer groups (Bellanti and Bierman, 2000). Guralnick (1997) observed that 

individuals with intellectual disabilities often have fewer and less diverse social relationships 

compared to typically developing individuals, and that they may be more likely to experience 

social isolation and exclusion from peer groups. Similarly, Kemp and Carter (2002) found that 

children with intellectual disabilities have fewer reciprocal friendships compared to typically 

developing children, and are less likely to be included in group activities by their peers. It is 

important to note that the extent of difficulties with social skills and relationships with peers 

can vary widely, and may depend on the severity of disability, level of communication skills, 

and other factors. Some individuals with intellectual disabilities may have relatively strong 

social skills and relationships with peers, while others may have more significant challenges in 

these areas (Cook and Oliver, 2011). 

 

According to Cook and Oliver (2011), children with intellectual disabilities may have challenges 

in social relationships due to delayed development of interactive skills and difficulties in 

interpreting social cues. Social skills training can be used to improve these skills. It is important 

to accurately assess an individual's adaptive and social functioning in order to design effective 
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training. There are several methods for assessing social skills, including behavioural 

observations, role-playing, and checklists. Although developing interventions to improve 

social skills and behaviour can be challenging due to the complexity of definitions and 

assessments, there has been a focus on developing interventions due to the potential 

implications of social difficulties. 

 

2.6.3 Theory of Multiple Intelligences and Dance   

Intelligence has been defined as the ability to solve problems or create products of value 

within a particular culture or cultures (Gardner and Hatch, 1989). Gardner theorised that 

young children are capable of a great deal of self-generated learning in the arts and they need 

the opportunity to develop this potential. He identified eight distinct intelligences as being 

present in varying degrees in every person: linguistic, logical-mathematical, bodily-

kinaesthetic, spatial, musical, interpersonal, intrapersonal and naturalistic. Out of these, 

bodily-kinaesthetic is the one that involves the use of the body to create or solve problems, 

as evident in athletes, sports practitioners, gymnasts and dancers. 

 

Gardner’s theory of multiple intelligences (1983) challenges the traditional way of assuming 

that everyone can learn the same way. This provides a sound framework for educators and 

can be applied by teachers when they design differentiated learning strategies for their 

students. It is believed that teachers who teach through dance promote learning and retention 

(Overby and Bradley, 2007). This view accords with Gardner’s theory of multiple intelligences 

(Gardner, 1983) which approaches dance as an art form that uses many of the intelligences 

identified, namely bodily or kinaesthetic intelligence, verbal or linguistic intelligence, logical 

or mathematical intelligence, musical or rhythmic intelligence, visual or spatial intelligence, 

interpersonal intelligence and intrapersonal. Dance movement abilities can be developed and 

refined based on the application of the intelligences identified by Gardner. The integration of 

activities that strengthen these intelligences promotes holistic learning in a dance class 

(Gilbert, 2003).  

 

According to Gardner’s theory of multiple intelligences (Gardner, 1983), individuals possess 

diverse methods of learning and processing information, and traditional intelligence tests only 

measure a narrow range of cognitive abilities. Each person has a unique combination of these 

intelligences, and different activities and tasks engage different intelligences for different 
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people. Dance, as an art form, engages a wide range of intelligences. It requires bodily-

kinaesthetic intelligence for coordinating movements in time with music; verbal or linguistic 

intelligence for conveying ideas through movement, and musical or rhythmic intelligence for 

grasping and adapting to musical patterns. Visual or spatial intelligence is also important as 

dancers must be able to interpret and create visual compositions with their bodies. 

Interpersonal and intrapersonal intelligence also play vital roles in dance, as dancers often 

work in groups and must comprehend and respond to the emotions and intentions of their 

fellow dancers. 

 

As discussed by Keinänen, Hetland and Winner (2000), linguistic intelligence is required to 

comprehend and execute instructions given by the dance teacher during practice sessions, 

dance productions or performances. During a dance session, students have to listen to and 

comprehend instructions, imagery, and information used to create dance choreography. As 

the dance teacher guides the student’s movements using verbal cues, the linguistic 

intelligence of the student gets activated. Participation in dance enhances social skills and 

helps to improve interpersonal relationships as dance activities involve working in groups.  

 

Dance can engage multiple intelligences and promote learning in a number of ways (Overby 

and Bradley, 2007). In addition to this, dance can also promote the development of social skills 

and improve interpersonal relationships by encouraging teamwork and interaction among 

dancers (Keinänen et al., 2000). Teamwork involved in creating a dance presentation or 

programme encourages the development of social skills (Lorenzo-Lasa, Ideishi and Ideishi, 

2007). Working in groups on a dance presentation or program requires dancers to 

communicate and collaborate with each other in order to create a cohesive and harmonious 

performance (Keinänen et al., 2000). This can help to develop interpersonal intelligence, 

which is the ability to understand and respond to the emotions and intentions of others 

(Gardner, 1983). Dance can also foster the growth of intrapersonal intelligence, which is the 

ability to understand one's own thoughts, feelings, and motivations (Keinänen et al., 2000). 

Participating in dance can help individuals to better understand their own strengths, 

weaknesses, goals, and limitations, and can also provide opportunities for self-reflection and 

self-awareness (Keinänen, Hetland and Winner, 2000). In addition to these cognitive benefits, 

dance can also help to promote the development of motor skills (Lorenzo-Lasa et al., 2007). 

Being part of a dance group offers opportunities for social modelling and repetitive practice, 
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which can help to improve motor planning and sequencing skills, and this is especially 

important for young children, who are still developing their gross and fine motor skills 

(Lorenzo-Lasa et al., 2007). 

 

Thus, dance can be a powerful tool for promoting learning and development in a wide range 

of areas (Overby and Bradley, 2007). By engaging multiple intelligences and providing 

opportunities for physical, social, and cognitive growth (Gardner, 1983), dance can help 

students to learn and succeed in a variety of settings (Keinänen et al., 2000; Lorenzo-Lasa et 

al., 2007). 

 

 

2.7 Summary of Literature Review 

The literature reviewed in this chapter introduced the reader to definitions of key terms, and 

briefly reviewed national and international policies related to education for CECN. It also 

discussed topics such as the importance of dance with regards to a brief history of dance, 

dance and health, social and emotional development through dance, learning through dance, 

dance and motivation, dance as art, dance as physical movement, dance as a therapy, and 

dance and CECN. It also covered sections on social skills development and the concept of 

inclusion.  

2.7.1 Summary of the themes 

Having reviewed the literature, these central themes have informed how I have conducted 

the research and the focus of my study: 

1. The importance of dance for CECN. 

2. Laban’s movement perspective which formed the basis of this study’s theoretical 

framework.  

3. The promotion of social skill development through dance for children and CECN. 

4. The use of dance for the inclusion of CECN in the community. 

 

Several studies have explored the benefits of dance activities for children's social and 

psychological development. The most relevant aspect that applies to my research is that body 

awareness is crucial for social behaviour development and recognising dance as an academic 

subject in schools promotes social integration, cognitive learning, interpersonal 
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communication, and group dynamics (Vygotsky, 1967; Lobo and Winsler, 2006). Early 

childhood dance programs provide benefits in terms of cultural learning and personal identity 

development (Lobo and Winsler, 2006).  

 

Laban’s movement theory has influenced the design and planning of dance lessons and 

activities used in this study. His theory gives importance to teaching self-awareness, spatial 

awareness, confidence, collaboration, and problem-solving over conventional techniques. It 

proposes the idea of teaching dance from a conceptual perspective rather than focusing solely 

on technique-based teaching. This approach encourages creativity and individuality, leading 

to more authentic and personal expression of movement, enhanced confidence, and 

improved collaboration skills. As students gain a deeper understanding of their bodies and 

their movement in space, their confidence in their abilities grows, enabling them to 

collaborate more effectively with others (Thornton, 1971; Hodgson, 2001; Langton, 2007). 

 

Merrell and Gimpel (1998) and Hodgson (2001) emphasised the importance of teamwork and 

communication in dance, as these skills promote social development and positive 

relationships with peers. Gilbert (2002) observed that dance allows children to express 

emotions and become more self-aware, promoting psychological health. In addition, the 

National Dance Education Organisation (2009) highlighted how dance activities can bring 

together individuals from diverse backgrounds, creating a sense of community and facilitating 

positive social interactions. Dance activities bring people together from different 

backgrounds, creating a sense of community and facilitating positive social interactions. 

Therefore, dance can be a fun and beneficial activity for children that promotes both social 

skill development and psychological health (National Dance Education Organisation, 2009; 

Gilbert, 2002; Merrell and Gimpel, 1998). According to Hodgson (2001), dance involves 

teamwork and cooperation to coordinate movements and achieve a cohesive final product. In 

both dance class and performance settings, dancers must rely on each other and work 

together to learn choreography and execute movements, which fosters team spirit and builds 

social skills. Together, these findings suggest that dance activities are a fun and effective way 

to promote social skill development, psychological well-being, and positive relationships with 

others. 
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The main themes that emerged from this literature review informed my research questions 

which were as follows:  

RQ1. Is there an association between dance and social skills for CECN? 

RQ2. What specific associations are they? 

RQ3. What aspects of dance influence social skills of CECN? 

RQ4. How do these aspects influence social skills? 

 

 

The influence of dance on the social skills of CECN as a step towards inclusion is an under 

researched area and that is where my research could fill a gap.  Although the development of 

social skills through dance activities has been researched (Merrell and Gimpel, 1998; Hodgson, 

2001; Gilbert, 2002; Lee et. al, 2002; National Dance Education Organisation, 2009), there is a 

limited corpus of work on the use of dance as a tool for development of social skills for CECN. 

The positive influence of dance on the social skills of individuals with or without disabilities 

has been affirmed by a number of studies and thus RQ1 and RQ2 got a few definitive answers 

in the literature. However, RQ3 and RQ4 got limited answers from the literature and that is 

where my research could fill a gap.  

 

This literature review identified key themes for the conduct and focus of my research. The 

next chapter, METHODOLOGY will explain the methodology used in this study. 
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CHAPTER 3:  METHODOLOGY 

3.1 Introduction   

This chapter details the methodology employed to study how dance promotes inclusion by 

facilitating the development of personal skills among Children Experiencing Complex Needs 

(CECN). The key philosophical considerations, methodology, pilot study, main study, and data 

collection methods, are discussed. It also covers trustworthiness and bias, and ethical 

considerations.  

3.2 Key Philosophical Considerations 

In this part of the chapter, I discuss the key philosophical considerations informing the 

selected paradigm for the study and explain how they relate to my study. 

3.2.1 Axiology 

Axiology is a branch of philosophy that deals with the nature of values and value systems and 

how they shape decisions and actions. It is crucial to consider the impact of personal values 

throughout the entire research process to maintain the credibility of research findings 

(Saunders, Lewis, and Thornhill, 2009). Varpio and MacLeod (2020)  refer to axiology as the 

theoretical and philosophical foundations that inform the values associated with a particular 

discipline, individual, or society. It influences the choice of methodology in a given research 

inquiry and explores questions about what is valuable or important, what values exist, how 

they are prioritised, and how they can be measured or evaluated.  

 

As a researcher who takes a constructivist epistemological stance, my axiology emphasises 

the importance of understanding people's subjective experiences and how they make 

meaning of the world. I believe that people's beliefs, values, and culture play a significant role 

in shaping their understanding of reality, and that it is important to respect and value the 

diversity of perspectives that exist in society. In my research, I prioritise reflexivity and self-

awareness, recognising that my own beliefs and biases may influence the research process 

and outcomes. 
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3.2.2 Ontology 

Ontology focuses on exploring the essence of existence and reality, as stated by Saunders et 

al. (2009) and Gray (2009). It entails questioning researchers' assumptions about how the 

world operates and their dedication to specific perspectives. Saunders et al. (2009) identify 

two dimensions of ontology: objectivism, which implies that social entities exist as a significant 

reality that is distinct from the people associated with them, and subjectivism, which suggests 

that social phenomena are formed through the perceptions and actions of the people 

impacted by them. 

 

I perceive ontology in social science research as how I understand the nature of reality and 

social phenomena. My stance on ontology may influence my assumptions about social 

structures, human behaviour, and my relationship with research participants. I view the world 

as socially constructed, where individuals create their reality through interactions with their 

environment and others.  

3.2.3 Epistemology 

Epistemology is a branch of philosophy concerned with knowledge (Crotty, 1998; Saunders et 

al., 2009; Gray, 2009). According to Saunders et al. (2009), epistemology refers to the 

researcher's perspective on what constitutes valid knowledge within their field of study. 

Saunders et al. (2009) compare four different research philosophies, one of which is 

interpretivism. This philosophy emphasises the significance of subjective meanings and social 

phenomena and stresses the importance of paying attention to the specific details of a 

situation while also acknowledging the underlying reality that motivates human actions. 

Interpretivism recognises the role of subjective meanings in shaping individual behaviour and 

experiences, and therefore suggests that research should focus on understanding the unique 

perspectives of individuals and groups rather than imposing a predetermined framework or 

objective criteria. 

 

Epistemology is concerned with the nature and forms of knowledge, and the means of its 

creation, acquisition and communication (Cohen et al., 2007). It is the theory of knowledge 

embedded in the theoretical perspective adopted by the researcher and thereby influences 

the methodology. Epistemology provides a philosophical background for deciding what kinds 

of knowledge are legitimate and can be verified. It establishes the relationship between the 

knower and what is known, questions how we know what we know and explores what counts 
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as knowledge (Tuli, 2010). Epistemology is all about knowledge and how it is acquired, 

whether it be through personal experience or external sources such as books and experts in 

the field (Gray, 2009). In social science research, epistemology relates to how researchers 

understand the process of generating knowledge, and what counts as valid or reliable 

knowledge. Epistemological assumptions can influence the researcher's choice of research 

methods, data collection techniques, and how they interpret and analyse their findings. 

 

3.2.3.1 The epistemological stance adopted by my research  

Social constructivism is an educational approach closely related to interpretivism which seeks 

to understand the subjective experiences of individuals in the world around them. It highlights 

the importance of collaboration and social interaction which can be beneficial to all students. 

As stated by Kalina and Powell (2009), it was first developed by Vygotsky (1978) who argued 

that learning is a process that involves both personal critical thinking and social interactions 

within the classroom. Social constructivism theory emphasises the role of social interaction, 

interpretation, and understanding in the construction of knowledge, suggesting that learning 

is an active process that occurs through social contexts and processes. People learn by 

interacting with others and making sense of their experiences within a social environment 

(Adams, 2006). Social constructivist approaches to learning stress the need for collaboration 

among learners and practitioners in society, emphasising the importance of learning through 

practical knowledge, practice and peer-based methods such as reciprocal teaching, peer 

collaboration, and other methods that involve learning with others (Kim, 2001). My research 

is based on this social constructivist theory which argues that individuals learn through their 

interactions that take place in a social setting.  

 

In social constructivism, it is understood that no phenomenon exists in isolation, and that 

numerous environmental factors impact our experiences in various ways. Dance is a 

particularly relevant context for social constructivism, as it involves multiple individuals 

engaging in a collaborative creative process. When observing a child participating in a dance 

lesson within the context of my study, it is important to consider the various factors that may 

be influencing their experience beyond the activity itself. These may include the influence of 

others in the class, the wider school environment, the expectations set by the school, and the 

child's relationships with their parents. In other words, the child's engagement in dance is not 

an isolated event, but rather one that is shaped by a multitude of contextual factors. As a 
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qualitative researcher, I do not use terms like "hypothesis," but I have a set of research 

questions to investigate the influence of dance on social interaction. My concept is that dance 

can benefit and be enjoyable for CECN, and it serves as a vehicle for learning. This forms the 

basis of my conceptual framework. 

 

An interrelationship exists between the theoretical stance adopted by the researcher, the 

methodology and methods used, and the researcher’s view of epistemology. The choice of 

methods is influenced by the research methodology chosen. This methodology, in turn, is 

influenced by the theoretical perspectives adopted by the researcher, and, in turn, by the 

researcher’s epistemological stance (Gray, 2009). The four basic elements of the research 

process: epistemology, theoretical perspectives, methodology and methods inform one 

another (Crotty, 1998). The theoretical perspective a researcher adopts influences their 

research methodology and methods. A researcher who adopts a positivist perspective is likely 

to use quantitative methods, while a researcher who adopts a constructivist perspective is 

likely to use qualitative methods. The choice of methodology and methods used by the 

researcher is influenced by their epistemological stance. If a researcher believes that 

knowledge can only be obtained through direct observation and measurement, they will be 

more likely to use methods such as surveys or experiments. Conversely, if a researcher 

believes that knowledge is shaped by social and cultural factors, they may use methods such 

as interviews or focus groups to gather more nuanced and contextualised data. The four 

elements of the research process are interconnected and must be considered together to 

ensure that the research is conducted in a rigorous and systematic manner that aligns with 

the epistemological stance and theoretical perspectives. 

 

The present study is approached from an interpretivist perspective, utilising a theoretical 

approach linked to constructivism as theorised by Gray (2009) and illustrated in Figure 3.1 and 

Figure 3.2. The research methods used included an analysis of data derived through 

observations and interviews. Dance often involves group work and social interaction thus 

providing a community for the students. This is a constructivist teaching method and formed 

the epistemological basis of my work. 

3.2.4 Paradigm 

Research paradigms as described by Wahyuni (2012) are fundamental beliefs that influence 

the choice of research methodology and the ways in which social research is conducted. 
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Paradigms guide the behaviour of the researcher and how the researcher views ‘reality’. 

Jonker and Pennink (2010) agreed that a paradigm helps to decide the way in which research 

should be conducted as it is specifically about research behaviour. Kaushik and Walsh (2019) 

described paradigms as philosophical assumptions or beliefs that guide the actions and define 

the worldview of the researcher. Petersen and Gencel (2013) also referred to paradigms as 

philosophical worldviews, a basic set of beliefs that guide action. Patton (2002) described 

worldview as “a way of thinking about and making sense of the complexities of the real world.” 

Kaushik and Walsh (2019) stated that Thomas Kuhn introduced the concept of paradigm in 

1970, referring to the common assumptions among individuals studying similar subjects about 

the nature of knowledge and reality. They considered paradigms as useful tools or heuristics 

for social research, with each paradigm having its unique perspective on axiology, ontology, 

epistemology, methodology, and rhetoric of research.  

 

This study identifies with interpretivism as its paradigm as interpretive studies investigate 

people's experiences and perceptions by employing an inductive approach to draw conclusions from 

observed data (Gray, 2009). Interpretive methods prioritise questioning and observation to 

understand the studied phenomenon, and aim to extract meanings, identify patterns, and develop 

themes to construct theories. This aligns with my study’s intent of exploring research questions and 

facilitating personal interpretation of data. 

 

3.3 Methodology 

According to McGregor & Murnane (2010), methodology refers to the philosophy which 

governs the actions of the researcher and method refers to the technical procedures applied 

to conduct research. Jonker and Pennink (2010) observe that methodology has an alternative 

meaning which refers to "the way along which" the researcher follows to achieve a particular 

outcome such as knowledge, insight, or a solution. The methodology implies the route that 

the researcher must take to reach their intended destination, although the process of 

elaboration along the way is not always predetermined. In their definition, methodology 

refers to the way in which a researcher conducts their research and approaches a particular 

question or problem definition. 
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Given my axiological, ontological and epistemological viewpoints outlined in 3.2, I chose an 

interpretivist approach to best address the RQs. Understanding the key differences between 

interpretivism and positivism further strengthened this choice. Unlike positivism which 

attempts to determine a set of truths about the phenomena investigated, interpretivism 

recognises that the ways in which phenomena are viewed may differ according to the 

perspectives, beliefs and experiences of the observer. The interpretivist stance therefore 

provided the context for the methodology and methods chosen and led to my decision to 

develop a case study.  

 

The interpretivist approach involves collection of qualitative data using methods such as 

interviews and observation to obtain a personalised perspective of the research situation. 

Interpretivists place emphasis on understanding the world through ensuring respect for the 

participants’ behaviours, actions, and words. This understanding helps to eventually build 

theory. Thus, the interpretivist approach is a research-then-theory approach, which starts 

with a relatively broad research question, and in the course of collecting data, gradually helps 

develop an understanding of the issue (Henn et al., 2006). This interpretive approach has 

guided my research. Gray (2009, p. 35) describes the elements of the research process in 

Figure 3.1. 
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Figure 3.1 Elements of the research process 

 

 

Gray (2009) considers it important for researchers to begin the research process by 

considering the epistemological stance first. This stance underlies the research process and 

determines the theoretical perspectives. With the research topic in mind, the researcher has 

a view as to whether a quantitative or a qualitative research approach or elements of both 

may be used. Instead of a dividing wall between epistemologies and perspectives, Figure 3.1 

illustrates a gradual shading of one into the other. Gray (2009) emphasises that whatever 

philosophy, approach and methodology is adopted for research, it is of utmost importance 

that the researcher should be able to justify the mix in relation to the research philosophy and 

research question(s). 

3.3.1 Core principle behind the study 

Qualitative research is widely recognised as a complex and iterative process that does not 

follow a simple or linear path (Crotty, 1998; Gray, 2009; Braun and Clarke, 2013; Denscombe, 

2017). As Crotty (1998) notes, qualitative research involves multiple components, including 

epistemology, theoretical perspective, methodology, and methods. Gray (2009) highlights the 

importance of the researcher's subjectivity and positionality in shaping the research process, 
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while Denscombe (2017) emphasises the need for reflexivity and critical thinking. Braun and 

Clarke (2013) argue that qualitative research involves repetition, loops, and backtracking to 

achieve desired outcomes. Despite their different emphases, all these authors agree that 

qualitative research requires careful planning, flexibility, and adaptation, and involves going 

back and forth between different stages of the research process. This iterative and non-linear 

nature of qualitative research is widely acknowledged as a key aspect of its strength and rigour 

(Braun & Clarke, 2013; Denscombe, 2017; Gray, 2009). 
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Figure 3.2 Relationships 

 

 

Figure 3.2 illustrates the relationship between epistemology, theoretical perspectives, 

methodologies and methods of research (Gray, 2009, p.19). According to the figure, the data 

collection method is influenced by the research methodology, which in turn is influenced by 

the epistemological stance. Epistemology influences the choice of theoretical perspectives, 

which determine the research questions and hypotheses. The theoretical perspective also 

determines the methodology, which is the overall approach to conducting the research. The 

choice of methodology affects the data collection methods employed, such as interviews, 

surveys, or experiments, and the type of data that is collected, whether numerical or 

descriptive. Furthermore, the chosen data collection method affects the type of data that is 

collected, which in turn impacts the analysis and interpretation of the data. The analysis and 

interpretation of data may also be influenced by the researcher's theoretical perspective. In 

summary, Gray's figure illustrates how the entire research process is shaped by the 

researcher's underlying assumptions about knowledge and reality (epistemological stance). 

 
3.3.1.1 Conceptual framework of my study 

Rudolf Laban's movement theory is a framework for understanding human movement that 

was developed in the early 20th century. It is a holistic approach that seeks to understand 

movement in its entirety, encompassing not just the physical aspects of movement but also 

the emotional, psychological, and social aspects. Laban's movement theory is based on the 
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idea that movement is a universal language that can be used to communicate and express 

emotions, ideas, and intentions (Thornton, 1971). He identified four key components of 

movement: body, effort, space, and shape. The body component refers to the physical aspects 

of movement, such as muscle tension, joint mobility, and overall body alignment. The effort 

component refers to the way in which movement is executed, including factors such as speed, 

weight, flow, and direction. The space component refers to the ways in which movement 

occurs in relation to the surrounding environment, such as levels, pathways, and directions. 

Finally, the shape component refers to the physical form or pattern of movement, such as 

curves, angles, and lines. Laban's movement theory is widely used in dance education and 

choreography, as it provides a comprehensive framework for understanding and analysing 

movement.  

 

This study is influenced by Laban’s movement theory which prioritises teaching secondary 

techniques such as self-awareness, spatial awareness, confidence, collaboration, and 

problem-solving over traditional techniques like jazz, tap, or ballet.  The primary objective is 

to explore the concepts of space, time, body, effort, movement, and form. The idea is to teach 

dance from a conceptual framework rather than just technique-based instruction. This 

approach encourages creativity and individuality, leading to more authentic and personal 

expression of movement, boost in confidence and collaboration skills. Students can not only 

learn how to move their bodies in unique ways but also develop skills that are transferable to 

other areas of their lives. For example, as they become more aware of their body and how it 

moves in space, they also become more confident in their abilities and can collaborate more 

effectively with others. Teaching dance from a conceptual framework promotes a deeper 

understanding and appreciation of dance as an art form, rather than just learning a set of 

prescribed movements.  

 

3.3.1.2 Theoretical perspective  

Theoretical perspective refers to the philosophical stance informing the methodology and 

thus providing a context for the process and grounding upon which its logic and criteria can 

be established. Methodology comprises the strategy, plan of action, process or design lying 

behind the choice and use of particular methods and linking the choice and use of methods to 

the desired outcomes. Methods are the techniques or procedures used to gather and analyse 

data related to some research question or hypothesis (Crotty, 1998).  
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Figure 3.2 depicts the place of epistemology and theoretical perspective leading researchers 

to methodology and methods. Crotty (1998) states that in terms of what informs what, going 

from left to right would seem a logical progression. However, in the real world of research, 

researchers often start with their methodology and methods and then go back to identify the 

most appropriate theoretical perspective and epistemology in which to construct their work. 

This suggests that, to mark the chronological succession of events in a piece of research, the 

arrows may need to be drawn from right to left as well. In describing my research, I found my 

starting point in methods and methodology to address the research questions. 

 

Gray (2009) and Crotty (1998) hold differing views on the importance of starting the research 

process with epistemology. Gray argues that it is crucial to begin with epistemology as it 

shapes the entire research process, from the choice of research questions and hypotheses to 

the selection of methodology and data collection methods, and thus suggests that researchers 

should be aware of their underlying assumptions about knowledge and reality and how these 

assumptions influence their research. In contrast, Crotty suggests that not many qualitative 

researchers begin with epistemology as the starting point. He argues that many researchers 

are more concerned with practical issues such as access to participants, data collection, and 

analysis than with theoretical issues such as epistemology. Crotty also acknowledges that 

some researchers may not even be aware of their epistemological assumptions and how they 

influence their research. However, both scholars agree that epistemology is a crucial aspect 

of research, and reflexivity is necessary to ensure that one's assumptions and biases are 

acknowledged throughout the research process. Thus, while they approach the topic from 

different angles, both Gray and Crotty stress the importance of being aware of and reflecting 

on one's epistemological stance in the research process. 

 
As suggested by Crotty (1998) not many qualitative researchers begin with epistemology as 

the starting point and that was the case for my study. I started with two Research Questions 

(RQs) to which I sought answers, and my research was planned based on the questions: 

1. Is there a positive association between dance and the social skills of Children 

Experiencing Complex Needs (CECN)?  

2. What associations are they? 
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During my transfer seminar I received some useful feedback from the audience which was 

composed of my supervisors, teachers, and peers. The main feedback was that the first RQ 

was a closed one and left no room for further questions such as “Why?” and “Why not?”. 

“Does dance have an association…?” was suggested as an open question. Further thought and 

discussions with my supervisors ensued. This feedback led me to elaborate and extend my 

RQs to the following four: 

RQ1. Is there an association between dance and social skills for CECN? 

RQ2. What specific associations are they? 

RQ3. What aspects of dance influence social skills of CECN? 

RQ4. How do these aspects influence social skills? 

 

Jonker and Pennink (2010) indicate that open questions take a broad look at a problem, 

leaving adequate room for various definitions, giving the researcher more freedom to create 

their methodology as the preliminary question might change in the course of research if not 

right at the beginning. After extending my RQs from two to four, the best strategy 

(methodology and methods) was then identified for answering the RQs. Later, in order to 

provide a justification for the choices, I developed the research processes which were to be 

adopted. In laying out the processes and justifying them, assumptions about the theories used 

and epistemological stance adopted were identified. Thus, from methods and methodology 

to theoretical perspective and epistemology, the arrows in Figure 3.2 travel from right to left.  

 

My study sought to explore students’ dance experiences and the influence of these, and my 

investigation can therefore be defined as an interpretive study as suggested by Gray (2009), 

who states that interpretive studies seek to explore peoples’ experiences and their views of 

these experiences. Interpretive studies are inductive in nature, so when applied to reasoning, 

it means that the researcher collects information and draws conclusions from what is 

observed. This inductive approach aims to generate meanings from the data set collected in 

order to identify patterns and relationships to build a theory. In interpretive research the 

researcher makes personal assessments of the data in a descriptive format and then develops 

the themes that capture the major categories of information thus bringing their own 

perspective to the interpretations. This was my intent for the study and why interpretivism 

was the chosen approach as it helped in seeking answers to the RQs. 
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As Henn et al., (2006) observe, the choice of research methods should largely be governed by 

a desire to achieve the best possible data to address the aims and objectives of the research. 

Observation and interview were chosen as the research methods as a means of facilitating an 

understanding of the research problems identified, which led to the generation of my RQs. 

This choice was largely determined by practical reasons (such as availability of participants, 

ease of obtaining access and consent, distance to field work site, access to interviewees and 

video recording facilities) as well as the nature of the research issue and the constraints faced 

in the research. The research approach and methods which most usefully enabled the RQs to 

be addressed were considered the best choice for a research project of this nature (Henn et 

al., 2006). 

 

3.3.2 Case Study 

Case study has been defined in various ways, with each definition emphasising a different 

aspect of the research approach. According to Eckstein (2002), a case study involves the 

technical examination of a single measurement of a variable within a specific phenomenon, 

such as measuring the effectiveness of a new teaching method in one classroom. On the other 

hand, Yin (2003) defines case study as a research method that examines a real-life situation 

or event in its contextual surroundings, such as the community it is in. Creswell (2002) views 

case study as a problem-focused investigation that aims to uncover an in-depth understanding 

of a specific system or event, such as investigating the experiences and perspectives of 

individuals affected by a particular event or process, which demonstrates the flexibility of the 

approach to suit the research question and goals. These differing definitions highlight the 

flexibility of the case study approach and its ability to be adapted to suit the specific research 

question and goals of the study.  

 

Yazan (2015) argues that case study is a widely used qualitative research methodology in the 

social sciences, but its lack of well-defined protocols for conducting it has hindered its full 

evolution as a legitimate research strategy. According to Yazan (2015), a case study involves 

studying a present-day phenomenon in its actual context when the boundaries between the 

phenomenon and its context are unclear, and the researcher has limited control over them. 

Merriam (1998) believes that the demarcation of the case is the key characteristic of case 

study research. Her definition aligns with Smith's (1978) and Stake's (1995) definitions of a 

case as a confined or unified system, respectively. Merriam's definition is more inclusive than 
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Yin's and Stake's definitions because it includes a wider range of options for cases such as a 

person, program, group, or policy. Merriam (2009) describes case study methodology as 

having three main characteristics: particularistic, descriptive, and heuristic which implies that 

case studies focus on exploring specific cases in-depth rather than making broad 

generalisations, provide rich and detailed descriptions of the phenomena being studied, and 

aim to generate new knowledge through analysis and interpretation of data. 

 
 

The definition of case study varies across different disciplines, which is partly due to the 

diversity of epistemological perspectives. Sociology, education, and psychology practitioners 

tend to view case studies through an interpretivist lens, while business, politics, and other 

areas may approach case studies through "neopositivist" means by identifying variables to be 

studied (Thomas, 2011). 

 

3.3.2.1 Advantages and disadvantages of case study 

Case study, like any other research method, possesses distinct strengths and limitations, and 

acknowledging these factors is crucial for a comprehensive understanding of the approach 

(Yin, 2009; Merriam, 1994). Merriam (1994) suggests that researchers can optimise the 

relevance and validity of their studies by aligning the chosen scientific approach with the 

specific research questions and objectives, ensuring a method that best addresses the unique 

aspects of the research inquiry. Yin (2009) emphasises the effectiveness of case study research 

in addressing exploratory questions about "how" and "why" phenomena occur in real-life 

contexts.  He contends that case studies facilitate an in-depth examination of specific cases, 

or a limited number of cases, offering a wealth of information and insights that might be 

elusive through alternative research methods. Additionally, Yin stresses the significance of 

incorporating multiple sources of evidence in case study research to bolster the reliability and 

validity of the findings. Merriam (1994) complements Yin (2009), highlighting the adaptability 

of case study research to diverse designs, emphasising its suitability for unravelling complex 

social phenomena within real-life contexts. Both stress the importance of aligning case study 

research with unique study goals, affirming its distinctive strengths in providing contextually 

rich insights for a comprehensive understanding of complex phenomena. 

 

According to Starman (2013), case studies have advantages like accurately representing real-

world complexities, offering procedures for generating new hypotheses, facilitating in-depth 
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analyses of causal mechanisms in specific contexts, and addressing complex relationships 

effectively. They are valuable for researchers aiming to comprehend multifaceted scenarios. 

Case study provides a deep insight into the field of study, allowing for a comprehensive 

understanding of the phenomenon in its real-life context (Yin, 2009).  

 

The case study approach is often criticised for the limited generalisability of its findings due to 

its focus on a specific context. Critics of case study research often express reservations about 

its utility due to several perceived limitations. The primary concern revolves around the 

credibility of generalisations made from its findings (Denscombe, 2017). Critics argue that the 

small, specific samples characteristic of case studies may hinder the application of results to 

broader populations, undermining the external validity of the research. However, Brown (n.d.) 

argues that by gaining a detailed understanding of what happens in the field of study 

(classroom or school), researchers can make recommendations for future practice.  

 

Another significant critique centres on subjectivity and bias inherent in case study designs. 

The interpretative nature of case studies opens the door to researcher bias, potentially 

influencing case selection, data collection, and analysis. The difficulty in replicating case 

studies is another point of contention. Critics argue that the unique and context-dependent 

nature of each case may render replication impractical, hindering the ability of other 

researchers to validate and build upon the findings in different educational settings. 

 

While critics raise valid concerns about case study research in educational settings, it is 

essential to acknowledge that these critiques often emphasise potential challenges rather 

than dismissing the approach entirely. Researchers can address some of these concerns by 

adopting rigorous methodologies, incorporating mixed methods, and transparently 

addressing the limitations inherent in case study designs. 

 

3.3.2.2 What makes the selected methodology a case study 

According to Brown (n.d.) case study can be used as a method to learn more about a specific 

issue or explore a particular problem or occurrence. A "case" can refer to a group of people, a 

specific person or issue, or a collective of ideas. A case study is about the particular rather 

than the general (Thomas, 2021; Brown, n.d.). Thus, it is particularly suited for exploring the 

effect of dance on the social skills of CECN because it focuses on specific cases, allowing for an 
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in-depth investigation of experiences within real-life contexts. This approach is essential when 

dealing with complex issues such as social skills development. Consequently, it offers a 

comprehensive and nuanced understanding of the influence of dance on social skills 

development, providing valuable insights that can be used to improve dance programs for 

CECN. 

 

According to Brown (n.d.), both action research and case study approaches have advantages 

and disadvantages when it comes to practice-based inquiries. The choice between the two 

methods depends on the researcher's specific objectives. It is important to carefully consider 

the appropriateness of each approach in order to select the most effective research method 

for the specific research objectives. Brown (n.d.) notes that if a researcher is trying to 

introduce new teaching strategies or interventions, action research may be the most suitable 

approach. However, if the researcher's goal is to explore a particular topic, a case study may 

be more appropriate. I initially planned to use action research but ultimately found that a case 

study approach was more appropriate, which aligns with Brown's (n.d.) perspective that the 

choice between action research and case study depends on the researcher's objectives and 

specific circumstances. In my case, practical difficulties in working in the same school led me 

to consider a case study approach. This highlights the importance of considering the specific 

circumstances and practicalities of conducting research and adapting the research approach 

accordingly. This increases the likelihood of achieving research objectives in a way that is 

feasible and meaningful given the constraints of particular contexts.  

 

3.2.2.3 Why case study was right for my study  

The choice of a case study as the most appropriate and robust method can be justified in 

various ways. Several reasons justified the use of a case study in my research. This method 

aligned with my choice of research questions, objectives, and the nature of the phenomenon 

being studied (Yin, 2002). Case studies allow for a detailed and in-depth exploration of a 

particular phenomenon, situation, or context. This is particularly useful when the aim is to 

gain a rich understanding of a complex issue. They are also well-suited for examining the 

context in which a phenomenon occurs. They provide an opportunity to study the real-life 

context and the intricate relationships between different variables. Case studies offer a 

holistic perspective, allowing researchers to consider various factors and their interplay within 
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a specific case. This holistic approach can provide a more comprehensive understanding of the 

research problem.  

 

Case studies are often used in exploratory research when the researcher wants to investigate 

a new or emerging phenomenon without preconceived notions. It allows for flexibility in data 

collection and analysis. As this research has practical implications and can inform real-world 

decision-making, a case study may be valuable. Decision-makers often appreciate case studies 

because they provide concrete examples and insights. Sometimes, practical considerations 

such as time, budget, or access to participants make a case study the most feasible research 

design. Case studies can serve as pilot studies for larger research projects or provide precedent 

for future research in a particular area. 

 

In accordance with Yin's (2002) perspective, the selection of a case study as a research 

methodology is typically determined by the specific research inquiries being addressed. Yin 

(2009) characterises case study as a process that is both linear and iterative, involving 

planning, designing, preparing, collecting, analysing, and sharing information. At each stage, 

the researcher must review and reconsider previous decisions. Yin emphasises that case study 

research is focused on addressing questions related to "how" and "why," and that researchers 

have little control over the events currently unfolding. However, he also emphasises that case 

study research requires a logical design, predetermined data collection techniques, and 

predetermined data analysis methods, and is therefore much more than simply observing 

events (Yin, 2009). 

 

3.2.2.4 Type of case study used 

This is an instrumental case study, a study from which ‘we may get insight into the research 

question by studying a particular case’ (Stake, 1995:3). It is designed to provide insights into 

my overarching research aim, which is to understand how dance provides opportunities for 

the development of social skills of CECN as a step towards inclusion. The case in this study is 

not the individuals themselves, but rather the issue of the relationship between dance and 

social skill development in this particular population. Therefore, the purpose of this study is 

to examine a particular case in order to gain insights into my research aim, which is broken 

down into four specific RQs. This approach allows me to explore the relationship between 

dance and social skill development in a nuanced and comprehensive way, providing valuable 

insights that can inform and improve inclusion efforts. 
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3.3.3 Research Design 

Kerlinger (1973) defines research design as a systematic plan, structure, and strategy used in 

an investigation to address research questions and control variance. It serves as a cohesive 

framework that unites different components of the research project, organising how samples, 

measures, treatments, and assignment methods interconnect to address core research 

questions. It is the guiding structure that integrates and coordinates essential elements of a 

research endeavour (Kerlinger, 1973). 

 

In this study, as illustrated in Figure 3.3 the research design commenced with formulating 

research questions that guided the selection of participants, specifically CECN, along with their 

parents and teachers. The next step involved piloting the research instruments, which 

included dance class observations and interviews. Following successful piloting, interventions 

were implemented through interviews with parents, teachers, and pupils, along with 

observations in the form of videos and notes. Raw data, including interview transcripts, 

videos, and observation notes, were then collected. Subsequently, the raw data underwent 

analysis to derive findings, leading to the formulation of fuzzy propositions. Finally, the study's 

outcomes were compiled into a comprehensive report. This research design outlines the 

systematic process of inquiry, from the initial identification of research questions to the 

synthesis of findings and the ultimate reporting of results. The development of the research 

process is described in detail in 3.4 and 3.4.2.2. 
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Figure 3.3 Research Design Flowchart                   

 

3.3.3.1 Lesson Plans 

Laban’s movement framework provided the structure for the design and planning of the dance 

lessons used in this study. The lesson plans were focused on Laban’s theory which prioritised 
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the instruction of secondary techniques such as self-awareness, spatial awareness, 

confidence, collaboration, and problem-solving over conventional techniques (Thornton, 

1971; Hodgson, 2001; Langton, 2007). Laban emphasised the importance of understanding 

relationships in dance, particularly the connections between individuals and the space they 

inhabit (Hodgson, 2001). This formed the basis of the group dance activities used in this study 

which included the use of props to encourage social interactions; improvisation exercises to 

promote collaboration and teamwork; freestyle sessions to motivate self-expression and 

creativity; and circle time activities to build communication and a sense of community. The 

lesson plans used in this study are described in detail in Table 3.1 Sample Lesson Plan.  

 

Table 3.1 Sample Lesson Plan 

Lesson description:  
Lesson is introduced during circle time with details of all the activities planned. The goal of the lesson 
is to provide a general experience of dance by moving to music, learning different types of 
movements and linking movements together. Props are shown and their uses demonstrated by the 
teacher modelling the movements. 

Date:  Class/Year group: 

No. of students: Venue: School 1/School 2 

Resources: 
Music system, mobile phone, 
stereo speakers, bluetooth speaker, 
music  

Learning support: 
Teacher prompting, increased teacher input, more time given 
to think/perform, fewer movements. 
Aids used: 
Makaton, Choices for non-verbal pupils. 
Modelling, props.  

Lesson Aim:  
To encourage personal 
development through a range of 
dance activities. 

Learning Objectives:  
- Increased interest in participation 
- Creating own movements/combinations 
- To be comfortable working with a partner 
- To be able to work with peers in small groups. 
- To enjoy communicating and collaborating with 

classmates 

Teacher Activity Pupil Activity 

Teacher models each movement, 
repeats instructions, and guides 
pupils through every step of a new 
activity. 

Pupils follow the teacher’s instructions and copy teacher’s 
moves. 

Duration Learning Activities Teaching Points Music 

10 min Warm up exercises 
Start with gentle knee bends. Add 
hand/wrist shakes, develop 

Ensure students are well 
spaced. Start with hand 
extremities and move 

Lively, 
upbeat 
music 
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directionally (side/side, up/down). 
Into arm swings 
(parallel/coordinated/opposition) and 
then general movement on spot 
covering all body parts: fingers, wrist, 
elbows, shoulders/toes, ankles, knees, 
hips/waist, neck. 
Alternate knee bends with sways, 
lunges, marching steps. 
Gentle cardiovascular approach to 
raise body temperature and increase 
breathing. 

inwards. Care with 
shoulders, neck, head 
action. Move to 
individual extents. Care 
with balance, use 
chair/wall. Stop when 
necessary, no discomfort 
to be felt. Close 
observation of students’ 
reactions and adapt 
movement and intensity 
accordingly. 

10 min Warm up dance: Listen to the lyrics 
and move 
Students listen to the lyrics and move 
to the music. They may copy the 
teacher’s moves till they get used to 
doing it on their own. Some of the 
moves will be simple (clapping hands), 
some will be more complex but simple 
enough to catch on to through the call 
and following the lead of the teacher.  
      
The students will learn how to follow 
directions using their body parts. They 
will learn how to hop, stomp and clap 
to the beat; how to keep a fast pace or 
slow the pace down; directions such as 
low, high and reverse; how to slide and 
criss-cross, and also learn how to 
dance the cha-cha. 

 

Position the students in 
three lines.  
 
First lead the students 
through the dance step 
by step with music so 
students become familiar 
with the steps.  
 
 

Demonstrate the moves 
and encourage students 
to listen to the dance 
steps being called out by 
the singer.  

 

“Cha cha 
slide” by DJ 
Casper 

15 min Bhangra - Indian folk dance 
Students get introduced to the basic 
moves - arms up/down/sideways, 
bouncing on spot,  
Form a circle and move with the group 
while doing the actions modelled by 
the teacher. 
Partner work - teacher assists students 
to partner up and models the moves. 

Demonstrate all the 
actions and give students 
plenty of time to learn 
the steps. 
Use a variety of 
movement patterns in 
combination and 
isolation. 
Develop flexibility, 
balance, control, 
strength,technique.  

Bollywood 
music 

10 min Cool Down 
Teacher guides students through a 
series of stretching movements. 
Stretch out all body parts. Reach arms 
up - hold for 5 seconds, fold over into a 
forward bend - hold 5 seconds. Repeat. 
Inward and outward side actions. 
Shoulder circles. 

Demonstrate each 
movement as you call it 
out. 
Do the exercises at a 
slow, fluid pace. 
 
Comfortable stretching 
without straining or 
overstretching. 

Instrumental 
music for 
relaxation 
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Bend knees and gradually drop to the 
floor in lying position. 
Students rest on the floor in Shavasana 
(Yoga pose) for a few minutes. Then 
they hug their legs one leg at a time, 
then straighten and move legs across 
their body for a nice spinal twist. 

 
Name each part of the 
body as it is moved so 
students can focus on 
moving the specified 
part. 

 

3.3.3.2 Use of Props  

Props were used in the dance lessons to encourage cooperation, communication, and 

collaboration among the pupils and to create opportunities for social engagement. Detailed 

activity of props is in Table 3.2 Activity of Props. 

Table 3.2 Activity of Props 

Sl.no. Prop used Intended 
purpose/Skills 
worked on 

Opportunities 
offered in using this 
prop 

Observations 

1 Dupatta: 
A piece of Indian 
traditional cloth, 
often part of dance 
costumes 

To hold and move 
dupatta with partner 
in a group dance. 

Cooperative learning, 
teamwork, partner 
work, social 
engagement 

Pupils communicated 
with each other as dance 
partners or part of a group 
as they moved and 
managed the dupatta. 

2 Handkerchief: 
Small square shaped 
piece of cloth tied to 
wrist or fingers; used 
as a dance prop 

To coordinate and 
collaborate moves 
with partner while 
using the prop. A few 
pupils tried tying 
handkerchiefs on 
partners’s 
wrists/fingers at the 
start of the session. 

Engagement and 
interaction with 
partner as they faced 
each other in a circle 
formation, as well as 
other coordinated 
moves. 

Use of this prop 
encouraged pupils to pay 
attention to their peers, 
make and maintain 
conversation as they 
followed the dance 
instructions. 

3 Dandiya sticks:  
Small wooden sticks 
used in an Indian folk 
dance called 
Dandiya. 
 

To hold the sticks in 
their hands and strike 
them together as 
they move to the 
music with their 
partner. 

Self-expression, 
collaboration with 
the group, 
cooperation with 
partner 

The sound made by 
striking the sticks seemed 
to be a pleasing activity 
for some pupils. Partner 
and group engagement 
was seen. 

4 Large piece of 
coloured cloth: Prop 
used in sensory and 
group dance 
activities. 

To use the cloth as a 
dance prop using 
their own ideas and 
different kinds of 
music. To be able to 
manage movement 
of the cloth as a 
group in the dance. 

Working as a group 
to handle the prop in 
their dance. 
Improvisation to 
different kinds of 
dance music using 
the prop. 
Collaboration and 
teamwork in using 
the prop. 

Pupils worked together as 
a group to manipulate the 
movement of the prop 
and to create dances. 
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3.3.4 The Study Context 

This section of the chapter describes the setting in which the research was conducted. It 

provides information about the type of institution, whom it caters for, and a brief overview of 

the curriculum. This study collected data from participants at four institutions: School 1, 

School 2, School 3 and Club 1. 22 CECN belonging to either School 1 or School 2 participated 

in dance sessions taught by me and ten adults (including six parents of participating CECN, two 

dance teachers, one drama teacher and one TA) associated with one of the four institutions 

were interviewed. Full details of the participants are in Appendix F1: Details of all 

participants. 

 

3.3.4.1 School 1 

School 1 is an outstanding SEN school located in Town 1 in Southern England offering specialist 

provision to pupils aged 3 to 19, all of whom have complex special educational needs. It caters 

for children and youth with learning difficulties as their primary need, spanning from profound 

and multiple, severe to moderate. Majority of students have accompanying diagnoses, 

including ASD, ADHD, Visual or Hearing Impairment, dual sensory impairment, or other 

physical challenges. School 1 collaborates closely with families to ensure the best chance of 

success for students in their post-school life.  

 

School 1 welcomes students with an EHCP, committing to meet the outlined needs and 

objectives. Continuous monitoring of learning needs, collaboration with external 

professionals, and active involvement of parents as equal partners in their child's education 

are prioritised. Regular communication through annual reviews, parents’ evenings, informal 

meetings, and termly IEP reviews ensures a comprehensive approach. Pupil involvement is 

encouraged, considering their abilities and needs. Their curriculum is broad, balanced, and 

tailored to each pupil's needs. The school adheres to an adapted national curriculum, ensuring 

that every student engages with it at a level suitable for their needs and abilities. The 

curriculum is delivered through a combination of focused subject teaching (Maths, English, 

RE, PE, ICT, PSHCE, Music) and integrated thematic teaching (Art, Design and Technology, 

History, Geography).  

 
School 1 operates with small class sizes and a high level of teaching and support staff, 

implementing personalised learning programs to ensure each student can access the 

education they require. Every student is valued for their unique qualities, and the school 
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actively embraces and celebrates the diversity within its community. Emphasis is placed on 

fostering emotional self-regulation and core values such as tolerance, cooperation, courage, 

determination, friendship, and respect. This approach aims to instil independence, 

confidence, and integrity in students, preparing them for future endeavours. The overarching 

vision is to empower every student, regardless of their initial circumstances, to reach their full 

potential.  

3.3.4.2 School 2 

School 2, established in 2013 and officially recognised as a Community Interest Company (CIC) 

in June 2018, is a dance school catering to children and young people with special educational 

needs and disabilities. The inspiration behind its creation is Clarissa, the founder, who, as a 

former nanny to a child experiencing autism, discovered the challenges faced by families 

seeking accessible dance classes for their children. Motivated by the lack of inclusive options 

in the local dance scene, Clarissa collaborated with SEN schools in Town 1 to identify and 

address the demand for inclusive dance opportunities.  

 

School 2 initially offered two classes every fortnight in Town 1. With time it became more 

popular, and more classes were added. Overwhelming demand prompted an expansion of 

School 2 to Town 2 in 2015. This led to School 2 catering for more children and young people 

experiencing SEND across both locations in Town 1 and Town 2. The school's commitment to 

inclusivity is evident in the diverse classes it offers, including a class specifically tailored for 

wheelchair dancers, dance movement classes providing extra physical support, and a class for 

adults. Other classes are categorised based on factors such as age, physical level, 

communication, ability to follow instructions and concentration. Since April 2022, School 2 has 

successfully collaborated with a local community group to provide short break activity days 

and holiday camps in both Town 1 and Town 2. Notably, a grant facilitated by the Town 1 

borough council has allowed School 2 to expand its creative arts programs in collaboration 

with Club 1 and a local yoga school. This expansion reaches out to older teens and adults with 

SEND who may be overlooked or lack access to support groups. School 2's reach extends to 

children and young people aged 5 to 25 across all activities. It emphasises group activities to 

provide new experiences in sport and dance, fostering fun and addressing social and physical 

needs. Feedback from students is actively sought to tailor activities to their preferences. 
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3.3.4.3 School 3 

Drama teacher Leanne, who I interviewed for this study, teaches drama in School 3. School 3 

is an outstanding SEN school catering to children and young people with SEND. Focused on 

learning difficulties, with up to 50% having Autism, all pupils possess an EHCP. Located in Town 

3, the purpose-built environment accommodates up to 255 students aged 3 to 19, 

emphasising an exceptional learning and enrichment experience, particularly in Creative Arts 

with a focus on Music. Family involvement and support services are encouraged for excellent 

outcomes.  

 

The School 3 curriculum caters to diverse learners, incorporating specialised provisions for 

those with learning difficulties, medical diagnoses, or sensory impairments. The curriculum 

aims to foster successful learners, emphasising outstanding progress, high literacy, and 

numeracy levels. It also focuses on developing effective communicators, confident individuals, 

responsible citizens, and lifelong learners. The core curriculum, rooted in the National 

Curriculum, is adapted for individual needs. Personalized Learning Plans (PLPs) are 

collaboratively developed, and pathways are reviewed annually. Independence-building starts 

early, and from year 9, the focus shifts to preparing learners for adulthood with a significant 

emphasis on life skills. Interventions including individual therapy programs are seamlessly 

integrated in daily lessons. 

 

3.3.4.4 Club 1 

Zara, a dance teacher and one of the interviewees of this study works as a dance teacher and 

is also the founder and principal instructor of a fitness club called Club 1. This fitness club 

serves the local community in Town 1 and offers a variety of activities such as dance, yoga, 

Pilates, Poundfit, Strong Nation, and short break activities. In addition, Zara collaborates with 

Clarissa, founder of School 2, to support short break activity days for CECN in both Town 1 and 

Town 2. 

 

Club 1 is a fitness institution serving the local community in Town 1. The establishment's 

primary focus is on fostering a sense of inclusivity, diversity, and community engagement 

within the realm of fitness and well-being. Catering to individuals of all abilities, body types, 

and sizes, Club 1 encapsulates its mission as being rooted in the unwavering belief in the 

individual. It advocates that exercise should transcend mere physical activity, embodying 
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elements of enjoyment and diversity. Club 1, more than a fitness entity, functions as a social 

hub, actively participating in fundraising initiatives and hosting fitness retreats worldwide. The 

institution takes pride in its commitment to providing fun and effective programs, encouraging 

social interactions and promoting a sense of community. 

3.3.4 Participants of the study 

This study collected data from participants at four locations (School 1, School 2, School 3 and 

Club 1). 22 CECN, six of their parents, two dance teachers, one drama teacher and one TA 

participated in this study. Dance sessions were conducted in an SEN school (School 1) and a 

specialist dance school (School 2). 22 CECN, including seven from a pilot study, took part in 

dance lessons. Since the purpose of the research was to explore the influence of dance on the 

social skills of CECN and to determine which aspects of dance had the most significant 

influence, it was necessary to work with CECN and schools willing to let me teach dance to 

these students. As such, the sample was purposefully chosen to fit the study's objectives. To 

gather data, I video recorded 18 dance lessons and observed a total of 28 dance classes as a 

dance teacher and participant observer in both schools, making observation notes for each 

lesson and maintaining video recordings of the sessions. Interviews were conducted with ten 

adults (six parents of CECN, one TA, two dance teachers, and one drama teacher) and seven 

CECN to obtain their perspectives.  

Details of all the participants are in Appendix F1: Details of all participants. 

 

I chose a purposive sample for my research, which aimed to investigate the influence of dance 

on the social skills of CECN. To achieve this, I needed to work with an SEN school that would 

allow me to teach dance to its pupils. I was very clear about my purpose and the criteria for 

selecting my sample, which included collaboration and cooperation from those who knew the 

children well. As a result, my sample was fit for purpose, and I was able to gather valuable 

data to inform my research. 

 

The process of negotiating my sample involved several email exchanges with the deputy head 

teacher and PE co-ordinator of School 1, an SEN school. The negotiations focused on the 

availability of a sample and the duration of practical work. Contact details were obtained from 

my research supervisors, and after an introductory email exchange, a face-to-face meeting 

was arranged at the school premises. During the meeting with the deputy head teacher, I 

discussed my research plan and sample requirements. We talked about parental consent 
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issues, logistics, and space availability for dance sessions with pupils. She was willing to 

support my study and allowed me to work with a group of pupils on Fridays during their leisure 

hour. We agreed on working with 20 pupils, and she forwarded the consent forms to 20 

parents. After almost two months, I received eight positive replies in the post. The fieldwork 

for my research project encountered some challenges, including cancellations of dance 

sessions due to the unavailability of the hall, difficulty in obtaining parental consent for 

interviews, and a change in sample from Key Stage 3 pupils to sixth formers. These challenges 

are not uncommon in school-based research (Alibali and Nathan, 2010). Despite these 

difficulties, through communication and negotiation with the school, I was able to continue 

the practical work essential for my project. 

 

Working through the deputy head teacher was a way of using her contact within the school 

as a kind of intermediary so that I could gain access to people at school. She introduced me to 

the school Physical Education (PE) co-ordinator who helped me conduct the dance lessons. 

Teaching assistants were present throughout the lessons to support pupils with behavioural 

issues primarily so that they could help them engage with the lessons if they found it difficult 

to do so. Essentially, the deputy head teacher acted as a liaison between me and the school, 

facilitating my access to the relevant personnel. According to Cohen et al. (2013), researchers 

often encounter "gatekeepers" who control access to the target group in their research. These 

gatekeepers can include various members of the school staff, such as governors, secretaries, 

or teachers. In my case, the deputy head teacher was my gatekeeper, and I was able to 

negotiate access to my sample by communicating with her.  

 

 

The purposive nature of the sample was important as I needed to investigate a group of 

children who would participate in an experience of dance and would therefore enable me to 

gain answers to my RQs. As my study involved CECN, I worked with a sample that attended an 

SEN school where the entire population had SEN. My sample was the small group of children 

I worked with, but since I needed to eventually interview teachers and parents, they also 

formed part of the sample. The sample can thus be described as being on two levels:- 

1. Institutional sample: The school and people within the school - teachers, head teacher, 

classroom assistants, parents of the children. 

2. Focused group sample: The small group of children I worked with.  
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The following tables describe the institutional and focused samples involved in my study. 

3.3.4.1 People of School 1 

Table 3.3 School 1 Institutional sample 

Numbers Pseudonyms Role in school 

1 Nelly Deputy head teacher 

2 Rachel Teaching Assistant 

3 Rebecca PE lead 

 

Table 3.4 School 1 Focused group sample 

Numbers Pseudonyms/Age (years) Characteristics (obtained from School 1 records) 

1 Sam 
17 

▪ Down Syndrome  

▪ Hirschsprung disease 

▪ Friendly, well behaved, sociable.   

▪ Can be quiet in class. Needs encouragement to speak slowly and 
clearly. 

▪ Has a vocal exercise that he should be doing every morning.  
Parents and Speech and Language have a copy of program will 
need 1:1 support 

▪ Gets bad headaches - call home when this happens 
 

 

2 Annie 
17 
 

▪  Mild Spastic Diplegia 

▪ Global developmental delay 

▪ Has a Physiotherapy plan 

▪ Very sociable, talkative and verbal. 

▪ Motivated in all lessons, enjoys practical tasks 

▪ Very eager to please. Will be anxious when put under pressure 
or thinks that she has done something wrong. 

▪ Poor listener awareness and topic maintenance. 

▪  

3 Beth 
17 

▪ Learning difficulties – poor receptive and expressive language 
skills 

▪ Good friend to all, particularly with Tanya and Sylvia but will 
follow their behaviours/attitude/ answers 

▪ Needs processing and time and support to make 
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▪ Travels independently 

▪ Some e-safety concerns  

4 Rosie 
16 

▪ Smith Magenis Syndrome      

▪ Associated learning difficulties and behaviour problems. 

▪ Buccal midazolam in the event of seizures: not been given in 
many years - in the event of a seizure call 999 (see care plan) 

▪ Melatonin for sleep problems -  has a reversed circadian rhythm 

▪ Risperidone to alleviate challenging behaviours 

▪ Low-carb diet - prone to putting on weight - feature of SM 
syndrome 

▪ Behaviour can become more challenging when she is tired 

▪ Wide range of slow and fast triggers can lead to challenging 
behaviour 

▪ Home life is hard 

▪ Bangs her head when distressed and anxious, though this has not 
happened in school 

▪  Gets anxious about daily plans and needs a lot of reassurance 

▪ Has been working with the ELSA to talk through her anxieties and 
anger concerns.  

▪ Finds friendships very hard - did not have any friends at her last 
school. 

 

5 Dorothy 
16 

▪ Wolfram Syndrome (impaired eyesight) 

▪ Global delay 

▪ Diabetic - independent in checking her levels. Support needed 
due to eyesight and small numbers on the insulin pen.  

▪ Can worry when she gets too high or low. With support she 
settles. 

6 Tanya 
19 

▪ ASD 

▪ Speech and Language difficulties 

▪ Epilepsy Buccal 999 first dose 

▪ Responds well to praise, has a smiley chart which she helped to 
create 

▪ Has small group of 'fixed' friends which can influence her mood 
and willingness to work in groups 

▪ Repeated year 10 on entry  

▪ Has a behaviour plan  

▪ Will often say "I hate / want to kill myself" when in a bad mood 

▪ Mood can fluctuate quickly if 'joked' out of a bad mood 

▪ Travels home independently 
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▪ Is keen to be independent 

7 Trent 
18 

▪ Global developmental delay 

▪ Very sociable, talkative and verbal 

8 Sylvia 
17 

▪ ASD 

▪ Learning difficulties – poor receptive and expressive language 
skills 

 

3.3.4.2 People of School 2 

 

Table 3.5 School 2: Institutional sample 

Numbers Pseudonyms Role in school 

1 Clarissa Founder, director, dance teacher 

2 Annabelle Volunteer Teaching Assistant 

3 Hannah Volunteer Teaching Assistant 

 

Table 3.6 School 2: Focused group sample 

Numbers Pseudonyms/Age (years) Characteristics (as per school records) 

1 Jim 
12 
 

Down syndrome 
 
 
 

2 Irene 
16 

Tuberous sclerosis  
Epilepsy 
Left sided weakness 
Autism 
Learning difficulties 

3 Charlotte 
9 

Dyspraxia 
Communication problems 

4 Andrew 
11 
 

ASD 

5 Evan 
12 

Down syndrome 

6 Nisha 
10 

Rare chromosome disorder 
Epilepsy 
Developmental delay 
Learning disability 
Motor stereotypy 
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Sensory problems  

7 Daniela 
15 
 

Autism 

 

 

3.3.4.3 People of School 3 

Table 3.7 Institutional sample 

Numbers Pseudonyms Role in school 

1 Leanne Drama teacher 

 

3.3.4.4 People of Club 1 

Table 3.8 Club 1: Institutional sample 

Numbers Pseudonyms Role in school 

1 Zara Founder, Director, Dance Teacher 

 

 

3.4 The Pilot Study 

A pilot study, or feasibility study, is a small-scale version of a larger study conducted to guide 

the planning of the main study and test the viability of research instruments. It is useful for 

evaluating research methods, identifying and resolving potential issues, refining research 

questions and providing insights for subsequent stages of the research (Teijlingen and 

Hundley, 2002). The pilot study was a critical part of my research journey as it helped me plan 

and design the subsequent stages of the research, including structuring the dance lessons and 

managing my time for future field work. Although I faced some challenges during the pilot 

study, such as the unavailability of a person to record videos and the lack of a camera tripod,  

I was able to adapt and make necessary adjustments to my research plan for the next stage of 

field work. While relying solely on written notes for recording observations was difficult, I 

gained valuable insights from the pilot study that informed my subsequent research. I decided 

to incorporate videos in the next round of research to provide a more comprehensive and 

accurate record of the dance sessions. Additionally, I identified an opportunity to involve the 
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pupils in the study by encouraging them to share their feelings and experiences while dancing, 

providing a more holistic perspective on the influence of dance on their well-being. Delays in 

receiving signed consent forms from parents and cancellations due to school events taught 

me the importance of time management and refining my timeline for future work. Despite 

these challenges, the pilot study proved to be an invaluable tool in effectively planning and 

executing my research. 

3.4.1 Pilot Study Sample  

I have used the term CECN based on the definition of complex needs identified by Rosengard 

et al. (2007) which includes a variety of conditions, such as severe disabilities, learning 

difficulties, mental health issues, and combinations of different medical conditions. The pilot 

study involved a purposive sample of seven CECN, as described in Appendix F2: Profile of the 

Pilot study pupil sample. Pupil information was obtained from the school's deputy head 

teacher. One of my supervisors introduced me to the deputy head teacher of School 1 where 

I conducted this pilot study and subsequent fieldwork. Participants included seven students 

from different KS3 classes, aged 12 to 14 years, with severe learning difficulties. Their cognitive 

age was around 4 to 5 years, according to information provided by the deputy head teacher. 

Details of the pilot study sample are in Table below. 

Table 

Sl.no. Pseudony
m 

Age/Se
x (M/F) 

Diagnosis Medical 
alerts/Allergies/Aid
s 

Communication/Behavio
ur 

1 Carter 14 M ASD, 

Learning 
difficulties, 
High levels of 
anxiety, OCD 

None - Needs a visual timetable 
and visual support to grasp 
concepts 

- Delay in social interactions 
and social communication 
skills 

- Needs prompts to start 
and to stay on task 

- Gets stressed quickly if 
routine is disturbed 

- Massively repetitive and 
anxious about home and 
wanting his mother and 
dog. Timer and direct 
instruction helps to reduce 
repetition and “loop” of 
asking for reassurance. 
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2 Oliver 14 M -Down 

syndrome 

-Significant 
language delay 
impacting on 
communicatio
n skills 

-Significant 
time needed to 
finish tasks 

  

3 Lucas  13 M -ASD 

-Significant 
sensory needs 

 

 

 

-Emerging speech/language 
with sign and gestures 

-Can be disengaged with an 
activity 

-Likes to wear ear defenders 
but not promoted at school 

-Sensory: hums and 
mumbles. Symbols to support 
if too noisy/tidy up 

4 Nicole  12 F Cri-Du-Chat 
syndrome/ 

Developmenta
l delay 

Movicol for bowels 
(taken at home) 

She’s being 
encouraged to drink 
as much water as 
possible at school. 
This is a trial as she has 
just been taken off the 
water bolus am and 
pm. Eats normally at 
school times and has 
school dinner. Has 
food cut up for her as 
she is prone to 
choking. Uses adapted 
high and low edge 
plate. Needs apron 
and plate mat. 

 

5 Alex 12 M Epilepsy, 

Periventricular 
Leukomalacia, 

Cerebral Palsy 

-Buccal (kept in 
medical cabinet), 

Glycopyrromiumbro
mide - given at 
lunchtime (kept in 
medical cabinet) 

- Verbal but delayed speech 

- Grabs at everything 

 

6 James 13 M Dandy Walker 

Syndrome 

 -Speech difficult to 
understand 

-Frequent high-pitched 
screaming, holding his hand 
over his ear. No apparent 
pattern although potential 
increase when anxious. 
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7 Mabel 12 F ASD, 

Developmenta
l delay 

Information not 
available 

Information not 
available 

 

3.4.2 Piloting the Observations  

The pilot study was carried out at School 1 between March 2017 and July 2017. This period 

included the initial communication with the school, sending out consent forms to parents via 

the deputy head teacher, receiving signed forms from parents, and conducting dance sessions 

at the school with six students who had obtained parental consent. The dance sessions took 

place over four occasions from June to July 2017. They were scheduled during the students' 

leisure time on Fridays, but a few sessions were cancelled due to school events. During the 

four sessions that took place, the children gradually became more comfortable and began to 

enjoy the sessions. They became acquainted with me as their dance teacher over time. During 

the four sessions, Lucas made noteworthy progress. At the start of the pilot study, he covered 

his ears for a significant portion of the class, but he did not continue this behaviour in the 

following sessions. He tried all the dance moves, participated in the group dance, followed the 

group directions, cooperated with his peers, and even sang along excitedly to a favourite song, 

exhibiting favourable social interactions. 

 

During the first session, Carter expressed dissatisfaction with the initial song, describing it as 

"boring and childish." However, he became more cooperative and participative during the 

second class, where he engaged in 10 minutes of puzzles followed by 10 minutes of dancing. 

He joined in the dance without complaints. Carter was absent from the subsequent classes. 

Alex initially appeared reserved, but by the fourth class, he began requesting songs and 

displayed enthusiasm for the lessons. Nicole was initially distant but eventually warmed up 

and participated in two out of the four classes with verbal and physical cues. Oliver remained 

happy and enthusiastic throughout all the sessions he attended. Overall, the students 

demonstrated progress from indifference to acceptance, although it was a short four-session 

period, and no definite conclusions could be drawn.  

 

The students' interactions with dance were influenced by the group dynamics and the 

relationships within the group. The absence of three students (Carter, James, and Oliver) had 

an impact on the class dynamics during one session, leading to low participation and 
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distraction. This observation was significant because the RQs focused on social skills and 

relationships. The absence of James and Oliver seemed to affect Lucas, who became the most 

enthusiastic and participative dancer in their absence. He took over the class with his cool 

moves, but occasionally got lost on his own. Praise for his dancing encouraged him to be more 

involved in dance activities. 

 

This pilot study was intended to guide the development of the research plan and the design 

of the research instruments. It served the intended purpose and helped me plan future work. 

I was unable to record any videos of the dance sessions during the pilot study due to the non-

availability of a person to record and the lack of a camera tripod which I later procured. In the 

absence of videos to look back on, relying on written notes taken down after sessions to record 

my observations proved to be a difficult task. Going forward, I planned to use videos for the 

next session of dance lessons. I also planned to get the children who were able and interested 

in speaking out to become more involved in the study by talking to them about their feelings 

and emotions while dancing and about their experiences and opinions. After the pilot study, I 

communicated with the head teacher and the PE co-ordinator about subsequent sessions with 

a new group of pupils. I had not anticipated that it would take such a long time to hear back 

from the parents. It took almost two months to receive signed consent forms in the post from 

the parents. I had also expected more positive responses from parents and more dance 

sessions to take place at the school. This was an important learning process about time 

management and helped me refine the timeline for my future work. 

3.4.3 Piloting the Interviews 

Pilot interviews were conducted with two sixth form pupils who participated in the dance 

sessions at School 1. The interview transcripts are in Appendix F3: Pilot interview Transcripts.  

The questions were centred around their experiences of dance and interest in the dance 

activities. This pilot exercise was useful in testing the appropriateness of the questions and 

provided me with suggestions for future interviews. It also provided me with experience of 

conducting interviews and building rapport with participants. 
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3.5 The Main Study 

After completion of the pilot study at School 1, the main study was done at School 1 and School 

2. I led dance lessons and conducted participant video observations with a group of eight 

pupils in School 1 and seven pupils in School 2. I also interviewed six parents of pupil 

participants of School 2, two dance teachers, one drama teacher and a TA. 

3.5.1 Main Study Sample 

The main study sample comprised of 15 CECN. Their details are in Table 3.9 Main Study Sample 

below. 

Table 3.9 Main Study Sample 

Sl. no. School 
Pseudonym 

Type of school Duration of 
sessions 

Pupil participants (Pseudonyms) 

1 School 1 SEN school 5 months 6th form pupils: 
Sam 
Annie 
Beth 
Rosie 
Dorothy 
Tanya 
Trent 
Sylvia 

2 School 2 Specialist Dance school 8 months Mixed key stages: 
Jim 
Irene 
Charlotte 
Andrew 
Evan 
Nisha 
Daniela 

     

 

3.5.2 Main Study Observations 

Observations at School 1 and School 2 comprised of dance sessions being video recorded with 

observation notes maintained for each dance session. 

 

Table 3.10 Details of observations 

Sl. 
no. 

No. of 
observations  

Total 
duration of 
fieldwork 

No. of 
participants 

Key stage Place 
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1 11 sessions 
lasting one hour 
and 15 minutes 
per session. 

5 months  8 pupils 
 
 

6th form School 1  

2 13 sessions 
lasting one hour 
and 30 minutes 
per session.  

8 months 7 pupils  Various 
key 
stages 

School 2 (SEN 
dance school) 

      

 

 

3.5.3 Main Study Interviews 

In addition to observations, I conducted interviews with six parents of pupil participants, one 

drama teacher, two dance teachers, and one TA. Their details are in the following Table 3.11. 

Table 3.11 Details of interviews 

Sl. 
no 

Interview 
name used 
in this 
study 

No. of 
interv
iews 

Stage at which 
interview was 
conducted 
(before/during/aft
er data collection) 

Duration 
(minutes
) 

Mode of 
interview 

Participants 
(Pseudonym
s have been 
used) 

Location/ 
Associated 
with 

1 Interview 
no.1  
 
 
 
Interview 
no. 5 
 

2 
 

before data 
collection 
 
 
 
after data 
collection 

30 
 
 
 
 
30  

Skype video 
call 
 
 
 
Telephonic 

Clarissa 
(Dance 
school 
founder 
and 
principal 
teacher) 

School 2 

2 Interview 
no.2 

1  during data 
collection 
 

25  In person Rachel (TA) School 1 

3 Interview 
no.3 

1  after data 
collection 

30  In person Leanne 
(Drama 
teacher) 

School 3 (SEN 
school) 

4 Interview 
no.4 

1  after data 
collection 

30  Telephonic Zara (Dance 
and Fitness 
instructor) 

Club 1 
(health and 
fitness club) 

5 Interview 
no.6 

1  during data 
collection 

25 Telephonic Nancy 
(parent) 

School 2 
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6 Interview 
no.7 

1  during data 
collection 

25 Telephonic Zoe 
(parent) 

School 2 

7 Interview 
no.8 

1  during data 
collection 

25 Telephonic Marian 
(parent) 

School 2  

8 Interview 
no.9 

1  
 

during data 
collection 

25 Telephonic Jules 
(parent) 

School 2 

9 Interview 
no.10 

1  during data 
collection 

25 Telephonic Tracy 
(parent) 

School 2 

10 Interview 
no.11 

1  
 

during data 
collection 

25  Telephonic Hailey 
(parent) 

School 2  

11 Interview 
no.12 

1  
 

during data 
collection 

10  In person Annie 
(pupil) 

School 1 

12 Interview 
no.13 

1 during data 
collection 

10  In person Beth (pupil) School 1 

13 Interview 
no.14 

1  during data 
collection 

10  In person Dorothy 
(pupil) 

School 1 

14 Interview 
no.15 

1  
 

during data 
collection 

10 In person Rosie 
(pupil) 

School 1 

15 Interview 
no.16 

1  during data 
collection 

10  In person Tanya 
(pupil) 

School 1 

16 Interview 
no.17 

1 
 

during data 
collection 

10 In person Trent 
(pupil) 

School 1 

17 Interview 
no.18 

1  
 

during data 
collection 

10  In person Sylvia 
(pupil) 

School 1 

 

3.6 Data Collection 

This part of the chapter describes the methods used for gathering data, such as conducting 

observations, interviews, memos and notes, and PhD journaling. 

3.6.1 Observation 

Observation enables a natural way of recording data to study dance and how it affects the 

behaviour of the participants. It is an immediate experience of the subject that is under study 

and is used to interpret ongoing behaviour (Fox, 1998). Observation can be of different types. 

Participant observation and structured observation are the two most common types usually 

considered by researchers in the social sciences (Robson, 2002; Cohen, Manion, & Morrison, 

2007). In participant observation, the researcher becomes a part of the observed environment 
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and engages as part of the group. This helps the researcher to observe behaviours in their 

natural setting and to gain first-hand experience of the phenomena being observed which 

would otherwise be inaccessible. However, it may also present challenges as the involvement 

of the researcher in the process may become a distraction to those who are being observed. 

Video observation enables this challenge to be addressed, though video recording may in 

some instances also be a distraction, and in a fluid activity such as dance, maintaining a focus 

upon the required subject can prove challenging. This form of observation can be used to help 

answer descriptive research questions, to build theory, or to generate or test hypotheses. 

Participant or embedded observation was the chosen method for this study. This approach 

enables researchers to learn about the activities of the people under study in the natural 

setting through observing and participating in those activities (DeWalt and DeWalt, 2011).  

 

3.6.1.1 The choice of participant observation  

Participant observation originated in anthropology as a way for researchers to study the 

customs and practices of remote communities by immersing themselves and observing while 

participating in the community (Iacono, Brown and Holtham, 2011). Participant observation 

provides direct access to the researched groups and is a simple skill that can be done in 

everyday life (Laurier, 2010). Fox (1998) compared the starting of fieldwork data collection to 

going to a party where the guest did not know many people. Finding a role is the first step for 

the observer. Wandering around with a notebook taking notes could seem intrusive and may 

upset the setting. Becoming completely part of the field as a participant observer is a solution 

to the above problem. Researchers use observation methods in various ways to examine 

nonverbal expressions of emotions, interactions among participants, communication 

patterns, and time spent on different activities (Schmuck, 1997). The reliability and credibility 

of data can be enhanced by combining observation with other data collection methods, such 

as interviews, document analysis, surveys, questionnaires, or other quantitative methods 

(Robson, 2002). Therefore, observation is usually employed as part of a multi-methods 

approach to facilitate triangulation (Patton, 2002). 

 

 

3.6.1.2 Advantages of Observation 

As observation allows the researcher direct insight into a setting, it enables them to observe 

first-hand what happens (Fox, 1998). This is affirmed by Robson (2002) who states that the 
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main strength of observation lies in its directness as it provides immediate access to the social 

phenomena under consideration. Instead of asking people what they would do in a certain 

situation, the researcher can observe and record their behaviour in that situation and 

therefore provide their own interpretation of a situation. Observation is useful in diverse 

contexts and comes in different forms, from informal to structured, and can generate various 

qualitative and quantitative data.  

 

As observation entails some form of recording, it can provide a permanent record of events 

or behaviour thus allowing further analysis or subsequent comparisons across time or location 

to be carried out. However, this can only be achieved when an appropriate form of recording 

system is adopted by the researcher. Due to the transitory nature of observation, once an 

action takes place it may not recur and therefore it is easy to miss some aspects of what is 

happening through observation. The use of video recording is an obvious way to overcome 

this problem. Observation can improve the quality of research when combined with other 

methods and is more flexible than surveys and experiments, allowing for changes in strategy 

(Fox, 1998).  

 

3.6.1.3 Disadvantages of Observation 

Fox (1998) advises caution when using observation as a research method as certain factors 

may affect the observer’s perception, such as background and identity, experiences of the 

situation and familiarity of what is being observed. Another factor is culture and how it affects 

the observer’s interpretation of the situation. Attitudes and prejudices, which may be 

unconscious, also affect observation. There are issues concerning the practicability of 

observation as it can be time consuming and resource intensive. This difficulty increases when 

the observer wishes to see subjects engaged in an activity which involves a lot of movement, 

such as dance.  It may not be feasible for the researcher with limited time and resources to 

adopt this approach. A fundamental potential weakness of all observation is that it is 

susceptible to observer bias. The observation can be biased if the observer records not what 

actually happened, but what they either wanted to see, expected to see, or merely thought 

they saw. This can be overcome through video recording which can be shared with a colleague 

who provides their own independent observation of the session. This multiple-perspectives 

approach advocated by Patton (2002) can assist in verification and establishment of the 

trustworthiness of the data.  An advantage of video recording might be achieved when the 
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observer can use their experience and expertise both in terms of knowing what to look for 

and how to interpret the data. My expertise as a dance teacher and as an SEN teacher with 

experience of working with CECN is also a vital factor in legitimising observations and 

interpretations.  

 

Another potential weakness of observation is the so-called “observer effect”, which refers to 

the way in which the presence of an observer in some way influences the behaviour of those 

being observed. The presence of the observer, or indeed a recording device may cause a 

change in the behaviour of those observed and may also be uncomfortable for the observer. 

To avoid or minimise this, methods of observation sometimes attempt to be as unobtrusive 

as possible (University of Strathclyde, 2015).  However, as the observed become more used to 

the presence of the observer and a camera, they become less concerned and more naturalistic 

in their behaviours (Jewitt, 2012), and that is what happened in my case wherein the pupils 

were initially curious and some would even come up to the video camera to say ‘Hi” but as 

time passed the camera became like a piece of furniture in the school hall.  

 

3.6.1.4 Video observation 

Photographs and videos have been used to varying degrees over the years as a tool for 

research and documentation in social science research. Video recording has similarly been 

used in many areas of social and psychological research, especially in anthropology (Gibbs et 

al., 2002). Video offers a way to present and practice field research for social science 

researchers and video data can assume a digital form making way for new ways of creating, 

processing and analysing data. The availability of lightweight equipment including digital 

cameras, phones and modern technological advances in storage and editing of videos and 

images has made video recordings a convenient means of data collection (Rosenstein, 2002). 

 

3.6.1.5 Strengths of video observation 

Video records behaviour in its situational context making it easier to reflect, code and study it 

(Rosenstein, 2002). It is advantageous as it succeeds in avoiding the transient nature of 

observation (Basil, 2011) and can be used to analyse the various environments in which 

situations take place. According to Rosenstein (2002), video recordings provide a way to 

validate research findings as they can be viewed and analysed by multiple viewers. Therefore, 

videos can be considered as an objective source of data that can be used for diverse analyses. 
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The main aim of video observation is to record social interactions along with the situational 

context of these interactions by paying attention to both verbal and nonverbal cues. 

Nonverbal cues, such as body language, can provide important clues to understand behaviour, 

including loss of interest or boredom. This may be important when observing dance to gauge 

loss of interest or boredom in a particular piece of music or a dance movement which may be 

too easy or too difficult. Researchers can also observe movements like adjusting clothing, 

playing with jewellery, and gestures to better understand events and behaviours (Rosenstein, 

2002). 

 

Video data allows the researcher to distance themselves from the data which can be viewed 

and re-examined at a later time allowing new insights to develop over time. This may be useful 

as a verification process where new questions arise during the fieldwork and analysis stages 

of the research. Collaborative viewing of video data by a group of researchers is a good 

practice as it promotes discussions and reflective dialogue. Videos can be recorded using 

mobile phones making the whole process simple and easy. Recordings can be stored in digital 

formats in a computer for further coding and analysis (Rosenstein, 2002). 

 

Video recordings can be used for a deeper understanding of human behaviours through 

reflection and deduction. The permanent nature of videos allows researchers to measure 

circumstances and events by coding and measuring behaviours (Basil, 2011). Another 

advantage of video is that the camera is not selective and records all that is within its view. 

Observation by the human eye sometimes leaves out important information which is lost. 

Video recordings can be stored and re-examined (Shrum et al., 2005). Thus, video recording is 

advantageous over note-making in research.  

 

3.6.1.6 Weaknesses of video observation 

One of the restricting aspects of using videos in social research is the inadequate attention 

sometimes given to defining how to use the recorded data. Most researchers and academics 

have relied on verbal-based research which depends on note taking and journal writing and 

often misses relevant visual information (Basil, 2011). A new generation of researchers 

comfortable with the use of digital media and visual methods is emerging but it may take time 

to develop and refine visual methods for research. Accurate representativeness is another 

issue associated with the use of videos as an observation method. Most people react to the 
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presence of a camera observing them by becoming self-conscious or shy. Gradually they get 

used to the camera and may even forget about its presence (Rosenstein, 2002). Lack of 

accessibility is another concern with video-based observation. Unlike written work which is 

readily accessed from libraries, bookshops or the web, many of the videos are not readily 

available. However, this can be rectified by the use of platforms like YouTube and other 

websites (Basil, 2011).  

 

 

3.6.1.7 Design of the Observation Schedule 

An observation schedule is a tool used to document behaviour and situational features during 

observation. The schedule is created prior to data collection and is used systematically in 

research. Based on the literature, I created a schedule which includes documentation of 

physical environment, organisational structures, setting the scene, and student interactions. 

 

Sharman, Cross, and Vennis (2007) contend that the physical layout of a classroom has a 

substantial influence on student learning and academic achievement, providing a rationale for 

including physical environment as a primary focus in the observation schedule. They argue 

that classrooms that are well-designed and well-equipped can enhance the learning 

experience for students. This finding justifies the inclusion of physical setting as a focal point 

of the observation schedule. Furthermore, Wragg (2012) stresses the importance of effective 

organisation in the classroom, as it can promote student engagement and positive behaviour. 

Hence, the inclusion of organisational frames in the observation schedule aligns with this idea 

and is likely to provide valuable insights into classroom dynamics. In addition, Conn (2016) 

emphasises the significance of setting the scene in the classroom, as it can establish the tone 

for learning and promote a positive classroom climate. This finding reinforces the decision to 

include setting the scene as a focal point in the observation schedule.  

 

It is important to acknowledge that the context for the present study is England, which differs 

from the original context for which a similar checklist was designed in India. However, the 

inclusion of physical setting, organisational frames, setting the scene, and classroom 

interactions in the observation schedule is supported by the aforementioned literature and 

can provide valuable insights into class dynamics in England. A sample observation schedule 

is included in Appendix F8. 
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3.6.2 Interviews 

To enhance the reliability of data collected from video observations, interviews were chosen 

as a second research method. Interviews are a valuable tool for collecting data in qualitative 

research and commonly used to gather qualitative data on people's attitudes, perceptions, 

opinions, and explanations of behaviours (Robson,2002). Interviews involve a verbal exchange 

between two individuals with the aim of gathering relevant information on a particular topic. 

The interviewer directs the conversation and controls the exchange. Interviews offer 

individuals the opportunity to express their experiences and perspectives using their own 

words. Although research interviews may not always yield objective information, they capture 

the subject's viewpoints on a topic, providing valuable insights for interpretation.  

 

In qualitative research, the main objective of conducting interviews is to generate conceptual 

and theoretical knowledge by exploring the subjective meanings and interpretations that 

individuals assign to their life experiences. This type of research aims to provide a deeper 

understanding of the interviewee's perspective and contribute to the existing knowledge base 

(DiCicco‐Bloom and Crabtree, 2006). Procter and Padfield (2014) argue that interviews provide 

a unique social situation where the interviewee is the focus of attention, and the interviewer 

expresses a genuine interest in their life. While the primary goal of an interview is to gather 

information about the interviewee's experiences and perspectives, it serves a broader 

purpose than just information gathering. Additionally, DiCicco-Bloom and Crabtree (2006) 

suggest that the specific aim of knowledge gathering through interviews may differ depending 

on the RQ and the disciplinary perspective of the researcher. 

 

This study employed semi-structured interviews, which allowed for more in-depth exploration 

of certain topics by deviating from the interview schedule based on the participant's responses 

(Kvale, 1996). Semi-structured interviews involve an interviewer who follows a schedule but 

is willing to adjust it based on the information provided by the interviewee. This approach can 

encourage the interviewee to provide more detailed responses to questions. 

 

3.6.2.1 Advantages of Interviews 

According to Robson (2002), interviews are a flexible and adaptable method for obtaining 

information that researchers need to answer research questions. The interviewer can modify 

the questions, and the direction of the interview based on the interviewee's responses. An 
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informal atmosphere promotes honesty and allows the interviewee to express their thoughts 

in their own words. Interviews are particularly useful for obtaining detailed information about 

personal feelings, perceptions, and opinions. They can ask more detailed questions and often 

result in a high response rate. The interviewer can provide feedback to the interviewee, clarify 

misunderstandings, and probe further if necessary. Additionally, interviewees are not 

influenced by other participants, and some may feel more comfortable expressing themselves 

in a one-on-one situation. 

 
3.6.2.2 Disadvantages of Interviews 

Interviews require a significant investment of time due to various tasks involved, including 

obtaining permissions, arranging interviews, transcribing, analysing, providing feedback, and 

reporting findings (Robson, 2002). Furthermore, different interviewers may interpret and 

transcribe interviews in different ways. The interviewer's age, gender, ethnicity, speech 

patterns, dress, and other characteristics may also influence the interviewee. Additionally, the 

interviewer's individual style, techniques, approach, and demeanour can affect the 

respondent's answers. 

 

3.6.2.3 Conduct of Interviews 

As advised by Robson (2002), the following guidelines were adhered to while conducting semi-

structured interviews with parents of CECN and teachers. Written informed consent was 

gained from all interviewees prior to the interviews. Interviewees were informed about 

voluntary participation, confidentiality and ethical considerations in my introductory 

comments. I maintained neutrality, clarity and straightforwardness in my questions, and 

listened attentively. Interviewees were allowed time for reflection and deliberation. Prompts 

and probes were used for encouragement and clarification. Repeating the question, offering 

examples, allowing pauses were some of the prompts used. Probing was done by asking 

follow-up questions tailored to the response when the answer seemed insufficient. The semi-

structured nature of the interviews offered flexibility in terms of the order of topics discussed 

and allowed interviewees to develop their ideas (Denscombe, 2017). 

 

An interview schedule (Appendix C9: Interview Schedule) was used as a guide to ensure that 

all important areas of questioning were covered (Fox, 2009). Informed by Robson’s (2002) 

guidelines for the conduct of interviews, the sequence of questions started with a self-
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introduction, explanation of interview purpose and assurances of confidentiality. This was 

followed by a few warm-up questions to ease into the process leading to the main body of the 

interview where the main questions related to the RQs were asked. After this, a few 

straightforward questions were attempted and then the interview ended.  

 

Open-ended questions were used as they offer flexibility, in-depth exploration of a topic, 

option to clear misunderstandings, cooperation and rapport building, truer assessment of 

respondent’s beliefs and can produce unexpected answers (Robson, 2002). The main areas of 

questioning were based on the four RQs. As the interviewees were parents or teachers of 

CECN who attended dance sessions, the aim was to obtain information about their dance 

experiences, which would then help answer my RQs. Table 3.12 highlights which RQ each 

interview question links to, and indicates if the question is a prompt, probe or a general 

question. 

Table 3.12 Interview Questions related to the RQs 

Sl. 
no. 

Question RQ it links 
to 

Is it a 
prompt/probe/gener
al question? 

1 The interview will take around 30 minutes. You have the 
choice of withdrawing any time you wish. Any questions 
before we start?  
 

 Yes 

2 Can you give me an idea about your child/student’s needs? 
 

 Yes 

3 What are his/her learning needs?  Yes 

4 How long has your child/student been attending dance 
lessons at School 1/2? 
 

 Yes 

5 Has he/she attended dance lessons elsewhere?  Yes 

6 If yes, How long? 
 

 Yes 

7 Can you describe what kind of dance/movement lessons 
your child/student participates in? 
 

 Yes 

8 Do you feel that dance has been a useful/beneficial 
activity? 
 

RQ1, RQ2  

9 Why do you think so? 
 

RQ1, RQ2  

10 Does your child/student enjoy dance/movement 
sessions? 
 

RQ1, RQ2  

11 What aspects does he/she enjoy? 
 

RQ3, RQ4  
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12 What kind of activities does/do the 
child/children/student/students enjoy in general? 

  

13 Does your child/student have any challenging 
behaviours?  
 

 Yes 

14 Does your child/student have difficulties with social skills? 
 

 Yes 

15 Can you describe these challenges? 
 

 Yes 

16 Do you use specific approaches to address the challenging 
behaviours? 
 

 Yes 

17 Does he/she work well in pairs or small groups? 
 

 Yes 

18 Does he/she prefer to work alone? 
 

 Yes 

19 Does he/she prefer to work with particular classmates or 
groups of classmates/friends? 

 Yes 

20 Does he/she ever refuse to participate in dance sessions? RQ2 Yes 
21 Is there a preference for the kind of music used for dance 

sessions? 
 Yes 

22 What are your thoughts on dance classes? 
 

RQ1, RQ2  

23 What are your views on the value of dance for CECN? 
 

RQ2, RQ3, 
RQ4 

 

24 How does your child/student feel on days that he/she 
dances in comparison to days that he/she does not? 
 

RQ3  

25 Has participation in dance influenced your child/student’s 
well-being? How? 

RQ2, RQ3, 
RQ4 

 

26 Do you think and dance has a positive influence on social 
skills? 

RQ1, RQ2  

27 What aspects of dance influence social skills? RQ3, RQ4  
28 How do these aspects of dance influence social skills?  RQ3, RQ4  

29 Has participation in dance improved 
social/emotional/communication skills? 

RQ1, RQ2  

30 Is there anything else that you would like to add in 
relation to dance and CECN? 

RQ2, RQ3, 
RQ4 

 

3.6.3 Memos and Notes  

The data collected for this study included interview and observation data, supplemented by 

memo and observation notes. Memos were written down on a notepad during commutes and 

later used to create detailed observation notes, which were recorded in dated Google 

documents. To document my observations of the dance sessions, I utilised an observation 

schedule and took notes in a notebook as well as on Google documents. Google documents 

provides a convenient platform for creating the observation schedule as it has an easy-to-use 

format and automatically saves files on Google Drive, accessible through email and internet 

connection thus eliminating the need for storing multiple files on the computer's hard drive. 
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All the data gathered from study participants were stored with the utmost security in 

password-protected documents that were accessible solely by me. Physical notes and memos 

were kept securely in locked drawers that only I had access to. A sample of the notes I kept 

for each dance session are in Appendix C8 School 1 Note 6. 

 

Not every observation was accompanied by a memo, but both memo and observation notes 

were helpful in interpreting and analysing the interview and observation data. While an 

observation schedule was initially used during fieldwork and the pilot study, memo and 

observation notes were ultimately found to be more effective in the analysis process. As 

indicated by Miles and Huberman (1994), making notes or memos as the data collection and 

analysis proceed is an important data analysis strategy as it helps the researcher to jot down 

thoughts or ideas. This guides a final conceptualisation that answers RQs and offers a theory 

as an explanation for the answers. Memos are helpful in facilitating the various stages of 

qualitative data analysis. This includes reducing the data by extracting important information, 

organising the data for better understanding, and drawing conclusions by explaining the 

findings. Fieldwork and coding can be absorbing and overwhelming, making it easy to get lost 

in the flood of details such as memorable comments, the personalities of key informants, 

interesting visuals, and post-meeting conversations (Miles and Huberman, 1994). 

 

3.6.4 PhD Journal 

In addition to memos and notes, a PhD journal was used as a comprehensive notebook and 

personal reflection tool, documenting experiences, references, useful books, and notes. I also 

used several notebooks and yearly journals to jot down reflective notes and ideas related to 

my research topic. Ortlipp (2008) explores how the use of reflective journals allows 

experiences, opinions, thoughts, and emotions to be incorporated and acknowledged as a part 

of the research design, data collection, analysis, and interpretation process. This practice is 

widely accepted from constructivist, feminist, interpretivist, and poststructuralist 

perspectives, as evidenced by scholars such as Denzin (1994), Lather (1991), and 

MacNaughton (2001). However, in addition to contributing to methodological rigour and 

paradigmatic consistency, keeping and utilising reflective journals also has other positive 

effects. Ortlipp (2008) explains that critical self-reflection through the use of reflective journals 

can impact the research process by leading to changes in the research design, methods, and 

approaches taken. According to Boden, Kenway, and Epstein (2005), inexperienced 
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researchers are often unaware of the messy, confusing, and error-prone nature of the 

research process, which can be exacerbated by presenting research results as a neat and linear 

process. Reflective journals help make the messiness of the research process visible to the 

researcher and their readers, which can prevent the reproduction and circulation of a falsely 

linear and neat representation of research. Braun and Clarke (2013) add that reflexive journals 

can also assist researchers in identifying and addressing their own biases, assumptions, and 

perspectives. By reflecting on their experiences and emotions during the research process, 

researchers can become more aware of how their own background and subjectivity might 

shape their interpretations of the data. This heightened reflexivity can help researchers to 

approach the data with greater sensitivity and rigour, and ultimately produce more robust and 

nuanced findings. 

 

3.7 Data Analysis  

This section of the chapter identifies, explains, justifies, and exemplifies the analysis strategy 

and process used. It also describes the process of coding and segmentation of data collected 

from video observations, interviews, field notes and observation schedule notes. It provides 

an explanation of how the codes were obtained, definitions of all the codes used and the way 

the data was segmented and divided into groups. Links to some appendices that exemplify 

longer sections of the process have been provided. 

3.7.1 Data Analysis Strategy 

There are several established models for analysing qualitative data, each with its own unique 

methods and techniques. These models include grounded theory, phenomenology, discourse 

analysis, narrative analysis, case study analysis, ethnography, content analysis, and thematic 

analysis (Creswell, 2008; Denscombe, 2017). Although established models provide a 

framework and guidance, they may not be the best fit for the unique needs and characteristics 

of a research project. Incompatibility with the research goals and objectives, lack of fit with 

the data, personal preferences, innovative approaches, or limitations of established models 

are some of the reasons why researchers choose one over the other model. 

 

A case study research design is used to gain in-depth understanding of a phenomenon within 

its real-life context and involves a thorough examination of one or multiple cases to gain a 
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deeper understanding of a complex issue with data gathered from various sources, such as 

interviews, documents, observations, and other relevant sources (Creswell, 2014). The data 

collected is analysed using an inductive approach, where the themes and patterns are derived 

from the data itself, and the output of the case study is a comprehensive description and 

explanation of the phenomenon studied, often accompanied by practical implications or 

suggestions for future research. 

 

This research employs a case study approach, which focuses on a few instances of a particular 

phenomenon (Denscombe, 2017; Bassey, 1999) and the case that forms the basis of the 

investigation or research is something that already exists. An instrumental case study 

approach is used in which the aim is to gain insights into an RQ by studying a specific case 

(Stake, 1995). In this study, the overarching research aim is to explore the relationship 

between dance and the social skills of CECN as a step towards inclusion. This aim is broken 

down into four RQs. The case is not the children themselves, but rather the issue of how dance 

can help enhance social skills and promote inclusion for CECN. The instrumental case study 

approach is selected because it allows for a deeper exploration of the specific relationship 

between dance and social skills and its potential to lead to greater inclusion. Instrumental case 

studies are often used when the researcher wants to gain understanding of a particular issue 

or problem, and the focus is on understanding a specific case rather than making 

generalisations to a larger population. 

 

Thematic analysis was used to analyse the data obtained from observations and interviews. 

The way I analysed my data has been influenced by the concept of thematic analysis as 

conceptualised by Braun and Clarke (2006, 2013, 2019, 2021, 2022). Thematic analysis is a 

flexible and widely used approach for analysing qualitative data by identifying patterns of 

meaning or themes within the data. Braun and Clarke (2006, 2021) provide a six-phase guide 

for conducting the analysis which emphasises the importance of rigour and transparency in 

the research process. The first phase involves familiarisation with the data, while the second 

phase involves generating initial codes. The third phase involves searching for themes, which 

may be identified through a process of comparison, categorisation, and synthesis. The fourth 

phase involves reviewing and refining the themes, while the fifth phase involves defining and 

naming the themes. The final phase involves producing a report that summarises the key 

findings and interpretations and includes examples from the data to illustrate the themes. This 
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guide emphasises the need to ensure that the themes are meaningful, coherent, and relevant 

to the research question or topic. Reflexive thematic analysis emphasises reflexivity, flexibility, 

and transparency in the research process according to Braun and Clarke (2015, 2019). Despite 

the need for flexibility, Braun and Clarke (2022) note that when conducted with care and 

attention, thematic analysis can be a rigorous and valid approach to qualitative research. Thus, 

thematic analysis provides a useful approach for generating insights into the meanings and 

experiences of individuals, groups, or communities and it is particularly well-suited to 

exploratory or inductive research (Braun and Clarke, 2019, 2022).  

 

3.7.2 Data Analysis Process 

This section explains the data analysis process which involved coding, segmentation and 

thematic analysis.  

 

3.7.2.1 Coding and Segmentation 

A code has been defined as, 

          “...a word or short phrase that symbolically assigns a summative, salient, essence-

capturing, and or evocative attribute for a portion of language based or visual data.” (Saldana, 

2016). 

Codes are tags for assigning units of meaning to data collected during a research study. In the 

case of qualitative research, they provide a form of categorised labelling attached to portions 

of text comprising words, phrases, sentences or paragraphs which may be connected or 

unconnected to a specific setting. A code is generally a word or a short phrase that symbolises 

a portion of data with a characteristic. The data can be in the form of video, audio, field notes, 

interview transcripts, documents, photographs and other such material (Saldana, 2008). In the 

case of my research, codes were applied to a series of interview transcripts, dance class video 

observations and observation notes. The process of coding and categorising data is one of the 

most important aspects of data analysis which is the most crucial aspect of qualitative 

research (Basit, 2003). Coding is a crucial component of data analysis in qualitative research 

which involves categorising the data collected during fieldwork to give it meaning (Dey, 1993). 

This process of assigning categories and subcategories to the data is done through a 

systematic procedure of sorting, sifting, identifying themes, and segmenting the data.  

Qualitative data can be in the form of words, pictures, or videos. In my research, the data 
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consisted of videos of dance classes, interviews, field notes, and observation schedules. The 

process of arriving at themes by analysing the text involves careful reading and thinking about 

the data (Lichtman, 2010). To give meaning to the data, the researcher assigns codes to 

important portions of the text. This involves selecting several words to mark the data and 

identify key concepts. During interviews, codes are assigned to parts of the text that are 

relevant to the research questions. Although the process of coding can be time-consuming, it 

is essential for making sense of the data and identifying patterns and themes that emerge. 

The goal of coding is to create a structured and meaningful representation of the data that 

can be used to draw conclusions and inform future research. According to Braun and Clarke 

(2021), coding is important for two reasons: gaining insight and maintaining rigour. Coding 

helps gain insight because it forces the researcher to critically analyse the data with a specific 

purpose. It also adds rigour to the research process because it is a systematic examination of 

the data, which helps identify meaningful patterns and connections, and allows the researcher 

to thoroughly review the data and uncover insights that may have been missed without a 

systematic examination. 

 

Data segmentation is the process of organising the data collected during a study by dividing 

data into groups based on their similarity and the chosen parameters so that it can be used 

adequately for research purposes. Segmented data provides clear, actionable information 

which can be sorted and viewed easily and used efficiently within research goals. In my study, 

after coding all the videos, interview transcripts and observation notes, reading and re reading 

all the data, I came up with 116 codes. Based on the four RQs I divided the codes under each 

question under different categories as seen in Figure 3.6. Some of the codes overlapped and 

had similar categories.  

 

Data analysis included organising the information collected from fieldwork into categories. In 

this research, the data consisted of dance class videos and interviews supplemented by 

memos and observation notes. To give significance to the data, portions of the text were 

marked with codes, which involves selecting important parts of the text and labelling them 

with a set of words. In the case of interviews, codes were assigned to parts of the text that 

pertained to the RQs. The initial 80 codes underwent revision and expansion to 116 codes 

after further analysis and examination of the data. The next step in the process involved 

analysing the codes to identify any duplicates or redundant codes. Eventually, the set of 116 
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codes were simplified to a smaller quantity because of similarities and repetitions. This was 

organised into broader categories to identify themes, which was aided by my previous 

readings and experiences. This was a lengthy and complicated process. Flowchart Figure 3.4 

depicts the generation of the codes and categories and Figure 3.5 explains the whole process 

of generation of codes to categories to themes. 

Figure 3.4 Flowchart depicting generation of codes and categories 

 

List of codes and definitions are in Appendix C7: List of Codes and Definitions 
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Figure 3.5 Depiction of process of generation of codes to categories to themes 

 

(The code cloud in Fig 4.2 was created using www.wordclouds.co.uk) 

 

 

 
 

Observations 

Interviews 

Data Collection Methods 

RQ1 – Is there an 
association between 
dance and social skills 
for CECN? 

 

RQ2 – What specific 
associations are they? 

RQ3 - What aspects of 
dance influence social 
skills of CECN? 
 

RQ4 - How do these 
aspects influence social 
skills? 
 

Research Questions Codes from Data 
 

 

Categories  

Themes 

 

1 - Helps to make friends 
2 - Encourages inclusion 
3 - Develop social skills 
4 - Provides enjoyment 
5 - Provides opportunity 

 

1 – Friendship  
2 – Social Skills 
3 – Physical fitness 
4 – Emotional development  
5 – Self-development 
6 – Enjoyment 

 

7 – Independence/Freedom  
8 – Community  
9 – Personality  
10 – Opportunity 
11 – Environment  
12 – Creativity  

 

http://www.wordclouds.co.uk/
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3.7.2.2 Analysis of video recordings 

After watching all the video recordings, I noted my observations in a video observation table 

(). I described what was happening in the video without jumping to any particular conclusions 

as advised by Laurier (2010) who suggests that providing a patient attentive description of 

what is happening is the first stage of video analysis, and unlike statistics does not give any 

results at this stage instead relying on further description and analysis of what is occurring. 

The aim was, through close examination of a limited set of instances, to explain what was 

going on in the dance sessions.  

The four research questions: 

RQ1. Is there an association between dance and social skills for CECN? 

RQ2. What specific associations are they? 

RQ3. What aspects of dance influence social skills of CECN? 

RQ4. How do these aspects influence social skills? 

 

Table 3.13 Sample Video observation: School 2 video 9 

Time Activity My Notes/Comments Codes 

Time 

observed: 

0:01-8:02 

(8:01 

minutes) 

 

0:01-1:07 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Teacher Serena: “I love the girls 

strut on” 

As the girls have already got the 

walk, the boys practise theirs. 

Serena and I show them how to 

walk, to pretend they have their 

boots with spikes on. They add 

some cowboy style to their 

entry walk for the dance. 

 

 

 

 

 

 

 

 

Learning to add style to dance 

moves by modelling and 

copying is a social skill. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Mod 

Cop 

Soc 
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2:02-6:30 

 

 

 

 

 

6:50-8:00 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

We go over the dance with 

music. 

 

Cooldown routine 

 

 

We chat about our plans for the 

rest of the day/weekend.  

 

Children relax during cooldown. 

 

 

 

 

 

Sharing their plans and 

excitement for upcoming 

birthdays is a way to 

communicate and socialise with 

others. 

 

 

 

Rel 

 

 

 

 

 

Shar 

Talk 

Comm 

Soc 
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3.7.2.3 Sample of coded interview  

The data collected from interviewing parents and teachers have been transcribed and saved 

in a table format in Microsoft Excel files, as seen in sample Table 3.14 Colour coded Sample 

Interview which is an excerpt from Interview no.8 with Marian, parent of Irene who attends 

dance classes at School 2. The transcripts were created from repeated listening to audio files 

and translated verbatim. 

Restatement of RQs: 

RQ1. Is there an association between dance and social skills for CECN? 

RQ2. What specific associations are they? 

RQ3. What aspects of dance influence social skills of CECN? 

RQ4. How do these aspects influence social skills? 

 

Table 3.14 Colour coded Sample Interview 

Sl. 
no. 

Question Answer Codes 

11 What particular 
aspects do you 
think she 
enjoys 
about dance? 

Again, just the freedom to express herself, just being able to 
go with other children, the social..., taking part in a show, 
having that sense of pride that she's been able to achieve 
something to show to parents, that independence away from 
the parent as well I think that's quite important, that she can 
go off, it's her thing that she's doing, we can go and see her 
at a show...once a year, I think it's that pride that she's able 
to do that, freedom of being able to move her body to 
express herself. 

Free/Free/Free, 
Expr/Expr,  
Soc/Soc/Soc/Soc, 
Perf/Perf,  
Sho/Sho/Sho, 
Prid/Prid/Prid,  
Ind/Ind/Ind 

26 Would you say 
that dance has 
had some 
influence 
on Irenes's 
social skills? 

Yes, definitely think that dance has. I compare it obviously 
with some other things that she does out of school...she's 
quite active, she goes for swimming, it has to be on a one to 
one basis, she can't do it in a group with other children...and 
I think that dance allows her to be with other children. With 
the staff being trained to look after her, I can drop her off in 
an hour...to have a distinctive social setting. So yes, dance 
has a positive impact on her social skills. 

Soc/Soc/Soc/Soc,  
Comp/Comp/Comp
/Comp, Pos 

30 Anything else 
that you'd like 
to add in 
relation to 
dance and 
CECN?  

I just think it's a very important thing for them. Having that  
opportunity, having the specific dance sessions where a 
group with special needs can get together to express 
themselves...I think it's very hard for children with special 
needs that need that support to access mainstream 
activities, not to be judged or made to feel different, and I 
think what Clarissa and you all at School 2 provide is a sort of 
setting where the parents can feel happy that their children 
are happy and enjoying it, but also that those children are 
not judged, it's about them, it's what they can achieve rather 
than trying to fit them into a "you can try and do this" but  

Imp, 
Opp/Opp/Opp, 
Expr/Expr, 
Incl/Incl/Incl/Incl, 
Welc/Welc/Welc/
Welc, 
Acc, Hap/Hap/Hap, 
Enj/Enj/Enj,  
Free/Free/Free 
Ach, 
Soc/Soc/Soc/Soc,  
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you're not able to do it at all. So from Irene's point of view, I 
think it makes her feel quite special that she can work with a 
group of people and give a performance at the end of it. 
 
 

Spec/Spec/Spec/Sp
ec, Perf 

 

All the interviews were audio recorded using a digital recorder and transcribed verbatim onto 

document files. Words or phrases in the ‘Answers’ column found relevant to any of the RQs 

were assigned a specific-coloured font. Codes used were shortened to three or four letters for 

each code. Different codes were categorised under the four RQs and depicted in a flowchart. 

Some codes were placed under more than one question. Table 3.15 Sample of codes and 

definitions contains a sample of codes and definitions. The remaining codes and definitions 

can be found in the appendices. 

Table 3.15 Sample of codes and definitions 

Sl 
no. 

Code Full form Definition 

1 Ben Benefits of dancing An advantage or profit gained 
from participation in dance. 

2 Good/Good/Good/Good To feel good while 
dancing 

To feel happy and good about 
themselves while dancing. 

3 Imp The importance of dance The significance of dance 

4 Val Value of dance The worth of dance 

5 Use Dance is useful in many 
ways 

The many uses of dance 

6 Pos Positive influence of 
dance 

The constructive quality of dance 

 

 

3.7.2.4 Sample of coded video observation 

In this section, a sample of coded video observation has been included and captured in Table 

3.16. 

The four RQs: 

RQ1. Is there an association between dance and social skills for CECN? 

RQ2. What specific associations are they? 

RQ3. What aspects of dance influence social skills of CECN? 

RQ4. How do these aspects influence social skills? 
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Table 3.16 Sample of video observation data 

Sample Video Observation Table 

Time Activity My Notes/Comments Codes 

Time 
observed: 
0:01-20:20 
(20:19 
minutes) 
0:01-1:58 
 
 
 
 
 
 
 
1:03-1:19 
 
 
 
 
2:29 
 
 
 
 
 
2:54-6:19 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
Freestyle session 
continued. Irene does 
ballet with a volunteer. 
Jim and Charlotte doing 
dance moves on the floor. 
Andrew moving around 
the room. 
 
Jim to adults: “Look at 
me!” as he spins on the 
floor, and has a smile on 
his face throughout. 
 
Jim to volunteer after 
doing some stretches and 
moves on the floor: “I told 
you I was spinning” 
 
 
Zumba: Jim sits on the 
floor in the beginning, 
gets up after a while after 
verbal prompts. The 
children participate and 
do all the new moves with 
interest. 
 
 
 
 
 
 

 
 
 
 
 
The children enjoy freestyle sessions as 
they get to choose their movements 
and styles of dance. It encourages them 
to be creative and is a lot of fun. 
 
 
 
 
Children like to show off their actions 
and enjoy the attention and 
compliments. 
 
 
Talking to others about their skills is a 
social skill. 
 
 
 
 
The steps are new to the children, but 
they try them and even Jim who was 
reluctant initially, joins in.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
Free 
Choo 
Crea 
Fun 
 
 
 
 
Sho 
Att 
 
 
 
Talk 
Soc 
 
 
 
 
Try 
Pers 
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The full list of codes is available in Appendix C7. 

 

3.7.2.5 Sample of coded observation notes 

Memos and notes were utilised as a means of understanding the interview and observation 

data, rather than serving as data on their own. An excerpt has been provided for reference in 

Table 3.17: 
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Table 3.17 Sample of coded observation notes 

School 1 Note 2 

Class time: 11.10 am to 12.05pm                 

No. of pupils present: 4  

Support staff present today: One first aid trained TA , another TA to support Alex who uses a walker. 

My Observations: 

1.Sam: He was the first to come to the hall on his own. When I was entering the school this morning, 

Sam had spotted me while he was out gardening, he recognised me, said “Hi” and “Good morning” 

then asked, “Are we dancing today?”. When I said “Yes” he seemed happy and said, “See you later 

in dance class then”. That is very positive and encouraging I believe. Once he reached the hall, he 

sat down and talked to me, asked me, “What dance are we doing today?” When I explained, he 

seemed interested. I asked him if he likes dancing, he said “Yes”. Soc, Buil, Inter, Int, Enth 

2. Carter: He was more cooperative today compared to the last class. He did 10 mins of puzzles and 

10 min of dancing. Today, he joined us in the dancing without grumbling or complaining. Coop, 

Team, Join, Part 

3. Alex: Alex really enjoyed clapping and moving to the music with the TA’s assistance to move his 

walker. He clapped enthusiastically. Enj, Fun, Prom, Enth 

4. Lucas: Lucas danced well, even tried all the difficult steps and copied most of the moves. Prac, 

Pers, Enj, Try 

Description of the class: A mixed group of Key stage 3 students (year 8/year 9) with severe learning 

difficulties. They are all in year 8 or year 9 at school but cognitively 4 to 5 years old. A couple of them 

have moderate learning difficulties. This information was provided by the deputy head teacher. 

Age group: 12 to 14 years 

Facility : The 6th form hall  

Equipment/s used: Bluetooth speaker, mobile phone 

Class organisation: Students reach the 6th form hall, some independently and others with the TA. The TAs 

encourage them to follow the instructions throughout the class duration. They move from one activity to 

another with verbal cues and a few physical prompts. Music is played on the mobile phone with speakers 

attached. They begin with a warm-up of simple stretches and cardiovascular activity (slow jog in a circle) and 

then start learning new choreography or practise already learnt choreography. The students need a lot of 

direction from the teacher. The students spend adequate time on the task taught with regular reminders from 

the teacher. 

 The rest of the observation notes can be found in Appendix C8: All Observation Notes. 

 

3.7.2.6 Identification of themes 

After the process of coding and segmentation of my collected data, the next step in my 

analysis process was to identify themes, patterns or relationships which would help me 

answer my RQs. I used Braun and Clarke’s (2006, 2021) thematic analysis guide to identify 
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common themes or patterns from transcripts of interviews and observation notes in relation 

to codes that were specified in the previous stage. Scanning for word and phrase repetitions, 

unusual phrases or words, data comparisons, looking for missing information, metaphors and 

analogies helped in data interpretation. After coding and segmentation, I searched for word 

or phrase repetitions and utterances in my interview transcripts, video observation data and 

memos which related to the RQs. This process of thematic analysis led to the generation of 

five themes from the 12 categories as depicted in Figure 3.4. These findings were then 

compared to the findings of literature review and differences or similarities have been 

discussed in the DISCUSSION chapter. 

 

 

 

 

A list of codes and definitions is provided in Appendix C7. 

 

Figure 3.6 Flowchart of codes generated from observation and interview data  
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Benefits of data segmentation 

Data segmentation allows easier management and analysis of data and helps to identify 

unique features and commonalities in data. It facilitates the emergence of concepts from the 

categories. The next step is to select supporting evidence for the concepts that have 

developed. The evidence is from the data and once found the process of writing can begin. 

 

How did I do the coding? 

The process of coding varies by individual and type of data. The initial goal is to arrive at a 

number of codes after a process of categorisation, segmentation and study till the categories 

are saturated (Lichtman, 2010). During the process of coding, several recurring patterns can 

be seen emerging from the data. Once a deep understanding of the data is achieved, a list of 

emerging categories or themes can be noted. This process is repeated for all transcripts and a 

preliminary list of themes is obtained. The list of themes is compiled and studied to 

understand what is going on in the data. Similar topics are grouped together, categories and 

subcategories are created to cover all the significant themes emerging from the data. A 

significant theme is one that arises frequently in the data (Swanson and Holton, 2005). The 

process of analysing codes and categories can be considered to be over when all the incidents 

can be readily classified, a sufficient number of regularities emerge, and categories are 

saturated. 

 

While doing the coding, I read the text from interview transcripts and marked chunks of 

material with codes.  This process has been commonly used by qualitative researchers. For 

example, McKeon (2020) used a systematic coding approach based upon key themes 

emerging from interview transcripts. Rose & Shevlin (2014) used identical codes for data 

derived from interviews, observations and scrutiny of documentation. 

 

For the videos, I watched the footage and noticed all the interactions, reactions and activities 

and coded sections of the footage. The process involved a lot of organising and categorising. I 

began with a large amount of material - texts of interviews, observation sheet data, video 

recording data and observation notes. This material was examined by reading one interview 

or observation sheet text multiple times, looking at a video several times and then the data 

was categorised into codes. I then proceeded to do the same for the second video or interview 

file by dissecting and categorising data into codes. I used the previous codes and added new 
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codes. This iterative process continued until I coded all the videos, interviews, observation 

sheets and notes. By this time, I had dissected and coded a number of interviews and videos. 

The next step was to review the codes and look for ones that overlapped or were redundant. 

Some of the codes were renamed. 116 codes were generated. These codes were then 

organised into subsets of larger categories. Flowchart (Figure 3.6) depicts this organisation of 

codes under categories.  

 

I conducted dance lessons with two groups of pupils at two different schools over a period of 

one year. Lessons were video recorded and observation notes were maintained for every 

lesson. I looked at all the video recordings and observation notes several times using a table 

(example: Table 3.18) to record my observations.   

Table 3.18 Sample Video Observation Table 

Time Activity My Notes Codes 

Time 
observed: 
0:01-20:20 
(20:19 
minutes) 
0:01-1:58 
 
 
 
 
1:03-1:19 
 
 
2:29 

 
 
 
 
 
 
2:54-6:19 
 
 
 
 
 
 

 
 
 
 
 
Freestyle session continued. Irene 
does ballet with volunteer.  
 
 
 
Jim and Charlotte doing dance 
moves on the floor. Andrew moving 
around the room. 
Jim to adults: “Look at me!” as he 
spins on the floor, and has a smile 
on his face throughout. 
Jim to volunteer after doing some 
stretches and moves on the floor: “I 
told you I was spinning” 
 
Zumba: Jim sits on the floor in the 
beginning, gets up after a while 
after verbal prompts. The children 
participate and do all the new 
moves with interest. 
 
 
 

 
 
 
 
 
The children enjoy freestyle sessions as 
they get to choose their movements 
and styles of dance. It encourages them 
to be creative and is a lot of fun. 
 
Children like to show off their actions 
and enjoy the attention and 
compliments. 
 
 
 
Talking to others about their skills is a 
social skill. 
 
 
The steps are new but they try them 
and even Jim who was reluctant 
initially, joins in.  
 
 
 
 
 

 
 
 
 
 
Free 
Choo 
Crea 
Fun 
 
Sho 
Att 
 
 
 
 
Talk 
Soc 
 
 
Try 
Pers 
 
 
 
 
 
 
 
 
 
 
 
 

 

 



Maitreyee Buragohain   13430023 

121 
 

Based on the activities observed in the recordings, I identified themes that related to my RQs. 

I found words and phrases in the ‘activity’ and ‘notes’ columns of the observation tables 

(example: Table 3.18). I coded this related data and coloured the codes according to the RQ 

that was most relevant to it. I assigned a specific-coloured font to text that belonged in the 

same category based on the four RQs. Interview data were saved in a tabular format (in 

Microsoft Excel files) as seen in sample Table 3.19 below. 

Table 3.19 Sample Interview 

Sl. 
no. 

Questions Answers Preliminary 
codes 

1 Do you feel dance is a 
beneficial  
activity? 

Yes Ben 

2 What aspects does your 
child enjoy?  

I actually tried to talk to him before this 
interview.  
Could not get much out of him. 
 
I think he is a bit shy and takes time to make 
friends,  
so dance has been good for him. 

Soc, Frie, Exp 

 

 

Words or phrases in the ‘Answers’ column found relevant to any of the RQs were assigned a 

specific-coloured font. Codes used were shortened to three or four letters for each code. 

Different codes were categorised under the four RQs and depicted in a flowchart. Some codes 

were placed under more than one question. Table 3.20 is a sample of codes used in the 

analysis of interview data. The full list of codes and their definitions is in Appendix C7. 
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Table 3.20 Sample of Codes  

Codes Full form 

Ben Benefits of dance/dance has many benefits 

Soc To socialise with others 

Frie To make friends 

Exp To experience dance 

 

 

I organised the data collected from dance class videos and interviews into categories, using 

codes to label important parts of the text related to the RQs. The initial 80 codes were 

expanded to 116 codes after further analysis, but duplicates and redundant codes were later 

eliminated to simplify the data. The remaining codes were organised into broader categories 

to identify themes, using previous readings and experiences as a guide. Despite being a 

lengthy and complicated process, this method was necessary to give significance to the data 

and extract meaningful conclusions. 

3.8 Trustworthiness and Bias 

Significant features of my research outlined below guided my decisions during the analysis, 

and therefore secured the trustworthiness of my data. My extensive experience in dance 

teaching and working with CECN as well as knowledge and expertise in the field as a 

practitioner enabled me to justify the trustworthiness of my work. My discussions with sixth 

form pupils who were part of the research validated my interpretations. Interviews with the 

dance teachers and the drama teacher to discuss selected findings and how these mapped to 

my RQs further strengthened my interpretations.  

 

Qualitative research reports lacking adequate descriptions about assumptions and methods, 

especially regarding data analysis can lead to criticisms of bias from the reader. Gunawan 

(2015) suggests that to ensure the rigour and trustworthiness of research, qualitative 

researchers must do member checking, triangulation, detailed transcription, systematic 

planning and coding. Member checking and peers checking are qualitative reliability tests to 

ensure that the researcher has analysed the data correctly (Gunawan, 2015). Member 

checking was considered the single most essential procedure for establishing trustworthiness 
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of qualitative data (Guba and Lincoln, 1989). Member checking was done by a follow up 

interview (Interview no.5) with dance teacher Clarissa after my data collection. I took my 

developing interpretations to Clarissa and sought her opinion. I also did peer checking by 

discussing my findings with a colleague (drama teacher Leanne, interview no.3) and dance 

teacher Zara (interview no.4).  

 

Member checking proved difficult with the sixth form pupils due to ethical and practical 

reasons as discussed below. Asking the children who participated in the study would have 

presented practical challenges that would have made it impossible, and attempting to do so 

would have raised significant ethical problems. The main practical challenge was gaining 

permission from the school head to reconnect with the same group of pupils for member 

checking as I had a specific agreement with the school authorities to do my field work within 

a limited period of time. I tried emailing for renewed access and permissions, but the attempt 

was unsuccessful. Some of the pupils had since moved to vocational training centres and jobs, 

making access difficult as I had no means of contacting them. Parental consent had been 

obtained for the specific period of my field work and trying to work beyond the agreed time 

limit would not have been ethical. Moreover, as soon as the lockdown due to the coronavirus 

pandemic was announced in March 2020, schools were shut and only the most vulnerable 

attended school sporadically. This made member checking impractical due to reasons of 

health and safety.  

 

3.10 Ethics 

This part of the chapter discusses the ethical guidelines that were followed and the measures 

that were taken to obtain ethical clearance from the UON Research Ethics Committee. It 

includes details such as the completion of relevant courses, the submission of an ethics 

application, and other relevant steps that were taken to ensure that ethical standards were 

met in this research project. 

3.10.1 British Educational Research Association's (BERA) Ethical Guidelines 

The fourth edition of the British Educational Research Association's (BERA) Ethical Guidelines 

for Educational Research, also known as the "4e version", was released in 2018 and it provides 

a comprehensive framework for conducting ethical educational research that is respectful, 
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responsible, and accountable (British Educational Research Association, 2018). This updated 

version builds upon the principles established in previous editions and incorporates new 

ethical considerations arising from changes in research practices and the use of new 

technologies.  

 

The guidelines emphasise the importance of respecting the human rights of research 

participants and ensuring that research is conducted in a way that is sensitive to their needs 

and perspectives. They also stress the need to promote social justice and equality, and to avoid 

reinforcing existing inequalities or discriminating against marginalised groups. The guidelines 

provide guidance on research design and conduct, including the importance of transparency, 

accountability, and methodological rigour. They also emphasise the responsible use of data, 

including the protection of participants' privacy and the appropriate use of data for the 

purposes for which it was collected (British Educational Research Association, 2018). It 

outlines several key responsibilities for researchers, including: 

 

Respect for human rights: This responsibility emphasises the importance of researchers 

respecting the human rights of participants and being sensitive to their needs and 

perspectives. This was addressed in this study by obtaining informed consent from all the 

participants, maintaining participant confidentiality, and ensuring that personal information 

is kept secure. 

 

Social justice: The responsibility of social justice requires researchers to consider the potential 

impact of their research on society and strive to promote social justice and equality. This can 

be achieved by conducting research that is relevant and meaningful to marginalised 

communities, and by ensuring that the research does not reinforce existing inequalities or 

discriminate against marginalised groups. This aspect was taken care of by being self-reflective 

and critical of personal biases and assumptions. 

 

Research design and conduct: This responsibility stresses the importance of researchers 

planning and conducting their research in a methodologically sound, transparent, and 

accountable way. Researchers should ensure that their research questions are clear and 

relevant, data collection is appropriate and unbiased, and analysis and reporting are honest 

and accurate. This element of the research process was addressed in my study by engaging in 



Maitreyee Buragohain   13430023 

125 
 

reflexive practice and critically examining personal biases and assumptions throughout the 

research process. 

 

Responsible use of data: Researchers have a responsibility to handle data in a responsible 

way, protecting participants' privacy and ensuring that data is only used for its intended 

purpose. I addressed this element by collecting and storing data securely and de-identifying 

personal information to maintain confidentiality.  

Following the recommendation of the Chair of the University of Northampton's Research 

Ethics Committee, the dance session videos were edited by using face blurring software to 

protect the identities of the individuals in the videos. These edited videos were then uploaded 

as unlisted and private videos on YouTube, exclusively intended for review by the examiners 

and supervisors. Links to these edited videos have been included in this thesis. 

 

Professional integrity: This responsibility requires researchers to conduct their work in an 

ethical and transparent manner. This involves avoiding conflicts of interest and being honest 

in reporting. To ensure impartiality and ethical standards, researchers must disclose any 

potential conflicts of interest, including financial or personal interests that may influence 

research outcomes. My study was conducted in an ethical and transparent manner and in 

accordance with best practices to ensure professional integrity. 

 

Dissemination and impact: These are important responsibilities for researchers, requiring 

them to make their findings accessible to a wider audience and consider the potential impact 

of their work on policy, practice, and society. This element was addressed in my study by the 

use of clear and jargon-free language and a plan to disseminate the research through 

engagement with policy makers, practitioners, and communities.  

3.10.2 Ethical guidelines used for management of the data 

Prior to the start of this study, I obtained the written informed consent from the school 

authorities and the parents or carers of all the pupils who participated. Consent forms have 

been included in the appendices section A, B. Some of the participants’ age and intellectual 

capability limited the extent to which they could be expected to understand their role in the 

study or give their consent for participation in the study, so I sought the approval of their 

parents. All the participants were assured about the confidential and anonymous treatment 

of participants’ data. The consent form also mentioned that the data would be maintained 
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safely. As the study was conducted in the school premises, written consent was obtained from 

all the school authorities before the start of the research. 

 

Based on BERA’s ethical guidelines for educational research, I composed an ethical guidelines 

form to accompany the interview consent form for the interviewees as seen in Appendix C4 

The form provided detailed information about different aspects of the study, such as its 

nature, purpose, and focus, and included background information about the study. 

Participants were given the opportunity to ask questions and have any concerns addressed 

before the research began. 

 

The guidelines form outlined the tasks and procedures that participants were asked to follow 

during the study, including the length of time for participation and the frequency of 

procedures. It specified that all records, including video and audio recordings, would be kept 

private and that pseudonyms would be used to protect the identity of the participants. The 

researcher and advisors would have access to the research records, which would be kept 

securely. The form emphasised that participation in the study was voluntary, with no 

compulsion involved. 

 

Before the study, the participants were informed that the dance class observations and 

interviews would be video recorded for data analysis, and that portions of the recordings 

might be presented in a professional context. Pseudonyms would be used to protect the 

participants' identities in presentations of the research, and all responses would be treated 

with confidentiality. The participants were assured of the confidentiality of their information 

and were clearly told who the research was being carried out for and what it hoped to achieve. 

To obtain ethical approval from the University of Northampton (UoN) Research Ethics 

Committee, I completed an online Ethics course, a Research Integrity course and prepared an 

Ethics application which outlined the research project and demonstrated that it was designed 

and conducted in an ethical manner. The Ethics application was then submitted to the 

Research Ethics Committee for review, and I responded to their feedback and made necessary 

changes. Once the application was approved, I was authorised to begin research while 

adhering to ethical standards and reporting any unexpected events or adverse effects.  
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3.11 Summary 

This chapter provided a comprehensive account of the methodology utilised to investigate the 

role of dance in supporting personal development among CECN. It addressed the key 

philosophical considerations adopted by my research, the methodology, pilot study, main 

study, data collection methods, the data analysis strategy and process, trustworthiness and 

bias, and ethics. The next chapter, FINDINGS will present the findings of the study. 
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CHAPTER 4:  FINDINGS 

4.1 Introduction 

The overarching principle behind this study is that dance supports inclusion by enabling 

Children Experiencing Complex Needs (CECN) to develop social skills and the four Research 

Questions (RQs) which this study aimed to answer were: 

RQ1. Is there an association between dance and social skills for CECN? 

RQ2. What specific associations are they? 

RQ3. What aspects of dance influence the social skills of CECN? 

RQ4. How do these aspects influence social skills? 

 

 

The purpose of this chapter is to present the findings from interviews and observations. 22 

CECN, six of their parents, one drama teacher, one TA and two dance teachers participated in 

this study. The study focused on dance lessons which were taught and observed by me as a 

participant observer. A pilot study was conducted with seven pupils from School 1 (details 

mentioned in Appendix F2: Profile of the Pilot study pupil sample). Subsequently, lessons at 

School 1 were video recorded and observed with a different group of pupils. Interviews were 

conducted with parents of CECN and teachers. This process was repeated in School 2 with 

another group of pupils. The study included a member check by conducting interviews with 

two dance teachers and a drama teacher. Details of all the participants are in Appendix F1: 

Details of all participants 

 

Data collected through video observations of dance classes and interviews conducted with 

parents and teachers provided useful information and helped in obtaining the findings of this 

study. The interviews were 10 to 30 minutes long and consisted of 10 to 25 questions broadly 

based on the four RQs. The observations were carried out to gather information on student 

interactions and behaviours during class, and a video observation schedule was utilised for 

this purpose. Sample interview transcripts are in Appendix A4: School 1 Colour coded 

Interview Sample and Appendix B2: School 2 Colour coded interview sample. 
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4.2 Findings from Observations related to the four RQs 

To understand how dance supports inclusion by enabling CECN to develop social skills, I 

conducted a comprehensive analysis of video observations derived from the dance classes I 

taught. This analysis entailed a close examination of the interactions among students both 

during dance sessions and breaks, with a keen focus on their reactions and responses to 

diverse dance styles, musical compositions, props, choreographic elements, as well as their 

engagement in team or partner activities. Observation notes, memos, and journal entries 

were used to scrutinise the video recordings and provide insights into the RQs.  

 

This section of the chapter presents findings derived from observations pertaining to the four 

RQs. Detailed notes were recorded for all observations of dance sessions at both School 1 and 

School 2 including parts of dance lessons which were not video recorded. Due to constraints 

on word count within the chapter, all observation notes have been included in the 

appendices. In subsequent sections of this chapter, readers can access specific videos by 

clicking on their titles. For instance, clicking on School 1 Video 1 will direct the reader to the 

corresponding video. During my fieldwork at School 1, some lessons were only partially 

recorded due to limitations with the camera's memory card and technical capabilities of the 

camera. To address this issue, I acquired a new video camera for my fieldwork at School 2, 

ensuring comprehensive recording of sessions.  

 

4.2.1 Findings from Observations related to RQ1 

This section of the chapter presents data from the observations which relate to RQ1: Is there 

an association between dance and the social skills for CECN? 

 

In School 1 Video 1 as the upbeat Michael Jackson song played during the warm-up dance 

(0:01-2:30), students grooved to the rhythm, showing each other their dance moves. Later, 

from 7:12-8:45, after the Cha Cha slide dance, some students engaged in lively discussion 

about the steps they attempted. During water break, Rosie shared her half-term plans with 

TA Rachel, while Sam and Annie also engaged in conversation. Between 9:07-11:51, I played 

Rosie’s requested One Direction song, prompting her immediate response as she rushed over 

to dance. With a cheerful expression on her face, she swirled around the room, singing along 

https://www.youtube.com/watch?v=kkFueNsoq6E&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=15&pp=gAQBiAQB
https://www.youtube.com/watch?v=kkFueNsoq6E&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=15
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to the lyrics. As Rosie led the way, other students joined in and danced. I took the opportunity 

to model some dance moves prompting the pupils to continue dancing. 

 

As documented in School 2 Note 3 pupils worked in pairs and coordinated moves with interest 

during the Bollywood dance. Similarly, as noted in School 1 Note 5 Tanya, Beth, and Dorothy 

formed a cohesive dance group during the freestyle sessions, demonstrating teamwork and 

rapport. Similar interactions were observed in School 1 Video 3 (0:01-3:10) where pupils 

chatted, laughed and showcased dance moves in a group. Also, in School 1 Video 10 (0:01-

3:46), students participated in a Bollywood dance, sharing dance props in pairs and as a group. 

Trent and Annie supported Dale in certain sections of the dance by helping him move his 

wheelchair. During School 1 Video 6 (0:01-1:18) pupils worked in pairs and attempted to learn 

the dance movements.  

 

In School 1 Video 15 (0:01-3:58), the warm up session began with a familiar song and simple 

movements, setting a lively tone for the class. Students participated eagerly, encouraged by 

my continuous support. At 4:03-4:25, Annie and another student shared a light-hearted 

moment, exchanging jokes and laughter while I selected the next song. The Cha Cha Slide 

dance (4:36-8:22) sparked excitement, with Annie recognising the tune and students dancing 

to familiar steps. Annie's playful collapse at the song's end added an element of humour and 

light-heartedness to the session. The Christmas dance party documented in School 2 Note 13 

showed a similar atmosphere. Pupils dressed in festive attire and accessories actively 

participated in the festivities, sharing jokes and laughter. They enthusiastically engaged in 

various games and dances under disco lights and bubbles, accompanied by cheerful Christmas 

music.  

4.2.2 Findings from Observations related to RQ2 

This section presents data from the observations which relate to RQ2: What specific 

associations are they? 

In School 1 Video 1, during the warm up dance (0:01-2:30) Rosie remarked that it was fun to 

dance. During a water break, Annie commented that she enjoyed dancing and related her 

enjoyment to a past dance class. She expressed an interest in learning more dance. Sam 

showcased his creative dance moves to the group with enthusiasm. Throughout the lesson, 

short breaks offered students the chance to engage in casual conversations with their peers, 

sharing thoughts about dance and weekend plans. Beth, though reserved, actively 

https://www.youtube.com/watch?v=IV7h9e4pu7o&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=8&pp=gAQBiAQB
https://www.youtube.com/watch?v=QkJaO_zsWFw&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=12&pp=gAQBiAQB
https://www.youtube.com/watch?v=MsgPPhuY7xs&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=10&pp=gAQBiAQB
https://www.youtube.com/watch?v=w-oMDcwohpM&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=5&pp=gAQBiAQB
https://www.youtube.com/watch?v=kkFueNsoq6E&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=15
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participated in all dance activities, displaying a cheerful disposition. As the session progressed, 

Dorothy joined in with more energy and excitement, contributing to the group dynamic. Rosie 

danced to her favourite song and remarked that dance brought her joy, friendships, and 

freedom of expression. 

 

During timeframe 0:01-3:10 of  School 1 Video 3, students were congregated in a group, 

chatting and laughing. Amidst the animated chatter, Dorothy burst into loud laughter at a joke 

she shared, prompting Beth and Annie to join in the merriment. With a boisterous laugh, 

Dorothy stepped out of the circle, beckoning Beth to accompany her, while Annie and Sam 

continued their lively conversation. Tanya, puzzled by the loud laughter, asked Dorothy to 

calm down. Unfazed, Dorothy proceeded to showcase her comical dance moves to Beth, 

eliciting even more amusement from the others. As the laughter persisted, Dorothy and Annie 

engaged in a playful exchange of humorous dance poses. Meanwhile, Rosie joined the 

conversation with Beth, Sylvia, and Annie. They shared jokes and laughter during this dance 

session. 

 

Circle time activity before all recorded dance sessions (School 1 Video 3, School 1 Video 4 and 

School 1 Video 5, School 1 Video 6) involved pupils in turn taking, listening and interacting 

with others in the group. Pupils participated with active engagement in the improvisation 

dance activities documented in School 1 Video 4, School 1 Video 5 and School 1 Note 7. They 

cooperated and collaborated with team members while choreographing dances with 

enjoyment. 

 

Pupils were seen having fun and enjoying themselves with their peers in School 1 video 9 

(0:01-2:20) as they danced to one of their favourite songs. This popular song encouraged pupil 

engagement in group dancing. During the warm-up session depicted in segments 0:01-0:11 of 

School 1 Video 12 and 0:01-2:35 segment of School 1 Video 13, pupils danced to the Ole Ole 

song with enthusiasm and energy. 3:09-8:34 of School 1 Video 13 depicted students actively 

engaged in a Zumba dance session in which they persisted in learning new steps. Although 

some of the steps were difficult, they persevered and contributed to the overall progress of 

the class. 

 

https://www.youtube.com/watch?v=IV7h9e4pu7o&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=8&pp=gAQBiAQB
https://www.youtube.com/watch?v=IV7h9e4pu7o&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=8&pp=gAQBiAQB
https://www.youtube.com/watch?v=o7d6s2M1NzE&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=16&pp=gAQBiAQB
https://www.youtube.com/watch?v=x8pUOvGzV34&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=18&pp=gAQBiAQB
https://www.youtube.com/watch?v=MsgPPhuY7xs&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=10&pp=gAQBiAQB
https://www.youtube.com/watch?v=o7d6s2M1NzE&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=16&pp=gAQBiAQB
https://www.youtube.com/watch?v=x8pUOvGzV34&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=18&pp=gAQBiAQB
https://www.youtube.com/watch?v=TashMnN4Dmg&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=13&pp=gAQBiAQB
https://www.youtube.com/watch?v=qfzMC_EKc88&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=4
https://www.youtube.com/watch?v=KvcOkYbW0oI&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=1
https://www.youtube.com/watch?v=KvcOkYbW0oI&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=1
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Segments 0:01-0:11 of School 1 Video 12 and 0:01-2:35 of School 1 Video 13 captured 

students engaged in a warm-up session set to a fast paced, upbeat song. They laughed and 

smiled at each other as they danced. 3:09-8:34 of School 1 Video 13 featured the students 

actively engaged in a Zumba dance routine. They eagerly mimicked the modelled movements 

and tried to grasp all the steps. Despite a few challenging sequences, they persisted in their 

efforts to synchronise with the routine as a group. School 1 Video 13  (8:43-9:55) captured an 

unexpected water break moment. The spontaneous playing of "Santa Claus is coming" caught 

everyone by surprise, prompting laughter among the students. Rosie's exclamation about 

Christmas and Tanya's remark about the randomness of the song added to the playful 

atmosphere. Dorothy and Annie's gestures of mimicking Santa Claus, complete with imagining 

him carrying a bag of gifts and dumping it on the chairs elicited giggles and applause from their 

peers. 

 

In School 1 Video 14 (0:01-1:14) students worked in pairs and as a group in a Dandiya dance 

(Indian dance with sticks as props). The rhythmic clatter of the dandiya sticks and the 

coordinated movements within the group depicted teamwork as dancers synchronised their 

movements and rhythms. 

 

Before the recorded session titled School 1 Video 17 we engaged in a circle time activity where 

I sought feedback from the pupils regarding the dance classes. The response was positive, with 

each student expressing enjoyment. Trent said that he appreciated the classes, acknowledging 

that while some moves were challenging, he embraced them with enthusiasm, persevered 

and had a great time throughout all the sessions.  

 

In School 2 Video 1 (0:01-0:22), Andrew selected two bell straps (dance props) and sought my 

assistance to put them on his wrists. These dance props were used by pupils as they moved 

their arms and wrists to music, creating sounds and dancing along. The class commenced with 

circle time (0:24-03:44). Everyone gathered in a circle on the floor, and I went around asking 

each student about how their week had been, and how school was going. Pupils engaged in 

the Casper Slide dance (07:18-11:12). They copied my moves and appeared to enjoy the song, 

particularly Irene who remarked, “I love this!” during and later commented, “That was fun!”. 

She wore a constant smile throughout the dance. I assigned partners before teaching the 

Bollywood dance routine (School 2 Video 1, 11:45 - 21:02). After learning the steps, pupils 

https://www.youtube.com/watch?v=qfzMC_EKc88&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=4
https://www.youtube.com/watch?v=KvcOkYbW0oI&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=1
https://www.youtube.com/watch?v=KvcOkYbW0oI&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=1
https://www.youtube.com/watch?v=KvcOkYbW0oI&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=1
https://www.youtube.com/watch?v=q3S03qclkE0&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=3
https://www.youtube.com/watch?v=LaQdwX1hA2M&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=9&pp=gAQBiAQB
https://www.youtube.com/watch?v=fagSUWm2Er8&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=14&t=1s&pp=gAQBiAQB
https://www.youtube.com/watch?v=fagSUWm2Er8&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=14&t=1s&pp=gAQBiAQB
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danced to the upbeat music, and everyone participated with enthusiasm. Some of the 

volunteers remarked positively about the dance and the students' performance, with 

comments like, "Really good fun," "Nice routine," "Awesome," and "Well done." Irene 

exclaimed, "Did you see me fly?" which may have indicated her excitement about dancing 

energetically. 

 

Before the recorded session (School 2 Video 2) pupils engaged in a freestyle session where I 

demonstrated a few moves first and then the students showcased their preferred steps. The 

pupils seemed to enjoy this session.  Jim approached the video camera closely and greeted it 

multiple times. Irene asked a volunteer to teach her some ballet moves and proudly displayed 

them to her classmates. Jim and Charlotte showcased their own freestyle dance moves. Jim 

exclaimed, "Look at me!" to the adults as he spun on the floor, maintaining a smile the whole 

time. Pupils enjoyed showing off their moves and appreciated the attention and compliments. 

During the Zumba dance (0:02-1:56), pupils participated enthusiastically and tried out the 

unfamiliar moves. Jim, who was initially hesitant, joined in. At the end of the session, Charlotte 

and Andrew received their Showcase medals and certificates, and they proudly posed for 

photos to commemorate the occasion. 

 

In School 2 Note 3 as the pupils entered the class, Irene rushed in squealing out Clarissa’s 

name as they greeted each other. Daniela and Irene chatted with each other. Daniela talked 

about a talent show win. Daniela and Irene exclaimed, “Oh yeah” when they learned that we 

would be doing the Cha Cha slide dance. Irene recognised the song from another class and 

seemed very excited to be in the class. Pupils enjoyed the Bollywood song despite its 

unfamiliarity. They cooperated in pairs and coordinated moves with interest. 

 

During School 2's Christmas party (School 2 Note 13), students embraced the festive spirit 

with lively attire and active participation. Irene, Nisha, Daniela, and Charlotte were notably 

involved in the festivities. Jim and Evan shared laughter before joining in the dance party. 

Students enthusiastically engaged in games and dances, surrounded by disco lights and 

bubbles, accompanied by cheerful music. The party was enjoyed by all as they celebrated the 

joy of dance and the holiday season. 

 

https://www.youtube.com/watch?v=sv0QH66OLn4&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=16&pp=gAQBiAQB
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4.2.3 Findings from Observations related to RQ3 and RQ4 

Findings related to both RQ3 and RQ4 have been consolidated into a single section within this 

chapter due to significant overlap in the data pertaining to both these RQs. 

RQ3: What aspects of dance influence the social skills of CECN? 

RQ4: How do these aspects influence the social skills of CECN? 

 

During circle time preceding the recorded session (School 1 Video 1), I initiated a round of 

reintroductions where each participant shared their name. This involved turn taking, listening 

and paying attention to others in the group. Rosie took an active role during this discussion, 

enquiring about the selection of dance songs, the process of video recording, and expressed 

an interest in learning more about the dance sessions. While I changed the song for the next 

dance (School 1 Video 1, 2:31-2:50), the students chatted amongst themselves. There was full 

participation and engagement from the pupils during the Cha Cha slide dance (2:58-7:11) as 

they danced following the lyrics and copied my moves.  

 

In School 1 Video 2 four students (Sam, Dorothy, Beth and Rosie) worked together and danced 

while holding a dupatta (a large piece of cloth used as a dance prop) as seen in the images Img 

4.1 and Img 4.2. In Img 4.3, Betty (wearing a blue jumper) from one of the PMLD classes joined 

in with Annie, Trent and Sylvia for this prop dance. 

 

 

 

 

Img 4.1  

https://www.youtube.com/watch?v=kkFueNsoq6E&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=15
https://www.youtube.com/watch?v=kkFueNsoq6E&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=15
https://www.youtube.com/watch?v=pktjVnPCtyM&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=17
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Img 4.2 

 

 

 

 

 

 

 

 

 

Img 4.3  



Maitreyee Buragohain   13430023 

136 
 

 

 

 

Before the recorded dance session School 1 Video 3, during circle time I asked the class, “Does 

dance help you in any way? How?” Sam said that he enjoyed learning dance, it made him 

happy and helped him to make friends. Annie talked about attending a specialist dance school 

where she made friends and enjoyed meeting new people. She thought it was better to go to 

dance than just stay at home. It relieved her of boredom, helped her to make good use of 

time, and develop many dance skills. Dorothy expressed interest in learning different styles of 

dance. Rosie said she did not know exactly how dance helped her, but she believed that it did 

help her. She liked to learn different styles, and also made friends through dance. She gestured 

towards Sam and Annie as her friends. 

 

In School 1 Video 3 (0:01-3:10), students shared dance moves, laughter and jokes in a group. 

They were introduced to an Assamese dance routine (4:01-11:44) featuring a variety of new 

wrist, hand, and hip movements, as well as partner and group work. Despite this being a new 

routine, the students replicated the movements and also demonstrated good teamwork and 

coordination during the group work, where everyone linked arms to dance. The students 

cooperated well, worked together as a group, and had fun dancing. Following the Assamese 

dance, as documented in School 1 Note 7, pupils formed two groups and participated in an 

improvisation activity. Each group was provided time to listen to a piece of music, brainstorm 

ideas, and craft a choreography alongside their teammates. Both teams exhibited 

collaboration and enthusiasm while presenting their dance pieces. Trent and Dorothy's team 

demonstrated a mix of synchronised and diversified movements, showcasing their versatility 

and cohesion. Beth, Annie, and Tanya's group incorporated repetitive movements into their 

https://www.youtube.com/watch?v=IV7h9e4pu7o&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=8&pp=gAQBiAQB
https://www.youtube.com/watch?v=IV7h9e4pu7o&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=8&pp=gAQBiAQB
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choreography, which carried a rhythm and sense of continuity. Both groups participated 

enthusiastically in the creative process of crafting their own dances and showed engagement 

and commitment to the activity. 

 

In another group dance activity (School 1 Video 4, 0:01-1:09) a new song was played and 

students were divided into two groups. Each group had five minutes to create a choreography 

for the song. Dorothy led one group with assistance from Annie, while Sam and Tanya followed 

their lead and copied the steps. In School 1 Video 5, the two groups formed for the 

improvisation activity were actively engaged in practising their dance. After planning, both 

groups performed in front of their classmates, me, and the TA. The students appeared to have 

a good time and were engaged in the activity.  

 

Pupils shared their school week experiences in a circle activity before the recorded session 

(School 1 Video 6). They shared thoughts and feelings and listened to their peers. Sam 

discussed his independent bus travel training in town, Beth mentioned her housekeeping work 

experience, and Trent mentioned his successful rehearsal for a play. Beth and Sylvia appeared 

notably relaxed and friendly, demonstrating increased participation, smiles, and enjoyment 

during the session. During School 1 Video 6 (0:01-1:18) Sam and Rosie partnered up for the 

Dandiya dance (Indian dance with sticks as props) which I introduced by modelling the 

movements. Beth, Trent and Sylvia watched first and soon joined in by clapping their hands to 

mimic the moves as there was a shortage of dandiya sticks. Sam got an idea of the dance steps 

prompted Rosie to copy the moves. Pupils worked in partners and diligently attempted to 

learn the movements during this initial session of Dandiya dance.  

 

During 1:19-6:03 of School 1 Video 6 it was Beth’s turn for a song request. While she chose a 

song, Rosie asked me questions about the dandiya sticks. Beth’s song started a freestyle 

session (School 1 Video 6, 6:06-10:29), and everyone gathered around to dance in a circle. 

Slowly everyone moved away to a spot of their own and did their preferred moves. Annie and 

Trent’s funny dance moves made everyone laugh. While the others danced on the side, Sam 

positioned himself prominently and displayed his dance abilities. Some pupils utilised the 

opportunity to demonstrate their dance skills, relishing in the attention and praise received. 

Annie and Sam performed various dance moves to Indian music. Rosie subsequently selected 

a song by One Direction, at which point Sam began dancing with a high level of energy and 

https://www.youtube.com/watch?v=o7d6s2M1NzE&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=16&pp=gAQBiAQB
https://www.youtube.com/watch?v=x8pUOvGzV34&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=18&pp=gAQBiAQB
https://www.youtube.com/watch?v=MsgPPhuY7xs&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=10&pp=gAQBiAQB
https://www.youtube.com/watch?v=MsgPPhuY7xs&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=10&pp=gAQBiAQB
https://www.youtube.com/watch?v=MsgPPhuY7xs&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=10&pp=gAQBiAQB
https://www.youtube.com/watch?v=MsgPPhuY7xs&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=10&pp=gAQBiAQB
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enthusiasm. Eventually, the other students joined in. Rosie moved around the room while 

dancing. Pupils debated over which song to choose next (School 1 Video 6, 10:30-11:12). They 

had distinct preferences in music which did not always align, however, despite their 

differences, they were able to participate in dance activities as a group.  

 

In School 1 Video 7 (0:07-2:33), pupils rehearsed the steps of the Dandiya dance which 

involved a combination of partner and group dance steps. As I demonstrated the moves 

alongside Annie, the other students quickly caught up. After the dance, I asked the students if 

they enjoyed it, to which they collectively responded affirmatively. Despite the break in class 

due to the school holidays, students were able to regain their proficiency in the dance steps 

and were consistently present and engaged in the sessions. During the freestyle session  (2:52-

10:34), students were free to move to the music in their preferred way. The class was divided 

into two groups, with one group performing first and the second group following. Dorothy and 

Beth were in the first group with one other student. Dorothy took the lead and danced 

confidently while the others mimicked her moves. Annie was part of the second group with 

Dale and Trent. She appeared to be fully engaged in the song and performed her own 

movements with enthusiasm. Dale was in his wheelchair and seemed to enjoy being a part of 

the group as Trent and Annie both supported and encouraged him. 

 

As documented in School 1 Note 11, Annie was very participative and enthusiastic. Before the 

Indian dance with the handkerchiefs when I asked, “Do you remember this dance?”, she 

exclaimed, “Oh this dance! I remember it very well.” Trent said, “I could even do this dance in 

my dream.” Beth and Sylvia seemed happy to dance and were cheerful throughout the class. 

 
During the interval between dance routines (School 1 Video 8, 0:01-0:28), students took a 

break to drink water and utilised this time to interact with one another by engaging in casual 

conversation.  

 

In School 1 video 9, from 0:01-2:20 pupils danced to the upbeat rhythms of the Cha Cha Slide 

song which was one of their favourite songs. They enjoyed listening to the lyrics and followed 

the instructions for the moves. The infectious energy of the song made it popular with 

everyone, including Dale (a wheelchair user) and Betty from one of the PMLD classes, joining 

in the fun. It was a dance which they could do independently and the whole group worked 

together as a unit. It also encouraged them to get creative and come up with their own moves. 

https://www.youtube.com/watch?v=MsgPPhuY7xs&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=10&pp=gAQBiAQB
https://www.youtube.com/watch?v=7nzavkOUcY0&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=7&t=562s&pp=gAQBiAQB
https://www.youtube.com/watch?v=QIRwj9o7bNY&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=11&pp=gAQBiAQB
https://www.youtube.com/watch?v=TashMnN4Dmg&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=13&pp=gAQBiAQB
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As I selected the next song (School 1 video 9, 2:21-2:48), the students engaged in lively chatter, 

playful banter, and good-natured antics. 

 

In School 1 Video 10 (0:01-3:46), students participated in a Bollywood dance routine, 

incorporating hand scarves as props to the rhythm of the music. Engaged in pairs and as a 

group, they showcased skilful coordination and partnered seamlessly to the beats, resulting 

in an atmosphere filled with laughter and enjoyment. Throughout the dance, students adeptly 

shared dance props and smoothly transitioned positions. Trent and Annie supported Dale in 

certain sections of the dance by helping him move his wheelchair. During the water break 

(School 1 Video 10, 3:46-4:21), two students were observed discussing the Dandiya stick 

dance, with one student expressing their fondness for it. 

 

In School 1 Video 11  between 0:01-2:20, a spontaneous dance session unfolded as I played 

music, inviting students to showcase their own dance styles. Later, from 3:10-4:22, Assamese 

dance music played, prompting one student to reminisce, "Oh, I remember this one." Amidst 

the dance, when a student veered off with a different move, another student gently urged, 

"Let's keep our focus." Annie recalled a particular dance move exclaiming, "Ah, I recognise this 

chicken move!" Throughout the session, students supported each other to remain attentive, 

cherishing funny dance steps and enjoying the familiarity of the experience. 

 

During 0:01-1:14 of School 1 Video 14 pupils formed pairs and participated in a Dandiya dance 

(Indian dance with sticks as props). I partnered up with Rosie, positioning ourselves at the 

centre of the room, ensuring that our movements were visible to everyone. This allowed 

pupils to observe closely and follow the steps with ease. Pupils coordinated with partners 

while making rhythmic sounds with the sticks and moved in synchrony as a group. 

 

 

School 1 Video 16 was an engaging and interactive session where different reactions to the 

music and choreography were observed among the participants. During 0:01-2:26 students 

engaged in learning choreography to the song "Hamma Hamma" in groups, practising 

coordinated wrist movements and moving towards and away from each other. Then, at 2:28-

3:03, the students chatted amongst themselves. Annie reacted with a light-hearted "Oh no!" 

when the next song, "Gallan Goodiyan," was played, perhaps suggesting she found it 

https://www.youtube.com/watch?v=TashMnN4Dmg&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=13&pp=gAQBiAQB
https://www.youtube.com/watch?v=QkJaO_zsWFw&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=12&pp=gAQBiAQB
https://www.youtube.com/watch?v=QkJaO_zsWFw&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=12&pp=gAQBiAQB
https://www.youtube.com/watch?v=aHmUonH618Y&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=2
https://www.youtube.com/watch?v=q3S03qclkE0&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=3
https://www.youtube.com/watch?v=4X3GklX5Vvs&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=6&t=6s&pp=gAQBiAQB
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challenging or unexpected. On the other hand, Trent expressed his enthusiasm for the song, 

saying "I like it, I like it." 

 

From 0:01 to 6:04 of School 1 Video 17, pupils enthusiastically participated in a Zumba session, 

a dynamic full-body exercise where students synchronised their movements with lively music. 

I employed simple yet engaging moves to ensure the students remained active and focused. 

As soon as the Zumba music began playing, the students immediately recognised it and 

rejoiced. Annie smiled and exclaimed, "Oh yeah!" 

Upon the conclusion of the session, Annie gave positive feedback as she flashed a thumbs-up 

gesture and remarked, "Piece of cake!" 

 

In School 1 Video 18 the Bollywood dance (0:10-5:05) was a well-loved routine. Having 

practised this dance several times, students were familiar with the steps, and they found it 

enjoyable to dance to the lively and energising beats of the song. The partner as well as group 

work sections were executed with confidence as students performed various sequences and 

formations. The partner work segment, which demanded coordination and rehearsal, sparked 

laughter and enjoyment throughout the class. 

 

During the lesson outlined in School 1 Note 10 students began by sharing their weekly 

experiences before engaging in various dances. Pupils also participated in an improvisation 

activity where they split into two teams: girls versus boys. Each team selected music and had 

five minutes to choreograph a dance routine. This activity was appreciated by the entire class, 

with cheers and positive feedback from the audience (peers and teachers) as both teams 

showcased their routines. Sam, Beth and Sylvia joined in with eagerness and enthusiasm. 

Dorothy, back after illness, actively engaged in all activities, particularly the group work dance 

and the boys vs. girls dance battle.  

  

Outdoor play preceded the recorded dance session School 2 Video 4. Evan and Jim laughed, 

joked, and interacted animatedly inside the kids’ playhouse. Charlotte played independently 

on the rocking duck and with hula hoops, while Andrew roamed around. During circle time  

(School 2 Video 4, 0:02-04:25), students participated in signing a birthday card and filling out 

consent forms with adult assistance. They also shared how their week was going. From 04:28 

to 06:37, the children engaged in a light warm-up routine to prepare for the class ahead. The 

https://www.youtube.com/watch?v=LaQdwX1hA2M&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=9&pp=gAQBiAQB
https://www.youtube.com/watch?v=UGHjZSxLR0w&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=14&pp=gAQBiAQB
https://www.youtube.com/watch?v=aaXAJVVhE84&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=13&pp=gAQBiAQB
https://www.youtube.com/watch?v=aaXAJVVhE84&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=13&pp=gAQBiAQB
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Casper slide dance (6:58-10:20) involved following the singer's instructions, with Evan adding 

his own flair to the moves. During water break, Charlotte, Evan, and Jim improvised some 

freestyle dancing. Jim paired with Evan and Andrew with Charlotte for the Bollywood dance. 

The Assamese dance (10:29-13:48) introduced new moves and music to the children, who 

worked together as a team. Pupils embraced the Zumba music and movements (14:43-18:35).  

 

 

Prior to the recorded session School 2 Video 6, Nisha entered the classroom with a cheerful 

expression and extended her arms towards Charlotte who called out Nisha’s name. Their 

joyful interaction continued as they hugged and settled down to play together. Nisha 

appeared delighted upon being welcomed by the dance teacher. Meanwhile, Andrew, who is 

non-verbal, sought to communicate with a volunteer by gesturing and examining brochures. 

Clarissa engaged Andrew by asking if he recognised himself in any brochure photos. As Nisha 

and Charlotte played alongside each other, they shared laughter while mimicking some 

movements on the floor. Andrew joined in with Nisha and Charlotte, attempting to imitate 

their actions. 

 

The Bollywood dance routine (School 2 Video 6, 1:30-11:36) involving partner work and cloth 

props required group coordination. At 11:16 - 11:21, Andrew appeared uncertain about the 

instructions but was guided to the correct position by one of the teachers. Between 12:23-

19:20, children and adults collaborated on using cloth props, which required coordination and 

effort to hold and move the cloth effectively. It took time for pupils to figure out the 

movements, especially in raising the cloth above their heads. This required teamwork and 

understanding between partners. Verbal instructions helped guide the dance, and volunteers 

assisted pupils like Jim in handling props correctly. Pupils learned to work with props by 

observing and following instructions from peers and adults. From 19:23-22:18, students 

danced to the Casper slide song, following the lyrics and imitating my actions. They appeared 

to enjoy the dance. During break (22:19-22:35), Nisha and Charlotte engaged in playful 

interaction. Similar interactions were observed between the two in School 2 Video 7 (1:31-

01:51).  

 

Before the recorded session (School 2 Video 8), pupils started entering the dance class. 

Daniela was the first student to come in. Serena (substitute teacher) greeted her warmly, 

https://www.youtube.com/watch?v=KV29QwQsAqs&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=8&pp=gAQBiAQB
https://www.youtube.com/watch?v=KV29QwQsAqs&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=8&pp=gAQBiAQB
https://www.youtube.com/watch?v=QwjZIBYlmL4&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=10
https://www.youtube.com/watch?v=kqRIfg4Chyk&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=15&pp=gAQBiAQB
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remembering they had met before. Soon after, Jim came in, and they chatted about 

trampoline parks since he was wearing socks from one. Serena asked Daniela if she attended 

every class, and she said yes. Serena praised Daniela's dedication to dance, which Daniela 

confirmed with enthusiasm saying, “Yeah, I love dancing.” Students participated in a 

Bollywood dance routine (School 2 Video 8, 02:03-11:23) with cloth props. It was challenging 

but they enjoyed handling and working with the props. At 11:34-11:41, Serena remarked, 

“Daniela, I could see that you knew that routine by heart. You knew what was coming next!” 

and Daniela said, “Yes!” During break time (11:46-14:10), Charlotte and Jim sat beside each 

other on the floor facing the wall mirrors. They had fun giggling, pointing, and looking at 

themselves in the mirror. Serena playfully invoked the classic line, “Mirror mirror on the wall, 

who’s the fairest of them all?” to which Jim jokingly responded, declaring himself as the 

coolest. This prompted laughter from the pupils. From 14:30-17:18, pupils continued with the 

Bollywood routine. They also engaged in Assamese dance (18:15 to 20:24), Cha Cha slide 

dance (20:29 to 23:35), and Cowboy dance (23:50 to 30:20). Pupils engaged in paired and 

group activities with enthusiasm throughout these routines which involved partner work, 

group collaboration, and team-building exercises. 

 

In School 2 Video 9 (0:01-0:36), Serena expressed her admiration for the girls' strut as they 

commenced the cowboy dance. While the girls had already mastered their walk, the boys 

focused on perfecting theirs, guided by Serena and me. They learned to simulate wearing 

boots with spikes and added flair to their entry walk for the dance. The cowboy dance ensued 

from 0:36 to 01:07. Following the dance, from 2:02 to 6:30, the children participated in a 

cooldown routine, during which they were instructed to slow down, relax, and engage in 

stretches and breathing exercises. Observably, the children appeared calm and relaxed after 

completing the cooldown routine. From 6:50 to 7:53, they engaged in casual conversation, 

discussing plans for the remainder of the day and the upcoming weekend. 

 

As documented in School 2 Video 10 (3:44-7:13), pupils danced enthusiastically to the Cha Cha 

Slide song, a favourite that they enjoyed both listening to and moving along with. Transitioning 

to the Bollywood dance with cloth props (7:56-16:24), pupils demonstrated cooperation with 

both partners and the group despite challenges posed by the cloth props. During the Assamese 

dance (18:25-23:20), Evan identified his partner from the previous class with verbal cues and 

successfully signed Andrew's name. At 23:31 to 23:33, Irene expressed ease with a dance 

https://www.youtube.com/watch?v=kqRIfg4Chyk&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=15&pp=gAQBiAQB
https://www.youtube.com/watch?v=19_2oPSuOzE&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=2&pp=gAQBiAQB
https://www.youtube.com/watch?v=73A-6L3fy_E&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=4&t=7s&pp=gAQBiAQB
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move, likening it to "a piece of cake." The introduction of Dandiya (23:35-31:20), an Indian 

dance utilising wooden sticks posed challenges for Evan and Andrew, particularly with partner 

work and handling of the sticks. Despite being unfamiliar with the dance and the props, the 

children eagerly tried the new moves and produced sounds with the dandiya sticks 

enthusiastically.  

 

 

In School 2 Video 12, from 2:03 to 2:50, there was a photo session where students wore hats, 

posed for pictures, and showed off different poses. During the cooldown routine (2:56-7:11), 

Charlotte extended a friendly gesture to a new student, guiding her to the circle and making 

her feel comfortable. Following the cooldown, Nisha and Charlotte sat together, conversing 

while drinking water. Daniela engaged in a brief chat with Irene, and Clarissa activated the 

bubble machine, prompting reactions of delight from Charlotte and Nisha. 

 
 

Before the dance session recorded in School 2 Video 13, during choosing time, Charlotte 

played with Nisha. During circle time (0:01-04:25), students shared stories about their summer 

holidays. The warm-up routine (4:40-8:08) emphasised giving space to avoid collisions. The 

Bollywood dance with partner work and cloth props (8:25-18:03) was followed by the Dandiya 

dance (18:10-22:19), where students initially adjusted to cardboard sticks but eventually 

mastered partner moves, eliciting cheers of accomplishment from Irene and Daniela.  

 

Prior to the session recorded in School 2 Video 14, Evan was the first to arrive, greeted 

warmly, and engaged in brief conversation about his holiday. Following him, Daniela and Irene 

entered, with Daniela excitedly discussing an upcoming performance featuring an umbrella 

dance. Irene inquired about my wrist support strap. Upon Nisha's arrival, she was 

enthusiastically greeted by Irene. During circle time (1:51-4:41), students identified teachers 

and volunteers from a picture board. The warm-up routine (4:45-9:13) featured students 

dancing to a new song, "Superman," which they moved to energetically. During the Zumba 

routine (9:38-15:34), students tried the moves eagerly keeping the pace throughout. During 

the water break (15:42-18:24), Irene and Daniela conversed about Daniela's upcoming dance 

performance. Daniela explained that she would be dancing with a lit-up umbrella in the dark. 

Impressed, Irene likened Daniela to Mary Poppins, to which Daniela responded affirmatively. 

https://www.youtube.com/watch?v=__ra6g5vV5c&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=12&pp=gAQBiAQB
https://www.youtube.com/watch?v=-uF1eON4JIc&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=1&pp=gAQBiAQB
https://www.youtube.com/watch?v=HdKRe61WH_A&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=6&pp=gAQBiAQB
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After the Dandiya dance (24:01-31:20), Andrew assisted in organising the dance props, and 

Irene complimented me (31:53).  

 

 
Before the recorded session (School 2 Video 16), two students received new T-shirts 

personalised with their names and the dance school's name, prompting excited reactions as 

they eagerly put them on. During the warm-up to the Superman song (0:02-03:32), students 

settled into the class environment. The Zumba session (3:35-9:27) prompted Irene to enquire 

about Zumba. At 14:09-14:11, Daniela's affirmation and Irene's enthusiastic "Yee-haw" 

preceded the cowboy dance practice. Irene encouraged Daniela to join her and motivated a 

hesitant pupil by remarking, “You’re going to be great.”  

 

During School 2 Video 17 (0:02-0:30), Clarissa spoke to the students regarding the lack of 

progress in the showcase dance. This prompted Irene to say, “We’ve got to try harder.” 

Daniela agreed with Irene who remarked, “Never give up.” The cowboy dance practice (2:43 -

8:02) hit a snag leading to a circle time discussion during which Clarissa gathered the students 

for feedback. She acknowledged everyone's potential and addressed the challenges raised: 

the song's speed and difficulty of steps. After considering all song suggestions from pupils, 

Clarissa decided to design a simpler choreography.  

 

Pupils were introduced to a new song with an upbeat feel for the annual showcase (School 2 

Note 10). They supported each other during partner and group practice while learning the 

new choreography. As the session progressed, pupils were encouraged to practise in pairs 

without direct assistance from teachers. There was imitation and mutual assistance involved 

between partners as well as the group as they learnt from each other. As observed in School 

2 Note 11 they learned the dance steps after a few practice rounds. Irene and Nisha were 

particularly excited about their dance costumes for the showcase. Each student had their 

unique way of playing the air guitar during the guitar action sequence. Andrew, Jim, Charlotte 

and Irene needed verbal and physical prompts during activities. 

 

As documented in School 2 Note 12, Daniela, usually shy, seemed happy and comfortable. 

Andrew entered class with a bright smile, making friendly attempts to interact with Irene and 

Daniela, who responded with smiles but minimal engagement. Clarissa displayed costume 

https://www.youtube.com/watch?v=xARF4FB1Asc&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=17&pp=gAQBiAQB
https://www.youtube.com/watch?v=6ptDz1Ix_Eo&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=3
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pictures from a costume order book, which invited excited comments from the girls. Andrew 

nodded in agreement at Clarissa's comment about his costume.  

 

School 2 Note 13 documented the School 2 Christmas dance party. The atmosphere was lively 

with students donning festive attire such as jumpers, reindeer hairbands, Santa hats, and 

Christmas-themed accessories. Irene, Nisha, Daniela, and Charlotte participated actively in the 

festivities. Before the dance party commenced, Jim and Evan shared jokes and laughter. Pupils 

engaged enthusiastically in various games and dances amidst disco lights and bubbles, 

accompanied by cheerful Christmas music. Andrew appeared keen on befriending Irene, using 

gestures to seek her attention.  

 

4.3 Findings from Interviews related to the RQs 

This study examined how dance supports inclusion by enabling CECN to develop social skills 

through observations and interviews. It had four RQs that sought answers from dance 

teachers, parents of CECN, CECN, and professionals working with CECN. These are the 

outcomes from interviews with dance teachers, parents of CECN, CECN, and professionals who 

work with CECN. The observations presented are based on interview transcript data which has 

been transcribed word-for-word. The interview data provided responses to all the questions 

and some of the information is repeated across the responses. I have made a conscious effort 

to minimise repetitions in the data while ensuring that all the questions were thoroughly 

answered. The following sections of this chapter present the findings from interviews related 

to the four RQs. 

 

4.3.1 Findings from Interviews related to RQ1 

This section of the chapter presents data from the interviews which relate to RQ1: Is there an 

association between dance and social skills for CECN? 

 

4.3.1.1 Findings from Interview 1 related to RQ1 

Interview no.1 was the first of two interviews conducted with Clarissa, founder, and principal 

dance teacher at School 2, a specialist dance school. This initial interview was conducted at 

the onset of data collection. In answer to RQ1, Clarissa expressed strong confidence in the 
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effectiveness of dance. Drawing from her experience, she firmly believed in the efficacy of 

dance as a valuable tool for promoting physical, social and emotional growth in CECN. She 

cited numerous examples of students who have thrived through dance, emphasising its 

positive influence on social development. 90% of her students face difficulties with social skills 

and dance has been a valuable tool for their social skill development. 

 

4.3.1.2 Findings from Interview 2 related to RQ1 

Interview no.2 was with Rachel, a Specialist Teaching Assistant (STA) with 11 years of work 

experience at School 1, an SEN school. Her main job responsibilities included behaviour 

management and supporting the class teacher. While answering RQ1, Rachel affirmed that 

dance has many benefits, especially for CECN who struggle with confidence and social 

interaction. Many students at School 1 face difficulties working in groups due to their 

discomfort and lack of confidence, leading to shutdowns and disruptive behaviours. According 

to Rachel, dance offers a relaxed, low-pressure environment where students can participate 

at their own pace, gradually building confidence. This inclusive approach, especially valuable 

for CECN, encourages creativity and freedom of expression, contributing significantly to their 

social development and integration within peer groups. 

 

4.3.1.3 Findings from Interview 3 related to RQ1 

Interview no.3 was with Leanne, a drama teacher at School 3 with experience of teaching 

drama in both mainstream and SEN schools. In answer to RQ1, Leanne affirmed its substantial 

positive influence. She observed that most children emerge from dance sessions feeling 

destressed and rejuvenated, leading her to believe that dance offers invaluable benefits for 

social skills development. 

 

4.3.1.4 Findings from Interview 4 related to RQ1 

Interview no.4 was with Zara, an experienced dance and fitness instructor with several years 

of experience teaching various forms of Latin dance, Zumba, Poundfit, Yoga and Pilates. 

In answer to RQ1, she replied that dance has a significantly positive influence on the social 

skills of CECN. She expressed a high level of confidence in this assertion, emphasising that the 

influence is unquestionably positive. 
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4.3.1.5 Findings from Interview 5 related to RQ1 

Interview no. 5 was my second interview with dance teacher Clarissa conducted after the end 

of my data collection to verify some of the findings. When revisiting the question about the 

positive influence of dance on the social skills of CECN, Clarissa reaffirmed her strong 

conviction in the potent influence of dance on social skills. 

 

4.3.1.6 Findings from Interview 6 related to RQ1 

Interview no.6 was with Nancy, mother to Jim, a 12-year-old boy and a pupil participant of 

this study who attends dance classes at School 2. Jim has Down syndrome and learning 

difficulties. In response to RQ1, Nancy affirmed that dance contributes positively to the social 

skills of CECN, reflecting on the benefits her son experienced first-hand. 

 

4.3.1.7 Findings from Interview 7 related to RQ1 

Interview no.7 was with Zoe, mother of 8-year-old Charlotte, a pupil participant of this study 

who attends School 2. She has speech and language needs and Sensory Motor Disorder (SMD). 

In answer to RQ1, Zoe responded affirmatively saying that she believes dance has several 

positive influences on the social development of CECN. She explained that as dance is a group 

activity it requires children to collaborate with others and thus encourages teamwork. She 

added that Charlotte's ability to collaborate and work in a group has improved through her 

involvement in dance. 

 

4.3.1.8 Findings from Interview 8 related to RQ1 

Interview no.8 was with Marian, mother of 16-year-old Irene who faces several challenges 

due to her complex genetic condition, epilepsy, autism, learning difficulties, and mobility 

issues. Irene is a pupil participant of this study and attends School 2. 

In response to my question about whether dance has a positive influence on the social skills 

of CECN, Marian affirmed it with certainty based on Irene’s experiences. 

 

4.3.1.9 Findings from Interview 9 related to RQ1 

Interview no. 9 was with Jules, mother of 12-year-old Evan, a pupil participant of this study 

who attends School 2. 

Replying to RQ1, Jules gave a positive reply. She believes that dance is a valuable activity for 

her son Evan, who has Down syndrome and learning difficulties. 
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4.3.1.10 Findings from Interview 10 related to RQ1 

Interview no. 10 was with Tracy, mother of 10-year-old Nisha, a pupil participant of this study 

who attends School 2. Nisha has a rare chromosome disorder affecting her health and 

development, epilepsy, developmental delay, learning difficulties, motor stereotypy and 

several sensory problems.  

In response to RQ1, Tracy affirmed that dance has a positive influence on social skills, and it 

has been a beneficial activity for Nisha. 

 

4.3.1.11 Findings from Interview 11 related to RQ1 

Interview no. 11 was with Hailey, mother of 11-year-old Andrew who has autism and learning 

difficulties. Andrew is a pupil participant of this study and attends School 2. 

While answering RQ1, Hailey mentioned that dance has been beneficial for Andrew in terms 

of physical and social well-being. 

 

4.3.1.12 Findings from Interview 12 related to RQ1 

Interview no. 12 was with Annie, a sixth form student at School 1 and a pupil participant of 

this study. In reply to my question about the benefits of dance for CECN, Annie said that it is 

very useful. 

 

4.3.1.13 Findings from Interview 13 related to RQ1 

Interview no. 13 was with Beth, a sixth form student at School 1 and a pupil participant of this 

study. Answering my question about the benefits of dance for social skills, Beth replied that it 

is beneficial. 

 

4.3.1.14 Findings from Interview 14 related to RQ1 

Interview no. 14 was with Dorothy, a sixth form student at School 1 and a pupil participant of 

this study. When asked about the benefits of dance, Dorothy mentioned that dance is 

beneficial. 
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4.3.1.15 Findings from Interview 15 related to RQ1 

Interview no. 15 was with sixth form pupil Rosie, a student at School 1 and a pupil participant 

of this study. In answer to my question about the positive influence of dance on social skills, 

Rosie mentioned that it helps her with her social skills. 

 

4.3.1.16 Findings from Interview 16 related to RQ1 

Interview no. 16 was with sixth form pupil Tanya, a student at School 1 and a pupil participant 

of this study. Tanya viewed dance as valuable for enhancing her ability to interact and connect 

with others. 

 

4.3.1.17 Findings from Interview 17 related to RQ1 

Interview no. 17 was with sixth form pupil Trent, a student at School 1 and a pupil participant 

of this study. When asked if dance has a positive effect on social skills, Trent confirmed his 

belief in it being a useful activity for development of social skills. 

 

4.3.1.18 Findings from Interview 18 related to RQ1 

Interview no. 18 was with sixth form pupil Sylvia, a student at School 1 and a pupil participant 

of this study. In reply to my question about the benefits of dance for CECN, she said that it is 

useful. 

4.3.2 Findings from Interviews related to RQ2 

This section presents findings from interviews which relate to RQ2: What specific associations 

are they? 

 

4.3.2.1 Findings from Interview 1 related to RQ2 

In answer to RQ2, Clarissa cited many positive influences. She observed that dance builds 

teamwork and confidence in students, helping them communicate and collaborate effectively 

with peers. Her school welcomes all pupils who are unable to access mainstream dance 

schools but want to experience dance. Clarissa and her team use dance to help CECN achieve 

physical milestones. They work on skills like spatial awareness and body movement, enabling 

children to learn to wave hands, crawl, clap, and stomp feet. Through her work with CECN, 

Clarissa has discovered that dance serves as a valuable tool for teaching personal space, self-

expression, and communication. Many initially shy students have gained confidence and 



Maitreyee Buragohain   13430023 

150 
 

improved their social skills through dance, fostering better communication and overall well-

being. She noted that several children have utilised dance as a means of communication, 

including non-verbal children who have learned to express themselves through movement. 

Many of Clarissa’s students have discovered the power of self-expression through movement 

and have found acceptance for their unique styles of movement. She added that dance also 

contributes to addressing obesity and fitness levels.  

 

Clarissa mentioned that dance has been advantageous for her pupils experiencing autism, 

noting that some of them have changed their preoccupations with electrical appliances, lifts, 

or stairs into positive interests. They have effectively channelled these fixations into 

productive activities through dance. This approach aids in physical skill development and 

facilitates expression and communication in new ways. By embracing their unique styles and 

abilities, the School 2 environment makes CECN feel accepted and appreciated for who they 

are.  

 

Another question I asked her was, “Any examples of students who have made remarkable 

progress in terms of social, emotional, physical well-being, since the time they joined School 

2?”  

Clarissa provided an example of a pupil, a member of School 2 for five years, who initially faced 

challenges with wild movements and weak limbs, necessitating the use of splints on both arms 

and legs. However, through consistent participation in dance sessions and diligent parental 

support at home, remarkable progress has been achieved. The student no longer needs splints 

and has transitioned to moving with agility. This was an instance shared by her of the profound 

physical benefits imparted by dance. 

 

In terms of notable emotional growth through dance, Clarissa highlighted a student who, 

despite being confident in class, struggled with stage fright. Initially, this student would freeze 

or run off stage when performing, despite their love for shows. However, they have since 

made significant progress, now confidently performing independently in two or three dances, 

visibly enjoying the experience, and holding their head up high while on stage. 

 

Clarissa mentioned that most of her students have experienced positive changes socially 

through dance. Some students who were non-verbal upon entering School 2 have started 
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speaking as time progressed. She attributed this progress not only to dance but also to speech 

and language therapy, as well as occupational therapy. However, she emphasised that being 

part of a socially inclusive environment where students feel understood and accepted has 

contributed significantly. As a result, students have developed their vocabulary, increased 

their confidence within groups, and expanded their communication skills. 

 
4.3.2.2 Findings from Interview 2 related to RQ2 

In response to RQ2, Rachel emphasised that dance provides a pressure-free environment 

where children of all abilities can express themselves and build confidence. She likened dance 

to art, describing it as a creative outlet where children can momentarily disconnect from the 

demands of their daily lessons and simply be themselves. Rachel stressed the importance of 

nurturing confidence through dance, as she saw it as a skill that can positively influence other 

areas of their lives. 

 

Rachel emphasised that dance holds value not only for CECN but for all children. Specifically, 

for her pupils in School 1, she highlighted the importance of addressing confidence issues and 

facilitating peer interactions, which can be challenging in structured tasks where they may lack 

confidence. Such situations can lead to shutdowns or behavioural issues, which Rachel aims 

to avoid, recognising the importance of creating a supportive environment for their 

development. Having activities like dance, which offer a sense of freedom and allow CECN to 

participate at their own pace, helps them gradually build confidence, which Rachel views as 

immensely valuable. She believes that dance is particularly beneficial for CECN because it 

provides them with the opportunity to express themselves creatively in a supportive 

environment. Many of these children are eager to engage in dance activities, and Rachel sees 

it as an essential outlet for them. 

 

Rachel reported that the dance sessions I led at School 1 were inclusive and advantageous for 

all students, including Dale, who faces more complex challenges compared to his peers. 

Despite his mobility limitations, wheelchair use, and other requirements, he felt welcome in 

the dance class as his classmates provided support and motivation. On the day he joined, he 

experienced peers approaching him and engaging in conversation, a rarity due to his 

wheelchair use. This interaction was meaningful to him, as it facilitated the formation of 

friendships and involvement in the class, highlighting the positive influence of an inclusive 

dance environment. 
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Rachel mentioned that the pupils thoroughly enjoyed the dance classes and consistently 

attended them each week, which was encouraging as it showed there was no drop in numbers. 

She believed the experience was invaluable for them, particularly because they got to explore 

various types of music and had the opportunity to select songs they enjoyed. Rachel 

mentioned Betty, a pupil who primarily attended a PMLD class. She rehearsed the songs and 

dance moves taught in class, sometimes practising in the sixth form sensory room during 

lessons and then demonstrating what she had learned. Each student had absorbed the taught 

material in their own unique way, contributing to a positive learning environment. 

 

4.3.2.3 Findings from Interview 3 related to RQ2 

While answering RQ2, Leanne discussed the positive effects of dance, mentioning examples 

of activities such as a whole school dance and drama production as pivotal for students' 

development. She noted that such collaborative projects cultivate a sense of community 

among peers, where mutual support and observation are integral. Leanne recognised various 

positive social aspects of dance, such as forming friendships with peers and building 

relationships with adults. She acknowledged dance as a platform for forming meaningful 

connections within peer groups and with mentors, highlighting its role in holistic social 

development. 

 

4.3.2.4 Findings from Interview 4 related to RQ2 

While answering RQ2, Zara enthusiastically confirmed its numerous benefits. Drawing from 

her first-hand experiences of teaching dance to CECN, she emphasised that dance significantly 

aids in alleviating anxiety, coping with social situations, adapting to noisy environments, 

interacting with various settings, and boosting self-confidence. She affirmed that dance 

undeniably provides substantial advantages for CECN. 

 

4.3.2.5 Findings from Interview 5 related to RQ2 

Clarissa mentioned several key benefits of dance including physical improvement, health 

advantages, social skill enhancement, improved communication, acquisition of new skills, and 

alignment with physiotherapy targets. She noted how dance allows CECN to express 

themselves beyond language or Makaton signing, boosting their confidence in verbal 

communication. Many initially shy students have developed language and improved 
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movement patterns through dance. Clarissa described dance as a universal language essential 

for all, regardless of limitations. 

 

4.3.2.6 Findings from Interview 6 related to RQ2 

In answer to RQ2, Nancy shared the numerous benefits of dance experienced by her son Jim. 

Initially reserved, Jim has grown to enjoy dancing with his peers. Through dance, he has 

overcome his shyness, made friends, and improved his confidence. Engaging in partner and 

group dances has improved his teamwork skills and ability to collaborate effectively in group 

settings. Participating in showcases has allowed him to express himself, respect others, and 

display his talents.  

 

4.3.2.7 Findings from Interview 7 related to RQ2 

Zoe stated that her daughter Charlotte experienced numerous benefits from dance, which 

positively influenced her physical, mental, social, and emotional well-being. Prior to joining 

dance lessons in School 2, Charlotte faced challenges with mobility, struggling to do basic turns 

without falling. Dance has notably enhanced her physical capabilities such as body balance 

and mastering new movements like crossovers. Zoe credited dance with Charlotte’s improved 

capacity to follow instructions and a newly developed ability to memorise entire dance 

routines in preparation for the annual showcase, a skill she previously believed unattainable. 

Through participation in dance Charlotte has made new friends and developed her social skills. 

This has built Charlotte’s confidence and enabled her to accomplish tasks which she previously 

found challenging. 

 

4.3.2.8 Findings from Interview 8 related to RQ2 

Marian acknowledged the numerous benefits of dance and shared her daughter Irene’s 

positive experiences. She explained that although Irene requires constant support and 

supervision to ensure her safety, which limits her ability to participate in activities like 

mainstream dance lessons, dance provides Irene with a means to express herself. With the 

support of a specialist dance class in School 2, Irene has been able to experience a sense of 

achievement and wellbeing, as well as improve her social skills with other children. According 

to Marian, dance provides Irene with a unique outlet for self-expression and freedom of 

movement, allowing her to express herself in ways that were not possible before. The freedom 
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to express herself through dance, be with other children, and participate in shows has been a 

source of pride for Irene and has helped her feel more independent from her parents. 

 

4.3.2.9 Findings from Interview 9 related to RQ2 

Jules acknowledged that dance has improved her son Evan's motor skills, such as coordination 

and balance, through the physical movements involved in dancing. Additionally, dance class 

provides Evan with opportunities to interact with other children, which has helped him 

develop his social skills. As an only child, Evan does not have many opportunities to interact 

with peers outside of school, so dance class has been an important way for him to form 

connections with other kids. Jules described dance as a fun and enjoyable form of exercise for 

Evan, keeping him physically active and healthy, and as a positive influence on Evan's overall 

development and well-being. 

 

4.3.2.10 Findings from Interview 10 related to RQ2 

In answer to RQ2 Tracy explained that dance serves as a vital social outlet for Nisha, who 

refrains from engaging in other social activities. Her previous mainstream dance school 

experience proved distressing, marked by isolation and communication barriers, leaving her 

marginalised. In contrast, School 2 offers her an inclusive and understanding environment, 

enabling Nisha to express and be herself. Tracy recognises the positive influence of dance on 

Nisha's social skills and overall well-being. She observed that the social aspect of dancing has 

been the most beneficial for Nisha, alongside her passion for dance music and the sheer joy 

of movement. Attending dance classes offers Nisha a platform for self-expression and 

unrestricted dancing. Tracy trusts the secure and welcoming space provided by the dance class 

where Nisha can engage in dance collaborating effectively with peers in a group setting. 

 

4.3.2.11 Findings from Interview 11 related to RQ2 

Hailey identified several beneficial aspects of dance which she has witnessed through her son 

Andrew’s involvement in dance. These included the capacity of dance to instil discipline 

through following instructions, enhancing mobility and physical health through the practice of 

various dance movements, and sharpening focus and concentration skills. 
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4.3.2.12 Findings from Interview 12 related to RQ2 

Annie mentioned that dance allows her to interact and connect with new people. She finds 

pleasure in learning various dance moves and performing them in front of an audience. 

Dancing to her favourite music helps her to feel more energetic and boosts her self-

confidence. It also helps her form new friendships and build relationships with others she 

meets at dance centres. Dance and music have a calming effect on Annie and make her feel 

relaxed instead of tense and angry. She finds dance to be a constructive way to occupy her 

spare time, especially when she does not know what to do on weekends or holidays. Annie 

added that dance improves health and is a good exercise for the body. 

 

4.3.2.13 Findings from Interview 13 related to RQ2 

According to Beth, learning different dance moves, making friends and getting opportunities 

to dance with peers were the main benefits of dancing. Dancing improves her mood and 

makes her feel happy. She considers it a good form of exercise. 

 

4.3.2.14 Findings from Interview 14 related to RQ2 

Dorothy explained that engaging in dance allows her to explore various movement styles 

alongside her peers, bringing her joy and happiness. She finds delight in dancing to her 

preferred music and sharing the experience with friends. Dorothy expressed that she has 

honed her dancing skills and developed teamwork abilities through collaborative efforts with 

her peers. She perceives dance as beneficial for improving her fitness, promoting overall 

health, and facilitating friendships. 

 

4.3.2.15 Findings from Interview 15 related to RQ2 

Rosie mentioned that dance enhances her fitness, mood, and social interactions with friends. 

Engaging in dance allows her to become more physically active, express herself through 

various movements, and create her own choreography to music she enjoys. Through dance, 

she has learned to connect with new acquaintances, move gracefully, and appreciate the joy 

of dancing to upbeat pop tunes. Dance classes at school promote fitness, group work, 

happiness, and social skills among students. 
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4.3.2.16 Findings from Interview 16 related to RQ2 

Tanya shared her enjoyment of dancing with friends and trying out different dance moves 

together. Dancing to her favourite music brought her happiness, and she appreciated the 

togetherness of participating in dance with her peers. She also recognised dance as beneficial 

exercise, acknowledging its role in improving fitness levels. 

 

4.3.2.17 Findings from Interview 17 related to RQ2 

While answering my question about the positive effects of dance, Trent expressed his love for 

dancing, citing its benefits for exercise and mood enhancement. He enjoys acquiring new 

dance moves, especially when shared with friends, and finds energetic music like rock and pop 

conducive to learning and enjoyment. In school, he sees dance as an opportunity to learn 

moves and have fun with peers. Trent particularly enjoys dancing with trusted companions 

like his friends. He believes dancing aids in friendship building and benefits his physical health, 

particularly his body and legs. Despite the challenges of learning new moves, Trent remains 

determined and excited about mastering them while enjoying the social aspect of dancing. 

 

4.3.2.18 Findings from Interview 18 related to RQ2 

While answering my question about the benefits of dance, Sylvia expressed her enjoyment of 

it as an opportunity to socialise with friends and have a good time. She finds happiness in 

dancing to various songs alongside her friends, considering exercise as the primary purpose of 

dance in school. Sylvia has a best friend whom she particularly enjoys dancing with. 

 

4.3.3 Findings from Interviews related to RQ3 and RQ4 

Findings from interviews related to both RQ3 and RQ4 have been consolidated into a single 

section within this chapter due to significant overlap in the data related to both these RQs. 

RQ3: What aspects of dance influence the social skills of CECN? 

RQ4: How do these aspects influence the social skills of CECN? 

 

4.3.3.1 Findings from Interview 1 related to RQ3 and RQ4 

In Interview no. 1, when asked about the aspects of dance that influence social skills and how 

they do so, Clarissa highlighted several key points. She stressed the significance of learning 

different dance styles as a method of stepping out of one's comfort zone and broadening one's 
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capabilities. Clarissa noted that mastering a new style could enhance confidence and provide 

a sense of accomplishment, ultimately positively influencing social interactions. Dance allows 

the freedom to express oneself through movement and music. According to Clarissa, dancing 

encourages individuals to overcome inhibitions and fears, enabling them to express 

themselves authentically, thereby improving their social skills. 

 
 

Clarissa highlighted the positive influence of dance on her students' social well-being, 

particularly those with autism who initially struggled with communication. She mentioned 

instances where students who had been non-verbal began to speak and interact after 

participating in dance classes. However, she acknowledged that these improvements were not 

solely due to dancing but also resulted from various therapeutic interventions and a 

supportive social environment. The inclusive atmosphere of the dance classes fostered 

confidence and facilitated communication among students, complementing other therapies 

like speech, language and occupational therapy. 

 

Students found joy in attending the dance school because it provided a sanctuary where they 

did not feel pressured to conform to societal expectations. It offered them a space to freely 

express themselves, conveying their emotions and ideas through movement or verbal 

expression. Clarissa discussed the positive feedback received about the school's annual 

showcase day which is consistently well-received and cherished by families. Parents greatly 

appreciate seeing their children on stage, participating in activities that are common for most 

children but may have been challenging for theirs. Witnessing their child in costume, engaging 

with others socially, and growing year by year through group activities is highly valued by 

parents.   

 
 

4.3.3.2 Findings from Interview 2 related to RQ3 and RQ4 

In response to my questions about what aspects of dance influence social skills and how, 

Rachel (Interview no. 2) stressed that dance encourages confidence in CECN which can be 

applied to other areas of their life, including social interactions. Confident children are more 

inclined to engage, initiate conversations, and participate in group activities, fostering 

effective communication and connections with peers. As they grow comfortable expressing 



Maitreyee Buragohain   13430023 

158 
 

themselves through dance, they also gain ease in verbal and non-verbal expression within 

social settings. 

Rachel suggests that the abilities and attitudes nurtured in dance can enhance their social lives 

by empowering them to navigate interactions with increased ease and self-assurance. 

 
Rachel further added that dance supports CECN not only in their learning but also in their 

overall behavioural development and management. It provides them with a chance to unwind 

from routine tasks and engage in enjoyable activities with others, allowing them to freely 

express themselves and have fun without the pressures of structured schedules. This 

encourages positive social interactions, improves communication skills, and boosts self-

confidence, contributing to their overall social well-being. 

 

Rachel believed that dance is beneficial for CECN as it enhances confidence and self-

expression. Many pupils struggle with social skills and much of their problematic behaviour is 

due to these difficulties. She provided examples of students who had benefited from positive 

social interactions through dance, which offers numerous opportunities for socialisation. One 

compelling example Rachel shared involved Dale; a wheelchair user initially unable to fully 

participate in dance. However, with encouragement from peers and the inclusive atmosphere 

of the sessions, Dale felt inspired to join in. His involvement not only boosted his confidence 

but also facilitated positive social interactions with classmates, which were rare due to his 

physical limitations. He appreciated the socialisation, made friends, and his peers helped him 

become involved.  

 

Rachel cited another example that highlights the importance of inclusion and how different 

students can have unique learning styles. Betty, a student from the PMLD (Profound and 

Multiple Learning Disabilities) class, participated in most of the dance sessions led by me in 

School 1 and enjoyed being part of a group of sixth formers. She got unwavering support and 

motivation from her peers. Despite her complex needs, Betty was able to learn the dance 

moves by rehearsing in the sensory room during other lessons, showing that she had her own 

unique way of learning and retaining information. Rachel believed that it was an important 

lesson in embracing diversity and recognising that each student has their own strengths and 

learning styles. 
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According to Rachel, dance serves as a powerful tool for promoting social skills among CECN 

by fostering confidence, providing opportunities for socialisation, promoting inclusivity and 

encouragement, generating enjoyment and engagement, and offering variety and choice in 

movement and music selection. Through dance, children can develop important social abilities 

and form meaningful connections with their peers. She also added that the pupils were 

enjoying all the dance sessions and coming back every week. There was no loss in attendance 

and that indicated that dance was being enjoyed by the pupils. Consistently, Rachel noted that 

students eagerly anticipated dance sessions, demonstrating sustained engagement and 

enjoyment. The freedom to choose music and movements during freestyle sessions further 

empowered students to express themselves authentically and make decisions in a supportive 

environment. Rachel's experience highlights the potential of dance in nurturing social skills 

among CECN. Through dance, children find avenues for self-expression and confidence 

building. Rachel observed that dance sessions provide crucial opportunities for socialisation, 

where students interact, learn from one another, and build friendships. 

 

4.3.3.3 Findings from Interview 3 related to RQ3 and RQ4 

When asked about the aspects of dance that influence social skills and how, Leanne (Interview 

no.3) emphasised that dance, by its very nature, is inherently a social experience. She 

highlighted that even the simple act of entering a dance classroom and participating in 

activities like sitting in a circle involves engaging in social skills. She observed that dance 

naturally encourages individuals to interact, communicate, and collaborate with others in the 

class setting. For instance, when students gather in a circle, they engage in non-verbal 

communication, take turns, listen to others, and learn to respect personal space—all of which 

are fundamental social skills. Thus, according to Leanne, dance promotes the development of 

various social skills by providing opportunities for interaction and cooperation within a group 

setting. 

 

Leanne further added that dance classes promote inclusion by fostering an environment 

where students feel valued and accepted for who they are. In these classes, there are no 

expectations for students to conform to certain standards or behaviours. Instead, they are 

encouraged to express themselves authentically and are embraced for their individuality. This 

inclusive atmosphere instils a sense of happiness and belonging among students, as they feel 
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genuinely included and appreciated without any pressure to conform to external 

expectations. 

 

While there are opportunities for improvement and refinement, there is no strict right or 

wrong in dance and drama. Leanne believes in fostering an environment where every student, 

regardless of their level of participation, feels included and comfortable. Leanne cited an 

example from her previous teaching experience at a school where she organised a Lion King 

performance project that was both formal and sensory-oriented. It was a fulfilling experience 

as it catered to various audience preferences and accessibility needs. Providing opportunities 

for accessing the arts is essential, as not all young people have access to such experiences, 

and some parents may feel uncomfortable taking their children to public events. Hosting 

performances within the school setting enables a wider range of students to participate 

comfortably. She stressed that it is not merely about putting on a play or dance; there is a 

deeper purpose in fostering skills and meaningful experiences through such projects. 

 

 

4.3.3.4 Findings from Interview 4 related to RQ3 and RQ4 

When asked, “What aspects of dance influence social skills and how?”, Zara (Interview no. 4) 

expressed that specialised dance classes provide a unique opportunity for students to express 

themselves freely, something they might not feel comfortable doing in mainstream settings. 

In these classes, where they are accepted for who they are, they feel a sense of belonging and 

inclusion. Zara's teaching philosophy emphasises allowing children to express themselves 

without worrying about perfection or strict adherence to choreography. Instead, she 

encourages them to make noise and embrace their individuality. Her dance sessions prioritise 

fun and self-expression, reflecting her commitment to creating a welcoming and enjoyable 

environment for all participants. 

 
Zara elaborated that this aspect of dance which encourages freedom of expression and fosters 

acceptance profoundly influences social skills in children. By providing a safe space where 

children can express themselves without judgement, dance nurtures confidence and self-

assurance. Through non-verbal communication inherent in movement, children learn to 

express emotions and ideas effectively, enhancing their ability to interact socially. 

Collaborative dance activities promote teamwork and cooperation, teaching children the 

value of working together towards a common goal. Moreover, the empathetic understanding 
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fostered through dance helps children develop deeper connections with their peers and 

cultivate emotional intelligence. By building a sense of belonging and acceptance, dance 

classes create a supportive community where children feel valued and empowered, laying a 

strong foundation for positive social interactions and relationships. 

 

4.3.3.5 Findings from Interview 5 related to RQ3 and RQ4 

In response to the question on what aspects of dance influence social skills and how, in 

Interview no.5, Clarissa noted that children attending dance classes learn valuable social skills 

such as coordinating carpooling with other families, engaging in social activities beyond dance 

sessions, and receiving invitations to birthday parties and events due to friendships formed in 

class. She agreed with my research findings that dance presents opportunities for CECN to 

encounter joyful moments and facilitates the development of friendships. Additionally, she 

emphasised that for many students, dance serves as a platform for self-expression when 

verbal communication is challenging. It also serves as a shared interest, making it easier to 

initiate conversations and explore a wide range of topics related to dance and music. 

 

Clarissa acknowledged that parents perceive specialist dance schools as inclusive 

environments where children feel empowered to express themselves freely. She emphasised 

her unique approach at School 2, where she celebrates differences instead of trying to 

homogenise students or adhere strictly to a syllabus. Her focus lies in recognising and 

nurturing each student's individual abilities, allowing them to interpret music and movement 

in their own way. 

 

Clarissa's inclusive approach to dance education directly influences social skills development. 

By creating a supportive environment where students feel accepted and encouraged to 

express themselves freely, she promotes confidence and individuality. This sense of inclusion 

encourages children to feel confident in expressing themselves freely, which in turn 

contributes to the development of their social skills. When students are encouraged to 

interpret music and movement in their own unique way, they learn to embrace their 

individuality and respect the differences of others. This environment promotes collaboration 

and mutual support among students, as they learn to appreciate and celebrate each other's 

strengths and differences. As a result, children attending Clarissa's dance school not only 

develop their dance skills but also cultivate important social skills such as empathy, 
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communication, and teamwork, which are essential for building meaningful relationships both 

within and outside of the dance school. 

 

4.3.3.6 Findings from Interview 6 related to RQ3 and RQ4 

In answer RQ3 and RQ4, Nancy discussed the significant influence of dance on social skills, 

particularly for her son Jim, who was initially reserved. Through dance, Jim found avenues to 

engage, interact, and express himself, overcoming his challenges of excitability, shyness, and 

nervousness. Nancy observed a notable sense of pride and accomplishment among Jim and 

his peers during dance showcases, illustrating the profound influence of dance on social skills. 

Before joining dance school, Jim struggled with excitability, shyness, and nervousness, but 

dance provided him with a pathway to overcome these challenges and attain a sense of 

achievement.  

 

Nancy emphasised the diverse benefits of dance, including fostering self-expression, 

creativity, physical fitness, and confidence-building. She believed that dance held immense 

potential for enhancing social skills, exemplified by Jim's positive experience in showcases. 

Through dance, Jim learned to express himself, exhibit respect, and display his abilities, 

resulting in increased confidence and joy in attending lessons. Dance not only provided Jim 

with a sense of accomplishment and improved physical health but also served as a means to 

alleviate shyness and nervousness, facilitating his growth in social settings.  

 

Various aspects of dance, such as self-expression, teamwork, respect, and performance 

opportunities, contribute to the enhancement of social skills, allowing children like Jim to 

develop confidence, forge connections with peers, and navigate social interactions more 

effectively, ultimately fostering their overall growth and well-being. 

 

4.3.3.7 Findings from Interview 7 related to RQ3 and RQ4 

In answer to my question, “What aspects of dance influence social skills and how?” 

Zoe explained that as dance is a group activity involving working with others as a team and 

coordinating actions with others, it promotes social interactions by necessitating awareness 

of the actions of others and coordination within the group. She believes that dance classes are 

important for social skill development of CECN, as they provide a non-competitive 

environment that accommodates their needs while still being enjoyable. Unlike other 
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environments that are competitive and focus on advancement and contests, in a specialist 

dance school the focus is on understanding the children's needs and making the experience 

enjoyable for them. This environment provides opportunities for social engagement and 

encourages social interactions among pupils.  

 

The structured environment allows pupils to learn routines that they perform in an end-of-

term showcase, which is a confidence-building experience. The annual showcase event not 

only celebrates collective achievements but also strengthens bonds within the dance 

community, reinforcing a sense of belonging and support. Zoe emphasised that dance 

provides opportunities for CECN, like her daughter, who expressed newfound confidence in 

their ability to perform on stage, an experience they might not encounter elsewhere. 

 

Zoe believes that dance has had a significant influence on Charlotte's social skills. The group 

aspect of dance classes encourages teamwork and collaboration with others, which helps 

Charlotte to improve her ability to work in a group. Participating in dance classes allows 

Charlotte to interact with a diverse group of pupils facilitating the formation of new 

friendships and development of social skills. Through diverse social interaction in classes, 

there is engagement with peers from various backgrounds, enriching an understanding of 

social dynamics. Her self-assurance and belief in herself are elevated through her involvement 

in dance activities which enhances social aptitude contributing to overall social health.  

 

Zoe expressed gratitude for the safe and nurturing environment provided by School 2 and its 

reliable staff. She is reassured knowing her child is in good hands, a feeling and peace of mind 

she seldom experiences as a parent. The safe and nurturing environment provided by the 

dance school offers Charlotte a space to express herself authentically and form meaningful 

connections with peers without fear of judgement. 

 

 

4.3.3.8 Findings from Interview 8 related to RQ3 and RQ4 

When asked about what aspects of dance influence social skills and how, Marian stated that 

dance sessions provide CECN, including Irene, the opportunity to participate in a supportive 

and inclusive environment where they can express themselves through dance. Marian feels 

that it can be difficult for CECN to access mainstream activities and often they may feel judged 
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or different in these settings. However, at a specialist dance school like School 2, the dance 

teacher and staff create a positive environment where the children are not judged and feel 

comfortable and valued. This environment is empowering for the children, as it allows them 

to achieve their potential and showcase their talents, rather than trying to fit into societal 

preconceived ideas of what CECN can or cannot do.  

 

The School 2 annual showcase event serves as a significant moment for both children and 

parents, allowing the students, including Irene, to not only exhibit their progress and abilities 

on stage but also feel a sense of togetherness and shared accomplishment. Marian highlights 

Irene's joy in participating and feeling special performing with her peers, emphasising how 

such collaborative experiences in dance contribute to the development of social skills among 

the students, creating a positive influence on their overall well-being. This illustrates how 

dance influences social skills by uniting students together in a shared experience. 

 

Marian believes that dance has a positive influence on Irene's social skills, as she prefers 

working in pairs or small groups during dance activities and enjoys the company and 

interaction with others. Unlike swimming which Irene does alone due to her medical needs, 

dance allows her to participate in a group setting with other children. Dance class at School 2 

provides a safe and trained environment for Irene, providing her opportunities to engage with 

peers within a distinctive social setting. 

 

Marian views dance as crucial for Irene's social development and wellbeing. The specialised 

support at School 2 enables Irene to experience dance as more than a form of self-expression. 

It becomes a platform for her to develop social connections and skills such as cooperation, 

communication, and teamwork, through interactions with peers. Participating in collaborative 

dance performances helps Irene feel responsible and part of a team, which builds her 

confidence and independence. By participating in shows and expressing herself freely through 

movement, Irene not only cultivates a sense of pride and independence, but it also 

strengthens her ability to navigate social situations with confidence. Dance empowers Irene 

with enhanced social abilities that provide a sense of belonging and acceptance and positively 

influences her relationships within and outside the dance community. 
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4.3.3.9 Findings from Interview 9 related to RQ3 and RQ4 

In response RQ3 and RQ4, Jules explained that Evan benefited from the social aspect of dance 

as he got the opportunity to interact with peers in a lively and engaging setting at School 2. 

Evan found great enjoyment in attending dance lessons, particularly due to the social 

connections he formed with classmates from school who also joined the dance school. He 

actively engaged in learning the dance routines while paying attention to the dance music. 

Jules observed that dance classes positively influenceed Evan's social responsiveness, 

enhancing his confidence in navigating social situations where he previously felt uncertain. 

Evan's participation in the dance sessions helped him become more comfortable in social 

settings, allowing him to work with comfort in teamwork and collaboration tasks.  

 

4.3.3.10 Findings from Interview 10 related to RQ3 and RQ4 

In answer Rq3 and RQ4, Tracy discussed the significance of dance as a means for CECN to 

express themselves, feel appreciated as part of a team, and engage in a rewarding social 

activity. She stressed the importance of dance in promoting a sense of value and belonging 

among CECN, emphasising its overall positive influence on their well-being. According to 

Tracy, participation in dance classes promotes a sense of belonging and teamwork for CECN 

who often face challenges in feeling accepted and included in social activities. Through dance, 

they become part of a team, working together towards a common goal. This aspect of dance 

cultivates a sense of belonging and acceptance, which is essential for developing social skills 

and self-esteem. 

 

Tracy values the positive influence of dance on Nisha, especially at School 2 where she feels 

welcome and accepted. Notably, after dancing, Nisha becomes more talkative and cheerful, 

showcasing improvements in her social skills. Tracy acknowledges the value of dance for CECN, 

emphasising its role in providing opportunities for social interaction and peer engagement, 

self-expression, teamwork, and social engagement. Through dance, CECN find avenues to 

express themselves and feel valued within a supportive team environment, countering 

challenges they often face in feeling included in social activities. By participating in dance 

classes, children develop crucial social skills such as communication, collaboration, empathy, 

and cooperation, further enhancing their overall well-being and sense of community. 
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4.3.3.11 Findings from Interview 11 related to RQ3 and RQ4 

In response to RQ3 and RQ4, Hailey shared her observations of the aspects which have 

influenced Andrew’s social well-being. Andrew's passion for dance is evident, despite his 

nonverbal nature, as Hailey discerns from his eagerness to attend dance lessons. Through 

dancing, Andrew has improved his ability to follow instructions and his movements have 

become more fluid. He has learned new techniques and movement skills, which have helped 

him to develop further. Despite the lack of verbal feedback from Andrew, Hailey perceives 

dance as a positive experience for him, noting his consistent content demeanour when 

participating in a dance class. 

 

Hailey believes that dancing has been good for Andrew's wellbeing and has a positive influence 

on his social skills. She thinks that participating in dance classes helps to keep CECN focused 

on something constructive and improves their overall mental, physical, and emotional health. 

As there are limited options for extracurricular activities for CECN, Hailey feels that the 

opportunity to dance with other children is advantageous for Andrew. He enjoys performing 

in showcases and Hailey finds it heartening to observe all the children, irrespective of their 

abilities, taking the stage and receiving equal opportunities to showcase their skills. She 

notices Andrew’s fondness for the spotlight and appreciates seeing him enjoying the 

attention. 

 

4.3.3.12 Findings from Interview 12 related to RQ3 and RQ4 

Annie mentioned that dance offers her with opportunities to meet and interact with peers. It 

enables her to form new friendships and enhances her confidence in social situations. It 

increases her self-belief and faith in herself. It also promotes relaxation and calmness, easing 

any tension or anger she may be experiencing. During idle moments, particularly on 

weekends, dancing offers a meaningful way to stay engaged and productive. 

 

4.3.3.13 Findings from Interview 13 related to RQ3 and RQ4 

According to Beth, dance helps her to make friends and dancing with friends improves her 

social skills. 
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4.3.3.14 Findings from Interview 14 related to RQ3 and RQ4 

Dance provides Dorothy with opportunities to interact, connect, and build relationships with 

peers, and improves her teamwork abilities. Through dancing with her peers, she learns to 

coordinate movements and synchronise with others. This collaborative aspect of dance 

encourages communication and improves social skills. 

  

4.3.3.15 Findings from Interview 15 related to RQ3 and RQ4 

Dance teaches Rosie to work with partners and in small groups, enabling her to make friends 

and feel more comfortable in social situations. By dancing with others, she learns how to work 

together, communicate, and share experiences. Dancing with partners and in groups enables 

her how to cooperate and connect with others. Dance provides Rosie the confidence and skills 

to interact with people both on and off the dance floor, making socialising easier and more 

enjoyable for her. 

 

4.3.3.16 Findings from Interview 16 related to RQ3 and RQ4 

Tanya views dance as valuable for enhancing her ability to interact and connect with others in 

a relaxed and supportive setting. She made some friends through dance classes and enjoys 

the experience of dancing with her peers. 

 

 

4.3.3.17 Findings from Interview 17 related to RQ3 and RQ4 

Dance provides Trent opportunities for social interaction and bonding. Through dance, he 

builds connections with others, facilitating friendships and meaningful relationships. Dancing 

involves cooperation and communication, which are essential aspects of social interaction. His 

enjoyment of dancing with trusted individuals promotes communication and cooperation, 

contributing to his ability to form connections with others and make friends. 

 

 
4.3.3.18 Findings from Interview 18 related to RQ3 and RQ4 

Sylvia mentioned that dance gives her a chance to make friends and spend time with them.  
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4.4 Results of the study related to the 5 themes 

The following section of this chapter briefly summarises the findings from observations, 

interviews and literature review based on the five themes. The data analysis was a lengthy 

and complicated process involving organising data from dance class videos, interviews, 

memos, and observation notes into categories. This was done by assigning codes to important 

parts of the text related to the four RQs. The initial 80 codes were expanded to 116 codes and 

then simplified into broader categories to identify themes. The process involved identifying 

duplicate or redundant codes and was aided by previous readings and experiences. Figure 3.5 

and Figure 3.6 depict this process of data analysis from codes to categories to five themes, 

namely ‘helps to make friends’, ‘encourages inclusion’, ‘develop social skills’, ‘provides 

enjoyment’ and ‘provides opportunity.’ 

 

4.4.1 Results related to Theme 1: Dance helps to make friends 

This section of the chapter discusses the main findings related to the first theme.  

Dancing, as emphasised by Lorenzo-Lasa et al. (2007), encourages social participation through 

interaction with others, developing communication, cooperation, and teamwork skills. As 

children express themselves and connect with others through dance, they learn to navigate 

social interactions, problem-solve and collaborate effectively, thereby promoting empathy 

and positive relationships with peers. Dance teacher Clarissa (Interview no. 1, Interview no. 5) 

and drama teacher Leanne (Interview no. 3) corroborated these findings, noting that 

involvement in dance activities leads to the formation of positive peer connections and 

friendships for CECN. 

 
In Interview no. 5, Clarissa observed that dance classes have helped some of her students 

develop social skills such as coordinating carpooling with other families, socialising beyond 

dance sessions, and receiving invitations to birthday parties and events due to friendships 

formed in class, highlighting how dance can foster friendships through shared interests and 

experiences. As documented in School 2 Note 12, she cited the example of Charlotte and 

Nisha who first met in School 2 and have developed a strong friendship over time. Clarissa 

emphasised that dance serves as a shared passion among pupils, making it a convenient 

subject to initiate discussions with peers. As dance and music offer an extensive range of 

topics, discussing them leads to the formation and strengthening of friendships. Drama 

teacher Leanne (Interview no. 3) shared the same viewpoint as Clarissa regarding the positive 
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influence of dance and drama on building relationships among students. She witnessed the 

formation of strong bonds among peers during whole-school productions, which involved 

collaboration and created a sense of community. By watching and supporting each other, 

students develop life skills and experience joy and increased self-esteem. She stated that 

despite the stressful nature of productions, they are essential for fostering friendships through 

dance and drama. 

  

Annie (Interview no. 12) mentioned that dance helps her to meet new friends, while Sylvia 

(Interview no. 18) enjoyed dancing with her friends and believed that dance is primarily done 

in school for exercise and socialising. Rosie (Interview no. 15) also emphasised the social 

aspect of dance, noting that it allows individuals to socialise with their friends and develop 

their social skills. Tanya (Interview no. 16) expressed her pleasure in dancing with peers and 

exploring various dance moves together. She appreciated the connections formed with peers 

through their shared participation in dance. She mentioned that she has developed some 

friendships while engaging in dance classes with her peers. In interview 17, Trent mentioned 

that dance offers opportunities to connect with others who share an enthusiasm for learning 

and mastering new dance moves.  

 

These accounts emphasise that engaging in dance activities together creates opportunities for 

conversation, collaboration on learning new moves, and shared experiences on the dance 

floor, all of which contribute to the formation of friendships. They also highlight the 

importance of dance in building connections with new people and socialising with friends, 

supporting the idea that being socially adept involves a preference for being with others rather 

than being alone. Cheek and Buss (1981) recognise social skills as a personality disposition, 

which suggests that some individuals may be naturally more inclined to seek out social 

situations than others. This is evidenced in School 2 Note 4, when Nisha entered the classroom 

with a bright smile and extended her arms towards Charlotte who squealed and called out 

Nisha’s name in delight. Andrew observed first, then joined in with Nisha and Charlotte trying 

to copy their dance moves. 

 

In addition to findings from the interviews 12, 15, 16, 17 and 18, pupils in the circle time 

discussion (as documented in School 1 Note 7) shared how dance  facilitated their friendships. 

Sam found joy in learning dance and considered it a means to connect with others. He cited 
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the example of how he became friends with Annie through their shared dance sessions. 

Annie's attendance at a specialised dance school enabled her to build new friendships while 

indulging in her passion for dance. Rosie, though uncertain about the specific influence of 

dance on her life, believed it played a role in developing connections. She enjoyed exploring 

various dance styles and forming bonds through dance, particularly with her dance classmates 

Sam and Annie.  

 

As evidenced in video observations (School 1 Videos 10, 13, 18, and School 2 Video 6), dance 

classes facilitate positive interactions among pupils, not only during class but also during break 

times. The collaborative nature of dance encourages teamwork and cooperation (Merrell and 

Gimpel, 1998; Hodgson, 2001; Gilbert, 2002) as students work together to use and manipulate 

various dance props. In addition, dance becomes a subject of discussion among classmates, 

creating a positive environment for socialising and making friends. These findings are 

consistent with evidence from interviews (nos. 1, 3, and 5), reinforcing the idea that dance 

plays a significant role in fostering positive peer interactions and friendships among pupils. 

 

The common theme that emerged from interviews (no.6, 12, 13, 14, 15, 16, 17 and 18) and 

video data is that dance facilitates the formation and strengthening of friendships. In Interview 

no.6, pupil Jim’s mother Nancy shared that despite initial shyness and taking time to make 

friends, dance provided Jim with opportunities to meet other children and form friendships. 

In Interview no. 15, Rosie suggested that dance provides an opportunity for socialising with 

friends. In Interview no. 18, Sylvia stated that she enjoys dance as it enables her to spend time 

with friends and have fun. Similarly, in Interview no. 12, Annie mentioned that dance has 

helped her to make many friends, meet new people from her local area or beyond and 

improved her confidence in making new connections with others. Together, the evidence from 

observations and interviews suggests that dance can be a powerful tool for creating social 

connections, building relationships and strengthening friendships, and thus may help to make 

friends. 

 

4.4.2 Results related to Theme 2: Dance encourages inclusion 

This section of the chapter discusses the main findings under the second theme. The most 

pertinent definition of inclusion for this study as highlighted by Rose and Shevlin (2017, p.67) 

characterises inclusion as an environment where individuals are welcomed and accepted by 

https://www.youtube.com/watch?v=QkJaO_zsWFw&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=12
https://www.youtube.com/watch?v=KvcOkYbW0oI&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=1
https://www.youtube.com/watch?v=UGHjZSxLR0w&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=14
https://www.youtube.com/watch?v=KV29QwQsAqs&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=9
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their peers, experience a sense of belonging, and are able to participate actively and 

collaboratively with others within a group setting. Inclusion, according to this definition, is 

evidenced in School 1 Video 1, School 2 Video 6, School 1 Videos 10, 13, and 18, where pupils 

worked together and participated in dance activities. During the warm-up dance (School 1 

Video 1), the use of a lively Michael Jackson song encouraged the students to move and have 

a good time. Rosie commented on how enjoyable it was. The Cha Cha slide dance captivated 

and kept the students attentive as they followed the taught moves and sang along to the lyrics. 

All the students seemed to have a good time during the activity. After the dance, some 

students showed an interest in the moves they tried and discussed them among themselves. 

During the water break, the students got the opportunity to interact with one another, 

including chatting about their half-term plans, which promoted a positive and inclusive 

classroom environment.  

 

Also, as observed in School 1 Video 2, at the start of the dance class, four students collaborated 

and danced together while holding a large piece of cloth. This required them to work in 

harmony and coordinate their movements, and after some discussion and sharing of ideas, 

they successfully performed a choreography. Betty, who regularly attended a PMLD class, also 

joined in. This scenario of Betty attempting to participate in a dance session with other 

students, exemplified how dance can foster inclusion. The students worked collectively, 

creating an inclusive atmosphere that welcomed and accepted Betty, allowing her to feel a 

sense of belonging and make contributions through active participation and cooperation with 

others in a group setting. This aligns with Rose and Shevlin’s (2017, p.67) definition of 

inclusion, which emphasises the importance of feeling welcomed, accepted, and being able to 

contribute to the group in a collaborative environment, thereby promoting a sense of 

belonging. In this way, the dance session fostered an inclusive environment that encouraged 

participation from all students, regardless of their abilities or disabilities.  

 

Stamou et al. (2019) found that dance and music interventions promoted inclusion and 

engagement in pupils with autism and suggested that this may be due to the repetitive and 

predictable nature of music that is appealing to individuals with autism. Additionally, dance 

provides a medium for nonverbal communication through bodily movements, which can 

promote expression and exploration of the environment (Boris, 2001). These skills in 

movement can develop before verbal communication in children and stimulate imaginative 

https://www.youtube.com/watch?v=kkFueNsoq6E&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=15
https://www.youtube.com/watch?v=KV29QwQsAqs&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=10
https://www.youtube.com/watch?v=QkJaO_zsWFw&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=12
https://www.youtube.com/watch?v=KvcOkYbW0oI&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=1
https://www.youtube.com/watch?v=UGHjZSxLR0w&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=14
https://www.youtube.com/watch?v=kkFueNsoq6E&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=15
https://www.youtube.com/watch?v=kkFueNsoq6E&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=15
https://www.youtube.com/watch?v=pktjVnPCtyM&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=17
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expression without words. Exploration of the environment through movement is a skill that 

develops before the ability to speak in a child. Movement stimulates the expression of ideas 

and imagination without words (Koff, 2000). Therefore, the combination of music and dance 

may be particularly beneficial for promoting inclusion and engagement in children with 

autism. This is evidenced in Interview no.1, where Clarissa highlighted the effectiveness of 

using dance and music to promote inclusion of her pupils with autism. By using their 

obsessions with specific objects such as electrical appliances, lifts, stairs, or concepts, she 

redirects their interest and channels it into a positive activity through dance. Dance allows 

self-expression through movement and CECN are accepted for who they are, with their 

individual style of movement. Clarissa stressed that dance is a means of communication for 

nonverbal children, providing them with an alternative way to communicate and connect with 

others. By embracing their individual styles and abilities, Clarissa has been helping CECN feel 

accepted and valued for who they are. Her approach promotes a sense of acceptance and 

appreciation for each child's distinct abilities, thereby cultivating an inclusive and collaborative 

environment, which is consistent with Rose and Shevlin's (2017, p.67) concept of inclusion. 

 
 

Based on observation no. School 1 Note 12, it was noted that Annie and Sam made a 

deliberate effort to involve Dale, a pupil in a wheelchair, in dance class activities. They even 

moved his wheelchair around during certain partner dance activities, which was enjoyable for 

everyone involved. This allowed Dale to feel included and part of the group and contributed 

to the development of new relationships and friendships among the pupils. Participating in 

group and partner dancing not only brought happiness to the students but also improved their 

social skills by teaching them the value of inclusion and cooperation with others. This is 

supported by interview evidence in Interview no. 2, where Rachel cited an example that 

highlights the importance of inclusion in education and how different students can have 

unique learning styles. Betty, a student from the PMLD class, participated in most of the dance 

sessions taught by me and enjoyed being part of a group of sixth formers. Despite her complex 

needs, Betty was able to learn the dance moves by rehearsing in the sensory room during 

other lessons, showing that she had her own unique way of learning and retaining 

information. Rachel believed that it was an important lesson in embracing diversity and 

recognising the unique strengths and learning styles of each student. Rachel highlighted Dale's 

case as an example, mentioning that despite his limited mobility and wheelchair use, he 

expressed interest in dance. Rachel noted how on the day Dale joined, peers approached him 
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and engaged in conversation, which was uncommon for him due to his wheelchair use. This 

interaction allowed Dale to make friends and feel included, demonstrating the positive 

influence of inclusivity regardless of individual needs. 

 

Further evidence is provided in the freestyle session in School 1 Video 7 (2:52-10:34) where 

students danced to music in their own styles. Divided into two groups, Dorothy led the first 

group confidently, while Annie, Dale, and Trent showcased their enthusiasm in the second 

group. Dale, in a wheelchair, enjoyed participation as Trent and Annie offered support and 

encouragement, reflecting the inclusive nature of dance. This freestyle dance session 

exemplified the inclusive atmosphere of dance as Betty and Dale were actively supported by 

their peers, creating a sense of belonging and involvement within the group. It highlights how 

dance promotes inclusivity enabling individuals of all abilities to engage freely and express 

themselves. 

4.4.3 Results related to Theme 3: Dance develops social skills 

This section of the chapter discusses the main findings related to the third theme. It is longer 

than the others because I had more data to include on this theme in comparison to the other 

themes discussed. 

 

Social skills are important for CECN as they affect quality of life, wellbeing, and community 

participation as supported by Interview nos. 1, 2, 3, 4, 5, 6, 7 and 8. Quality of life has been 

defined as the extent to which an individual is healthy, comfortable and able to participate in 

or enjoy life events (Jenkinson, 2020). Cook and Oliver (2011) describe the existence of an 

implied association between deficits in social skills and problems such as anti- social 

behaviours, attention issues and challenging behaviours. Due to this implication, 

interventions, mainly clinical, have been developed to improve social skills for individuals who 

experience intellectual disabilities. Catterall (2012) suggests that participation in art forms 

promotes creativity and creates positive social impact, and as a result, research into 

understanding social skills in individuals who experience special needs has assumed 

importance.  

 

This study has employed a comprehensive definition of social skills by integrating the 

definitions presented by Gesten et al. (1987) and Sherrard et al. (2002). Social skills refer to 

the effective use of appropriate interpersonal behaviours to attain specific goals in a particular 

https://www.youtube.com/watch?v=7nzavkOUcY0&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=7&t=550s
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situation. Moreover, social skills involve a preference for social interaction and a propensity 

to connect with others, highlighting the multi-dimensional nature of social skills that 

encompasses both social and behavioural aspects. The definition of social skills provided by 

Sherrard et al.(2002), as a tendency to affiliate with others and prefer being with others to 

remaining alone, is particularly relevant to the benefits of dance mentioned in the interviews 

with sixth form pupils Annie (Interview no. 12), Sylvia (Interview no. 18), Rosie (Interview no. 

15), Tanya (Interview no. 16) and Trent (Interview no. 17). 

 

Vygotsky (1967) and Katz-Zichrony (2015) emphasise the importance of dance as a cultural 

tool for social development. Vygotsky's theory underscores how cultural tools, like language 

and symbols, aid cognitive development and self-regulation. He describes dance as one such 

tool for behavioural self-regulation, enabling individuals to express emotions, build 

confidence, and control behaviour in social contexts. Katz-Zichrony (2015), on the other hand, 

focuses on dance's role in socialisation, noting its presence across various life stages and its 

contribution to social skills and cultural integration. Vygotsky's emphasis on internalisation 

and self-regulation complements Katz-Zichrony's focus on socialisation and cultural 

integration. Together, their perspectives suggest that dance plays a multifaceted role in social 

skill development, serving both as a means of communication and self-expression and as a 

tool for navigating social interactions and cultural norms.  

 

 

Vygotsky's (1967) suggestion that dance can be internalised and used for behavioural self-

regulation is relevant to social skill development because it suggests that dance can serve as 

a tool for developing the ability to regulate behaviour in social situations. By using dance to 

navigate social situations, children can learn how to read social cues, interpret social norms, 

and adjust their behaviour accordingly. This can be an important aspect of social skill 

development, as it helps individuals to function effectively in social situations and build 

positive relationships with others. This idea is supported by Clarissa’s account in Interview 

no.1, where she emphasised the importance of dance for improving the social skills of CECN. 

She believes that dance is a form of expression that everyone deserves to be a part of and can 

be used to communicate emotions and feelings that may be difficult to express through words. 

Clarissa shared examples of students who have made significant progress in their physical, 

emotional, and social well-being since joining her dance school. In particular, she highlighted 
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how dance helped many students, including non-verbal ones, to develop their vocabulary, 

confidence, and social skills in a supportive and accepting environment. Clarissa mentioned 

that students who were previously hesitant to perform on stage gained the confidence to 

perform independently, and many improved their social skills through the interactions and 

relationships formed with their peers and dance instructors. 

 

An example of dance promoting social interaction can be observed in School 1 Video 4 (0:01-

1:09), where I introduced a new song to the class and divided students into two groups for an 

improvisation activity. Each group had five minutes to devise choreography for the song, 

which they subsequently presented to the class. Dorothy led one group with active input from 

Annie, while Sam and Tanya followed their choreography. This exercise encouraged creativity, 

social interaction, and enjoyment among the students. 

 

In the clip School 1 Video 8 during the water break between dance routines, pupils engaged 

in casual conversation, and utilised this time to interact with one another. Positive social 

interactions were also observed among students during dance activities and break time in 

School 1 Video 10. Cooperation and teamwork were evident as the students shared and 

utilised various dance props. During 0:01-3:46, students were engaged in a Bollywood dance 

which involved the use of hand scarves and required coordination and effort from both 

partners. The students had fun as a group as they cooperated, sharing dance props and 

exchanging positions while moving. During the water break (School 1 Video 10, 3:46-4:21), 

two students discussed the dandiya stick dance, with one student expressing their fondness 

for it. According to Gilbert (2002), dance offers children opportunities to collaborate in groups. 

Teachers can introduce movement tasks for children to solve individually or together, helping 

them learn to respond to directions, offer suggestions, explore others' ideas, wait their turn, 

and move together in shared spaces. This process of collaboration and cooperation helps 

develop social skills in children.  

 

Prior to the recorded session School 2 Video 4, students engaged in outdoor play in  the area 

adjacent to the dance classroom. Evan and Jim shared jokes and chatted inside the playhouse. 

Charlotte played on the rocking duck and skipped with hula hoops, while Andrew walked 

around. Each student was occupied in their own way, with some interacting and others playing 

independently. During circle time (School 2 Video 4, 0:02-04:25), pupils signed a birthday card 

https://www.youtube.com/watch?v=o7d6s2M1NzE&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=16
https://www.youtube.com/watch?v=QIRwj9o7bNY&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=11
https://www.youtube.com/watch?v=QkJaO_zsWFw&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=12
https://www.youtube.com/watch?v=QkJaO_zsWFw&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=12
https://www.youtube.com/watch?v=aaXAJVVhE84&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=13&pp=sAQB
https://www.youtube.com/watch?v=aaXAJVVhE84&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=13&pp=sAQB
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for a volunteer and completed consent forms with support from adults. They also shared 

updates on how their week had been. During the Casper slide dance (6:58-10:20), children 

followed the lyrics and mimicked my moves with verbal cues. Evan showed enthusiasm and 

added his own flair to the dance. Throughout various activities, including freestyle dancing 

during the water break and selection of dance partners, students demonstrated coordination, 

listening skills, and creativity. During the Bollywood dance and introduction to an Assamese 

dance (10:29-13:48), students tackled unfamiliar music and dance styles collaboratively. 

 
 

The unstructured nature of dance sessions, especially in the early minutes, allowed 

spontaneous interactions to occur among the children as seen at the beginning of the dance 

sessions. As documented in School 2 Note 4, Nisha entered the classroom with a bright smile 

eagerly reaching out to embrace Charlotte, who greeted her with excited squeals. As Clarissa 

warmly welcomed Nisha to the class, her evident happiness emphasised the importance of 

social connections in the dance environment. Prior to the commencement of dance activities, 

Nisha and Charlotte engaged in playful mimicry, with Andrew joining in trying to copy their 

moves. This scene demonstrated how dance acts as a facilitator of social skill development. 

Just as Katz-Zichrony (2015) emphasises the pivotal role of play in fostering socialisation, the 

interactive nature of dance offers children valuable opportunities for children to develop 

essential social skills. Through shared experiences like dancing side by side and mimicking 

movements, children build friendships and enhance their communication, collaboration, and 

social navigation skills. In alignment with Katz-Zichrony's (2015) findings on the significance of 

play in socialisation, dance offers a platform for children to engage with others, learn social 

norms, and develop empathy and interpersonal skills.  

 

Children may exhibit more sociable behaviour during certain parts of a dance session. For 

example, when Nisha greeted Charlotte (School 2 Note 4), the interaction could be perceived 

as a demonstration of social skills. However, it is important to acknowledge that attributing 

this social behaviour solely to dance is inconclusive as the two could have met elsewhere as 

friends. Nevertheless, dance can be credited with the role it plays in creating such social 

situations. As evidenced in Interview no.8 with Irene’s mother Marian, as well as Interview no. 

7 with Charlotte’s mother Zoe, dance sessions provide a safe and enjoyable environment for 

children to interact with each other. This nurturing environment encourages children to feel 



Maitreyee Buragohain   13430023 

177 
 

comfortable and confident to engage socially, leading to active participation and effective 

communication.  

 
 

The teacher or facilitator plays a crucial role in guiding children towards social situations within 

dance sessions, such as partnering or group work, which can foster more social connections. 

This was evident during a segment (12:23-19:20) of School 2 Video 6 where children and adults 

collaborated with a cloth prop, requiring coordination and effort as they moved together. 

Instructing the children to lift the cloth and dance encouraged teamwork, while observing 

peers and adults provided valuable learning opportunities. Dance promotes social skills by 

encouraging collaborative efforts towards shared goals, such as creating cohesive routines 

during group performances, which can lead to stronger social connections among children 

(Gilbert, 2002). Although dance sessions may not solely create social connections, they 

provide an environment conducive to such interactions, cultivating a sense of community 

among participants. 

 
 

Similar social interactions were noted among Nisha, Irene, Daniela, and me in the School 2 

Video 14 clip. Prior to the recorded session, Daniela and Irene entered the room, with Daniela 

expressing her excitement about an upcoming dance show. Irene enquired about the wrist 

support strap on my hand. Upon Nisha's arrival, Irene promptly approached her for a greeting. 

Clarissa welcomed Nisha into the class with a hug, eliciting a happy response from her. The 

students appeared cheerful and engaged, as Irene and Nisha exchanged a high five. During 

circle time (1:51-4:41), I prompted the students to identify the teachers and volunteers from 

a picture board containing all staff members' photo, ensuring familiarity with everyone's 

names. Subsequently, we commenced a warm-up routine (4:45-09:13), spacing ourselves out 

and dancing to a new song titled "Superman," which delighted the pupils. During the water 

break, Irene and Daniela conversed together. Daniela mentioned her involvement in a dance 

with an illuminated umbrella, prompting Irene to liken her to Mary Poppins, to Daniela's 

delight. At 31:53, Irene complimented me, expressing, "You are amazing." These social 

interactions exemplify the development of essential social skills such as communication, 

collaboration, and appreciation for others. They also demonstrate the significance of positive 

interactions in creating a supportive and positive learning environment. 

 

https://www.youtube.com/watch?v=KV29QwQsAqs&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=8&pp=sAQB
https://www.youtube.com/watch?v=HdKRe61WH_A&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=6&pp=sAQB
https://www.youtube.com/watch?v=HdKRe61WH_A&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=6&pp=sAQB
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In School 2 Video 8, group work was prominent, showcasing social interaction and inclusivity. 

During the Bollywood routine (2:03-11:23), children collaborated using a ‘dupatta’ (Indian 

piece of clothing used as dance prop) which presented both challenge and enjoyment. Pupils 

worked with partners handling and managing the props collectively. Additionally, dance 

teacher Serena praised Daniela for her knowledge of the dance routine and passion for dance. 

In another scene, during break, Charlotte and Jim sat together facing the mirrors, sharing 

laughter and pointing at themselves. Jim's humorous response to Serena's question showed 

his social interaction. These instances of interaction and inclusivity contributed to the 

students' social skills development. 

 

According to Vygotsky (1967), the body serves as a cultural medium, indicating a person's 

social status within a group, which is relevant to the development of social skills. Learning and 

practising specific dance styles and movements can enhance individuals' cultural and social 

awareness, aiding them in navigating various social contexts and interacting effectively with 

others. This aspect is crucial for developing social skills as it enables individuals to understand 

the cultural and social norms of different groups and adapt their behaviour accordingly. In 

school 2 video 8 (18:15 to 20:24), despite the challenging moves of the Assamese dance, a folk 

dance unfamiliar to them, pupils persevered in their efforts. Throughout the dance, they 

demonstrated cooperation with their partners and within the group, ensuring sufficient space 

and avoiding collisions. 

 

 
 

Before the recorded session School 2 Video 10, Irene had conversations with dance teacher 

Joey and me. She talked about her new shoes, magazine, hair band, and a place she recently 

visited. Having conversations with both peers and adults can help promote the development 

of social skills. During 3:44 to 7:13, pupils enjoyed dancing to their favourite Cha Cha slide 

song, as well as the challenging Bollywood dance (7:56 to 16:24) with cloth props. They also 

learned a new Assamese dance (18:25 to 23:20) and Dandiya, an Indian folk dance utilising 

wooden sticks (23:35 to 31:20), which was challenging but fun. Children were encouraged to 

copy the moves shown by the teachers, work with new partners, and handle a new prop. They 

cooperated well with their partners and the group and showed enthusiasm to learn. 

https://www.youtube.com/watch?v=kqRIfg4Chyk&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=15&pp=sAQB
https://www.youtube.com/watch?v=kqRIfg4Chyk&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=15&pp=sAQB
https://www.youtube.com/watch?v=73A-6L3fy_E&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=4&pp=sAQB
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Positive social connections were observed among the students in School 2 Video 12. Casual 

conversations and playful excitement during the photo session (2:03-2:50) and the bubble 

machine activity promoted social skills such as communication and empathy. From 2:56 to 

7:11, the cooldown routine commenced, during which Charlotte extended a friendly gesture 

to a new student, guiding her to the circle and making her feel comfortable. Following the 

cooldown, Nisha and Charlotte sat together, conversing while drinking water.  

 

 

Before the dance session recorded in School 2 Video 13, during choosing time, Charlotte 

played with Nisha, who encouraged a new pupil to join in.  Daniela showed her independence 

and self-expression by dancing on her own. During circle time (0:01-04:25), Irene encouraged 

the new pupil to join, and students shared stories about their summer holidays. The warm-up 

routine (School 2 Video 13, 4:40 to 8:08) emphasised giving space to avoid collisions. 

Bollywood dance with partner work and cloth props ensued from 08:25 to 18:03, followed by 

Dandiya dance from 18:10 to 22:19, where students initially adjusted to cardboard sticks but 

eventually mastered partner moves, eliciting cheers of accomplishment from Irene and 

Daniela. The interactions observed in School 2 Video 13 demonstrate the importance of 

inclusion, guidance, and encouragement in promoting social skills in dance class. Throughout 

the session, instances of social skill development were evident as students engaged in 

conversations, showed kindness towards one another, and offered support and 

encouragement during dance routines. The dance teacher provided a safe and inclusive space 

for students to share and connect, with everyone's perspectives valued, promoting a sense of 

inclusiveness and teamwork. In addition, students were encouraged to express themselves 

and build self-confidence, which can be beneficial in various social settings beyond the dance 

class.  

 

During Interview no. 1, when asked about the influence of dance on social skills, dance teacher 

Clarissa reported that for 90% of her students struggling with social skills, dance has been a 

valuable tool for their social development. She observed instances where children who faced 

speech and communication challenges found the confidence to communicate after engaging 

in dance lessons. She attributed this progress not solely to dance but also to speech and 

language therapy, as well as occupational therapy. However, she acknowledged that dance 

played a significant role in facilitating those changes and being part of a socially inclusive 

https://www.youtube.com/watch?v=__ra6g5vV5c&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=12&pp=sAQB
https://www.youtube.com/watch?v=-uF1eON4JIc&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=1&pp=sAQB
https://www.youtube.com/watch?v=-uF1eON4JIc&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=1&pp=sAQB
https://www.youtube.com/watch?v=-uF1eON4JIc&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=1&pp=sAQB
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environment where students felt understood and accepted contributed significantly to their 

growth. Through participation in dance at School 2, students have developed their vocabulary, 

increased their confidence within groups, and expanded their communication skills. 

 

Through her work with CECN in School 2, Clarissa (Interview no. 1) discovered the profound 

benefits of dance as a tool to learn about personal space, self-expression, and communication. 

Many initially shy students gained confidence by participating in dance activities with peers, 

leading to improved communication skills. Dance proved instrumental in fostering social skill 

development, resulting in significant progress for students' overall social well-being. Clarissa 

emphasised the importance of School 2 as a safe space where students felt free to express 

themselves without societal pressures. This environment encouraged communication through 

movement and personal language styles. As many pupils attending School 2 struggled to 

achieve their developmental milestones, Clarissa aimed to address developmental challenges 

by prioritising the enhancement of spatial and body awareness through dance instruction. This 

led to improvements in their social development. Clarissa observed that parents commended 

the School 2 showcase, where children engaged in social activities and showcased their skills 

through dance. Witnessing their children participate on stage and interact with peers was a 

gratifying experience for many parents, reinforcing the value of dance in fostering social skills. 

 
Dance is a physical and expressive art form that allows individuals to express themselves 

through movement, rhythm, and emotion. For children with autism, dance can be an effective 

tool for developing physical coordination and motor skills, as well as for promoting emotional 

expression and communication (Stamou et al., 2019). By learning to dance, children may also 

gain confidence in their abilities, which could translate to other areas of their lives. In addition, 

dance classes provide a structured and supportive environment for children to interact with 

others, which can be particularly beneficial for children with autism who may struggle with 

social skills (Interview no.8, Interview no.9). Through dance, children can learn to follow 

directions, take turns, and work cooperatively with others (Interview no.7, Interview no.11). 

They may also develop friendships with their peers who share their interest in dance, which 

could lead to increased socialisation outside of the dance class (Interview no.6, interview 

no.9). Therefore, while dance alone may not be the only factor contributing to positive 

changes in a child's social skills, it plays a significant role in promoting socialisation, 

communication, and emotional expression.  
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In Interview no. 15, Rosie shared that dance helped her make new friends and taught her how 

to work with partners and in small groups. She believed that dance was useful in school 

because it improved social skills and encouraged group work. Rosie valued dance for its ability 

to bring people together and help individuals express themselves through movement. 

Similarly, In Interview no. 2, Rachel, a Specialist Teaching Assistant (STA) at School 1 stressed 

the vital need for social skill development among students, given the frequent occurrence of 

challenging behaviours. Teachers invested considerable effort in this area through methods 

like group activities and individual sessions. Challenging behaviours commonly occurred 

during playtimes due to struggles with social interactions. Rachel noted that problematic 

behaviour stemmed from insufficient social skills, difficulty understanding social cues and 

interpreting comments, and managing emotions and feelings. Teachers addressed minor 

issues daily, acknowledging their significance to children, and provided one-on-one support 

as needed. Sessions with an Emotional Literacy Support Assistant (ELSA) sometimes helped 

students develop social and emotional skills.  

 

Rachel suggested that dance plays a crucial role in addressing challenging behaviours and 

enhancing social skills. She considered dance a positive activity, especially beneficial for CECN 

at her school (School 1) who struggle with confidence and peer interaction. Many students 

find group tasks challenging due to lack of comfort and confidence, leading to shut down and 

problematic behaviours. She believes that dance, being relaxed and low-pressure, is 

advantageous as students can participate at their own pace without feeling pressured to 

perform, gradually building their confidence. Rachel emphasised that dance enhances 

confidence and self-expression, addressing the social skill struggles that often underlie 

problematic behaviours. Unlike structured tasks that some students find challenging, dance 

offers an accessible avenue for participation, allowing individuals to engage at their own pace 

and gradually build their confidence. 

 

Rachel shared a positive account about Dale, a pupil in the dance class, who despite being 

wheelchair-bound, actively engaged with his peers, and enjoyed positive social interactions. 

Dale's presence drew attention and encouraged his peers to interact with him, forming new 

friendships and engaging in conversations. This illustrates how participation in dance enabled 

Dale to overcome social barriers and enhance his social experiences.  
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In Interview no. 8, Marian, parent of Irene, a 16-year-old with a complex genetic condition, 

described how dance significantly contributed to Irene's social development. By engaging in 

dance, Irene had the opportunity to interact with other children, enhancing her social skills 

and building meaningful connections. Marian emphasised the invaluable freedom Irene 

experienced to express herself through dance and participate alongside her peers in dance 

activities and performances. This involvement instilled a sense of pride in Irene for her 

achievements and provided her with a platform to demonstrate her capabilities to her 

parents. The annual shows, attended by Irene's parents, became moments of pride and joy 

for the family, highlighting the positive influence of dance on Irene's well-being and social 

integration. Unlike swimming, which necessitated one-on-one sessions due to Irene's medical 

needs, dance offered her the opportunity to interact with other children in a group setting. 

Marian credited dance for Irene's improved social interaction and sense of belonging within 

the group. This communal aspect of dance significantly contributed to Irene's social 

development and overall well-being. 

 
In Interview no.6, pupil Jim’s mother Nancy observed that participation in partner and group 

dances, among other dance activities, enhanced his teamwork skills. Before joining dance 

classes at School 2, Nancy was concerned about Jim’s social skills due to his reticence to 

engage, shyness, and limited language proficiency. However, participation in dance has led to 

notable improvements in social interaction, communication, and the formation of friendships. 

Through dance, Jim overcame excitability and nervousness to some extent, experiencing a 

sense of achievement. Nancy explained that dance significantly enhanced Jim's social skills, 

noting its role in improving self-expression, creativity, physical health, and confidence. Jim 

particularly thrived during showcases, where he learned respect and communication through 

movement. She firmly believed dance had reduced his shyness and instilled a sense of 

achievement, affirming its significant benefits for social skills enhancement. 

 
 

 

As evidenced in Interview no.7, Zoe, parent of 8-year-old Charlotte, shared how dance has 

benefited her daughter, who has speech and language needs and Sensory Motor Disorder 

(SMD). Charlotte experienced numerous advantages through dance, including improved 
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balance, better ability to follow instructions, and learning routines for an end-of-term 

showcase, which builds confidence.  Participation in showcases provided her with a sense of 

pride and exposed her to new social experiences. Through dance, Charlotte experienced 

improvements across various domains - physical, mental, social, and emotional. Zoe reported 

that dance has facilitated the development of Charlotte's social skills as she has made new 

friends and learned to collaborate and work as part of a team. She highlighted how 

participating in dance classes encourages teamwork and coordination enabling Charlotte to 

socialise with a diverse group of people, contributing to her overall social well-being.  

 

 
Similarly, in Interview no.9, Jules emphasised the significance of dance in enhancing her son 

Evan's social skills. Dance sessions have provided Evan with valuable opportunities to interact 

with peers, which has notably improved his social abilities. Being an only child, Evan's 

interactions outside of school were limited, making dance class a pivotal avenue for him to 

connect with other children. Jules observed a significant transformation in Evan's confidence 

and social demeanour since joining the dance classes. She credited his active participation in 

dance activities for his improved ability to navigate social situations and work effectively as 

part of a team. 

 

In Interview no.10, Tracy, mother to 10-year-old Nisha, who faced multiple challenges due to 

a rare chromosome disorder, epilepsy, developmental delay, learning disability, motor 

stereotypy, and sensory issues, shared similar insights into the benefits of dance for CECN. 

Despite Nisha's complex needs, Tracy found dance to be a valuable activity for her. Nisha 

enjoyed the social aspect of attending dance school and found joy in expressing herself 

through movement. Dance class provided a safe and happy environment for Nisha, allowing 

her parents to feel confident in her well-being during that time. Tracy was pleased to see her 

accepted and appreciated at the specialist dance school. She believed that dance positively 

influenceed Nisha's social well-being, improving communication skills and enhancing her 

mood. It provided Nisha with a means of self-expression and a sense of value both as an 

individual and as part of a team. Tracy saw dance as a beneficial social activity for CECN and 

acknowledged that it played a significant role in social development. 
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In Interview no.11, Hailey, parent of 11-year-old Andrew who has autism and learning 

difficulties, considered dance a beneficial activity for him. Despite Andrew being nonverbal, 

Hailey observed his enthusiasm for dance through his eagerness to attend lessons. Dance has 

enhanced Andrew's ability to follow instructions, and provided a platform for him to improve 

his social interactions, highlighting its significance beyond just physical movement. 

Data synthesised from interviews and observations suggest that dance has the potential to 

significantly enhance social connections, relationships, and essential social skills. The 

convergence of evidence from observations and interviews indicates a recurring theme: dance 

plays a key role in the development of social skills. 

 

4.4.4 Results related to Theme 4: Dance provides enjoyment 

This section of the chapter discusses the main findings related to the fourth theme. 

During the warm up session in School 1 Video 1 (0:01-2:30), pupils danced to an upbeat 

Michael Jackson song eagerly showcasing their moves to one another. There was full 

participation and engagement from all the pupils during the Cha Cha slide dance (2:58-7:11) 

as they danced following the lyrics and copied my moves. During break there was animated 

discussion among pupils about the steps they had attempted, reflecting their enjoyment and 

engagement with the dance. When I played Rosie's requested song (9:07-11:51), she rushed 

to the dance floor with a cheerful expression, swirling around the room and singing along with 

delight. Inspired by Rosie's enthusiasm, other students quickly joined in, and I took the 

opportunity to demonstrate some dance moves, encouraging the pupils to continue enjoying 

themselves through dance. 

 

During a water break, Annie commented that she enjoyed dancing and expressed an interest 

in learning more dance. Rosie remarked that it was fun to dance. Sam showcased his creative 

dance moves to the group with enthusiasm. Beth, though reserved, actively participated in all 

dance activities, displaying a cheerful disposition. Although initially subdued, Dorothy actively 

participated in the latter part of the session, showcasing her passion for dance with vibrant 

and enthusiastic movements. Dance is a source of joy and delight, as evidenced by the lively 

response from Rosie and her peers when their requested song was played. It offers a fun and 

enjoyable outlet for self-expression, allowing children to revel in the pure pleasure of 

movement. 

https://www.youtube.com/watch?v=kkFueNsoq6E&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=15
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In School 1 Video 4 (0:01-1:09), students were observed having fun and enjoying themselves 

as they collaborated with their peers to choreograph a dance during the improvisation activity. 

Similarly, in School 1 Video 6 (0:01-1:18), pupils paired up, enthusiastically worked together, 

thoroughly enjoying themselves as they diligently tried to grasp the movements during a 

Dandiya dance (Indian dance using sticks as props). Beth, Trent and Sylvia eagerly watched the 

demonstrated moves, eventually joining in by clapping their hands to mimic the moves. Sam 

teamed up with Rosie, and inspired by the dance steps, began guiding her to replicate the 

moves.  

 

This was followed by a freestyle session (School 1 Video 6, 1:19-6:03). Pupils gathered together 

and everyone eagerly participated. Gradually, they dispersed to dance on their own, 

showcasing their preferred moves. Annie and Trent entertained us with hilarious dance 

moves, prompting laughter from all around. As others danced on the side, Sam positioned 

himself prominently and displayed his dance abilities. Some pupils utilised the opportunity to 

demonstrate their dance skills, relishing in the attention and praise received.  

 

As the freestyle session continued (School 1 Video 6, 6:06-10:29), Annie and Sam showcased 

a range of dance moves set to Indian music. When Rosie selected a song by One Direction, 

Sam immediately began dancing with a high level of energy and enthusiasm. Gradually, the 

rest of the students joined in, with Rosie gracefully moving around the room as she danced. 

Despite each student having their own distinct musical preferences, which sometimes differed 

from one another, they managed to set aside those differences and unite in the enjoyment of 

dancing together. Through this shared experience, they found joy, fun, and a sense of 

togetherness as a group. 

 
In School 1 Video 7, rehearsal of the Dandiya dance involved a combination of partner work 

and group dance steps. As I demonstrated alongside Annie, the students quickly picked up the 

steps. After the dance, I asked the students if they had enjoyed it, to which they collectively 

responded affirmatively. 

 

To support the theme of dance providing enjoyment, further evidence is provided by TA 

Rachel (Interview no. 2) who observed that students genuinely enjoyed the dance sessions, 

evident from their regular attendance. The opportunity to explore a diverse selection of music, 

https://www.youtube.com/watch?v=o7d6s2M1NzE&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=16
https://www.youtube.com/watch?v=MsgPPhuY7xs&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=10
https://www.youtube.com/watch?v=MsgPPhuY7xs&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=10
https://www.youtube.com/watch?v=MsgPPhuY7xs&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=10
https://www.youtube.com/watch?v=7nzavkOUcY0&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=7&t=550s


Maitreyee Buragohain   13430023 

186 
 

including songs of their choosing, added to their enjoyment. Their involvement in music 

selection increased their investment and enthusiasm, thus enhancing their overall experience. 

Incorporation of a variety of music and dance styles made the sessions more interesting and 

engaging, which further increased their enjoyment. When students had fun during the dance 

sessions, they were more inclined to develop a positive attitude towards physical activity and 

were potentially more motivated to continue dancing in the future. Rachel considered dance 

a valuable activity for CECN offering students exposure to different music and dance styles. 

She observed that students particularly enjoyed freestyle dance sessions and choosing their 

own songs to dance to. 

 

In School 1 Video 10 (0:01-3:46), pupils danced using dance props with peers and also had fun 

together as a group as they cheered each other. Similarly, the School 1 Video 15 warmup 

session commenced with the popular tune "Ole Ole," which was widely enjoyed by all 

students. The simple-to-follow warm-up moves set a positive tone for the dance lesson. 

Students found the moves manageable and were motivated to participate actively. During the 

song selection process, Annie and a fellow student shared a joke and laughed. The students 

enthusiastically danced to the familiar "Cha Cha Slide," a clear favourite among them. As the 

song concluded, Annie playfully collapsed to the floor, signalling the students' genuine 

enjoyment and camaraderie during the dance session. This indicates that certain songs hold 

special appeal for the students, creating an atmosphere of enjoyment and fun among peers. 

 

In School 1 Video 17, students found the Zumba dance highly enjoyable as they effortlessly 

followed the music's rhythm and moved to the beat. The easy-to-follow dance moves kept 

them engaged and interested throughout. Recognising the Zumba music, they danced happily, 

as evidenced by Annie's delighted expression and her comment, "Oh yeah!" As the class 

ended, Annie showed a thumbs up sign and described it as "a piece of cake," illustrating the 

sheer enjoyment children derive from dancing. 

 

The Bollywood dance in School 1 Video 18 (0:10-5:05) was a popular one. With its upbeat 

tempo and familiar steps, the students eagerly joined in, enjoying every step. The partner 

work section, requiring coordination and practice, was a highlight, met with laughter and 

delight as students confidently executed the choreography. Their enthusiasm for Bollywood 

music and the fun choreography was evident throughout the session. 

https://www.youtube.com/watch?v=QkJaO_zsWFw&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=12
https://www.youtube.com/watch?v=w-oMDcwohpM&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=5
https://www.youtube.com/watch?v=LaQdwX1hA2M&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=9
https://www.youtube.com/watch?v=UGHjZSxLR0w&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=14
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Munsell and Davis (2015) assert that involvement in dance can result in various benefits for 

both students with and without disabilities, including enhanced physical fitness, socio-

emotional development, and academic progress. Evidence from video observations (School 1 

Video 18, School 2 Video 8, School 2 Video 10) and interviews (interview nos.1, 2, 3) indicates 

that dance has a positive influence on the well-being of CECN, with reported feelings of 

happiness, joy, satisfaction, and self-confidence during dance sessions. Dance serves as a 

useful tool for skill development through diverse movements, exploration, and manipulation.  

 

In School 2 Video 1 (7:18-11:12), pupils engaged in the Casper Slide dance. They copied my 

moves and appeared to enjoy the song, particularly Irene who remarked, “I love this!” during 

and later commented, “That was fun!” after the dance. Irene wore a constant smile 

throughout the dance, showing her enjoyment. During the Bollywood dance (11:45-21:02), 

partners were assigned, with Irene not entirely pleased with hers. Despite this, everyone 

participated enthusiastically, impressing the volunteers who supported the class. Irene 

exclaimed, "Did you see me fly?" possibly indicating her fast dancing.  

 
In School 2 Video 2 (0:02-1:56), children enthusiastically participated and tried out all the new 

Zumba dance moves. Although the steps were unfamiliar, they gave them a try, and even Jim, 

who was hesitant initially, joined in. From 01:58 to 02:12, Irene demonstrated a few ballet 

moves to one of the volunteers. The Assamese dance segment from 02:40 to 06:05 involved 

intricate wrist movements, hip movements, partner work, circle formations, and new moves. 

At the end of the session, Charlotte and Andrew received their Showcase performance medals 

and certificates, and they proudly posed for photos to commemorate the occasion. 

 

Prior to the session captured in School 2 Video 2, students participated in a freestyle dance 

session where I demonstrated a few moves before they showcased their preferred steps. They 

appeared to enjoy this activity. Jim approached the video camera closely and greeted it 

multiple times. Both Jim and Charlotte displayed their freestyle dance moves on the floor, 

while Andrew roamed around the room. Throughout the session, Jim enthusiastically 

exclaimed, "Look at me!" to the adults as he spun on the floor, maintaining a smile throughout. 

The students enjoyed displaying their moves and appreciated the attention and compliments.  

 

https://www.youtube.com/watch?v=UGHjZSxLR0w&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=14
https://www.youtube.com/watch?v=UGHjZSxLR0w&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=14
https://www.youtube.com/watch?v=kqRIfg4Chyk&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=15&pp=sAQB
https://www.youtube.com/watch?v=73A-6L3fy_E&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=4&pp=sAQB
https://www.youtube.com/watch?v=fagSUWm2Er8&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=14&pp=sAQB
https://www.youtube.com/watch?v=sv0QH66OLn4&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=16&pp=sAQB
https://www.youtube.com/watch?v=sv0QH66OLn4&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=16&pp=gAQBiAQB
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In School 2 Video 13 (18:10 to 22:19), the students initially struggled while handling the 

cardboard sticks during the Dandiya dance. As they persisted, they gradually became used to 

it and appreciated the rhythmic sound they produced. Eventually, the students found 

immense pleasure in executing the dance routine. Irene and Daniela expressed their 

excitement and joy upon mastering the dance. 

 

Additional support for the theme of dance providing enjoyment comes from interviews with 

parents of CECN, including Nancy (Interview no. 6), Jules (Interview no. 9), Tracy (Interview 

no. 10), Hailey (Interview no. 11), Marian (Interview no. 8) and Zoe (Interview no. 7). Marian 

(Interview no. 8) noted how her daughter Irene enjoyed the freedom of self-expression that 

dance offered, while Zoe (Interview no.7) emphasised that dance classes are especially 

beneficial for CECN as they provide a non-competitive environment that accommodates their 

needs while still being enjoyable. Nancy (Interview no. 6) echoed this sentiment, noting how 

her son Jim found enjoyment in dancing alongside his peers. Interviews with pupils supported 

parental interview accounts regarding dance providing enjoyment. In interview 17, Trent 

described dance as an enjoyable activity that provides a good workout for the body and 

enhances his mood. Tanya (Interview no. 16) expressed her pleasure in dancing to her 

preferred music with peers, while Sylvia (Interview no. 18) enjoyed dancing with her friends 

and believed that dance is primarily done in school for exercise and socialising. These insights 

from interviews and the dance class observations collectively provide evidence for a 

consistent theme: dance provides enjoyment to CECN. 

 

4.4.5 Results related to Theme 5: Dance provides opportunity  

This section provides a discussion of the main findings related to the fifth theme that emerged 

from the data analysis. 

As documented in the videos (School 1 Video 1, School 1 Video 3, School 1 Video 4, School 1 

Video 5, School 1 Video 6), a student named Betty from a PMLD class got the opportunity to 

participate in dance sessions with peers from other classes. With support and encouragement 

from teachers and peers, she joined in and had a positive experience. In School 1 video 9 and 

supported by School 1 Note 12, Annie and Sam made an effort to include Dale, who uses a 

wheelchair, in partner dance activities by encouraging and guiding him to move his wheelchair 

around. This was enjoyed by all and helped Dale feel included and part of the group, leading 

to new friendships among the students. Dancing in groups and with partners was not only fun 

https://www.youtube.com/watch?v=-uF1eON4JIc&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=1
https://www.youtube.com/watch?v=kkFueNsoq6E&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=15
https://www.youtube.com/watch?v=IV7h9e4pu7o&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=8
https://www.youtube.com/watch?v=o7d6s2M1NzE&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=16
https://www.youtube.com/watch?v=x8pUOvGzV34&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=18
https://www.youtube.com/watch?v=x8pUOvGzV34&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=18
https://www.youtube.com/watch?v=MsgPPhuY7xs&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=10
https://www.youtube.com/watch?v=TashMnN4Dmg&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=13
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and made the students happy, but also improved their social skills by teaching them to include 

others and work together. While I chose the next song, the students interacted with each 

other by chatting, joking, and having fun, providing a chance for Dale and Betty to participate 

in a dance session with their peers. 

 

Further evidence of dance providing opportunity to CECN is from Interview no. 1 with Clarissa, 

the founder of School 2. She established the school after encountering a situation where a 

child experiencing complex needs she cared for as a nanny faced rejection from three 

mainstream dance schools. School 2 is specifically tailored to accommodate students with a 

wide range of disabilities including physical, cognitive, mental, sensory, emotional, and 

developmental challenges. Unlike mainstream dance schools, School 2 does not have rigid 

admission criteria and welcomes any child who is unable to access mainstream dance 

education. 

Clarissa described how participation in dance at School 2 offers crucial opportunities for CECN. 

Despite their challenges, students are embraced in an inclusive environment where they can 

explore creativity and express themselves through movement and music. Through 

engagement with music and enjoyable activities, dance becomes a medium for 

communication and expression, particularly for those struggling with social interaction. School 

2 addresses specific needs like sensory processing disorders with small class sizes and 

behaviour management, ensuring a supportive learning space. Focusing on fundamental skills 

like spatial awareness aids physical development and promotes a sense of achievement and 

progress. Clarissa stressed that School 2 endeavoured to be a place that exemplified how 

dance could be transformative and inclusive, providing valuable opportunities for personal 

growth and development for CECN. 

 
Additional support for the theme of dance providing opportunity comes from Interview no. 8 

with Marian, mother of Irene, a pupil participant of this study and a student at School 2. 

Marian discussed how specialist dance school provided Irene with opportunities to participate 

in dance with peers, despite her complex medical conditions such as tuberous sclerosis and 

complex epilepsy. Irene experienced seizures of varying durations and frequencies, occuring 

up to four times a day and lasting around two minutes each. Although most seizures were 

brief, there were occasions when some occurred during dance lessons. Despite these 
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challenges, Irene occasionally recovered and rejoined the class. However, prolonged seizures 

over five minutes required medical assistance.  

Marian added that despite needing continual support and supervision to manage her complex 

needs dance allows Irene to express herself creatively, build relationships with her peers, and 

experience the joy of movement in a supportive setting. It serves as a vital outlet for self-

expression, providing Irene with a sense of achievement and well-being. Due to her need for 

specialist support, mainstream dance classes are inaccessible to her, rendering specialised 

dance lessons particularly valuable. Dance presents valuable social opportunities for Irene to 

interact with her peers and build relationships.  

 

Marian observed that dance allows Irene to move freely and express herself, offering a sense 

of relief and comfort.  The opportunity to participate in annual showcases makes her feel 

proud of her achievements and contributes to her well-being. In comparison to activities like 

swimming, which necessitate one-on-one supervision and lack social interaction, dance stands 

out as a distinctively enriching experience for Irene. Despite the challenges posed by her 

condition, dance allows Irene to express herself creatively, build relationships with her peers, 

and experience the joy of movement in a supportive setting. According to Marian, this not 

only enhances her physical well-being but also contributes to her emotional and social 

development, demonstrating how dance provides valuable opportunities for CECN to engage 

fully in activities that promote growth and inclusion. 

 
 

Marian emphasised the importance of dedicated dance sessions where CECN can meet, 

interact and express themselves. She acknowledged the challenges faced in accessing 

mainstream activities without feeling judged or alienated and commended Clarissa and the 

School 2 staff for creating an inclusive environment where children can be themselves without 

fear of judgement. She emphasised the importance of allowing the children to enjoy the 

activity and pursue their individual goals, rather than conforming to a standard that disregards 

their needs. 

 
According to Becker (2013), dance offers numerous benefits to children's health and 

development as it provides opportunities to have fun and engage in social interaction, aiding 

in the development of social skills and formation of new friendships. Through group dance 

activities, students experience a sense of community and teamwork, which strengthens class 
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unity and builds personal relationships. During dance classes, students support and encourage 

each other, creating a positive influence on their social skills. This perspective is supported by 

Marian (Interview no.8) who emphasised the importance of dance for CECN, describing how 

it enabled her daughter to feel valued and participate in performances like any other student. 

Irene enjoyed collaborating with peers and took pride in end-of-term performances, 

appreciating the opportunity to express herself and showcase her talents through dance. 

 

In Interview 10 with Tracy, Nisha's mother, it became evident that dance has provided 

valuable opportunities for her daughter. Previously, Nisha faced exclusion and isolation at a 

mainstream dance school, where communication barriers and a lack of understanding made 

her experience unpleasant. However, since attending a specialist dance school (School 2), 

Nisha has found a supportive environment that allows her to express herself freely. Tracy 

believes that dance has not only enabled Nisha to develop social skills but has also brought 

her genuine happiness. 

 
Similarly, in Interview no. 11, Andrew’s mother Hailey described how involvement in dance 

classes offers numerous advantages for children, encompassing mental, physical, and 

emotional well-being. Given the limited extracurricular options available for CECN, Hailey 

stressed the importance of dance as a constructive activity for Andrew. Just like Nisha, Andrew 

enjoys the opportunity to participate in showcases and is uplifted by the inclusivity of the 

performances, where all children, regardless of their abilities, are given equal opportunities 

to perform. Hailey finds joy in witnessing Andrew revel in the spotlight, which is similar to 

Tracy's observation of Nisha's happiness while dancing. 

 

In alignment with the experiences shared by Tracy and Hailey, Nancy (Interview no.6) noted 

that CECN benefit from dance as a means to develop discipline, cultivate positive habits, and 

showcase their talents. Additionally, dance offers them a platform for social integration and 

community involvement, echoing the inclusive environments witnessed by Nisha and Andrew.  

Nancy emphasised the significance of dance in the school curriculum for CECN, as it not only 

facilitates self-expression but also aids in social development and emotional balance. Just as 

Hailey and Tracy have observed with their children, Nancy asserted that dance provides 

meaningful opportunities for CECN to thrive and be recognised within their community.  
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Dance class observations highlighting students participating in dance alongside their peers are 

complemented by interview narratives from both parents and teachers affirming that dance 

offers valuable opportunities for CECN. Collectively, these interviews and observations 

support the theme that dance provides opportunities for personal growth and development. 

 

 

4.5 Summary of the chapter  

This chapter presented the findings from observations and interviews, and discussed all the 

significant findings from video observations and interviews related to the four RQs as well as 

the five themes. This study identified five key themes from interview and observation data 

regarding the association between dance and the personal development of CECN. Firstly, 

dance helps CECN make friends, addressing a crucial aspect of socialisation. Secondly, dance 

encourages inclusion, bringing individuals of diverse abilities together in a supportive 

environment. Thirdly, it develops essential social skills, including communication, teamwork, 

self-confidence, and self-expression. Fourthly, it provides enjoyment, serving as a source of 

joy and fulfilment. Lastly, dance offers opportunities for personal growth and creative 

expression, highlighting its value. These themes highlight the potential of dance in enhancing 

social connections, promoting inclusion, and improving overall well-being for CECN. 

 

These findings suggest that dance significantly contributes to the personal development of 

CECN. By building friendships and developing essential social skills like communication and 

teamwork, dance enhances their ability to navigate social interactions. Encouraging inclusion 

and providing a supportive environment, dance promotes a sense of belonging. Additionally, 

the joy and fulfilment derived from dance, along with opportunities for personal growth and 

creative expression contribut to the overall well-being and holistic development of CECN. 

 
 

 
The next chapter is CHAPTER 5: DISCUSSION. 
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CHAPTER 5:  DISCUSSION 

5.1 Introduction 

This chapter reflects critically on the main findings of the research evaluated in terms of the 

five themes that emerged from the data collected and analysed from observations and 

interviews. These themes were considered in the context of relevant literature and existing 

knowledge to gain a deeper understanding of their implications. Sections discussing the key 

argument, trustworthiness of the research, main findings related to the four RQs, and a 

summary of the chapter have been included. 

 

The overarching argument running through my thesis is that dance supports inclusion by 

enabling CECN to develop social skills. Throughout sections 5.1 to 5.4 of this chapter, I have 

built towards this key argument and my research aim which was to find out if dance influences 

the social skills of CECN and if so, to highlight the positive aspects of participation in dance. In 

this section, I summarise the evidence presented, and analyse and discuss this in response to 

the themes that emerged from the data analysis. I have used this evidence to support my key 

argument and research aim.  

 

This study examined the potential positive influence of dance on the social skills of CECN. It 

adopted an exploratory approach to gather preliminary data, with an aim to generate new 

ideas and a deeper understanding of the connection between dance and the social skills of 

CECN. Using the RQs as a starting point, the study explored various ways in which participation 

in dance could affect the social skill development of CECN. Although the RQs served as a 

starting point for the study, the results could not be neatly categorised according to each 

individual RQ as there were many overlaps and shared themes among the findings making it 

difficult to separate them into distinct categories based on the initial RQs. This situation is not 

unusual in qualitative research that addresses the experiences of individuals to the studied 

phenomena (Willig, 2012). Rather than organising the study's findings according to the RQs, 

they were grouped according to the themes that emerged from the analysis of the interview 

and observation data. These themes were considered the most significant in relation to the 

study's main principle that dance promotes inclusion by facilitating the development of social 

skills among CECN. 
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As discussed in this chapter, this study identified five key themes from observation and 

interview findings that were relevant to its underlying principle. These themes included ‘helps 

to make friends’, ‘encourages inclusion’, ‘develops social skills’, ‘provides enjoyment’ and 

‘provides opportunity.’ The interrelatedness of these five themes discussed in 5.2.6 supports 

the key argument and aim of this study. The comprehensive analysis of results across the five 

themes revealed the profound effect of dance on various aspects of social interaction and 

personal development among CECN. Firstly, dance emerged as a facilitator of positive peer 

relationships, fostering stronger bonds and facilitating new connections. Findings under 

theme two emphasised how dance cultivates a sense of belonging and acceptance among 

pupils, transcending barriers related to individual needs or abilities. By providing a platform 

for self-expression, dance creates an environment where children feel valued for who they 

are, promoting active collaboration and mutual support in group settings.  

 

Additionally, themes three and four shed light on the numerous benefits of dance ranging 

from enhancing social navigation skills and self-confidence to promoting enjoyment and 

togetherness. Children find in dance a safe space to navigate social interactions with 

newfound assurance while delighting in shared experiences of fun and excitement through 

freestyle movement and engagement with popular music. Finally, theme five highlighted the 

inherent inclusivity of dance, offering enriching opportunities for all learners irrespective of 

their unique circumstances.  

 

In summary, the synthesis of these five themes emphasises the potential of dance in 

promoting social connections, personal development and inclusivity among CECN. It suggests 

that dance encourages the development of social skills, including communication, teamwork, 

self-confidence, and self-expression. Dance provides opportunities to connect with others and 

form bonds within communities through a shared practice. Dance classes such as the ones 

experienced by pupils in this study (School 1 and School 2) accept CECN for who they are, with 

their unique abilities and needs. Embracing individual abilities promotes a sense of acceptance 

and appreciation for each child's distinct abilities, thereby cultivating an inclusive and 

collaborative environment. These key findings support the argument and aim of this study and 

suggest the need for more research in this area. Thus, this study provides a basis for future 

research on the relationship between dance and social skills for CECN and highlights the 
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importance of promoting social inclusion through creative and engaging activities such as 

dance. 

 

The primary objective of this research was to investigate whether dance could be a means of 

promoting inclusion by improving the social skills of Children Experiencing Complex Needs 

(CECN). The purpose was to increase understanding of how dance can enhance social skills for 

CECN, which would support the integration of dance into educational programs for CECN, 

while also informing my work as a dance educator and specialist in SEN. Previous research by 

Goulimaris, Mavridis, Genti, and Rokka (2014) found that dance offers both physical and 

psychological advantages, particularly the need for social connection. According to Goulimaris 

et al. (2014) dance nurtures crucial psychological needs in children, such as the ability to make 

their own choices and decisions (autonomy), feeling capable or skilled at something 

(competence), and having meaningful connections or relationships with others (relatedness). 

Therefore, movement plays a critical role in a child's development, influenceing their physical 

abilities, personality, emotional growth, and accomplishments. This study builds on the work 

of Goulimaris et al. (2014) by investigating how dance influences the social skills of CECN, 

aiming to enhance their inclusion. By addressing the existing research void in this area, it 

hopes to provide valuable insights for further exploration in this area. 

 
 

This exploratory study used the Research Questions (RQs) as a basis to investigate how dance 

can promote social skill development and inclusion for CECN. Exploratory studies aim to gain 

a better understanding of a phenomenon by collecting and analysing data in an open-ended 

manner (Davies, 2006). In this study, the four RQs used as a starting point for further 

investigation were: 

RQ1. Is there an association between dance and social skills for CECN? 

RQ2. What specific associations are they? 

RQ3. What aspects of dance influence social skills of CECN? 

RQ4. How do these aspects influence social skills? 

 

 

As the data were collected and analysed, five themes emerged that provided a more 

comprehensive understanding of the phenomenon under investigation, which is the idea that 

dance supports inclusion by enabling CECN to develop social skills.  
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5.2 Summary of the results 

During data analysis, repeated scrutiny of the interview transcripts, video observations, and 

observation notes found many overlaps between the themes. Encouraging inclusion (theme 

2) and developing social skills (theme 3) are closely related as there appears to be a positive 

relationship between promoting inclusion and developing social skills (Schlieder et al., 2014). 

Similarly, providing opportunity (theme 5) involves encouraging inclusion and developing 

social skills, as individuals may need to develop these skills to take advantage of the 

opportunities presented to them. Katz-Zichrony's (2015) study and Interview no. 8 with 

parent Marian highlight the opportunities that dance provides to connect with others and 

form bonds within communities through a shared practice. Specifically, Katz-Zichrony (2015) 

argues that dance experiences offer children the opportunity to navigate their way into their 

community and the surrounding world. Likewise, in Interview no. 8, Marian notes that 

specialist dance sessions provide CECN, including her daughter Irene, with the opportunity to 

participate in a supportive and inclusive environment where they can express themselves 

through dance.  

 

Dance provides opportunities for children with diverse abilities to participate and engage in a 

meaningful way. Betty (School 1 Video 1, School 1 Video 3, School 1 Video 4, School 1 Video 

5, School 1 Video 6), and Dale (School 1 Video 9, School 1 Video 16, School 1 Video 18 and 

School 1 Note 12), who have different learning and physical abilities, were able to participate 

in the dance sessions and interact with their peers. As evidenced in School 1 Video 9, School 

1 Video 18  and School 1 Note 12, pupils Annie and Sam included Dale, who uses a wheelchair, 

in partner dance activities by encouraging and guiding him to move around. This was enjoyed 

by all and helped Dale feel included, leading to new friendships among the students. During a 

break in the dancing, the students interacted with each other by chatting and joking, creating 

an opportunity for Dale and Betty to interact with their peers. This gave them an opportunity 

to connect with others, feel included, and build new friendships as evidenced in Interview no. 

2 with TA Rachel where she highlighted the social benefits of dance for CECN, exemplified by 

Betty and Dale's experiences. Despite his mobility limitations, wheelchair use, and other 

requirements, Dale felt welcome in the dance class as his classmates provided support and 

motivation. His involvement not only boosted his confidence but also facilitated positive social 

https://www.youtube.com/watch?v=kkFueNsoq6E&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=15
https://www.youtube.com/watch?v=IV7h9e4pu7o&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=8
https://www.youtube.com/watch?v=o7d6s2M1NzE&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=16
https://www.youtube.com/watch?v=x8pUOvGzV34&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=18
https://www.youtube.com/watch?v=x8pUOvGzV34&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=18
https://www.youtube.com/watch?v=MsgPPhuY7xs&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=10
https://www.youtube.com/watch?v=TashMnN4Dmg&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=13
https://www.youtube.com/watch?v=4X3GklX5Vvs&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=6
https://www.youtube.com/watch?v=UGHjZSxLR0w&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=14
https://www.youtube.com/watch?v=TashMnN4Dmg&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=13
https://www.youtube.com/watch?v=UGHjZSxLR0w&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=14
https://www.youtube.com/watch?v=UGHjZSxLR0w&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=14
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interactions with classmates, which were rare due to his physical limitations. By joining the 

dance group, he made new friends, had conversations, and felt included, regardless of his 

needs. Rachel believed that this social aspect of dance is significant, as it promotes social skills 

and inclusion for CECN. 

 

The evidence both from my study and the literature indicates that dance can be a valuable 

tool for students to build self-confidence and develop social skills such as teamwork and 

communication. According to Hodgson (2001), dance involves teamwork and cooperation to 

coordinate movements in preparation for a performance. Dancers must rely on each other 

and work together to learn and execute movements, which fosters team spirit and builds 

social skills. Through dance, students learn important social and communication skills, such as 

taking turns, following instructions, and expressing themselves as evidenced in School 2 Video 

6 (Timeframe 12:23 - 19:20) where pupils participated in a group activity where they had to 

coordinate holding and moving a cloth prop while dancing. It was challenging and required 

teamwork to lift the cloth above their heads. Eventually, they were able to do it with verbal 

instructions from me. This activity demonstrated the importance of collaboration and 

following instructions, which are essential social skills. In a similar vein, in School 1 Video 7, a 

dance was performed using props called dandiya sticks, which involved partner and group 

work.  

 

Furthermore, dance can provide opportunities for creative expression leading to improved 

self-esteem and confidence, as well as a sense of accomplishment and pride in their abilities. 

Dance provides many opportunities for children to work together in a group (Gilbert, 2002), 

to participate, connect with others, and express themselves in a safe and supportive 

environment. Jim’s mother Nancy (Interview no. 6) regarded dance as a valuable activity for 

children as it provides opportunities for self-expression, fosters creativity, offers physical 

exercise, and builds confidence. She noticed a significant improvement in Jim's behaviour and 

confidence after joining a specialist dance school (School 2). Nancy observed a sense of pride 

in Jim and his peers on stage during showcase, leading her to believe that dance has huge 

potential benefits for social skills and is highly beneficial for children's development. 

 

In Interview no. 2, Rachel, a Teaching Assistant, mentioned that Betty, a student in the PMLD 

class, practises the songs and dance moves she learns in class, which indicates that students 

https://www.youtube.com/watch?v=KV29QwQsAqs&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=12
https://www.youtube.com/watch?v=KV29QwQsAqs&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=12
https://www.youtube.com/watch?v=7nzavkOUcY0&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=7&t=550s
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learn in their unique ways. Rachel views this as a positive aspect and considers it as evidence 

of how dance promotes inclusion in the classroom. This is supported by Marian’s account in 

Interview no. 8 where she emphasises the significance of inclusion in dance in providing 

opportunities for CECN, particularly her daughter Irene, who attends School 2. According to 

her, dance sessions not only allow CECN to express themselves but also create a welcoming 

and supportive environment where pupils feel valued and comfortable. Marian states that 

mainstream activities can be challenging for CECN, and they may feel judged or different in 

those settings. However, School 2 ensures that CECN are celebrated for their unique talents 

and abilities rather than being judged, and the focus is not just on dance as an activity but on 

fostering an inclusive and accepting environment for CECN to flourish. 

 

Similarly, during Interview 1, Clarissa, a dance teacher, stressed how dance can effectively 

promote inclusion for CECN. Through movement, dance allows for self-expression and 

acceptance of individual styles, regardless of ability. Clarissa noted that apart from imparting 

physical skills, dance promotes the ability to communicate and express in new ways. 

Additionally, it can serve as a communication tool for the nonverbal, offering them an 

alternative means of connection and expression. The National Dance Education Organisation 

(2009) corroborates this perspective, asserting that dance provides children with a means to 

express emotions, enhance self-awareness, and understand others through movement.  

 

Engaging in dance classes offers chances for social interaction and the growth of social skills. 

Guided creative movement can help children develop control over their bodies and awareness 

of moving in space with others, as well as following instructions and responding to cues 

(Gilbert, 2002). During improvisation exercises and group dance activities, students may need 

to work in pairs or small groups, take turns, give and receive feedback, and collaborate on 

choreography as evidenced in School 1 Video 3, School 1 Video 4, School 1 Video 5 and School 

2 Video 1. In the School 1 Video 4 session, the class was divided into two groups and a new 

song was played for the pupils to choreograph a routine in five minutes. One student took the 

lead while others followed and enjoyed the activity. Improvising and choreographing dance 

involves thinking, creativity, and social skills as students need to work together to present the 

dance. It encourages collaboration, creativity, and self-expression, helping children 

communicate, work together, and think outside the box. It also boosts their confidence and 

self-awareness, helping them develop valuable skills for their future. These peer interactions 

https://www.youtube.com/watch?v=IV7h9e4pu7o&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=8
https://www.youtube.com/watch?v=o7d6s2M1NzE&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=16
https://www.youtube.com/watch?v=x8pUOvGzV34&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=18
https://www.youtube.com/watch?v=fagSUWm2Er8&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=14&pp=sAQB
https://www.youtube.com/watch?v=fagSUWm2Er8&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=14&pp=sAQB
https://www.youtube.com/watch?v=o7d6s2M1NzE&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=16
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can also improve communication and social skills, promoting a sense of belonging and social 

connection with peers as observed by Rachel in Interview no. 2. This aligns with Merrell and 

Gimpel (1998) and Hodgson (2001) who emphasise the importance of teamwork and 

communication in dance, as these skills promote social development and positive 

relationships with peers. Thus, the key findings of this study emphasise the potential benefits 

of dance in promoting social interaction, inclusion, confidence-building, enjoyment, and 

opportunities for CECN. 

 

5.3 Trustworthiness of the Research 

This section of the chapter discusses the methods employed to ensure the trustworthiness of 

the research. I have employed various methods such as member checking, peer review, 

triangulation, thorough transcription, and coding to ensure the credibility and reliability of my 

qualitative research. As noted by Gunawan (2015), inadequate descriptions of assumptions 

and methods, particularly regarding data analysis, can lead to criticisms of bias from readers. 

Guba and Lincoln (1989) have emphasised the critical nature of member checking in 

establishing the trustworthiness of qualitative data. In addition, my extensive practical 

experience of working with CECN as an SEN teacher and LSA, as well as in dance instruction, 

has further supplemented the validity of this study. By employing these techniques, I have 

addressed potential criticisms of bias and increased the credibility and reliability of my 

research report. 

 

To conduct member checking, I followed up with a second interview with Clarissa (Interview 

no.5), the founder and principal dance teacher of School 2, after collection of data. During the 

interview, I presented my developing interpretations and discussed them with Clarissa. 

Additionally, I performed peer checking by sharing my findings with two colleagues, Leanne 

(interview no.3), a drama teacher, and Zara (interview no.4), a dance teacher and fitness 

instructor. However, I faced challenges with member checking when it came to the sixth form 

pupils due to ethical and practical considerations. Ethically, it would not have been 

appropriate to ask the children who participated in the study as permissions had only been 

obtained for a specified time. Moreover, from a practical standpoint, it would have presented 

challenges that would have made it impossible to perform member checking with them. 
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Therefore, I had to find other ways to ensure the trustworthiness of the research, while still 

adhering to ethical standards. 

 

Rallis and Rossman (2009) state that the reliability and credibility of a study can be evaluated 

based on two standards: competence in research practice and ethical considerations. These 

two aspects are closely interconnected as a study may follow established guidelines for good 

practice but still lack ethical sensitivity. The trustworthiness of a study is therefore determined 

by its adherence to both good research practices and ethical considerations. Triangulation is 

a common approach used in qualitative research to strengthen trustworthiness in which a 

researcher uses several data-collection techniques and compares them to determine whether 

analysis and findings are well supported across different sources of information (Burns, 2009). 

Triangulation was done to further strengthen my interpretations. It was achieved by 

conducting participant observations, video observations and interviews. Chapter  contains a 

detailed description of the transcription and coding used. 

5.3.1 Peer checking with Leanne in Interview no. 3 

Interview no. 3 was with Leanne, a drama teacher with experience of teaching drama in both 

mainstream and SEN schools. While conducting peer checking with Leanne, I shared my 

research findings on the benefits of dance for CECN and sought her feedback. When I asked 

Leanne if she believed drama and dance could benefit CECN, she responded affirmatively, 

stressing their extreme usefulness. She emphasised that their primary benefit lay in promoting 

well-being, relaxation, imagination and creativity.  

 

While discussing my findings about the role of dance in developing social skills, Leanne 

emphasised that both dance and drama play a significant role. She highlighted that dance, by 

its very nature, is a social activity. As students partake in dance sessions, they instinctively 

absorb and acquire social skills from their interactions with others. She believed that the 

simple act of entering the classroom and joining a circle with others contributes to this 

learning process. Leanne suggested that dance inherently provides numerous opportunities 

for students to learn and practise social skills, making it an effective tool for their development 

in this area.  
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In my research, I discovered that dance offers numerous social benefits, including the 

formation of friendships among peers and the development of relationships with adults. 

When I enquired about this with Leanne, she confirmed my findings. Leanne believed that 

collaborative activities such as whole-school dance and drama productions foster a sense of 

community among peers. She observed that during such events, students support and cheer 

for each other, which strengthens their bonds. She acknowledged that these experiences 

teach students essential life skills and boosts their self-esteem.  

 

During my conversation with Leanne, I shared my interview findings regarding dance 

promoting inclusion for CECN, as reported by parents and teachers. Interview findings 

highlighted that specialist dance classes create an environment where children feel accepted 

for who they are, without any pressure to meet certain expectations, thus promoting their 

inclusion and sense of belonging. I then asked Leanne if she believed the same applied to 

dance and drama. She confirmed, stating that drama, like dance, also promotes inclusion. 

Unlike subjects such as Maths, which often have definitive right or wrong answers, drama 

allows for endless possibilities. Leanne stressed the limitless scope of imagination within 

dance and drama. She provided an example of a student who typically avoids group work but 

found comfort in participating by exploring costumes using a storyboard, thereby finding a 

level of involvement that made her comfortable. This example showed how inclusion can be 

achieved despite differing needs. 

 

Leanne agreed with the finding that dance helps children feel free to express themselves. She 

mentioned a memorable project from her previous school where they performed a sensory 

and formal Lion King show that was accessible to all students. As an immersive experience it 

provided a fulfilling experience for the audience as well as the participants. She emphasised 

that accessing the arts is enjoyable and important, especially for CECN who may not have 

many opportunities or whose parents may feel uncomfortable taking them to such events. 

Leanne highlighted the significance of hosting such performances within the school setting, 

noting that some students even received accreditation from their participation, adding to their 

skill set and sense of accomplishment. She stressed that dance and drama activities serve a 

purpose beyond mere participation, providing valuable experiences for the students. 
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5.3.2 Peer checking with Zara in Interview no.4 

Interview no.4 featured Zara, a dance teacher and fitness instructor at Club 1, with experience 

of teaching dance to CECN.  I presented my research findings and evolving interpretations to 

Zara and sought her opinion. Zara expressed a strong belief in the positive effects of dance, 

drawing from her personal experience of teaching dance to CECN. According to her, dance 

significantly aids in improving social skills, alleviating anxiety, boosting self-confidence and 

enabling CECN to cope better in group settings and noisy environments.  

 

My research findings from interviews revealed that specialised dance classes provide a 

platform for CECN to express themselves freely, which might be challenging in mainstream 

settings. They feel accepted for who they are and experience a sense of belonging and 

inclusion. When I asked Zara for her opinion, she strongly agreed, emphasising the importance 

of this aspect. Her dance programs allow children to express themselves without worrying 

about perfection or strict adherence to choreography. She encourages children to make noise, 

be themselves and embrace their individuality. Every child is embraced for their individuality, 

fostering a sense of belonging and inclusivity. By prioritising self-expression over perfection, 

Zara encourages children to unleash their creativity without fear of judgement or rigid 

adherence to steps. Her approach emphasises enjoyment and self-expression through dance, 

creating a welcoming and inclusive environment for all participants. 

 

Zara agreed with my interview findings that dance promotes inclusion and provides 

opportunities for CECN. She believed that specialist dance classes offer children a unique 

opportunity to express themselves freely and form connections with peers, an aspect often 

constrained in mainstream settings. She emphasised that dance, with its focus on freedom of 

expression and acceptance, significantly influences children's social skills. By offering a non-

judgmental environment where children can freely express themselves, dance cultivates 

confidence and self-assurance. Collaborative activities promote teamwork, empathy, and 

emotional intelligence, creating a supportive community where children feel valued and 

empowered, enhancing positive social interactions and relationships. 

 

5.3.3 Member checking with Clarissa in Interview no.5 
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Interview no. 5 was my second interview with Clarissa, the founder and director of School 2, 

a dance school catering to individuals with SEN. During this interview, I presented my research 

findings on the beneficial effects of dance for CECN and engaged in a discussion with Clarissa 

about its implications.  

 
 
I shared my research findings with Clarissa regarding the benefits of dance for CECN and 

sought her opinion on the matter. Clarissa mentioned several benefits including physical 

fitness, health benefits, enhanced social skills, communication, learning new skills, and 

expanding on physiotherapy targets. When I enquired further about how dance specifically 

aids in developing social skills, she provided examples of children learning to coordinate 

carpooling with other families, engaging in social activities outside of dance, and receiving 

invitations to birthday parties as a result of forming friendships within their dance classes. She 

concurred with my research findings, acknowledging that dance provides joy and enjoyment 

to CECN and facilitates the formation of friendships. For many, it serves as a means of self-

expression when verbal communication is challenging, fostering connections through a shared 

interest. She added that dance provides a natural conversation starter, offering a vast array of 

topics related to movement and music, enriching their social interactions and communication 

skills. 

 

Through interviews with parents of CECN in my study, it emerged that some felt specialist 

dance schools promoted a sense of inclusion and provided a platform for their children to 

express themselves freely. When I queried Clarissa about her perspective on this matter, she 

affirmed, sharing that her dance school celebrated differences unlike many others. Rather 

than emphasising uniformity or adherence to a syllabus, the school prioritised each student's 

unique abilities and encouraged them to interpret music and movement in their own way. 

Reflecting on the success of School 2 and its expansion into diverse activities, Clarissa 

acknowledged the growing recognition and inclusivity in the community. As classes grew, the 

school's influence and reputation within the community significantly increased. These 

developments emphasised the profound positive effects of dance for CECN, reinforcing its role 

in promoting growth, empowerment, community engagement and a sense of achievement 

within a supportive and inclusive environment.  
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While discussing my research findings on the benefits of dance for social and communication 

skills of CECN, Clarissa shared her viewpoint. Based on her experience of teaching dance and 

running School 2, she affirmed that dance significantly enhances social and communication 

skills. She noted that dance provides avenues for communication beyond traditional language 

or Makaton signing, allowing children to express themselves through movement and music. 

Clarissa observed that as children found ways to communicate through dance, their 

confidence in verbal communication increased. Many initially reserved children experienced 

language development and improved understanding through their participation in dance, 

particularly during events like annual showcases, where they felt pride in performing on stage 

alongside peers of all abilities. Parents expressed gratitude for such opportunities, recognising 

the invaluable social skills gained through dance. Clarissa stressed the importance of dance 

for CECN by describing it as a form of communication that should be accessible to all, 

irrespective of limitations. 

 

5.4 Main Findings and the RQs 

This section focuses on how the main findings have addressed each RQ, and how that process 

has provided evidence of achievement of the overarching aim of the study.  

5.4.1 Main Findings and RQ1 

Observations of dance sessions at School 1 and School 2 (as documented in the observation 

notes and videos school 1, school 2) answered RQ1 in the affirmative about dance having a 

positive effect on the social skills of CECN. Active engagement, interest in participation and 

enthusiasm shown by the pupils in the dance session observations supported this result. 

Interviews with parents of CECN (Interview nos. 6, 7, 8, 9, 10, 11), dance teachers (Interview 

nos. 1, 4, 5), drama teacher (Interview no.3), Specialist TA (Interview no.2) and pupils 

(Interview nos. 12, 13, 14, 15, 16, 17, 18) provided evidence to affirm the positive effect of 

dance on the social skills of CECN. As an example, in Interview no.1, Clarissa noted that 90% 

of her students who struggle with social skills have seen improvement through their 

engagement with dance, indicating its positive effect on their social development. Similarly, 

Rachel (Interview no.2) recognised that dance has positive benefits for CECN who struggle 

with confidence and social interaction. 
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5.4.2 Main Findings and RQ2 

Findings derived from observations and interviews revealed numerous beneficial effects of 

dance for CECN. As evidenced in video recordings (School 1 Video 4, School 1 Video 5, and 

observation notes (School 1 Note 7), pupils participated with active engagement in the 

improvisation dance exercises, cooperating and collaborating with peers while 

choreographing dances with enjoyment in a team. Furthermore, activities conducted during 

circle time preceding recorded dance sessions fostered engagement in turn-taking, attentive 

listening, and interactive communication among peers within the group. These observations 

suggest that dance facilitates positive effects such as collaboration, turn-taking, and social 

interaction among children. Interview findings highlighted additional advantages of dance, 

including its role as a creative avenue for children to detach from the pressures of everyday 

routines and authentically express themselves. Dance provided youngsters with a nurturing 

environment where they could creatively articulate their thoughts and emotions. This was 

substantiated by insights from Rachel (Interview no. 2), Clarissa (Interview no.1), Marian 

(Interview no.8) and Tracy (Interview no.10), who emphasised that dance fosters self-

expression, a sense of belonging, and boosts self-confidence. Observations (School 1 Video 1, 

School 1 Video 3, School 1 Video 4, School 1 Video 5, School 1 Video 6, School 1 video 9, School 

1 Video 12, School 1 Video 13, School 1 Video 14) and interviews (Interview nos.1, 2, 3, 4, 5, 

6, 7, 8, 9, 10, 11) highlighted further benefits of dance for CECN, including enhanced peer 

relationships, cultivation and reinforcement of friendships, promotion of sense of belonging 

and community, increased social interaction, and improved communication skills. 

 

5.4.3 Main Findings and RQ3 and RQ4 

Review of observational and interview data found significant overlap in the findings pertaining 

to both RQ3 and RQ4 and have thus been consolidated into a single section. According to 

Clarisssa (Interview no.1), dancing encourages children to confront their inhibitions and fears, 

which in turn allows them to express themselves genuinely. This process enhances their social 

skills by promoting confidence and facilitating communication within the inclusive 

atmosphere of dance classes. Rachel (Interview no.2) agreed with this and added that 

confident children are more inclined to engage, initiate interactions and participate in group 

activities. This improved self-assurance and communication ability consequently contributes 

to the development of their social skills, enabling them to engage more effectively in various 

social contexts as corroborated by Leanne (Interview no.3) and Zara (Interview no.4).  

https://www.youtube.com/watch?v=o7d6s2M1NzE&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=16&pp=gAQBiAQB
https://www.youtube.com/watch?v=x8pUOvGzV34&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=18&pp=gAQBiAQB
https://www.youtube.com/watch?v=kkFueNsoq6E&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=15
https://www.youtube.com/watch?v=IV7h9e4pu7o&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=8&pp=gAQBiAQB
https://www.youtube.com/watch?v=o7d6s2M1NzE&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=16&pp=gAQBiAQB
https://www.youtube.com/watch?v=x8pUOvGzV34&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=18&pp=gAQBiAQB
https://www.youtube.com/watch?v=MsgPPhuY7xs&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=10&pp=gAQBiAQB
https://www.youtube.com/watch?v=TashMnN4Dmg&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=13&pp=gAQBiAQB
https://www.youtube.com/watch?v=qfzMC_EKc88&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=4
https://www.youtube.com/watch?v=qfzMC_EKc88&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=4
https://www.youtube.com/watch?v=KvcOkYbW0oI&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=1
https://www.youtube.com/watch?v=q3S03qclkE0&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=3
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Leanne added that dance being a social experience by nature offers opportunities for social 

interaction and inclusion making children feel valued and accepted. Zara affirmed these 

findings adding that the aspect of dance which encourages freedom of expression and fosters 

acceptance for CECN profoundly influences social skills. Additionally, creating a secure 

environment, boosting confidence, and enhancing social interactions, teamwork, 

cooperation, a sense of belonging, and acceptance were among the various ways dance 

positively influences social skills, as confirmed by parental interviews (Interviews 6, 7, 8, 9, 10, 

11). 

 

RQ2 aimed to investigate the positive effects of dance for CECN. Analysis of observations and 

interviews revealed several favourable outcomes of dance, including the formation and 

strengthening of friendships, the development of social skills, the provision of opportunities, 

and the fostering of inclusion. Through dance, CECN can interact with others who share their 

interests, fostering a sense of belonging and connectedness not always found elsewhere. 

Additionally, dance provides a supportive and structured environment that facilitates the 

development of social skills such as communication, cooperation, and teamwork. These skills 

are transferable to other facets of life such as school or work and can enhance overall quality 

of life.  

 

This study highlighted that dance offers CECN opportunities for physical activity and creative 

expression, boosting their self-esteem and confidence, thereby positively influenceing their 

well-being. Dance has the ability to foster inclusion by dismantling barriers and challenging 

societal stereotypes and prejudices towards CECN. Through dance, CECN can showcase their 

abilities and talents, contributing to a more inclusive society that values the unique 

contributions of all individuals. These findings emphasise the importance of promoting dance 

as a means to develop social skills and enhance the lives of CECN, effectively addressing both 

RQ1 and RQ2. 

 

Observations and interview accounts provided evidence that various aspects of dance play a 

significant role in enhancing social skills. This addressed RQ3 and RQ4 and implied the 

potential of dance in promoting inclusion. Aspects of dance such as teamwork, peer 

interaction, cooperation and collaboration provide opportunities for CECN to develop and 
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strengthen their social skills. Shared experiences in dance build confidence, enhance 

communication and create a sense of community and belonging. This sense of belonging and 

acceptance is instrumental in supporting the inclusion of CECN in the community.  

 

 

5.6 Summary of the Chapter 

This chapter reflected on the key argument of the study, and the trustworthiness of the 

research. It also discussed the main findings related to the 4 RQs with an account of other 

work in this area in the context of the literature and the existing knowledge about the subject. 

The next chapter (CONCLUSIONS AND RECOMMENDATIONS) is the final chapter of this thesis. 
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CHAPTER 6:  CONCLUSIONS AND RECOMMENDATIONS 

6.1 Introduction 

This study set out to explore how dance promotes inclusion by facilitating the development 

of social skills among Children Experiencing Complex Needs (CECN). It used four RQs to 

examine the association between dance and social skills for CECN, and to identify specific 

aspects of dance that contribute to social skill enhancement. This topic is important because 

social inclusion is crucial for improving the quality of life of CECN, and social skills enable them 

to build relationships, participate in activities, and access resources and support, leading to 

significant improvements in their overall well-being, sense of belonging, and personal growth. 

These skills are particularly important for CECN as they often face significant social and 

communication barriers that limit their participation in social activities. 

 

The aim of this research was to explore the potential of dance to support inclusion by enabling 

CECN to develop social skills. Literature that examines the relationship between dance and 

the social skills of CECN in promoting inclusion is scarce. By adopting an exploratory research 

approach this study aimed to investigate this under researched area and fill the research gap. 

 

This concluding chapter of the thesis presents a summary of the main findings, determines 

the significance, value, and contribution of the investigation, discusses limitations of the study, 

and suggests recommendations from the study. It includes personal insights based on the 

research and future research plans for publication. 

 

6.2 Main Findings 

This section provides a summary of the main findings, which are directly linked to each of the 

five themes that emerged from the data analysis and the four RQs. 

 

Findings from observations and interviews suggest that dance has the potential to build social 

connections and facilitate the formation and strengthening of friendships. The collaborative 

nature of dance encourages teamwork and cooperation, creating opportunities for students 

to make friends. Interview accounts of the sixth form pupil participants: Annie (Interview no. 
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12), Beth (Interview no. 13), Rosie (Interview no. 15), Dorothy (Interview no. 14), Trent 

(Interview no. 17), and Sylvia (Interview no. 18) indicate that dance helps them to make friends 

and feel more included in their school community. Interviews with dance teachers, parents, 

and teaching staff corroborated this finding. Dance teachers (Clarissa in Interview no. 5, 

Leanne in Interview no.3) observed students forming social connections and developing 

friendships through dance classes. Similarly, parents (Marian in Interview no. 8; Nancy in 

Interview no. 6; Zoe in Interview no. 7; Jules in Interview no.9) and teaching assistant (Rachel 

in Interview no.2) confirmed that dance had helped their children or students to build social 

connections and relationships.  

 

Sherrard et al. (2002) characterise social skills as a tendency to seek out connections with 

others and prefer socialising to being alone. Dance offers students the opportunity to engage 

in social interactions and connect with others, highlighting the relevance of social skills to the 

benefits of dance mentioned in their interviews (Interview no. 12, Interview no. 18, Interview 

no. 15, Interview no. 16, and Interview no. 17). Based on video observations School 1 Video 

10, School 1 Video 13, School 1 Video 18 and School 2 Video 6, it became evident that dance 

classes promote positive interactions among students. This is not limited to the class time but 

also extends to break times. The collaborative nature of dance encourages teamwork and 

cooperation, particularly as students work together to manipulate dance props.  

 

Participation in dance was found to contribute significantly to the enhancement of various 

skills crucial for navigating social interactions effectively. These observed improvements 

included areas such as communication, teamwork, self-confidence, and self-expression, which 

also influence the personal development of CECN. Engagement in dance was found to 

promote inclusion within communities, as it provides a platform for children to come together, 

interact, and collaborate in a supportive environment. By providing a space for creative 

expression and physical activity, dance emerged as a source of joy and fulfilment providing 

children enjoyment and opportunities for personal growth.  

 
This study aimed to investigate the association between dance and social skills for CECN. The 

analysis of observations and interviews revealed that dance has several benefits for CECN, 

including the formation and strengthening of friendships, development of social skills, 

provision of opportunities, and fostering of inclusion. Dance provides CECN the opportunity 

to interact with others, develop social skills, engage in physical activity, express themselves 

https://www.youtube.com/watch?v=QkJaO_zsWFw&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=12
https://www.youtube.com/watch?v=QkJaO_zsWFw&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=12
https://www.youtube.com/watch?v=KvcOkYbW0oI&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=1
https://www.youtube.com/watch?v=UGHjZSxLR0w&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=14
https://www.youtube.com/watch?v=KV29QwQsAqs&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=11
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creatively, and break down societal barriers. Promoting dance as a tool for improving the 

quality of life for CECN is important, as it can enhance their overall well-being and promote a 

more inclusive society. These key findings provide insights into the potential of dance in 

promoting social connections, personal development, and inclusion. By laying the groundwork 

for further investigation into this area, it emphasises the importance of integrating creative 

and engaging activities such as dance into interventions aimed at supporting CECN. 

 

6.3 Significance, Value and Contribution of the Study 

My study has achieved its aim by providing compelling evidence that dance can be an effective 

tool for promoting inclusion and improving social skills in CECN. The evidence presented in the 

thesis provides a strong foundation for further research and emphasises the potential benefits 

of incorporating dance into educational programs for CECN. The findings of this study 

emphasise the significance of using dance as a means of promoting social inclusion and 

improving social skills in CECN. Through the collaborative and expressive nature of dance, 

students have the opportunity to form new friendships, connect with others, and develop 

their social skills. These benefits extend beyond the dance class and into the wider community, 

promoting a sense of belonging and inclusion.  

 

The practical implications of the study are also significant, as it provides evidence to support 

the use of dance as a tool for enhancing social inclusion in schools and communities. The 

findings suggest that dance classes can be designed to foster a collaborative and inclusive 

environment, where students of all abilities can feel valued and connected. Moreover, the 

study highlights the potential for dance to be used in community-based programs aimed at 

promoting social inclusion and improving social skills among individuals with disabilities. 

 

The study's findings provide several potential avenues for future research. Firstly, future 

studies could investigate the long-term effects of dance on social skills and inclusion. It would 

be useful to examine whether the benefits observed in this study persist over time and 

whether they have a lasting influence on CECN’s social lives. Secondly, future research could 

explore the factors that contribute to the effectiveness of dance in promoting social inclusion 

and skill development. This could include investigating the role of dance instructors, the 

specific elements of dance classes that promote social connections, and the ways in which 
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dance can be adapted to meet the needs of different CECN. Thirdly, future research could 

expand on the limitations of the current study, which include the small sample size and the 

focus on only two schools. A larger sample size and a more diverse range of schools could 

provide a more comprehensive understanding of the influence of dance on social inclusion 

and skill development.  

6.3.1 Strengths of the study 

In Chapter 3: Methodology, I specified that the instrumental case study approach was utilised 

as the methodology in my research. I gathered observation and interview data from 

participants at four locations (School 1, School 2, School 3 and Club 1) and my study explored 

the relationship between dance and social skills in CECN as a step towards promoting 

inclusion. The study provided valuable insights into this issue. The instrumental case study 

methodology allowed me to identify transferable aspects of my study and its findings to other 

contexts. As such, my study has provided valuable insights into the relationship between 

dance and the social skills of CECN, as a way to promote their inclusion. The results of my study 

can be used to inform and inspire future research in this area and to help advocate for the use 

of dance as a tool for promoting social integration and inclusion for CECN. The sample of pupils 

included in my study have diverse and complex needs, which is representative of various 

disabilities. The adult participants who were interviewed provided valuable and unique 

perspectives on the topic at hand, and they willingly and openly shared their experiences. 

Throughout the study, all participants displayed a high level of cooperation and interest in the 

research. Additionally, the school authorities were highly supportive and facilitated the 

research process without any issues. 

 

Although my study had limitations in terms of the small sample size and its unique 

characteristics, the insights gained from the data collected from four locations provided 

valuable information regarding the relationship between dance and social skills in CECN that 

can be useful to other teachers. While it would have been ideal to interview more parents and 

teachers, time constraints due to a full-time job and the COVID-19 pandemic made this 

difficult. Despite the challenges of managing data collected from video observations and 

interviews, the process provided a rich and in-depth understanding of the experiences of the 

participants. Though obtaining consent forms and managing paperwork was a cumbersome 

task, I was able to navigate these challenges effectively. Furthermore, my relocation to a new 
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country provided a unique opportunity to broaden my understanding of research practices in 

a different context. 

6.3.2 Significance of the findings 

As I conducted my study in England, I found it valuable to directly connect my findings to the 

National Curriculum and The Engagement Model. I discovered that dance has the potential to 

enhance the complex interaction between pupils' physical, sensory, communication, and 

learning, as well as aid in the acquisition and reinforcement of fundamental movement skills. 

By relating these findings to existing frameworks, I have shown the relevance and significance 

of the research in the context of current educational practices and highlighted the potential 

benefits of incorporating dance into educational programs for CECN. 

 

According to the Department for Education (2013), the Physical Education Programmes of 

Study for Key Stages 1 and 2 of the National Curriculum in England require pupils to perform 

dances using simple movement patterns at Key Stage 1 and progress to using a range of 

movement patterns at Key Stage 2. The programme guidelines state that students in Key Stage 

3 should be taught to perform dances using advanced techniques in various styles and forms, 

while Key Stage 4 students should focus on developing their technique and performance in 

competitive sports, such as athletics and gymnastics, or other physical activities, such as 

dance. The curriculum recognises the importance of physical activity and movement in 

supporting pupils' development and well-being and provides guidance to teachers on how to 

structure and deliver dance lessons that are appropriate and engaging for pupils of different 

ages and abilities. 

 

The Engagement Model (Engagement Model Guidance, 2020) refers to a framework or 

approach used in education to assess and support the learning and development of children 

and young people with complex needs, such as those with disabilities, special educational 

needs, or behavioural challenges. It was introduced in England in 2019 as an alternative to the 

P scales, which were used to assess the progress of pupils with special educational needs who 

were working below the level of the national curriculum. It focuses on a holistic view of the 

child's progress and development, considering their individual strengths, interests, and needs. 

It recognises that CECN may have different ways of engaging with learning, and therefore 

requires teachers and practitioners to observe and document the child's engagement with the 

curriculum over time. The model includes a set of descriptors that outline different levels of 
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engagement, ranging from exploration to leading and creating, and cover seven areas of 

learning: communication and interaction, cognition and learning, social, emotional and mental 

health, sensory and physical, literacy, mathematics, and understanding the world. It is 

designed to provide a flexible and responsive approach to assessment and support, focusing 

on the child's progress and development rather than on attainment of specific targets or 

levels. It is intended to promote inclusive education and support children with complex needs 

to achieve their full potential. 

 

Inclusive education has gained support globally and nationally, with several policy 

developments in place to promote it. The United Nations Convention on the Rights of Persons 

with Disabilities (UNCRPD) was adopted by the United Nations General Assembly on 

December 13, 2006, and came into force on May 3, 2008. The Salamanca Statement and 

Framework for Action on Special Needs Education was adopted during the World Conference 

on Special Needs Education in Salamanca, Spain, in June 1994. The UNCRPD recognises the 

right to education for individuals with disabilities and calls for their full inclusion in the 

education system. Additionally, Goal 4 of the Sustainable Development Goals focuses on 

ensuring inclusive and equitable education opportunities for all. The Salamanca Statement 

and Framework for Action on Special Needs Education provides a framework for promoting 

inclusive education and has been influential in shaping international policy and practice. These 

international policies serve as a foundation for countries to develop their own policies and 

practices that support inclusive education. The implementation of these policies and the 

success of inclusive education programs can vary greatly between countries, however, the 

goal remains the same, to ensure that all students have access to quality education and are 

able to reach their full potential. 

 

The significance of the findings and conclusions of this study lies in their potential to expand 

the reader's knowledge and awareness of how dance can affect the social skills of CECN. This 

study contributes to the scarce literature on the relationship between dance and the social 

skills of CECN in promoting inclusion. Dance has been recognised as an effective tool for 

enhancing social skills, particularly in children and adolescents. Through dance, individuals 

learn to communicate nonverbally, coordinate movements, and cooperate with others. These 

skills are particularly important for CECN as they often face significant social and 

communication barriers that limit their participation in social activities. This study's findings 
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provide insights into how dance can be used to promote inclusion for CECN. By developing 

social skills through dance, individuals may be more likely to engage in social activities, 

develop meaningful relationships, and feel a sense of belonging in their communities. 

6.3.3 Value of this research  

Qualitative research is an approach that emphasises understanding human behaviour and 

experiences from the perspective of the participants themselves, unlike quantitative research, 

which relies on numerical data and statistical analyses, qualitative research involves collecting 

data through methods such as interviews, observation, and document analysis (Creswell, 

2008; Clarke and Braun, 2013). In this type of research, the researcher's subjectivity is often 

viewed as an asset rather than a liability and as a qualitative researcher, the researcher is likely 

to engage with participants on a personal level and build a relationship with them over time, 

thus creating a sense of trust and rapport that allows participants to share their experiences 

more openly and honestly (Clarke and Braun, 2013). 

 

Subjectivity can enrich data interpretation in qualitative research, but it is important to 

acknowledge and address biases to maintain credibility. Researchers should be transparent 

about their assumptions, values, and beliefs, and reflect on how they may influence the 

research process. Seeking input from colleagues or stakeholders with different perspectives 

can help to mitigate biases. As a qualitative researcher, I often find myself bringing my own 

subjectivity into the research process. By engaging with participants on a personal level and 

building a rapport with them, I am able to gain a deeper understanding of their experiences 

and perspectives. Self-reflection helps me to stay open to different perspectives and avoid 

imposing my own ideas on the data. In the end, I believe that the use of subjectivity in 

qualitative research is a strength rather than a weakness.  

 

Braun and Clarke (2021, 2022) describe two approaches to writing up qualitative analysis - the 

'establishing the gap model' and the 'making the argument model'. The 'establishing the gap 

model' focuses on identifying gaps in existing knowledge or research in a particular area. This 

approach assumes that the gaps need to be filled and the research agenda is geared towards 

addressing these gaps. Essentially, the researcher identifies areas where current research is 

lacking and aims to contribute new knowledge to fill those gaps. Braun and Clarke (2021) argue 

that this 'establishing the gap model' aligns with a traditional, positivist-empiricist view of 

research that aims to uncover objective truths. However, this approach does not fully align 
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with the values of qualitative research, which is focused on understanding the local and 

contextual factors that shape human experiences. Instead, the authors propose the 'making 

an argument model', which involves placing the research within the context of existing 

knowledge and theory. This approach aims to contribute to a collective understanding of a 

topic, rather than simply filling gaps in knowledge. Essentially, the authors suggest that the 

'making an argument model' is a more appropriate way to approach qualitative research as it 

recognises the importance of context and theory in shaping our understanding of complex 

phenomena. 

 

When I first started my analysis of interview and observation data, my initial intention was to 

fill a gap in the literature. However, as I progressed with my analysis, I found that I was more 

drawn towards the 'making an argument' model advocated by Braun and Clarke (2015, 2019, 

2021, 2022). With this approach, I aimed to provide a rich, contextualised, and compelling 

representation of the issue, which in my case was how dance can support inclusion by helping 

CECN to develop social skills. Rather than trying to make a grand claim or develop a new 

theory, my approach was more modest yet equally valuable, focusing on providing a detailed 

and convincing representation of the issue. By focusing on providing a rich and compelling 

representation of the issue, I was able to contribute to the broader understanding of the topic 

and provide valuable insights that may inform future research.  

6.3.4 Contribution to knowledge 

This study provides empirical evidence of the effectiveness of dance as a practice for 

promoting the social skills and inclusion of CECN in the community. This contribution to 

knowledge is important as it provides practical insights that can inform the development of 

interventions and programs aimed at promoting social inclusion for CECN. The rich account of 

the positive experiences of CECN through dance provides a preliminary framework for future 

studies. It also provides a framework to encourage and legitimise the inclusion of dance in the 

curriculum which validates its importance in the lives of CECN. 

 

The originality of the unique voices obtained from this study’s participants (pupils, parents, 

professionals) contributes to knowledge. Dance to promote social inclusion for CECN is an 

under researched topic. Unlike much of the existing literature that focuses on instructional 

methods, this study prioritises the perspectives and experiences of participants. Seeking the 

views of those involved which my study did is an original contribution. This study contributes 
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to the limited body of work on this topic and fills a gap in the literature by showing that dance, 

a form of physical activity and artistic expression, can be used as a tool to help CECN overcome 

social barriers and participate more fully in community life.  

 

The most original aspect of my research lies in its focus on teaching dance to CECN to promote 

social inclusion, an area that has been underexplored as seen in my review of literature. I have 

interpreted my data in a way that can be used to inform others who practise or want to work 

in this area. There is a difference between being original and being unique. While my approach 

may not be entirely unique in the broader context of studying dance or CECN, I have probed 

deeply into this specific population, enabling me to draw some conclusions about the use of 

dance for CECN, and that contributes to knowledge. 

 

The dissemination of my research findings through future publications will also contribute to 

knowledge. By leveraging the knowledge gained from this study, there is an opportunity to 

provide valuable guidance to fellow educators on incorporating dance into their practices with 

children. Findings of my study could be relevant to practitioners including dance educators 

and teachers specialising in SEN, as well as researchers or academics interested in dance and 

SEN. This practical application of research findings represents a significant contribution to the 

field. 

 

During the planning process of the dance activities, I designed dance lessons based on my 

reading of literature as well as my previous experience as a dance teacher and SEN teacher. 

Laban’s movement perspective which formed the basis of this study’s theoretical framework 

influenced the design and planning of dance activities used in the dance lessons I taught. 

Lesson plans and activity of props are described in Table 3.1 Sample Lesson Plan and Table 3.2 

Activity of Props. Before designing the lesson plans, I consulted the pupil information sheets 

provided by the school to learn about the unique needs and abilities of each pupil. Activities 

were designed and adapted to suit different needs and abilities with a focus on what the child 

could do. Strategies to assist students in the dance lessons included use of activities to suit 

different levels, use of different props, ensuring that the classroom has the necessary 

infrastructure for pupils who use wheelchairs or walkers, and pairing or grouping students in 

a way that allowed them to help, support, and learn from each other. Circle time at the start 

of each session was used to explain the session structure. Instructions were repeated when 
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necessary and sessions followed a clear and consistent structure. Sessions began with a 

warmup and ended with a cooldown, repeated every time, enabling pupils to familiarise 

themselves and feel welcome in a safe space. 

 
 
Activities used in the dance sessions in my study included improvisation exercises, freestyle 

dancing, circle time activities, choice of music by pupils, use of different dance styles and 

music, and use of different dance props - dandiya sticks, dupatta, handkerchief. The aim of 

planning these activities was to encourage social interactions and include all pupils in the 

activities, regardless of their abilities. Improvisation activities encouraged pupils to create 

their own movements and dances. Creating and choreographing during improvisation 

develops transferable skills such as teamwork and communication. Pupils working together in 

a group develop communication skills as they collaborate with each other. 

 

Dance activities were planned to include all pupils regardless of their level or abilities. All 

students were given equal opportunities to participate in all the activities with 

accommodations in place for those that needed them. The following steps were taken to assist 

learning and engagement in an inclusive and supportive environment. Individualised 

instruction, modified dance moves, visual aids, verbal cues, prompts and modelling were used 

to meet the unique abilities and challenges of each child. Makaton signing and gestures along 

with clear and concise instructions were used to aid communication for children experiencing 

speech or language problems. The classroom was kept free of distractions and breaks were 

provided to cater to the sensory needs of children who needed them. Children were motivated 

with positive reinforcement and encouragement for all their efforts and progress. 

 

Based on the principles derived from my study, I would like to convey the following messages 

to stakeholders who play an important role in the education of children such as teachers, 

school governors, administrators, parents, and carers. Schools should prioritise dance 

education as an essential component of the curriculum for CECN, recognising it as a separate 

subject with distinct objectives and teaching methods, rather than an extracurricular activity 

or a subset of PE. There is a need for a collaborative approach to implementing dance activity 

initiatives in schools and local organisations. Dance programs should prioritise inclusive and 

accessible activities to ensure that CECN can experience the joy of dance and its many 

benefits. As emphasised by parent Zoe (Interview no.7), more dance classes specifically 
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designed for CECN are necessary due to the competitiveness and exclusivity of mainstream 

dance classes. Similarly, Jules (Interview no. 9) stressed that long waitlists for existing dance 

programs indicate the urgent requirement for increased availability of dance classes for CECN. 

Additional resources in the form of funding, support and opportunities for CECN and their 

dance teachers are required to facilitate inclusive dance programs effectively as 

communicated by Zara (Interview no.4).  

 

6.4 Study Limitations 

As the author of this thesis, I recognise that my study has limitations that must be 

acknowledged. By addressing these limitations, I can demonstrate my understanding of the 

study's weaknesses and the implications of my findings. To discuss the limitations of my study, 

I must be transparent about any issues that may have arisen during the research process, 

including sample size limitations, data collection method constraints, study design limitations, 

potential confounding variables, and other factors that may have affected the validity of my 

results. I must also consider the potential implications of these limitations on the conclusions 

drawn from my study and their broader applicability.  

 

The main practical challenge was gaining permission from the school head to reconnect with 

the same group of pupils for member checking as I had a specific agreement with the school 

authorities to do my field work within a limited period of time. Despite attempting to renew 

access and permissions via email, it was unsuccessful. Some of the pupils had since moved to 

vocational training centres and jobs, making access difficult. Parental consent had been 

obtained for the specific period of my field work and working beyond the agreed time limit 

would not have been ethical. The lockdown due to the Coronavirus pandemic in March 2020 

further complicated matters, as schools were closed and only the most vulnerable attended 

sporadically. I had planned a few interviews as part of member checking, but this became 

impractical due to reasons of health and safety. Thus, it was important to prioritise ethical 

considerations such as obtaining consent, adhering to the limited time frame of the field work 

agreement, and ensuring the safety and well-being of participants amidst the pandemic. 

This study on the influence of dance on social skills and well-being of CECN had limitations due 

to its small scale and the pandemic's effect on conducting more meetings with educators and 
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parents. However, despite these limitations, the study yielded valuable insights into the 

positive influence of dance on CECN's inclusion in the community. 

6.5 Recommendations from the Research 

This part of the chapter provides specific recommendations that are directly related to either 

the research questions or the themes that were identified from reviewing the data gathered 

through interviews and observations. 

 

TA Rachel (Interview no. 2) and parent Marian (Interview no. 8) revealed that regular dance 

lessons were not conducted in the SEN schools they were associated with and dance was 

viewed as an extracurricular activity and non-essential component of the daily timetable. This 

perception leads to dance being considered a subset of PE, rather than being acknowledged 

as a separate subject with its own pedagogical approaches and objectives. So, the 

recommendation is that schools prioritise dance education as a fundamental component of 

the curriculum for CECN, recognising it as a separate subject with its own unique objectives 

and pedagogical approaches, rather than an extracurricular activity or a subset of PE. Provision 

of more inclusive dance programs that are tailored to the needs of CECN, with trained 

instructors and appropriate resources is important. Furthermore, observation and interview 

evidence highlight the positive influence of dance on the social skills and inclusion of CECN 

and the recommendation is that schools prioritise these aspects in their dance education 

programs. 

 

In Interview no. 7, pupil Charlotte’s mother Zoe mentioned,  

 “Especially for CECN...dance class is needed because everywhere else it is so 

competitive. It's all about going to the next level and competitions and things like 

that. Well, here (School 2) it's more about understanding their needs and making it 

fun for them isn't it. But also, they do learn a routine and do a showcase at the end, 

so it's building their confidence and everything.”  

 

As emphasised by Zoe, dance classes specifically designed for CECN are necessary due to the 

competitiveness and exclusivity of mainstream dance classes, which focus on advancing to the 

next level or participating in competitions. However, dance classes that cater to the needs of 

CECN can provide a safe and enjoyable environment that promotes social inclusion and 
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enhances social skill development. When schools and other organisations take the time to 

understand the unique needs of CECN and make the dance classes fun and enjoyable for them, 

it can significantly benefit their overall well-being. Participating in dance classes that are 

tailored to their abilities can build their confidence, help them develop a sense of belonging 

and provide them with opportunities to interact with their peers. One of the significant 

advantages of these dance classes is that CECN can learn a routine and showcase their abilities 

at the end of the program which further strengthens their confidence and helps them develop 

a sense of pride in their accomplishments. 

 

 

There is a need for a collaborative approach to implementing physical activity initiatives in 

schools, involving teachers, administrators, parents, and community organisations. By 

working together, these stakeholders can create a supportive environment that encourages 

students to be physically active and promotes lifelong healthy habits. It is important that 

stakeholders prioritise inclusive and accessible dance programs to ensure that CECN can 

experience the joy of dance and its many benefits. School 2, founded by Clarissa (Interview 1 

and Interview 5) is collaborating with local agencies to promote physical activities including 

dance, short break activity days and holiday camps. A prominent attraction of these programs 

is the inclusion of dance programs. For the upcoming year, School 2 have announced new 

dance opportunities for teens and adults with complex needs to express themselves through 

music and movement. As a dance teacher, I have also been participating in the efforts of 

School 2, a CIC, to offer dance programs to the CECN who are residents of Town 1 and Town 

2. 

 

It is important to take a comprehensive approach to promoting physical activity in schools 

involving a combination of policy, environmental, and behavioural strategies for the 

development of physical activities for pupils in schools. However, there is very little literature 

about CECN and dance in schools. During Interview no. 4, Zara, a dance teacher, expressed 

her opinion that there is a need for more funding and opportunities for CECN, as well as for 

the dance instructors who work with them. She also mentioned that the dance and fitness 

industry can be challenging for instructors, as they are not paid enough. Similarly, Jules, Evan's 

mother, mentioned in Interview no. 9 that there is a need for more availability of classes for 
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CECN, as there are often long waitlists to join existing programs. She expressed her 

disappointment that there are not enough places that can cater to the specific needs of CECN.  

The marginalisation of dance in PE can have significant implications for students who are 

interested in pursuing dance as a career or who simply enjoy dance as a form of physical 

activity. By relegating dance to a secondary position in the PE curriculum, schools may be 

denying students the opportunity to develop their skills and interests in this important art 

form. By giving dance the attention and resources it deserves, schools can help students 

develop their physical, social, and artistic skills, and ensure that dance remains an important 

part of the social cultural heritage.  

 

This research will contribute to the limited literature on dance, especially in promoting 

inclusion and developing social skills among CECN. To get involved in policy making for CECN, 

I will continue educating myself about current policies and laws, volunteer with advocacy 

organisations, attend policy-making events, reach out to elected officials, and maybe even 

consider pursuing a career in disability policy. My passion lies in using dance to improve the 

lives of CECN and I plan to make a contribution to this field by conducting more research and 

writing papers, as well as continuing to teach dance to CECN. By combining theoretical 

knowledge and practical experience, I hope to promote the benefits of dance and inspire 

others to get involved. Ultimately, my goal is to create a more inclusive and supportive 

community for CECN who wish to pursue their passion for dance.  

6.6 Future Research, Publication Plans and Final Remarks  

This study's findings demonstrate that dance can be an effective way to foster inclusion and 

social skills development among CECN. The experiences shared by parents and educators 

suggest that dance provides a safe and supportive environment for CECN to express 

themselves and develop positive relationships with their peers. In particular, the study found 

that dance helped to build confidence, improve communication and teamwork skills, and 

enhance self-expression for CECN, which are crucial components of social skills development. 

The study suggests that dance can promote inclusion and support the social and emotional 

well-being of CECN, contributing to the growing research on the role of dance in enhancing 

social skills and well-being of CECN. This can serve as a foundation for future research and the 

development of dance programs for CECN. 
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Several potential areas for future research have emerged from my study. These include: 

a). To examine specific elements of dance that have the greatest influence on social skill 

development among CECN, with the goal of promoting social inclusion. 

 

b). To create and implement dance programs tailored to the needs of CECN in the local 

community. 

 

c). To investigate the perspectives of dance teachers on the inclusion of CECN in dance 

programs, including the challenges they face and the strategies they use to promote 

inclusivity. 

 

d). To study the effectiveness of dance-based interventions compared to other forms of 

interventions such as music therapy or drama therapy for promoting social skills and inclusion 

among CECN. 

 

e). To investigate the factors that facilitate or hinder the participation of CECN in dance 

programs, such as accessibility, funding, and social stigma. 

 

 
In reflecting on my research journey and personal experience, I have come to realise that 

conducting research requires a significant investment of time in reading, discussing ideas, 

writing and revising papers, generating new ideas, and implementing them. Maintaining 

motivation and concentration are essential aspects of this work. As a researcher, one must 

approach others' research with a critical mindset to analyse and interpret it effectively. 

Conducting research entails investing significant time and effort into designing the study, 

collecting, and analysing data, discussing findings, and writing various chapters. Effective time 

management is a crucial skill for successful research, and it is advisable to keep a record of 

ideas, notable observations, and information from relevant papers throughout the research 

process as these notes can be consolidated to aid in writing. 

 

In my opinion, engaging in research work requires being methodical and thorough in work. 

Research facilitates the exploration and discovery of novel concepts, ideas, and 

methodologies. It enables the researcher to approach research questions from a broader 

perspective. My small-scale study has solidified my conviction regarding the valuable role that 
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dance plays in the lives of CECN. Having gained a deeper understanding of the positive effects 

of dance in promoting inclusion and social skills in CECN, I am eager to pursue further research 

in this field. In terms of publication plans, I am currently exploring potential journals to submit 

my research to. Some highly-regarded international journals that focus on topics related to 

inclusion and disability include the Journal of Disability Policy Studies, Disability and 

Rehabilitation, International Journal of Disability, Development and Education, Research in 

Dance Education, Disability and Society, Dance Research Journal, Journal of Applied Research 

in Intellectual Disabilities, and Journal of Physical Education, Recreation & Dance. My aim is to 

contribute to the existing literature on this topic and highlight the importance of dance as a 

tool for advocating for the rights and social integration of CECN. 

 

This research journey has been both challenging and rewarding. While it required a significant 

amount of effort and dedication, the knowledge and insights gained through this process have 

made it all worthwhile. Having conducted this research, I take pride and feel gratitude for the 

opportunity to contribute to the knowledge base on the positive effect of dance on the social 

skills of CECN and its potential as a tool for promoting inclusion. It was a fulfilling experience 

that reaffirmed my passion for advocating for children experiencing complex needs. 
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Appendix A4: School 1 Colour coded Interview Sample 

Interview with TA Rachel (School 1) 

Do they have dance or some 
kind of  
movement as part of their 
curriculum? 

No. Literally it's just with their… on a Friday when 
we do our... more of  
timetable in the afternoons for leisure, so 
that’s….there's no other dance.  
PE lessons is not incorporated with that at the 
moment.  

So dance is not a part of the 
curriculum? No, not at the moment Not 

What do they do in PE? 

We do things like dodgeball or outside activities 
where people come in so  
we could do, we might do football, tennis, so 
basically you know all those  
fine motor skills stuff and things like that when 
they're in...yeah doing 
things like that.  

   

Do you feel that dance can 
be a useful or  
beneficial activity for CECN? 

Personally I do. And I do because it’s something 
that I don’t feel there’s  
that pressure, of if they…. It doesn’t matter what.. 
you know, what  
learning need you have, it doesn’t matter what 
ability you have.  
I think of dance about expressing yourself and 
about building confidence.  
 
And sometimes, we just need to switch off...a bit 
like with art...lessons like  
that, art and dance, where they can be creative, 
you know and just switch  
off a bit from the pressures of lessons and 
everything else they need to  
learn within the day and all the other things….they 
can be just themselves. 
 
You know and sometimes yeah, they haven’t got 
the confidence,  
but it’s a good thing, you know, we want to 
encourage that confidence  
coz it will apply elsewhere. 

Ben, Expr/Expr, 
Conf/Conf,  
Creat/Creat, Incl/Incl/Incl,  
Pres, Unplug/Unplug, Be 

So that would help them in 
their  
other lessons and generally 
in  
their behaviour…? 

 
I think so. I think it’s time to switch switch off from 
those things, and do  
something fun, you know, with other people, let 
yourself go a little bit,  
you know...and yeah, it’s just about expressing 
themselves and I think... 
something fun that’s not the pressures of the 
timetable, that they  
can enjoy. 

 
Unplug/Unplug, 
Fun/Fun/Fun,  
Expr/Expr, 
Feel/Feel, Stre, 
Enj/Enj/Enj,  
Free/Free/Free 

Do the students enjoy dance,  
you think? Yes 

Peer/Peer/Peer, Rou, 
Ind/Ind/Ind, 
Improv/Improv, 
Lessshy/Lessshy, 
Enj/Enj/Enj 
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Do any of the children that 
you work with  
have any challenging 
behaviours? 

Yes..(laughs)...you know we do get pupils that 
express some real challenging  
behaviour but no child behaves a way for no 
reason. There’s always  
something behind it. You know, I feel strongly 
about that and I think  
things like these lessons helps with behaviour. 
Things like dance, things  
where they can...the pressure’s not there you 
know, with your other  
general lessons, Maths, English, there’s pressure 
there, you know.  
Some children might not be able to read very well, 
but on the other….  
express…. they’re quite a confident person, but 
they can’t read very well  
or they’re not great with number and money and 
so the pressure’s there…  
so then you get the build up of the anxiety and the 
worry, then the  
behaviours come. Yeah, we do, we deal with 
children with challenging  
behaviour on a daily basis. But at the end of the 
day it’s our job, we’re  
here to do that. We’re here to help and there’s 
always a reason for the  
behaviour. 

Beh, Expr/Expr, 
Conf/Conf, Pres 
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Appendix B: School 2 

Appendix B1: Parents/Carer consent form 
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Appendix B2: School 2 Colour coded interview sample 

 

Interview with Marian, parent to Irene (School 2) 

22 

What are your views on the 
value of dance,  
in general? 

Value, as in how beneficial it is for 
Irene? 
I think it's very beneficial. It gives her a 
relief...to move around,  
to move her body around, I think it 
gives her some sort of freedom,  
a way of expressing that you wouldn't 
normally be able to do... 

Ben, Val, Phy, Free/Free/Free, 
Expr/Expr 

23 

Have you noticed on days 
that she has dance  
compared to days she 
doesn't have dance, does she  
miss it or does she..? 

I don't know whether I would say she 
missed it. I would say she  
enjoys it, and I think y'know over the 
summer we're not doing the  
summer dance camp, and she'd 
probably say, "Oh, when are we  
going dancing again?" I'd say she'd 
miss it if she didn't do it.  
And she's always very happy when she 
comes out of dance.  
She enjoys it. I wouldn't say she's 
different on days when she's not.  
Because she's quite fortunate she has 
quite a busy life, and she's  
busy at school. She would miss it if she 
didn't do it. Definitely. Hap/Hap/Hap, Enj/Enj/Enj, Miss 

24 
Has participation in dance 
influenced her well being? 

I think being able to put on a show, 
feeling very proud of the  
achievements, l... so from the 
achievement point of view and the  
well being point of view...yes. 

Sho/Sho/Sho, Perf/Perf, Ach,  
Wel/Wel/Wel/Wel 

25 

Do you think dance has a 
positive influence on  
social skills? Yes, definitely. Soc/Soc/Soc/Soc 

26 

Would you say that dance 
has had some influence 
on Irenes's social skills? 

Yes, definitely think that dance has. I 
compare it obviously with  
some other things that she does out of 
school...she's quite active,  
she goes for swimming, it has to be on 
a one to one basis, she  
can't do it in a group with other 
children...and I think that dance  
allows her to be with other children. 
With the staff being trained to  
look after her, I can drop her off in an 
hour...to have a distinctive  
social setting. So yes, dance has a 
positive influence on her  
social skills. 

Soc/Soc/Soc/Soc,  
Comp/Comp/Comp/Comp, Pos 
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30 

Anything else that you'd like 
to add in relation to 
dance and CECN?  

I just think it's a very important thing 
for them. Having that  
opportunity, having the specific dance 
sessions where a group  
with special needs can get together to 
express themselves... 
I think it's very hard for children with 
special needs that need  
that support to access mainstream 
activities, not to be judged or  
made to feel different, and I think 
what Clarissa and you all at School 2  
provide is a sort of setting where the 
parents can feel happy  
that their children are happy and 
enjoying it,but also that those  
children are not judged, it's about 
them, it's what they can achieve  
rather than trying to fit them into a 
"you can try and do this" but  
you're not able to do at all. So, I think 
the dance...in specific  
settings, they can just go and be like, 
this is my dance lesson,  
I'm going to go off and dance. And I'm 
going to do my thing, 
what I want to do and work for this 
show like everybody else can. 
So from Irene's point of view, I think it 
makes her feel quite special  
that she can work with a group of 
people and give a performance at  
the end of it. 
  

Imp, Opp/Opp/Opp, Expr/Expr, 
Incl/Incl/Incl/Incl, 
Welc/Welc/Welc/Welc, 
Acc, Hap/Hap/Hap, Enj/Enj/Enj,  
Free/Free/Free 
Ach, Soc/Soc/Soc/Soc,  
Spec/Spec/Spec/Spec, Perf 
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Appendix C Forms, Notes and Transcripts 

Appendix C1: Ethical code for the Research Project 
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Appendix C2: Teachers interview consent form 
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Appendix C3: Sample of Parent/Carer consent form 
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Appendix C4: Sample of Parent/Carer ethical code consent form 
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Appendix C5: Sample Video Observation Schedule  

Video: School 1 Video 6 

Colour coded research questions: 
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RQ1. Is there an association between dance and social skills for CECN? 

RQ2. What specific associations are they? 

RQ3. What aspects of dance influence social skills of CECN? 

RQ4. How do these aspects influence social skills? 

 

Video named: School 1 Video 6 

Time Activity Notes Code 

Time observed: 

0:01-11:12 

(11:11 minutes) 

 

0:01-1:18 

 

 

 

 

 

 

 

 

 

 

 

 

 

1:19-6:03 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Sam and Rosie are partnered up and doing 

the Dandiya (sticks) dance. I model the 

moves besides them. Beth and two other 

classmates watch them and soon join in by 

clapping their hands to mimic the moves as 

there was a shortage of dandiya sticks. 

Sam gets an idea of the dance steps and 

starts prompting Rosie to copy the moves. 

 

 

 

 

 

 

I ask Beth if she has a song request as it is 

her turn to pick a song.  

While she’s browsing my phone deciding 

which song to pick, Rosie asks me about 

the dandiya sticks. She wants to know 

where I’d got them from and if they are 

from kitchen paper rolls. 

 

Beth chooses a song and we have a 

freestyle dancing session. We gather 

around in a circle and everyone joins in. 

Slowly everyone moves away to a spot of 

their own and do their preferred moves. 

 

 

 

 

This was the first time they tried the 

stick dance and it was great to see 

them make the effort to learn the 

moves.  

 

Taking the initiative to support and 

lead a peer so that they both can 

dance together is a positive aspect 

of dance which influences social 

skills. 

 

 

 

 

 

Asking questions about props and 

wanting to know how they are 

made shows that the student is 

interested in dance. 

 

 

 

Having the freedom to choose a 

song of their liking makes students 

happy and motivated to engage in 

the dance lesson. They also have 

 

 

 

 

 

 

Eff 

Lear 

 

Ini 

Sup 

Two 

Uni 

Soc 

 

 

 

 

Int 

Cur 

Kno 

 

 

 

 

Free 

 

Hap 

Mot 

Fun 

Ind 
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6:06-10:29 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Annie and another student show some 

funny dance moves and everyone bursts 

out laughing. 

 

 

While the others dance on the side, Sam 

takes over the centrestage and shows us 

some great moves. His moves are 

impressive and he dances with a lot of 

confidence. 

 

 

 

It is Rosie’s turn to choose a song and the 

TA tells her to choose something different 

from One Direction which is her all time 

favourite. 

 

 

One of the students hopes it’s not Justin 

Bieber and another says she’d be happy if 

it is Bieber. 

 

Annie and Sam dance to the Indian music 

which is playing in the background. 

 

Rosie finally chooses a One Direction song. 

Sam starts dancing immediately and keeps 

dancing throughout the entire song. He 

shows a lot of energy and enthusiasm. The 

others join in slowly. 

Rosie moves all around the room dancing. 

 

more fun dancing to moves of their 

own choice. 

 

 

 

 

Some of the students take the 

opportunity to shine and show off 

their dance moves. They enjoy the 

attention and praise. 

 

 

 

 

Students have their favourites and 

preferences in music and they don’t 

always match the choices of other 

students. But inspite of their 

differences they come together and 

dance, have fun and spend time 

together as a group. 

 

 

 

 

 

 

And there’s Sam who dances to all 

kinds of music played in class. 

 

 

 

 

Sho 

Enj 

Pra 

 

 

 

 

 

Fav 

 

 

 

 

 

Fun 

Uni 

 

 

 

 

 

All 

Enj 

 

 

Codes: 

Eff - making the effort to learn new moves 
Lear - learning 
 
Ini - taking initiative 
Sup -supporting others 
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Two - working well in pairs 
Uni - building unity 
Soc - socialisation 
 
Int - showing interest 
Cur - curiosity to learn 
Kno - eager to know new things 
 
Free - freedom 
 
Hap - happy 
Mot - motivated 
Fun - having fun 
Ind - becoming independent 
 
 
Sho -showing one’s skills 
Enj - enjoying attention 
Pra - praise 
 
Fav - favourite 
 
All - likes all kinds of dances and music 
Enj - enjoying 

Appendix C6: Sample observation note.  

15 School 1 
Note 15 

This was the last dance class at this school. We started with circle time during which I asked 
the pupils how they felt about the dance classes with me. They all gave me very positive 
feedback. They all enjoyed it and had a lot of fun. Trent said that he really liked it a lot, 
although a few times some moves were a bit difficult, he tried his best and had a great time 
throughout. Today’s class sequence included: 
Circle time Warm, Part, Shar, Soc 
Interviews Shar, Talk, Soc, Team 
Warm up (Korean song - “It’s you”) Warm, Part 
Zumba Fun, Enj, Prac, Pers, Team 
Bihu Prac, Pers, Two, Team, Open 
Bhangra Fun, Hap, Enj, Two, Team, Soc 
Group freestyling (2 groups) Improv, Creat, Ind, Free, Soc, Prac, Pers, Team 
Ole ole Fun, Hap, Team 
Cool down Rel 

16 School 2 
Note 1 

Irene:(during partner selection, when I suggested that she partner with Andrew, she said, 
Why should I partner with a boy, I want to partner with ….volunteer L was nearby so she 
motioned towards her and chose her. Free, Ind, Cho 
 

New boy Michael, during circle time “Don’t want to dance, I like yoga” Expr 
 

Zumba dancing time: Michael showing his moves! Fun, Sho, Enj 
 

During freestyle, Charlotte and Jim were on the floor showing some b boy moves. Sho 
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Irene wanted to try ballet moves. She and Hannah moved to the bar and did some. Try, 
Free 
 

Others went to the bar, but went back to doing their own thing(freestyle session). Free 
 

All in all, good engagement and they seemed to enjoy the music. Eng, Enj  

17 School 2 
Note 2 

As it was a  nice, sunny, warm day, I gave the pupils the option for outdoor play for 10 min 
Free 
 

Jim and Evan seem to be good pals. They hang out together all the time, talk to each other 
a lot. Soc, Buil, Frie, Talk 
 

Andrew is mostly on his own but comes to me when he wants something, e.g. he likes the 
ghungroo bracelets and will often ask me to tie it around his wrists and then he’ll go around 
making noises and running all around the room. Ask, Pla 
All 4 signed their names on the consent forms, and wrote down their ages too, with verbal 
prompts. 
 

Before partner work dance: Andrew chose me as his dance partner. I directed him to 
Charlotte as they would otherwise be an odd no. Cho 

18 School 2 
Note 3 

Pupils: 
1. Irene 
2. Daniela 
3. Andrew 

Volunteers: 
1. Myself 

Teachers: Myself, Clarissa  
Songs used: 

1. Ssom by SoYu & Junggio (Korean pop song) 
2. DJ Caspar Slide 
3. Gallan Goodiyan 
4. Joubonote (Assamese song) 

5. Relaxation music 
 
11 to 11.35: My dance 
11.35 to 11.40: Clarissa taught routine for 2019 Showcase. I danced with them. 
Daniela: “Oh Casper slide. I like that song.” Fav 
Irene: “I love Casper Slide. I did that in my ….. Class” (I could not catch the word) Fav, Enj 
 

Andrew and I partnered up for Gallan Goodiyan and Joubonote. Irene chose Daniela as her 
dance partner. Cho 
 

Daniela picked up all the steps. She is quite good at dancing, enjoys dancing, seems very 
able. During routine practice, both she and Irene tried very hard to get some steps right. 
They got slightly angry with themselves for not getting a step. But Irene kept saying to 
herself, “I won’t give up. I won’t give up”. They both got it after 3 to 4 repetitions. Try, Pers, 
Enj, Prac, Conf 
Andrew remembered a step which both Clarissa and I had forgotten! Mem 
Irene’s mom has agreed to be interviewed when they get back in a month’s time. 
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19 School 2 
Note 4 

Codes are in blue, next to the text 
Pupils: 

1. Jim 
2. Nisha 
3. Andrew 
4. Charlotte 
5. Paula (first class for her, left after 20 min) 

Absent: Irene, Daniela and Evan 
Volunteers: 

1. Myself 
2. Annabelle 
3. Hannah 

Teacher: Clarissa 
Songs used: 

1. DNA by BTS (Korean pop song) 
2. DJ Casper Slide 
3. Gallan Goodiyan 
4. Relaxation music for cool down 

 

Warm up 
Gallan Goodiyan, with props after the routine 
Casper Slide 
(11 to 11.35: My dance) 
11.35 to 11.45: Clarissa taught routine for 2019 Showcase. I danced with them and 
supported. 
Nisha entered the classroom with a bright smile and extended her arms towards 
Charlotte who squealed and called out Nisha’s name in delight. They hugged and 
seemed very happy to see each other. They then sat down next to each other and 
played. When Clarissa greeted and welcomed Nisha to class, she seemed happy. 
Before dance began, Nisha and Charlotte played side by side, copying some moves 
on the floor. They giggled and had fun. Andrew joined in with Nisha and Charlotte 
trying to copy their moves. 
 
We used dupattas for the Gallan Goodiyan song. Prop 
 

Andrew and Clarissa partnered up for Gallan Goodiyan dance, Jim and Annabelle 
were partners, Nisha and Charlotte. I taught and modelled in front. Cop 
 

Nisha and Charlotte chose each other as partners. Cho 
 

They all enjoyed the Gallan Goodiyan song. Andrew struggled a bit with the prop 
work. Enj, Try 
Jim said, “I’m dizzy” (We did do a lot of spinning and going round in circles!). 
Dancing was enthusiastic for the Bollywood and the Casper slide songs and I think 
they all worked very well with the props. Enj, Prop, Try, Pers 
 

Video clicked for entire duration of class. 
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After the relaxation session during which I do some yoga breathing and moves, 
especially after Shavasana, they all seemed very peaceful and relaxed. Rel 
 

I asked Jim’s mum and she has agreed to be interviewed next class 
Clarissa suggests that we could do it at 11.40 (substitute teacher can take over 
then), so that Jim does not have to wait. Agreed. 

Appendix C7: List of Codes and Definitions 

Sl no. Code Full form Definition 

1 Ben Benefits of dancing An advantage or profit gained 
from participation in dance. 

2 Good/Good/Good/Good To feel good while 
dancing 

To feel happy and good about 
themselves while dancing. 

3 Imp The importance of dance The significance of dance 

4 Val Value of dance The worth of dance 

5 Use Dance is useful in many 
ways 

The many uses of dance 

6 Pos Positive influence of 
dance 

The constructive quality of 
dance 

7 Soc To socialise with others To mix socially with others 

8 Sup To support and help 
others 

Dance helps children to help 
others 

9 Beh Good behaviour is 
promoted through dance 

Good behaviour means to 
conduct one’s actions, 
reactions, functioning in 
response to the environment 
and situations in a way which 
benefits daily life. Participation 
in dance promotes good 
behaviour. 

10 Incl To include everyone To make everyone a part of the 
group while dancing 

11 Frie To make friends with 
others 

To make friends with others 
through socialisation during 
dance class. 

12 Buil To build relationships To socialise and make new 
friends. 

13 Talk To chat with others To chat with others 

14 Df Dancing with friends To dance with friends 
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15 Team To work well as a group To work together effectively as 
a group. 

16 New To try out new things; to 
meet new people 

To try out new things and meet 
new people. 

17 Two To work well with a 
partner 

To work well with a partner or 
team mate. 

18 Prob To solve problems; to 
improve problem 
behaviours 

To solve problems by 
cooperating with others in a 
team. 

19 Welc To feel welcomed To feel welcomed. 

20 Inter To interact with others To communicate with others 

21 Tog To work together; to feel 
like a team 

To work together with others 
like a team. 

22 Conn To connect with others To interact and enjoy the 
company of others. 

23 Uni To feel united as a class To feel joined together by a 
common interest and 
participation in dance. 

24 Bond Dance creates a bond, 
unites class as a group 
 

To feel attached to others by 
spending time dancing 
together. 

25 Sha To share stories, 
thoughts, feelings 

To participate in a common 
activity as others and share 
emotions, feelings and 
experiences. 

26 Bud To be a buddy to a peer To be friends with a peer. 

27 Make To make new friends To make new friends. 

28 Find To meet new people To meet new people. 

29 Play To play with others To play with others 

30 Gro To work well in a group; to 
feel part of a group 

To work well in a group and feel 
part of the group. 

31 Ini To initiate a 
conversation/play/interac
tion 

To initiate a 
conversation/play/interaction. 

32 Jok To joke around with 
others 

To joke around with others 

33 Equal To be treated equally To be treated equally 

34 Coop To cooperate To work jointly with others, to 
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assist others and work together 
to achieve results. 

35 Coord To coordinate with others To work effectively with others. 

36 Eng To engage To participate and be involved 
with interest and attention. 

37 Inv To be involved To get engrossed in dance. 

38 Peer To get help and 
encouragement from 
peers 

To get help and encouragement 
from peers 

39 Hob Dance is a hobby that 
keeps child busy and 
occupied 

Dance is a hobby that keeps 
child busy and occupied. 

40 Comm To communicate well with 
others 

To communicate well with 
others. To have an interchange 
of thoughts, feelings, 
information by participation in 
dance. 

41 Dev To develop emotionally, 
mentally, physically 
through dance activities 

To develop emotionally, 
mentally, physically through 
dance activities. 

42 Try To try out new things; To 
explore new 
things/activities 

To try out new things; To 
explore new things/activities 

43 Emo Emotional development The ability to recognise, 
express, and manage feelings at 
different stages of life and to 
have empathy for the feelings 
of others. 

44 Phy Physical benefits of dance Physical benefits of dance 

45 Fit To keep fit through dance To keep fit through dance 

46 Pers To be persistent To do something or try to do 
something in a determined and 
firm manner. 

47 Men 
 
 

Mental development Mental development means 
how children think, explore and 
figure things out. It is the 
development of knowledge, 
skills, problem solving and 
dispositions, which help 
children to think about and 
understand the world around 
them. 
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48 Ind To be independent To do things on one’s own. 
Dance promotes 
independence. 

49 Ach To feel a sense of 
achievement 

To feel good after doing 
something successfully with 
effort, skill, or courage. 

50 Res To treat others with 
respect 

To feel due regard for the 
feelings, wishes, or rights of 
others. 

51 Mem To improve memory Dance improves the process by 
which the mind stores and 
remembers information 

52 Mot To be motivated Dance provides children and 
young people with a reason for 
doing something. 

53 Foc Focused To direct a great deal of 
attention, interest, or activity 
towards a particular aim. 

54 Skil To develop different skills; 
to show off skills 

To develop different skills; to 
show off skills 

55 Chal To try challenging things To try demanding activities 
which test one’s abilities. 

56 Hap To be happy To feel joy, pleasure or 
contentment. 

57 Enj To enjoy To take delight or pleasure in. 

58 Fun To have fun To enjoy oneself. 

59 Relbor Dance relieves boredom Dance relieves boredom 

60 Mood Prefered music puts 
student in the mood for 
dancing 

Dance and dance music puts 
students in a good state of mind 
or feeling. Mood gets uplifted 
by dance. 

61 Perf To enjoy performing in 
front of others 

To enjoy performing in front of 
others 

62 Sho To show off skills To show off skills 

63 Rou To learn new dance 
routines 

To learn new dance routines 

64 Free To feel free; to have the 
freedom to do things on 
their own; to be oneself 

To feel free; to have the 
freedom to do things on their 
own; to be oneself 
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65 Disc To discover new things To see, get knowledge of, learn 
of, find, or find out something 
new. 

66 Part To participate To get involved and take part. 

67 Ask To ask others for help or 
instructions 

To ask others for help or 
instructions 

68 Lessshy To come out of one’s shell 
and socialise/be friendly 
with others; Dance brings 
some kids out of their 
shell a bit 

To come out of one’s shell and 
socialise/be friendly with 
others; Dance brings some kids 
out of their shell a bit 

69 Fait Faith gets a boost due to 
dance 

To have complete trust or 
confidence in something. 

70 Spir 
 

To be in good spirits To be happy, cheerful 

71 Lov 
 

To love dancing To have great interesnt and 
pleasure in dancing. 

72 Improv 
 

To come up with 
something new 

To come up with something 
new. To create and perform 
spontaneously or without 
preparation. 

73 Creat Creative Use of the imagination or 
original ideas to create 
something. 

74 Pres 
 

No pressure; dance allows 
kids to just switch off a bit 
from the pressures of 
lessons and everything 
else they need to  
learn within the day and 
all the other things; dance 
is something where  
there’s no pressure and  
doesn’t matter what 
learning need one has,  
it does not matter what 
ability one has. 

No pressure; dance allows kids 
to just switch off a bit from the 
pressures of lessons and 
everything else they need to  
learn within the day and all the 
other things; dance is 
something where  
there’s no pressure and  
doesn’t matter what learning 
need one has,  
it does not matter what ability 
one has. 

75 Unplug To switch off from the 
pressures of daily learning 
needs 

To switch off from the 
pressures of daily learning 
needs 

76 Feel To feel unrestrained 
 

To feel unrestrained 
 

77 Be To be themselves To be themselves 
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78 Expr To express feelings, 
emotions, thoughts 

To convey (a thought, feeling or 
emotion) in words or by 
gestures and conduct. 

79 Comf To be comfortable To feel relaxed and at ease. 

80 Conf 
 

To feel confident To feel or show certainty about 
something. 

81 Acc 
 

To feel accepted To feel approved 

82 Stre 
 

Dance is a stressbuster A practice that alleviates stress. 

83 Warm 
 

To warm up to the others 
in dance class 

To become more responsive 
and receptive to someone or a 
group. 

84 Exp To experience dance To experience dance 

85 Safe To feel a sense of safety To feel a sense of safety 

86 OMus To listen to other music 
that they’re not used to, 
just to see how they  
react to it, if it makes 
them feel differently, and 
you can really link  
that with emotion. 

To listen to other music that 
they’re not used to, just to see 
how they  
react to it, if it makes them feel 
differently, and you can really 
link  
that with emotion. 

87 Mus To enjoy music; to dance 
to favourite music 

To enjoy music; to dance to 
favourite music 
 

88 Help/Help Music and dance help to 
feel more alive. It puts 
spirit into life. 

Music and dance help to feel 
more alive. It puts spirit into 
life. 

89 Exc To feel excited while 
dancing 

To feel excited while dancing 

90 Bet To work to get better at 
dance 

To work to get better at dance 

91 Imit/Imit To imitate others’ actions To imitate others’ actions 

92 Cho/Cho/Cho To be able to choose To be able to choose 

93 Int To show interest in dance 
activities 

To show interest in dance 
activities 

94 Opp/Opp/Opp To get the opportunity to 
learn dance 

To get the opportunity to learn 
dance 
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95 Enth/Enth/Enth To show enthusiasm for 
dance activities 

To show enthusiasm for dance 
activities 

96 Ener/Ener/Ener To be energetic while 
participating in dance 
activities 

To be energetic while 
participating in dance activities 

97 Prid/Prid/Prid To feel proud about 
participation in dance 

To feel proud about 
participation in dance 

98 Fol/Fol/Fol To follow instructions To follow instructions 

99 Wel/Wel/Wel/Wel Dance helps in promoting 
well being 

Dance helps in promoting well 
being 

100 Comp/Comp/Comp/Com
p 

To enjoy the company of 
others 

To enjoy the company of others 

101 Spec/Spec/Spec/Spec To feel special about 
dancing with others and 
performing in a showcase 

To feel special about dancing 
with others and performing in a 
showcase 

102 Avail/Avail To make dance classes 
available to children with 
SEN 

To make dance classes available 
to children with SEN 

103 Meh/Meh/Meh/Meh mental health Dance improves mental health 

104 Dep/Dep/Dep Fights depression Dance helps to fight depression 

105 Anx/Anx/Anx/Anx Anxiety Dance alleviates anxiety 

106 Cop/Cop/Cop/Cop To cope Dance helps to cope being with 
others 

107 Env To cope and interact with 
the environment 

Dance helps in coping and 
interacting with different 
environments 

108 Indl/Indl/Indl/Indl Individualistic/Individualit
y 

Dance/drama caters to the 
individualistic needs of 
students. It encourages 
individuality by embracing 
individual differences. 

109 Prac/Prac/Prac Practical Learning dance/drama involves 
practical knowledge  

110 Awa/Awa/Awa Aware To become aware of one’s body 
and the space around it 

111 Sen/Sen/Sen senses Involving the senses 

112 Lif Life skills Dance/drama helps build life 
skills 

113 Sel Self esteem Dance/drama builds self 
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esteem 

114 Imag imagination To use imagination 

115 Appr appreciation To feel appreciated 

116 Stren/Stren/Stren strength To work on one’s strengths 

 

Appendix C8: All Observation Notes 

Sl. 

no. 

Name of note Note content 

1 School 1 Note 1 Class time: 11.15 am - 12 noon 

No. of pupils: 6 

Support staff present today: PE Lead, TA 

My observations about the pupils today:- 

1. Oliver was very enthusiastic, cheerful, observant, and followed all the 

instructions well. He gave the impression of being naturally inclined towards 

dancing and seemed to enjoy himself thoroughly. He appeared to be very 

interested in the class. He showed his moves - some b-boying steps and 

improvisations- during the freestyle dancing session. Out of all the 6, he was the 

most interested and energetic one today. It was a pleasure seeing him enjoy the 

music and the moves. A good dancer and was thoroughly engrossed and absorbed 

in the dance. 

2. Lucas Cooperated, smiled a lot, had his hands over his ears for some parts of 

the class (maybe because of the music?). Needed a lot of modelling and prompts 

to follow the moves. 

3. James copied and mirrored most of the dance movements. Cooperated 

throughout. Wore headphones (music might have been too loud for him?). 

4. Nicole seemed to enjoy the class, approached me a few times in a friendly 

manner to dance and clap hands with me (after I demonstrated the clap hands 

with partner move). Clapped hands with me during the move to the beat part. 

5. Alex, a wheelchair user, was in his walker today, the PE lead was with him 

throughout. Friendly, approached me with smiles and seemed to enjoy being in 

the class. Clapped on his own with encouragement from the adults and moved a 

bit with the PE lead teacher’s help. 
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6. Carter took breaks in between to do puzzles, tried to go out of the hall a couple 

of times, but when told to come back, he listened. Cooperated reasonably well. 

Commented on one particular warm up move: “Childish” (implying he was bored, 

perhaps?) 

At the end of class, I asked him if he enjoyed the class. He said, “Yeah/Yes” softly 

with a slight nod (doing puzzles/jigsaw). The PE teacher used an hourglass timer 

to time his puzzle breaks. 

Extract of data collected : 

Description of  the class : A mixed group of Key stage 3 students (year 8/year 9) 

with severe learning difficulties. They are all in year 8 or year 9 at school but 

cognitively 4 to 5 years old. A couple of them have moderate learning difficulties. 

Age group : 12 to 14 years 

Facility : The 6th form hall was used for the dance session. 

Equipment/s used : Bluetooth speaker, mobile phone 

Class organisation : Students reach the 6th form hall, some independently and 

others with the TA. The TA’s encourage them to follow the instructions 

throughout the class duration. They move from one activity to another with verbal 

cues and a few physical prompts. Music is played on the mobile phone with 

speakers attached.  They begin with a warm-up of simple stretches and 

cardiovascular activity (slow jog in a circle) and then start learning new 

choreography or practise already learnt choreography.  The students need a lot of 

direction from the teacher. The students spend adequate time on the task taught 

with regular reminders from the teacher/s. 

Class content : As per the lesson plan  

Also used observation schedules for this session which I filled after reaching home 

on the day and the day after.  

2 School 1 Note 2 Class time: 11.10 am to 12.05pm 

No. of pupils present: 4 (James, Lucas, Carter, Alex) 

(Nicole was in swimming class and Oliver was absent today) 

Joint Head of Key Stage 3 took me into the 6th form hall (As the PE lead was 

unavailable, she took me into the hall, asked me to set up and left. 

Support staff present today: 

1. First aid trained TA to assist all students 
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2. Alex’s TA 

My Observations 

1. James was the first to come to the hall on his own. When I was entering the 

school this morning, James had spotted me while he was out gardening, he 

recognised me, said “Hi” and “Good morning” then asked, “Are we dancing 

today?”. When I said “Yes” he seemed happy and said, “See you later in dance 

class then”. That is very positive and encouraging I believe. Once he reached the 

hall, he sat down and talked to me, Asked me, “What dance are we doing today?” 

When I explained, he seemed interested. 

I asked him if he likes dancing, he said “Yes”. Soc, Buil, Inter, Int, Enth 

2. Carter was more cooperative today compared to the first class last Friday. He 

would do 10 mins of puzzles and 10 min of dancing. Today, he joined us in the 

dancing without grumbling or complaining. Coop, Team, Join, Part 

3. Alex really enjoyed clapping and moving to the music with the TA’s assistance 

to move his walker. He clapped enthusiastically. Enj, Fun, Prom, Enth 

4. Lucas 

Lucas danced well, he even tried all the difficult steps and copied most of the 

moves. Prac, Pers, Enj, Try 

Extract of data collected : 

Description of  the class : A mixed group of KS 3 students (year 8/year 9) with 

severe learning difficulties. They are all in year 8 or year 9 at school but cognitively 

4 to 5 years old. A couple of them have moderate learning difficulties (data 

obtained from email correspondence with school deputy head teacher). 

Age group : 12 to 14 years 

Number of students : 4 

Facility : The 6th form hall was used for the dance session. 

Equipment/s used : Bluetooth speaker, mobile phone 

Class content : As per the lesson plan 

3 School 1 Note 3  No. of pupils present: 6 

Names of pupils present: Lucas, James, Oliver, Alex, Nicole, Mabel 

Name/s of pupil/s absent: Carter 

Class time: 11.15 am - 12.01 pm 

 

Was a foreshortened session as the TA had dinner duties and the 6th form hall 

was needed. There were a few distractions as some work was going on with the 
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hall doors and people were going in and out which distracted the students. 

 

Staff present: Leslie (TA), Rati (TA) 

The PE lead let me in and asked me to be in the 6th form hall while she went to 

collect the pupils. 

My observations about the pupils today 

1. Oliver : Very well behaved, danced really well. He seems to be naturally 
inclined to dance. Eager to participate and seemed to have enjoyed 
participating in the session. 

2. Lucas : Very fond of the DJ Casper Cha Cha slide song. Sang along as it 
played, singing most of the lyrics aloud to his best. Seemed to know most 
of the lyrics. He enjoyed moving, singing and dancing to this song. Also 
enjoyed and danced even more enthusiastically when we (TA’s, myself) 
encouraged him verbally and by clapping.  

3. James: Was curious about the bluetooth speaker, took it in his hands and 
put it to his ears a couple of times. When told to not touch it by the TA, 
he listened. He had a toy (some kind of action figure/plastic toy figure of 
a man or boy) which he placed on top of the bluetooth speaker a couple 
of times. He did trouble Oliver a bit during the dance by touching him but 
it did not disrupt the class much as Oliver would ask him not to do it and 
he would listen. It seemed playful. 

He joked?? Towards the end of class, maybe he was tired from all the dancing: 

“Phew!Am I dead yet?!” 

4. Nicole: Did not participate much. Seemed to be in a foul mood. Heard 
the TA’s discussing that she was having a bad day. 

5. Alex: Enjoyed the music. Kept saying, “More more” whenever the music 
would end for one song. 

6. Carter- absent today 
7. Mabel - a new attendee. She was shy in the beginning but slowly joined 

in and seemed to enjoy being part of the session. According to the TA 
Leslie, she is a very good dancer and her moves are very well coordinated. 

Today’s highlights:  

During one of the songs we did a human train dance. The pupils showed social 

interaction and good examples of working with peers. We formed a train by linking 

ourselves (holding onto the shoulders of the person in front) and moving our legs 

sideways in synchronisation. James did trouble Oliver by pushing him instead of 

just linking by holding onto Oliver’s shoulders while we were moving ahead in the 

train but not throughout. We also did the moving inwards and outwards in a circle 

where every pupil cooperated and moved to the flow, hands in the shape of a 

flower, move in and all the flowers touch and then we all move outwards.  

We also had a brief circle time activity where we took a short break from dance, 

we all sat on the floor and I asked them their ages, whether they liked dancing, 

what they liked about dancing. Answering what they liked about dancing, the 

answers were mostly about the movements or activities involved in dancing like 

clapping, moving legs and arms. 
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Pupils’ responses to the questions I asked:- 

Q: “Do you like dancing?”, “What do you like about dancing?” 

Alex : likes dancing, likes the clapping during dancing 

James: Enjoys dancing; Likes moving his feet and hands while dancing. 

Oliver: Likes dancing and the moves, jumping, moving feet, claps, while dancing. 

Lucas: Dancing good (showed with a thumbs up gesture with his hands) 

Mabel: Likes dancing (nodded head) 

Nicole: Did not respond, just smiled 

Extract of data collected : 

Description of  the class : A mixed group of KS3 students (year 8/year 9) with 

severe learning difficulties. They are all in year 8 or year 9 at school but cognitively 

4 to 5 years old. A couple of them have moderate learning difficulties (data 

provided by School 1 authorities). 

Age group : 12 to 14 years 

Facility : The 6th form hall  

Equipment/s used : Bluetooth speaker, mobile phone 

 

4 School 1 Note 4 No. of pupils present: 4 

Names of pupils present: Lucas, Alex,Nicole, Mabel 

Name/s of pupil/s absent: Carter (absent), James (had gone for adventure trip), 

Oliver (was in a different class) 

Class time: 11.15 am - 12.06 pm 

Staff:  

2 TAs. The PE lead was there to let me in.  

Dinner tables were being set up by some students and staff as we entered the hall. 

Rebecca talked to them and explained that there’s a dance class every Friday till 

12.15 in the hall, so they put the tables aside. 

 

My observations about the pupils today:- 

1. Lucas : In the absence of James and Oliver, he was the best dancer 
??????today. He took over the show. The others were in a non 
cooperative mood. He would get lost on his own every now and then but 
would join in the dance when reminded or called out. Was well behaved 
throughout. Seemed delighted when the DJ Casper Slide song was 
played, sang along and danced. Praise about him dancing well made him 
happy. 
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Absence of Carter, James and Oliver seemed to have an effect on the class 

dynamics today. The participation enthusiasm was low compared to the usual 

class and almost all the students seemed distracted. This is an important 

observation bearing in mind that my research question is about social skills and 

relationships. This implies that James and Oliver influence upon the dynamics of 

this group and maybe when they are absent, Lucas acts in a different way than he 

did when they were present. 

The way that the students interact with the dance, to some extent, is influenceed 

by the dynamics of the group (the relationship of the people within the group).            

2. Nicole: She takes time to warm up. She participated well today, especially 
towards the latter half of the class. She had a few moves of her own, also 
came forward and held my hands and we did a short partner routine. She 
enjoyed it. She was enthusiastic and moved energetically after that. 

3. Alex: Enjoyed the music as always. He had some song requests too. Kept 
saying, “More more” till the next song played. He moved around on his 
walker a lot today. He was quite vocal about his likes and dislikes about 
songs, liked most of the songs, especially the handclap song. He moved 
around on his own more than usual today. Seemed to be in a very upbeat 
and cheerful mood. 

4. Mabel - was shy in the beginning of the class but slowly joined although 
she maintained her distance from the others and hung around in the back 
of the hall. She danced and copied moves, smiled and would pretend to 
hide when I made eye contact during dancing. She seemed to enjoy being 
part of the session. Before the session began, she spoke a few words with 
me. 

Mabel: “PE? PE?” 

Me: “We will dance now” 

Mabel: “Yeah! Dance!” 

Me: “Do you like dancing?” 

Mabel: “Yeah” 

She had got her water bottle with her and asked for a drink of water during the 

session. Praise about doing well encouraged her to dance more. 

Group Observations: 

We did the train dance. The pupils took a while to get the idea. I modelled the 

move with TA Rati and then Nicole, Lucas and Mabel joined in. TA Mae helped 

Alex move with us. 

5 School 1 Note 5 Six students were present for this class. Tanya was quiet but cooperative and 

participated without any hesitation. Sam was a very enthusiastic dancer. His 

energetic moves and eagerness to perform entertained the whole class. He 
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seemed to have fun and enjoyed being in dance class. Beth was quiet yet very 

cooperative and showed interest in learning new dance moves. Dorothy was 

cheerful and an energetic dancer. She was enthusiastic while learning new dances. 

Rosie was very talkative and chatted a lot. She was keen to know where I studied, 

how old I was and what I was studying. She requested for her favourite One 

Direction songs to be played during choosing time. She said that she liked dancing 

because of the rhythm and the beats of the music and the various movements. 

Tanya, Beth and Dorothy danced together as a group during the freestyle dancing 

sessions. They showed good teamwork skills and built a good rapport. Trent had 

requested for “Can’t stop this feeling” and danced to it with a lot of enthusiasm 

and energy. Rosie and Trent were fascinated to learn that I was from India and 

kept asking me about life in India. During the flute song, Trent remarked, “It is like 

we are worshipping!” 

We started the lesson with a circle time activity during which I distributed consent 

sheets for them to read, understand and sign. They seemed to understand that I 

was doing research and signed the forms happily. Most of the pupils were 

fascinated about me being from India. Trent talked about his trip to India. I have 

no way of knowing if he ever went to India. 

6 School 1 Note 6 We started with this one hour and fifteen-minute dance class with a circle time 

activity. I explained my work subject in simple terms to all seven pupils present. 

And explained about the use of videos. Rosie was very friendly and chatty and 

asked, “Why do you want to film me?”  

After listening to my explanation, signing consent forms, they said they had no 

problems with video photography. Parental consent had already been obtained. 

Circle time involved turn taking, listening and participating with others and thus 

promoted social skills. It also helped pupils to work in a team and develop an 

interest in getting to know their peers better. After listening to the topic of my 

research, the pupils seemed to show an interest in participating. 

Annie was very talkative and expressed her love for dance to me during the water 

break. She said, “Oh this is like going back to my old dance class!”. She talked 

about her interest in dance and about wanting to learn more. Talking to others 

about one’s likes and interests is a good way to develop social skills. 

Sam was an enthusiastic dancer and was keen to show his own, creative dance 

moves. He loved to perform in front of peers and adults. Beth was quiet but 

cooperative and  participated cheerfully in all the dance activities. Dorothy was 

cheerful and an energetic dancer. She seemed a bit subdued today, but joined 

towards the end of the lesson. Her love for dance showed in her energetic and 
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enthusiastic moves. Rosie was very talkative, she chatted a lot asking me a lot of 

the questions which she had asked me the previous week, and kept repeating 

some of the same questions. She was delighted that I had remembered to get one 

of her favourite songs. I played it for her during choosing time. She enjoyed 

dancing to that song. When asked about her thoughts on dance, she said that it 

brought her a lot of fun and enjoyment. Dance gave her the opportunity to make 

friends and to express herself freely. 

7 School 1 Note 7 8 pupils were present for this lesson. The students cooperated well, worked 

together as a group and had fun dancing. During circle time I asked them, “Does 

dance help you in any way? How?”. Sam said that he liked to learn dance and 

enjoyed it. Dance made him happy and helped him to make friends. Annie was his 

friend. Annie talked about attending a specialist dance school every alternate 

Saturday. She made friends there and enjoyed meeting new people. She thought 

it was better to go to dance than just stay at home. It relieved her of boredom and 

helped her to make good use of time. Dance had helped her develop many skills.  

 

Dorothy told us that she attended tap and modern dance lessons outside of 

school. She had great interest in learning different styles of dance. Rosie said she 

did not know exactly how dance helped her. But she believed that it did help her. 

She liked to learn different styles. And she also made friends through dance. She 

gestured towards Sam and Annie, and said that they were her friends. 

 

In the improvisation section of the lesson, the pupils formed two groups. Both 

groups put a lot of effort in coming up with choreography. They collaborated well 

and worked as a team. Trent and Dorothy’s team used more synchronised and 

varied moves. The group with Beth, Annie and Tanya did the same repetitive 

movements throughout their choreography. They all seemed to enjoy the process 

of creating their own dance.  

8 School 1 Note 8 At the very beginning of class, we had circle time and I asked each student how 

their week had gone. This was a good way to warm up to each other and become 

comfortable in a group. Sam talked about his week during which he had attended 

a conference and participated in vocational skills training. He wanted  to work in 

retail when he grew up. Tanya was also happy about attending a conference and 

future work prospects. But when it was time for dance, she just retreated to a 

corner. The teaching assistant called her, sat and chatted with her.  She did 

participate sparingly later. She joined Dorothy’s group when it was group work 

dance activity time (there were 2 groups). She joined in the activity, where 
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Dorothy mainly led her group by demonstrating and discussing the dance 

choreography. They supported each other and collaborated together as a team. 

 

Annie had had a good week. She said she was a bit angry due to some interaction 

with a peer earlier during school work. Beth talked about her housekeeping work 

experience.  

 

I played a song for the two groups and they had to work with their group members 

and come up with their own choreography. Tanya participated in this. Improv, Ind, 

Creat, Soc, Team, Free  

9 School 1 Note 9 We started the class with circle time. The pupils shared their experiences of the 

previous week. This was a good way to share stories, express thoughts and 

feelings, interact and socialise with peers. Sam talked about attending town 

training for independent bus travel. 

Beth talked about her housekeeping work experience. Trent said he had a good 

week. He had rehearsed his part for “Romeo and Juliet”, a play he was 

participating in. Beth and Sylvia seemed more at ease today than ever before. 

They seemed to be close friends. They were more participative and smiled and 

seemed to enjoy the session today.  

 

I introduced the Indian Dandiya dance which involved the use of sticks as props.  

All the pupils except Annie enjoyed it. Annie preferred Zumba over Dandiya. We 

took turns to use the few sticks I had prepared and then we also clapped in lieu of 

using sticks for the dandiya dance.  

Rosie was very interested in the dandiya dance and asked me if I had bought the 

sticks. She wanted to know if I would get more sticks next class as they were not 

enough for everyone today.  We took turns to use the sticks.  

10 School 1 Note 
10 

We started the lesson by sharing our experiences of the previous week.  We did 

the Dandiya dance which I had introduced the previous week. All the pupils 

enjoyed it, especially Sam. Beth and Sylvia also participated today, much more 

enthusiastically than usual. We also did the Bhangra dance (Gallan Galian song) 

and an Assamese dance. The students were enthusiastic and danced energetically. 

 

When I said hello to Annie and asked her how she was, she said she was just tired 

and did not want to dance. I told her to take it easy and join in if she felt like it. 

She sat away from the group during circle time. She joined in for some of the 

songs, on her own. She joined us for the Zumba, Casper slide song and the boys vs 

girls dance battle.  
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Dorothy had been absent the last couple of classes as she was unwell. She was 

feeling better and actively joined all the songs, especially the group work dance 

and the boys vs girls dance battle. She also showed some of her tap dancing steps 

and moves during individual dance/freestyling time.  

11 School 1 Note 
11 

This was the first dance class after the Christmas holidays and everyone seemed 

happy to get back to dance class. They seemed happy and enjoyed all the dance 

activities. Tanya did the warm up workout with the TA’s encouragement and a bit 

of the cha cha slide as well as the last zumba dance and the cool down, but did 

not participate in any of the other dance activities. She hung around at the back 

and watched the others. While distributing dandiya sticks, I asked her if she would 

like to join the dance, but she said “No.” 

 

Annie was very participative and enthusiastic today. She was in a great mood and 

went all out. She showed a lot of enthusiasm and self confidence. Before the 

Bhangra dance with the hankies, when I asked “Do you remember this dance?” 

She exclaimed, “Oh this dance! I remember it very well!”. Trent said, “I could even 

do this dance in my dream!”  

 

Beth and Sylvia seemed happy to dance and were cheerful throughout the class. 

Dorothy took a break when she got tired.  

 

We did: 

1. Warm up 

2. Cha cha slide - DJ Casper 

3. Gallan Galian - Bhangra 

4. Joubonote (Assamese Bihu dance) 

5. Pankhuri - Dandiya dance 

6. Freestyle group dance - 2 groups:- (group 1 :  Dale, Trent, Annie)   

                                                                                                  vs  

                                                                            (group 2: Beth, Dorothy, Sylvia)  

             (Tanya did not participate, Sam had left for his birthday celebration) 

       7. Zumba 

       8. Cool down 

 

Dorothy loved to perform during the freestyle group sessions. She danced very 

freely and showed a lot of creativity and innovation in her moves. Beth and Sylvia 

liked to follow her moves. They enjoyed the group activities. Trent was a natural 

at freestyle dancing. He loved to show his cool moves.  

12 School 1 Note 
12 

Annie and Sam made a good effort to include Dale, (a pupil who used a 

wheelchair) in the class. They moved his wheelchair around during certain partner 

dance activities. It was fun for all. Dale felt included and part of the group. This 
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built new relationships and fostered friendships among the pupils. Dancing in a 

group and in partners was fun and made the pupils happy. It also improved their 

social skills as they learned to include others and cooperate with each other. 

 

The Bollywood dance was a hit with the pupils. All of them enjoyed the dance and 

participated enthusiastically. They seemed to have a lot of fun doing partner work 

dance steps. They also used their handkerchief props skilfully and coordinated 

moves well with their partners in the partner section. The Casper Slide dance was 

another favourite with all the pupils. They enjoyed listening and moving to the 

lyrics. It was a dance which they could do independently and the whole group 

came alive as a unit in this one. It also encouraged them to get creative and come 

up with their own moves. 

13 School 1 Note 
13 

I conducted interviews with the pupils for 25 minutes of this class. We sat in a 

circle and took turns to answer questions. There was an exchange of views and 

thoughts about dance. Some of them shared similar views and agreed with some 

of the comments made.  

 

The rest of the lesson we danced to Ole Ole (2014 World Cup football song by 

Pitbull), and did a few other dance styles like dandiya, bhangra, Zumba and one of 

Claire’s song choices (A One Direction song, for the freestyle dance session). The 

pupils had fun and danced enthusiastically. The freestyle dance session 

encouraged them to improvise and try out new moves. Working in a group helped 

to improve social skills. 

 

14 School 1 Note 
14 

We warmed up to the Ole Ole football world cup song, then danced to Humma 

Humma song (Jhumur dance), Don’t let me down (Chainsmokers feat. Daya), 

Bhangra (Gallan Goodiyan), Zumba, Reggaeton Lento (Freestyle dance, song 

chosen by Rosie) and Kudi Gujarat di (Bollywood dance). We cooled down with 

some spa music.  

 

15 School 1 Note 
15 

This was the last dance class at this school. We started with circle time during 

which I asked the pupils how they felt about the dance classes with me. They all 

gave me very positive feedback. They all enjoyed it and had a lot of fun. Trent said 

that he really liked it a lot, although a few times some moves were a bit difficult, 

he tried his best and had a great time throughout. Today’s class sequence 

included: 

Circle time Warm, Part, Shar, Soc 

Interviews Shar, Talk, Soc, Team 
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Warm up (Korean song - “It’s you”) Warm, Part 

Zumba Fun, Enj, Prac, Pers, Team 

Bihu Prac, Pers, Two, Team, Open 

Bhangra Fun, Hap, Enj, Two, Team, Soc 

Group freestyling (2 groups) Improv, Creat, Ind, Free, Soc, Prac, Pers, Team 

Ole ole Fun, Hap, Team 

Cool down Rel 

16 School 2 Note 1 Irene:(during partner selection, when I suggested that she partner with Andrew, 

she said, Why should I partner with a boy, I want to partner with ….volunteer L 

was nearby so she motioned towards her and chose her. Free, Ind, Cho 

 

New boy Michael, during circle time “Don’t want to dance, I like yoga” Expr 

 

Zumba dancing time: Michael showing his moves! Fun, Sho, Enj 

 

During freestyle, Charlotte and Jim were on the floor showing some b boy moves. 

Sho 

 

Irene wanted to try ballet moves. She and Hannah moved to the bar and did some. 

Try, Free 

 

Others went to the bar, but went back to doing their own thing(freestyle session). 

Free 

 

All in all, good engagement and they seemed to enjoy the music. Eng, Enj 
 

17 School 2 Note 2 As it was a  nice, sunny, warm day, I gave the pupils the option for outdoor play 

for 10 min Free 

 

Jim and Evan seem to be good pals. They hang out together all the time, talk to 

each other a lot. Soc, Buil, Frie, Talk 

 

Andrew is mostly on his own but comes to me when he wants something, e.g. he 

likes the ghungroo bracelets and will often ask me to tie it around his wrists and 

then he’ll go around making noises and running all around the room. Ask, Pla 

All 4 signed their names on the consent forms, and wrote down their ages too, 

with verbal prompts. 

 

Before partner work dance: Andrew chose me as his dance partner. I directed him 

to Charlotte as they would otherwise be an odd no. Cho 

18 School 2 Note 3 Pupils: 

1. Irene 

2. Daniela 

3. Andrew 

Volunteers: 

1. Myself 

Teachers: Myself, Clarissa  

Songs used: 

1. Ssom by SoYu & Junggio (Korean pop song) 
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2. DJ Caspar Slide 

3. Gallan Goodiyan 

4. Joubonote (Assamese song) 

5. Relaxation music 

 
11 to 11.35: My dance 

11.35 to 11.40: Clarissa taught routine for 2019 Showcase. I danced with them. 

Daniela: “Oh Casper slide. I like that song.” Fav 

Irene: “I love Casper Slide. I did that in my ….. Class” (I could not catch the word) 

Fav, Enj 

 

Andrew and I partnered up for Gallan Goodiyan and Joubonote. Irene chose 

Daniela as her dance partner. Cho 

 

Daniela picked up all the steps. She is quite good at dancing, enjoys dancing, seems 

very able. During routine practice, both she and Irene tried very hard to get some 

steps right. They got slightly angry with themselves for not getting a step. But Irene 

kept saying to herself, “I won’t give up. I won’t give up”. They both got it after 3 

to 4 repetitions. Try, Pers, Enj, Prac, Conf 

Andrew remembered a step which both Clarissa and I had forgotten! Mem 

Irene’s mom has agreed to be interviewed when they get back in a month’s time. 

19 School 2 Note 4 Codes are in blue, next to the text 

 

Pupils: 

1. Jim 

2. Nisha 

3. Andrew 

4. Charlotte 

5. Paula (first class for her, left after 20 min) 

Volunteers: 

1. Myself 

2. Annabelle 

3. Hannah 

Teacher: Clarissa 

Songs used: 

1. DNA by BTS (Korean pop song) 

2. DJ Casper Slide 

3. Gallan Goodiyan 

4. Relaxation music for cool down 

 

Warm up 

Gallan Goodiyan, with props after the routine 

Casper Slide 

(11 to 11.35: My dance) 

11.35 to 11.45: Clarissa taught routine for 2019 Showcase. I danced with them and 

supported. 

Nisha entered the classroom with a bright smile and extended her arms towards 
Charlotte who squealed and called out Nisha’s name in delight. They hugged and 
seemed very happy to see each other. They then sat down next to each other 
and played. When Clarissa greeted and welcomed Nisha to class, she seemed 
happy. Before dance began, Nisha and Charlotte played side by side, copying 
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some moves on the floor. They giggled and had fun. Andrew joined in with Nisha 
and Charlotte trying to copy their moves. 
 

We used dupattas for the Gallan Goodiyan song. Prop 

Andrew and Clarissa partnered up for Gallan Goodiyan dance, Jim and Annabelle 

were partners, Nisha and Charlotte. I taught and modelled in front. Cop 

Nisha and Charlotte chose each other as partners. Cho 

 

They all enjoyed the Gallan Goodiyan song. Andrew struggled a bit with the prop 

work. Enj, Try 

Jim said, “I’m dizzy” (We did do a lot of spinning and going round in circles!). 

Dancing was enthusiastic for the Bollywood and the Casper slide songs and I think 

they all worked very well with the props. Enj, Prop, Try, Pers 

 

Video recorded. 

 

After the relaxation session during which I do some yoga breathing and moves, 

especially after Shavasana, they all seemed very peaceful and relaxed. Rel 

 

 

20 School 2 Note 5 Codes are in blue next to the text 

Pupils: 

1. Jim 

2. Daniela 

3. Andrew 

4. Charlotte 

 

Absent: Evan, Irene, Nisha 

 

Volunteers: 

1. Myself 

 

Cover teacher: Serena 

 

 

Clarissa away for 6 weeks (work holiday) 

 

Songs used: 

1. DNA by BTS (Korean pop song) 

2. DJ Caspar Slide 

3. Gallan Goodiyan 

4. Joubonote (Assamese Bihu song) 

5. Relaxation music for cool down 

 

 

Warm up 

Gallan Goodiyan, with props after the routine 

Caspar Slide Fun, Enj, Warm, Team 

 

We used dupattas for the Gallan Goodiyan song. Prop 
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Andrew and I partnered up for Gallan Goodiyan dance, Jim and Serena were 

partners, Daniela and Charlotte. I taught and modelled in front with Andrew. Two, 

Coord, Coop, Model, Team, Prac, Pers, Try 

 

Video clicked for entire duration of class. 

 

After the relaxation session during which I do some yoga breathing and moves, 

especially after Shavasana, they all seemed very peaceful and relaxed. Rel 

 

Jim’s mum did not come to drop or pick Jim today. It was his dad. May have 

forgotten about the interview. I talked to Charlotte’s mum and she’s agreed for a 

10 am interview on this coming Tuesday. 

21 School 2 Note 6 Codes are in blue, next to the text 

Pupils: 

1. Evan 

2. Irene 

3. Andrew 

 

Volunteers: 

1. Myself 

 

Cover teacher: Joey 

 

Songs used: 

1. DNA by BTS (Korean pop song) 

2. DJ Casper Slide 

3. Gallan Goodiyan 

4. Joubonote (Assamese Bihu song) 

5. Dandiya music 

6. Showcase dance dance (Showcase 2019) 

 

 

Warm up 

Gallan Goodiyan, with props after the routine Prop 

Casper Slide Fun, Fav 

 

We used dupattas for the Gallan Goodiyan song. 

 

Used Dandiya sticks for Dandiya dance. Prop, Try, Pers 

 

Evan and Andrew; Joey and Irene partnered up for Dandiya. 

 

It was difficult for Evan and Andrew to get the moves. Easier for Irene. So I danced 

individually with Evan and Andrew, slightly better then. But they took to the sticks 

with ease and enjoyed it. Irene did ask, what is this? And I said it is a dance stick, 

a dance called Dandiya. Prop, Try, Pers, Prac 

 

The students always seem super relaxed and peaceful after Shavasana (corpse 

pose). I use the Spa music. Rel 
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Today was a humid day, so I made sure to give my students two water breaks. 

During one of the breaks, Irene had a brief epileptic seizure, but her mother was 

there to support her. Afterwards, I checked in with Irene to see if she was okay 

and she told me that she was fine and almost fell asleep during the Shavasana 

sequence of the class. Before leaving, she gave me a big hug. This was the final 

class before the summer vacation. 

22 School 2 Note 7 Pupils present: 

1. Norah (new) 

2. Gigi (new) 

3. Daniela 

4. Irene 

5. Charlotte 

6. Nisha 

Volunteers: myself, Anabelle 

Teacher: myself, Clarissa 

Gigi was reluctant to join/participate till I offered her the dandiya sticks, then she 

started dancing with Annabelle. Seemed to enjoy the dandiya dancing a lot. Enj, 

Prop 

 

We did: 

1. Regular slow paced warm up exercises Fun, Enj 

2. Bhangra (Gallan goodiyaan with dupatta prop) Prop 

3. Dandiya dance (Pankhida) Enth, Pers, Try 

4. Showcase dance Prac 

5. Cool down yoga Rel 

23 School 2 Note 8 Codes are in blue next to text 

Pupils present: 

1. Norah (new) 

2. Gigi (new) 

3. Daniela 

4. Irene 

5. Evan 

6. Nisha 

7. Imogen (new) 

8. Andrew 

Volunteers: myself, Annabelle 

Teacher: myself, Clarissa 

We did: 

Prior to warming up, we introduced a small white board on which photos of all the 

teachers and volunteers could be stuck to the kids. I asked them to name the 

teachers/volunteers present. 

This was an exercise which Clarissa thought would be a good way for the kids to 

address each staff member and to remember our names as the class 1 and class 2 

students did not know who’s who apart from Clarissa. Soc, Inter, Comm, Buil, Kno 

1. Warm up: Superman Fun, Enj, Soc 

2. Warm up: Zumba (Marionetta) Try, Prac, Pers 

3. Warm up: Robbie William’s Feel (stretching exercises) Rel, Comf 
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4. Dandiya dance - Pankhida tu Prop, Pers, Try, Two, Gro, Team, Prac 

5. Showcase dance - Showcase dance Prac, Try, Pers 

6. Cool down Rel 

 

Gigi was very participative today, none of the reluctance like last time which was 

her first class. 

New student Imogen talked a lot during class. On meeting me, she said, “Hi, I like 

you!” 

During the dancing, I noticed that she was not following most of the dances and 

needed a verbal prompt to do the steps. When I asked her to choose a partner for 

the dandiya dance, she seemed reluctant and said, “I can’t make choices, I find it 

difficult to make choices”. Given her time, she was still reluctant and kept making 

excuses and looked tearful. Clarissa asked me to ignore the behaviour. She joined 

in for the Showcase dance dance later, needing reminders for getting into her line. 

 

Andrew helped me put the dandiya sticks in the bag. Help, Soc 

 

Norah and Gigi seemed to enjoy the dancing throughout along with all the other 

kids. 

 

Except Imogen, everyone was enthusiastic and enjoyed the dancing. 

 

Irene to me: “I like Zumba” 

             “You are amazing!” Soc, Buil, Expr, Comm, Enj 

 

Daniela: “ I love Zumba” Expr, Comm, Enj 

24 School 2 Note 9 Pupils present: 

1. Norah (new) 

2. Gigi (new) 

3. Imogen (new) 

4. Irene 

5. Evan 

6. Nisha 

7. Daniela 

8. Andrew 

9. Jim 

10. Charlotte 

 

Volunteers: myself 

Teachers: myself, Clarissa 

 

We did: 

1. Warm up: Superman Enj, Fun, Gro, Enth 

2. Warm up: Zumba (Marionetta) Int, Try, Pers 

3. Warm up: Robbie William’s Feel (stretching exercises) Rel 

4. Showcase dance - Showcase dance Prac 

5. Cool down Rel 

 

As it was a full class of 10 students after a long time and also as there are only 4 

more sessions left this term, Clarissa wanted to check how much of the showcase 
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dance each student had learnt so far.  Also, she’d sent videos to all the parents for 

the kids to practise at home and needed to see if they’d kept up with the progress 

so far. That is why she requested me to let her take over from 11.30am so that 

showcase dance practice could get more time. 

 

2 of the new students found the showcase dance very difficult, they needed 

physical prompts for each step. The group as a whole struggled with the dance 

(the Showcase dance song). It was also evident that most of the kids had not 

practised any of the steps at home. Clarissa was disappointed and frustrated as 

she’d spent a lot of her time and energy to make the videos with verbal 

instructions for all the areas the students needed to work on. Try, Pers 

 

Clarissa made all the students sit in a circle and asked each student their views 

about the dance. Some felt the dance was too fast, others found it too hard. She 

asked them if they had any other song that they’d prefer to dance to. Nisha 

suggested a few songs - black magic/black and a couple of others. So, Clarissa will 

now come up with a new choreography with simpler steps for a different song. 

Clarissa felt that it was quite baffling as to why this song is difficult whereas last 

showcase they did a very complex choreography with various formations (Jai ho). 

Comm, Incl, Expr 

 

Due to our time being taken over with Showcase dance prep and the above 

discussion, I could not do the Dandiya dance or the Line dancing today. I ended 

the class with a 5 minute cooldown. Rel 

 

They all loved the Superman dance and the Zumba dance. Imogen asked, “What 

is Zumba?” before the Zumba session. She and Gigi needed constant verbal 

prompts during all the 3 warm up dances. Enj, Fun, Try 

 

The Stretching section (Contemporary song Feel used for it) was more of exercises 

and floor work. The students participated to the best of their ability. Evan found 

some of the stretches difficult but did it to his ability with a smiling face. Even Gigi 

and Imogen seemed happy to be in the class. And when I kept encouraging Gigi 

and Imogen to keep moving and trying they did so, Gigi had a smile on every time 

I prompted her! Enc, Try, Rel, Pers 

 

Jim was back today after missing two lessons in September. Gigi seemed very 

happy to see Jim. She was overly friendly to him and kept trying to hug him. Soc, 

Buil, Frie 

25 School 2 Note 
10 

Codes are in blue next to the text 

Pupils present: 

1. Norah (new) 

2. Gigi (new) 

3. Irene 

4. Evan 

5. Daniela 

6. Jim 

7. Charlotte 

Volunteers: myself, Annabelle 

Teachers: Clarissa 
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We did: 

1. Hello hello song in a circle Eag, Hap, Warm 

2. Warm up: Superman Enj, Fun, Team, Enth 

3. Warm up: Jump/Touch toes/Roll while running/skipping/gliding Enj, 

Fun, Enth 

4. Stretching Rel 

5. Showcase dance - New rock n roll song Enth, Eag, Int, Try, Pers, Gro 

6. Individual dancing activity in pairs (the showcase rock n roll dance is in 

pairs) Two, Prac, Pers, Int 

 

No video recorded today. 

The children seemed to really like the new song that Clarissa had chosen for 

Showcase, a rock n roll number called “Johnny B. Goode” which has an energetic 

and upbeat feel and is also very cheerful and peppy. They enjoyed learning the 

new choreography and picked up the steps fast! Annabelle and I helped Gigi and 

Evan. Towards the end of class we made them do the dance on their own in pairs 

without our help. They all did well. Which goes to show how much song selection 

and music matters in enabling kids to get motivated to learn new steps and 

choreography. Enth, Eag, Int, Try, Pers, Two, Gro, Team, Enj 

 

There was imitation and support involved between partners as well as classmates 

as they learnt from each other while the new choreography was taught. It was a 

promising start to this new choreography for the Showcase which is just 6 classes 

away. Supp, Imit, Enth, Team 

 

Partners: 

Daniela - Irene 

Gigi - Evan 

Norah - Jim 

Charlotte - her partner Nisha was absent  

26 School 2 Note 
11 

Pupils present: 

1. Irene 

2. Evan 

3. Daniela 

4. Jim 

5. Charlotte 

6. Nisha 

7. Andrew 

Volunteers: myself 

Teachers: Clarissa 

 

We did: 

1. Hello hello song in a circle Warm, Int, Gro 

2. Warm up: Cha cha slide Fun, Enj, Team 

3. Warm up: Cardio workout with pompoms Fun, Enj, Enth, Gro, Ener 

4. Showcase dance - New rock n roll song Prac, Try, Two 

5. Individual dancing activity in pairs (the showcase rock n roll dance is in 

pairs) Two, Try 
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Class taught by Clarissa. No video recorded today. 

 

The students have picked up the rock and roll dance steps and remembered the 

steps after a few rounds of practice. Prac, Try, Pers, Two 

 

They were all very excited to hear about their rock and roll dance costumes for 

the showcase, especially Irene and Nisha. Exc, Int, Enth 

 

Daniela knows the whole rock and roll dance and does it with so much enthusiasm 

and energy that she’s a delight to watch. She seems very happy. Her dancing looks 

effortless and does all the moves exactly like Clarissa. Enth, Ener, Int, Hap, Ind, 

Free 

 

It is interesting to note how all the students have their own interpretations of 

playing the air guitar (there is a guitar playing action in the rock and roll dance). 

Free, Ind, Expr, Comm 

 

Nisha picked up the steps fast although she was absent last class. Andrew was also 

absent last time. He followed all the cues and needed some bit of physical 

prompting during the partner activity at the end of class. Supp, Try, Two 

 

Imogen, Jim, Charlotte, Irene did well with some verbal and physical prompts. 

 

 

 

27 School 2 Note 
12 

Pupils present: 

1. Irene 

2. Daniela 

3. Charlotte 

4. Nisha 

5. Andrew 

 

Volunteers: myself 

Teachers: Clarissa 

 

We did: 

1. Hello hello song in a circle Warm, Wel, Soc 

2. Warm up song with random freestyle moves by V Warm, Fun, Fam 

3. Warm up: Cha cha slide with pompoms (students did their own 

preferred moves), I was there to encourage and keep them going. V 

took a toilet break just for this song. Fun, Soc, Buil, Inter, Team 

4. Showcase dance - New rock n roll song Prac, Pers, Enj 

5. Cool down with scarves Rel, Feel 

6. Stretches on the floor- do snow angels action with arms and legs, fold 

self to a small ball, child’s pose. Rel, Feel 

 

Class taught by Clarissa. 

 

No video recorded today. 
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Irene and Daniela were the first to enter the classroom. I asked Daniela how she 

was, how school was going, etc and she replied comfortably with a happy look. 

She is usually shy but was friendly and seemed happy when I talked to her. Chat, 

Soc, Buil 

 

Andrew arrived for class, took off his coat and shoes, then he smiled brightly to 

greet Irene, Daniela and me. He approached Daniela and Irene with the familiarity 

of them being his dance classmates and tried to initiate an interaction. He 

approached both in a friendly manner and kept coming back to interact with them 

although the girls just smiled and did not engage much or initiate any conversation 

with him. He kept doing some dance like arm movements to get their attention. 

He seemed very happy to be in the dance class. Soc, Buil, Frien, Gro, Soc, Inter, 

Hap, Make 

 

 

Clarissa showed all the kids pictures (from a big costume order book) of their 

costumes for the showcase dance. The girls found the costumes pretty and are 

now excited and eager to wear them. Andrew agreed when Clarissa suggested 

he’d look handsome in his costume. The kids are now looking forward to the 

costume rehearsal day (late January). Exc, Int, Enth 

 

Charlotte and Nisha met in School 2, they get along very well and have become 

good friends. They also meet outside, according to Clarissa. Frie, Buil, Soc 

 

 

 

 

28 School 2 Note 
13 

Codes are in blue next to the text 

Christmas Party Day: 

Pupils present: 

1. Irene 

2. Daniela 

3. Charlotte 

4. Nisha 

5. Andrew 

6. Jim 

7. Evan 

8. Norah (new student, not part of my study) 

9. Gigi (new student, not part of my study) 

 

Volunteers: myself, Annabelle 

Teachers: Clarissa 

 

We did: 

1. Hello hello song in a circle Warm, Fam 

2. Warm up song with random freestyle moves by V Warm, Gro 

3. Showcase dance - Rock n roll song Fun, Enj, Hap, Enth, Ener 

4. Pass the parcel game Exc, Hap, Fun, Enth 

5. Christmas party songs Fun, Soc, Enj, Gro, Buil 
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6. Christmas party games - musical statues, musical bums Fun, Soc, Enj, 

Gro, Buil 

7. Freestyle dancing to Christmas songs Fun, Soc, Enj, Gro, Bui 

 

 

Class taught by Clarissa. 

 
No video recorded today. 

 

The students came dressed in Christmas gear (jumpers, reindeer hairbands, Santa 

hats, reindeer lit up nose, Christmas themed hairbands) for the party today. Fun, 

Soc, Enj, Gro, Buil 

 
All the kids were very excited and participated actively in all the games and 

dances. Irene, Nisha, Daniela and Charlotte seemed excited about the party. Exc, 

Hap, Soc 

 

We had disco lights and bubbles with Christmas dance numbers playing today. Enj, 

Fun 

 

Jim, Gigi and Evan sat together before the start of the session and seemed to be 

very friendly and happy to be with each other. They shared jokes, laughed and 

were playful with each other. They may be friends outside of class or go to the 

same school? Buil, Soc, Gro, Enj, Hap, Fun 

 

Andrew seemed very eager to get friendly with Irene and tried to get her attention 

before the session started. Make, Soc 

 

Gigi participated with verbal prompts and cues. Prom 

 

It was a good party. Everyone enjoyed themselves and had a wonderful time. They 

were happy to be in their Christmas gear and enjoyed the Christmas themed 

songs, dancing to those songs, and all the games. Fun, Hap, Enj, Soc, Team 

 
They took home a sweet treat (passing the parcel treat) and a cupcake each, all 

prepared by Clarissa. 

 

 

Appendix C9: Interview Schedule 

Introduction to the Research 
 
Dance and the Social skills of Children Experiencing Complex Needs: A Step towards 
Inclusion 
A research project being conducted independently for the purpose of data collection for a 
PhD thesis 
      
As part of this study, I have to collect data through interviews with parents/carers/teachers of children 
experiencing complex needs. The information obtained from the interviews will help me write my PhD 
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thesis. The interviews will be done for research purposes and responses will remain confidential and 
may not be disclosed, or used, in identifiable form for any other purpose.  
 

Purpose of the study: 

The purpose of this study is to find answers to the following Research Questions (RQs): 
RQ1. Is there an association between dance and social skills for CECN? 

RQ2. What specific associations are they? 

RQ3. What aspects of dance influence social skills of CECN? 

RQ4. How do these aspects influence social skills? 

 
 
To be completed by the interviewee 

Please tick the relevant box: 

 YES. I agree to take part in this study. I have read and understood the above information and give 
my consent to be audio recorded during the interview. 
 
   

  NO. I do not agree to take part in this study. 
 

Interviewee’s name: 
 

Signature: 
 

Date: 
 

 
 
 

Interview Questions  
Sl.n
o. 

Question asked  

1 The interview will take around 30 minutes. You have the choice of withdrawing 
any time you wish. Any questions before we start?  
 

2 Can you give me an idea about your child/student’s needs? 
 

3 What are his/her learning needs? 

4 How long has your child/student been attending dance lessons at School 1/2? 
 

5 Has he/she attended dance lessons elsewhere? 

6 If yes, How long? 
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7 Can you describe what kind of dance/movement lessons your child/student 
participates in? 
 

8 Do you feel that dance has been a useful/beneficial activity? 
 

9 Why do you think so? 
 

10 Does your child/student enjoy dance/movement sessions? 
 

11 What aspects does he/she enjoy? 
 

12 What kind of activities does/do the child/children/student/students enjoy in 
general? 

13 Does your child/student have any challenging behaviours?  
 

14 Does your child/student have difficulties with social skills? 
 

15 Can you describe these challenges? 
 

16 Do you use specific approaches to address the challenging behaviours? 
 

17 Does he/she work well in pairs or small groups? 
 

18 Does he/she prefer to work alone? 
 

19 Does he/she prefer to work with particular classmates or groups of 
classmates/friends? 

20 Does he/she ever refuse to participate in dance sessions? 

21 Is there a preference for the kind of music used for dance sessions? 

22 What are your thoughts on dance classes? 
 

23 What are your views on the value of dance for CECN? 
 

24 How does your child/student feel on days that he/she dances in comparison to 
days that he/she does not? 
 

25 Has participation in dance influenced your child/student’s well-being? How? 

26 Do you think and dance has a positive influence on social skills? 

27 What aspects of dance influence social skills? 
28 How do these aspects influence social skills? 

29 Has participation in dance improved social/emotional/communication skills? 

30 Is there anything else that you would like to add in relation to dance and CECN? 

 

Appendix C10: Interview Transcripts 

Interview no. 1: Clarissa 

Sl. 
no. 

Questions Answers Preliminary Codes 

1 
Hi. Can you please 
introduce  
yourself? 

My name's Clarissa.  
I'm the founder and principal of School 2 
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2 

Can you tell me a 
bit about your 
background, about 
your dance 
background? 

I am, um, I danced when I was 6, and I have 
danced my whole life.  
I then went on to do my IDTF exams in ballet, 
modern and tap.  
I then went on to study at GCSE level and um,A 
levels,  
and then most of it has been experience since. 

  

3 

How many years of 
experience do you 
have teaching 
dance? 

Oh gosh...good point. I've taught School 2 for 5 
and a half years and then 
I did the odd bit of teaching for about 2 yrs prior 

  

4 
How did you come 
to start School 2? 

Um, so School 2 is for all students that either have 
a physical,  
cognitive, mental, sensory, emotional 
and/development disability. 
School 2 was founded back in July, 2012 when a 
little boy I nannied  
for was rejected at 3 mainstream dance schools, 
so I opened up School 2, 
 starting in Sep, Oct and Nov, holding a Christmas 
party in December, 
and then one of the mums said, how about 
running it more frequently? 
and that's how we came about running it 
fortnightly, and then Town2 
 opened in 2015, and the more children we had, 
the more classes we  
developed, so that's why we now have 11 classes. 

Incl/Incl/Incl,  
Welc/Welc/Welc/Welc,  
Part/Part 

5 
What is the total 
no. of students that  
you have now? 

60 families that we currently have now   

6 

How do you take in 
children? 
 Is there a criteria 
for admission? 

There is no criteria at all. If they believe their child 
is unable to access  
a mainstream dance school, then they are 
accepted at School 2. 
Most of our children, so a good 95% of our 
children have a formal  
diagnosis of a disability, but we do have a handful 
of children that  
just do not cope because of previous history, 
whether that is 
emotional difficulty, sensory difficulty, but is not 
actively diagnosed. 
But, um yeah, as long as they feel they don't fit in 
a mainstreeam  
dance school then yeah we take them. 

Incl/Incl/Incl,  
Welc/Welc/Welc/Welc,  
Part/Part 
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7 

Can you give me a 
general idea of the  
students? What  
are their needs? 

So, most of our students find it very difficult to 
look at a person or to  
speak to another person, they generally arent very 
talkative unless it 
 is a subject that they like, so if you play a bit of 
music they dont like  
you can lose their interest, but if you play 
something that they do like,  
you can get their full attention. A lot of our 
students struggle with having  
too many people in their classes, which is why we 
keep our classes  
small in no. 
The noise levels....a lot of them have sensory 
processing disorder so   
a lot of them struggle with the level of music, if 
theres too many  
distractions on the walls, too many distractions of 
other children, and  
developing off of that many of them have issues of 
how they see, hear,  
touch and smell things, so we have to be very 
careful about all those  
elements within the env we may be using. 
Behaviours that children  
may have... 
we do have children who will 
bite/kick/bite/run/scream... 
if we dont meet those challenges within our 
environment. 
 
Most of the children do not meet their milestones, 
so we try and help  
meet those milestones. For instance, a lot of 
children may not not learn 
 to wave/crawl/clap/stomp, and we can work on 
those once they learn  
about spatial awareness and their bodies. 

  

8 
What is the age 
range? 

Youngest we ever had 2 and a half and we dont 
have a maximum age limit.  
The oldest we  
have is 22. 

  

9 
What is the gender 
ratio? 

60:40 (girls:boys)   

10 
What style of dance 
do you teach? 

Oh gosh, everything! We normally use general 
dance as a whole. But  
we do hip hop, jazz, cabaret, modern, lyrical, jazz, 
ballet. But generally 
 its just about movement as a whole. Sometimes 
we work on a specific  
skill. So sometimes it is characteristic, theatrical, 
all depends on the  
term. But generally movement is our basis. We do 
a theme sometimes. 
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11 
Do you feel that 
dance is beneficial  
for CECN? 

Yes, massively. We have seen lots of children 
develop spatial  
awareness, so they are very aware that they have 
their space 
and others have theirs and they shouldnt go into 
that;  
D's has developed massively. They are learning 
basic skills,  
so a lot of children come in not knowing that they 
have 2 hands 
 and 2 feet, they learn that thro dance. And 
learning that they  
can move both hands and feet together. Again, 
they are meeting  
their developmental skills which they may not 
have met as a child. 
Lots of them have come in and got a positive 
obsession, so a lot  
of our autistic children have come in and they 
have obsessions  
of electrical appliances/lifts/stairs. They've been 
able to turn  
their obsessions into a positive one thro dance. 
Lots of our children  
have learnt to express themselves thro the ability 
of movement.  
And also to be accepted for who they are thro 
their style of  
movement. A  lot of children have used dance as a 
way of  
communicating, so we do have non verbal 
children, who have  
now learnt to communicate thro movement, and 
yeah we're  
meeting obesity and fitness levels as well. So it is a 
massive  
benfit to those who have complex needs 

Ben, Skil, Expr/Expr, 
Incl/Incl/Incl,  
Welc/Welc/Welc/Welc,  
Part/Part, Hap/Hap/Hap,  
Team/Team/Team/Team,  
Creat/Creat,  
Comm/Comm/Comm,  
Fit, Dev/Dev,  
Buil/Buil/Buil/Buil, 
Frie/Frie/Frie/Frie 
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12 

Do all the children 
enjoy dance or have  
you had any 
student/s or faced 
any  
situations where 
they haven't 
enjoyed it? 

Most of our students do enjoy. Most enjoy coming 
because it's a place 
where they don't have to uphold what society 
believes they should be  
and they can come in and express themselves and 
communicate their  
thoughts and feelings through movement or thro 
their way of language.  
 
But we have had children who have over time 
developed a dislike 
to dance, that could be because of the choice of 
music, or because that 
obsession they did have for dance is gone and is 
now developed into a 
liking for a different sport. So, sometimes we are 
out of control of it and  
sometimes y'know we can a lose our love because 
of age or personal  
reasons within life. 
So yes, there have been cases where a child has 
gone from absolutely  
loving it to  not liking it, but most of that we can't 
control. 

Enj/Enj/Enj, Expr/Expr,  
Comm/Comm/Comm,  
Soc/Soc/Soc/Soc 

13 
Is that a small 
percentage? 

Very small- 2 or 3%. Most of the students we lose 
are because of  
other reasons  
- they either move away/financial 
reasons/developed a new hobby. They  
generally don't leave because of us. 

  

14 

What kind of 
movement/dance 
activity do 
 the students enjoy 
in general? 

They love the music, so music is crucial, if you're 
playing music that they 
 like then you are guaranteed that they will move. 
But most of our  
students love the fact that we have a routine, they 
love learning their 
 routine, they love learning more steps each week, 
going home and showing 
mum and dad what they've learnt each week, 
performing at a showcase 
and then the sensory activities-the bubbles, toys, 
scarves. So probably  
these are the 3 main areas that they enjoy. 

Rou, Sho/Sho/Sho,  
Perf/Perf, Skil, Dev/Dev,  
Enj/Enj/Enj, 
Hap/Hap/Hap,  
Bet, Pers/Pers 
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15 

Do any of the 
children have any 
challenging 
behaviours? 

Yes, we have children that will hit, kick, bite, run, 
scream, this may be  
because this is their way of communicating to us 
something that they 
 are not able to express thro language, and 
sometimes it's because they 
are in a bad mood. 

  

16 

Do any of them 
have difficulties 
with social 
skills? 

Yes, I would say 90% of our children do, again just 
because they aren't,  
some of them aren't aware of how to socialise 
with people, it's not a 
skill that you're taught, and it is because of their 
disabilities, it is not 
something they naturally learn. So yes, we have 
many children who 
have difficulties with social skills. 

Prob 

17 

Do you use any 
specific approaches 
to  
address these 
behaviours? 

Most of the staff are made aware at the beginning 
of each class/term 
 if there is a child, if they have traits, is being 
aware of triggers and signs, 
of each student, manual handling for the main 
staff is kept up to date. 
And generally we just remove the student from 
the environment and  
distractively direct or we say no to them coming. 
We've only had to do 
 that once in the five and a half years. But 
generally we can move the 
 student out of the environment so they are not 
affecting any other  
student. And we can generally distract and 
redirect their behaviour. 

Beh 

18 
Do some of them 
work well in pairs or  
small groups? 

Yeah, some children work really well in pairs. They 
like to copy and mimic 
 another student, instead of copying me. There are 
a group of children  
who work better child-adult pairing, but yes, all 
our students work better 
in smaller groups than larger groups. And 
sometimes we find that pairs of  
twos or threes work better than small groups. But 
every child is very different. 

Two/Two/Two/Two,  
Imit/Imit 
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19 

Is there a 
preference for the 
kind of  
music? 
Do they ever make 
any requests or? 

Yes, sometimes a student comes in who's watched 
a film or a show or their  
parents have been listening to a type of music and 
sometimes they will go 
, I listened to this/that, or they'll find it 
themselves, yes, generally I think 
 the music, we just go with it. If they don't like the 
music then we change it. 
We always keep those activities that children like. 
For instance we have a student who likes Hokey 
Kokey, and that will  
remain because that is her way of making sure 
that she will come to class, 
participate and want to participate in the further 
activities. 

Ind/Ind/Ind, 
Free/Free/Free,  
Cho/Cho/Cho, Part/Part 

20 
What are your 
views on the value  
of dance for CECN? 

I highly recommend it. I think it is something that 
we all deserve to be  
a part of. It's a form of expression. So, whether 
that is expressing your  
emotions, expressing communication that you 
don't want to do through 
word, wheteher its a fitness level, I think the value 
of dance for children 
 is massive. 
And we've seen that in the physical, social, 
emotional sides of all our 
 children as well as our volunteers and staff that 
we have on site. 

Val, Part/Part, 
Incl/Incl/Incl,  
Expr/Expr, 
Comm/Comm/Comm,  
Fit, Dev/Dev, 
Soc/Soc/Soc/Soc,  
Emo/Emo, Phy 

21 

Do you think 
participation in 
dance influences 
social skills? 

Yes, we have had students that have come in and 
not spoken to us for 
a year, and then out of nowhere have the 
confidence to communicate 
 coz theyve learnt to dance, so, yes, massively 

Soc/Soc/Soc/Soc,  
Comm/Comm/Comm, 
Expr/Expr,  
Perf/Perf, Conf/Conf 
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22 

What is the 
feedback from 
parents about  
Showcase? 

Parents love it, they love to see their child up 
there performing, 
doing something that every other child does! They 
love to see their child 
in costume on stage. This is something that many 
mainstream children  
take for granted!Coz its on offer, several times a 
year, in dance/ 
performance arts/sports, etc. 
For a lot of the parents, seeing their child on stage 
,in a social scenario, 
socialising eith other children, participating in a 
group activity,and actually  
developing year on year, so yes it is...parents are 
massively grateful for  
and yes, Showcase has always been a hit! 

Perf/Perf, Incl/Incl/Incl, 
Part/Part,  
Welc/Welc/Welc/Welc,  
Sho/Sho/Sho,  
Soc/Soc/Soc/Soc,  
Team/Team/Team/Team,  
Dev/Dev/Dev, 
Bet, Pers/Pers, Int 

23 

What aspects of 
dance do you think 
influences 
social skills? 

Umm...The skill to learn a style of dance, I think is 
a massive aspect,  
because it is sometimes stepping out of your 
comfort zone, to learn a 
new style of dance. Y'know as a teacher, Ive 
struggled to learn styles  
of dance, but once you've achieved that goal, it's a 
massive achievement! 
And that then helps on social skills, to then be able 
to turn around and go,  
oh look what ive learnt or look what i can do now, 
or putting your own spin 
on that style of dance. Also, the freedom to 
express thro movement and  
music helps social skills. Coz a lot of students may 
fear being themselves 
but if you put a piece of music on, it is acceptable 
to become 
 someone else because of that bit of music or 
movement, so yes 

Try, Bet, Pers/Pers,  
Soc/Soc/Soc/Soc, 
Improv/Improv, 
Ind/Ind/Ind,  
Free/Free/Free, 
Expr/Expr,  
Team/Team/Team/Team 
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24 

Any examples of 
students who have 
made 
 remarkable 
progress in terms of 
social,  
emotional, phy well 
being, since the 
time 
 they joined? 

Yes, I have 3. 
1. Physically, we have one student that came in. 
She's been with us from 
day 1, she's been with us for 5 years, she had 
splints on her legs and her arms,  
that helped to keep her 
arms straight, because her movements were kind 
of wild and her arms  
and legs were so physically weak, but thro 
attending dance every fortnight 
and her parents working with her at home, she 
now no longer has to wear 
 splints on her arms and legs. So physically now 
she's now moving around 
 like a normal child. 
That is a massive, massive physical influence! 
2. Emotionally, we have a student who comes in 
who's very very confident 
in class, that's developed more over the last 2 
years,  
and quite a show person, but the second he/she 
got up on stage he/she  
would freeze and would not perform on their own, 
they would either hide/ 
cry/just stand there/run off stage. Now he/she is 
performing  
independently, 2 or 3 dances on their own, but like 
holding their head up 
and really enjoying performing. 
3. Socially I would say that is most of our students, 
we've had students  
who have come in who are non verbal and who 
have walked out speaking. 
That's not just down to us. That's down to us and 
speech and language, 
occupational therapy. But because they have 
participated in a social  
environment that is understanding and accepting 
of who they are, we have 
students that have developed their vocabulary, 
their nos. of vocab or their 
confidence within groups. 

Phy, Fit, Skil,  
 
 
Emo/Emo, Conf/Conf, 
Perf/Perf,  
Ind/Ind/Ind, Enj/Enj/Enj, 
Expr/Expr,  
Sho/Sho/Sho, Try 
 
 
 
Soc/Soc/Soc/Soc, 
Expr/Expr,  
Talk/Talk/Talk/Talk,  
Welc/Welc/Welc/Welc, 
Team/Team/Team/Team,  
Comm/Comm/Comm,  
Acc  
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25 

What kind of 
activities in dance  
do you recommend  
to promote social 
skills? 

It is always making sure that everything involves 
everyone.  
Making sure that there's always 3 different tiers of 
teaching,  
so making sure that there's always something that 
every student 
is going to be able to achieve, and making sure 
that those that can achieve it  
are then challenged but not to the point where 
they feel like they've failed,  
 so it's always making sure that you always start 
off easy and make it more 
complex as you go on, but it's being able to read 
your students and know  
what mood they're in, and undertstand that you'r 
not always gonna run  
it as you've planned, but yeah, always making sure 
that there is always  
something fun to start with, something fun to end 
with, and the bit in the 
 middle is what you can play with. 

Incl/Incl/Inc, 
Team/Team/Team/Team,  
Welc/Welc/Welc/Welc, 
Acc,  
Fun/Fun/Fun, 
Enj/Enj/Enj, 
Hap/Hap/Hap,  
Chal, Try 

26 

Is there anything 
else that you'd like 
to add 
in relation to dance 
and children with  
special needs? 

For us y'know just the fact that they're making 
friends, keeping themselves  
fit, They're learning to love an art form, and 
keeping that on y'know, they're 
not just coming in and doing this for half a year. 
Most of our chidren have  
been doing this for five and a half years now, so 
it's learning to love something 
, learning to know that it's okay for the world to 
accept you for who you are 
. Dance has been a massive change for so many of 
our children and so many 
of them are now parallel in that from everyday 
life, from the dance class to  
everyday life...students are now happy to go up on 
stage and perform in 
 talent shows. Some of the parents say that 
children are now dancing in the 
shower or around the house! 
It's so lovely to know that dance as a form itself 
has helped so many children  
emotionally, mentally and just being able to 
express themselves. 
and physically, and to express themselves 

Buil/Buil/Buil/Buil, 
Frie/Frie/Frie/Frie,  
Soc/Soc/Soc/Soc, Fit, 
Dev/Dev, Skil, Art,  
Acc, Perf/Perf, 
Conf/Conf, 
Comm/Comm/Comm, 
Sho/Sho/Sho,  
Emo/Emo, Expr/Expr, 
Men/Men, Phy 



Maitreyee Buragohain   13430023 

306 
 

27 Vision for School 2? 

I never had a vision for School 2. I always just 
wanted a place where children 
could come and be themselves. I never thought 
we'd have 60 children. 
I just want to be able to offer this service to as 
many disabled children 
and adults that we can and I believe that everyone 
should get an  
opportunity to experience dance, movement and 
music, so the aim 
is to get more people  to trust in us, to be able to 
have  
enough money to hire more venues, to be able to 
offer it to more students, 
to be able to employ teachers, and to be able to 
expand upon dancing  
and continue Showcase, and maybe do 2 a year 
instead of 1, more dance  
days, maybe increase the frequency of dance 
lessons, 
....to be able to offer what we do on a bigger scale 
to more people. 

Free/Free/Free, 
Incl/Incl/Incl,  
Welc/Welc/Welc/Welc,  
Acc, Enj/Enj/Enj, 
Opp/Opp/Opp 

 

Interview no. 2: Rachel 

Sl. no. Questions Answers Preliminary Codes 

1 
What are your job 
responsibilities? 

Mainly behaviour management, supporting the class 
teacher 

Beh, Sup 

2 
What is your role 
in the school? 

Taking care of pupils’ needs as well as any issues they 
might have within  
the classroom and helping them through that and 
work through that.  
Sometimes children just need some time away just to 
have a chat or to  
have a talk about how they’re feeling, because 
obviously if they don’t,  
it can have a huge impact on their behaviour in the 
classroom. 
So I do behaviour management. Just my general class 
role really keeping  
on top of supporting the teacher and ensuring the 
pupils have a happy  
and safe environment while they are at school within 
their learning. 

Beh, Sup, Safe, Hap 

3 

 
 How long have 
you been working 
here? 

11 years   

4 
Before this were 
you working 
elsewhere? 

I worked opposite the hospital as a play therapist so 
with really young  
children. A lot of them came here and they’re really 
big now. So yeah,  
as a play therapist, so which was like intensive 
interaction and play,  
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massage, that sort of...that sort of sensory stuff as 
well. And that was  
a year before, so in about a year I came here. 

5 
How long were 
you a play 
therapist? 

For a year   

6 

Can you give me a 
general idea of the  
students that you 
work with? 

Yes. The students I work with this year are in Key 
stage 4.  
Most of them have mild learning difficulties. 

Diff 

7 

What is the 
general age range 
of the  
children you work 
with? 

So in Key stage 4 at the moment, it’s from 13 years to 
16. 

  

8 
What are their 
learning needs? 

So it’s generally quite mild, mild learning so it could 
be a bit of global global  
world like learning delay…. Yeah, it’s just mild 
learning difficulties. 

  

9 

What is the 
gender ratio? Are 
there more 
 girls or more 
boys? 

It’s more boy, more male   

10 

Do they have 
dance or some 
kind of  
movement as part 
of their 
curriculum? 

No. Literally it's just with their… on a Friday when we 
do our... more of  
timetable in the afternoons for leisure, so 
that’s….there's no other dance.  
PE lessons is not incorporated with that at the 
moment. 

  

11 
So dance is not a 
part of the 
curriculum? 

No, not at the moment Not 

12 
What do they do 
in PE? 

We do things like dodgeball or outside activities 
where people come in so  
we could do, we might do football, tennis, so 
basically you know all those  
fine motor skills stuff and things like that when 
they're in...yeah doing 
 things like that. 
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13 

Do they attend 
some dance or 
movement  
session outside 
school? Any of the 
children? 

Some of them do,...a small handful I know do do 
dance outside school.  
There’s a girl in my class at the moment and she does 
dance outside,  
like a street dance thing. She is quite highly involved 
doing lots of activities 
 outside school.  
And I suppose it all depends on the parents and 
getting them involved in  
these activities. And I do think not as many children 
do...do a lot of these  
activities because I think the people….the parents are 
worried, obviously  
how they’re going to find it socially, coz social 
interaction can sometimes  
hold them back on their nervousness. So, there’s 
only a small handful that 
I know of that do dance outside of school. 

Out, Mot, Inv, 
Soc/Soc/Soc/Soc 

14 

Do you feel that 
dance can be a 
useful or  
beneficial activity 
for CWSN? 

Personally I do. And I do because it’s something that I 
don’t feel there’s  
that pressure, of if they…. It doesn’t matter what.. 
you know, what  
learning need you have, it doesn’t matter what 
ability you have.  
I think of dance about expressing yourself and about 
building confidence.  
 
And sometimes, we just need to switch off...a bit like 
with art...lessons like  
that, art and dance, where they can be creative, you 
know and just switch  
off a bit from the pressures of lessons and everything 
else they need to  
learn within the day and all the other things….they 
can be just themselves. 
  
You know and sometimes yeah,  they haven’t got the 
confidence,  
but it’s a good thing, you know, we want to 
encourage that confidence  
coz it will apply elsewhere. 

Ben, Expr/Expr, 
Conf/Conf,  
Creat/Creat, 
Incl/Incl/Incl,  
Pres, Unplug/Unplug, 
Be 
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15 

So that would help 
them in their  
other lessons and 
generally in  
their behaviour…? 

 
I think so. I think it’s time to switch switch off from 
those things, and do  
something fun, you know, with other people, let 
yourself go a little bit,  
you know...and yeah, it’s just about expressing 
themselves and I think... 
something fun that’s not the pressures of the 
timetable, that they  
can enjoy. 

 
Unplug/Unplug, 
Fun/Fun/Fun,  
Expr/Expr, 
Feel/Feel, Stre, 
Enj/Enj/Enj,  
Free/Free/Free 

16 
Do the students 
enjoy dance,  
you think? 

Yes. The feedback we've got...I think they do. They 
are here every week, they 
come every week you know. 
If they didn't they generally would say. The good 
thing is that they have those  
relationships with the staff that they could tell us and 
talk to us if they didn't 
want to. yeah, so the pupils that are attending, they 
want to be here and you can 
just see that they are enjoying. Some of them, yes, 
they are a bit out of their comfort 
zone and it does take a while especially with the 
improvisation where they have to  
improvise their own dance. That is tricky for most 
people. You know, even myself... 
(Laughs) it would make you feel a bit...but that's the 
whole point of doing it isn't it... 
that other people, their peers can help them, 
encourage them, and it brings them out of  
their shell a little bit... 

Peer/Peer/Peer, Rou, 
Ind/Ind/Ind, 
Improv/Improv, 
Lessshy/Lessshy, 
Enj/Enj/Enj 

17 

 
What kind of 
activities do they  
generally  
enjoy at school? 

Yeah, in school, generally….it’s all mixed really, all 
depends on the pupil,  
but um… I get a lot of feedback is that a lot of 
children love art because 
 it’s creative and drama, where they can express 
themselves, anything  
that’s like creative and expressive seems to be quite 
good for a lot of our  
pupils. Um..but it depends on how they themselves 
personally function  
and what they enjoy and what helps them thrive. You 
know some people  
will shy away from that coz it’s just not them. But 
majority of pupils they  
do, these are the things they enjoy….PE, loads of kids 
love PE here, you  
know, all those creative, off-timetable things. 

Expr/Expr, 
Creat/Creat,  
Enj/Enj/Enj,  
Dep, Phy 
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18 

Do any of the 
children that you 
work with  
have any 
challenging 
behaviours? 

Yes..(laughs)...you know we do get pupils that 
express some real challenging  
behaviour but no child behaves a way for no reason. 
There’s always  
something behind it. You know, I feel strongly about 
that and I think  
things like these lessons helps with behaviour. Things 
like dance, things  
where they can...the pressure’s not there you know, 
with your other  
general lessons, Maths, English, there’s pressure 
there, you know.  
Some children might not be able to read very well, 
but on the other….  
express…. they’re quite a confident person, but they 
can’t read very well  
or they’re not great with number and money and so 
the pressure’s there…  
so then you get the build up of the anxiety and the 
worry, then the  
behaviours come. Yeah, we do, we deal with children 
with challenging  
behaviour on a daily basis. But at the end of the day 
it’s our job, we’re  
here to do that. We’re here to help and there’s 
always a reason for the  
behaviour. 

Beh, Expr/Expr, 
Conf/Conf, Pres 

19 
Do they have 
difficulties with  
social skills? 

 
Yeah, social skills is one we’re always working on. It’s 
a really big thing you  
know, specially for the children with autism and 
stuff. Social skills, we do  
lots of lots of lessons on social skills within our key 
stage - with us going  
out and doing thing, whether it’s peer group work 
that we have to do or  
individual lessons one to one social skills work. It is 
important because it 
 is a struggle. 

Soc/Soc/Soc/Soc, Diff, 
Beh 
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20 

 
What are some of 
the common 
challenges  
that you face on a 
day to day basis?  
What kind of 
challenges is it 
like? 

On a daily basis, well, not even daily, generally it’s 
behaviours  you get a lot  
of problems at play times because of interactions 
and not knowing how to  
interact, it’s that social side of things. You do get a lot 
of issues there.  
 
It’s generally the peer side of things and not knowing 
how to deal with  
those emotions and feelings in the right ways, then 
you get the behaviours.  
So behaviour’s always going to be, you know, top of 
this for challenging  
wise, especially with the MLD pupils that I work with.  
 
Obviously, in other classes where it’s more PMLD, 
the challenging  
behaviours for other reasons obviously, is different 
to what I’m doing.  
But mostly it’s because of the social skills, the 
understanding and not being  
able to read people and what people might say and 
take it the wrong way  
and out of context, so you get a lot of build up in 
behaviour because of that  
and you find you’re dealing with little things, little 
things to you but obviously  
big things to the pupil on a daily basis, constantly, 
trying to unpick and you  
know...take time, some one  to one time. Sometimes 
you haven’t always got  
the time so it’s really hard having to let the pupils 
down….but it’s finding  
time to meet all the children’s needs and they need 
you as a staff member,  
to help them through that. It does take time. 

Soc/Soc/Soc/Soc, Beh,  
Inter/Inter/Inter/Inter,  
 
 
 
Peer/Peer/Peer, 
Emo/Emo 
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21 

Do you use any 
specific 
approaches to  
address these 
behaviours? 

Yes, so we have an ELSA room which is Emotional 
Literacy Support.  
We have an ELSA assistant who’s assigned. But 
obviously she has allocated  
time for pupils. So we use the room anyway. I use the 
room quite frequently.  
So if we can see, I can generally see, coz you build 
that relationship with the 
 pupils and you want always for them to trust you. 
You want to build that 
 trust so they will talk to you, so you can help them 
effectively.  
 
So we use the ELSA room, do some one to one work, 
if we need to 
 tear something out and you know work on an issue 
between peers  
then we’ll get them in  
together and see if we can draw like school comic 
strips...so it’s like a  
visual, a visual for the pupils so that they can see the 
situation how it  
happened, so you would draw it out like a comic 
style so they can see  
it on paper and we can tease out what happened and 
then what we could  
have done, how we could have reacted and 
responded.  
And that seems to help quite a bit. 

Buil/Buil/Buil/Buil,  
Soc/Soc/Soc/Soc,  
Emo/Emo 

22 

 
Do some of the 
students work 
well in pairs  
or small groups? 

Again it all depends on the pupils and their individual 
needs.  
Some are great doing group work and working with a 
group of peers isn’t a  
problem for them, whereas others it’s the worst 
thing, they can’t, they just 
 don’t want to do it and they rely heavily more on the 
adults and the  
relationship that they build with the adult, that they 
have to help them.  
Because it’s a confidence issue or you know, they just 
feel more  
comfortable that way. It’s a mixed bag, depends on 
the child’s needs. 

Dep 



Maitreyee Buragohain   13430023 

313 
 

23 

Are there students 
who prefer to 
work  
alone? 

There are, yeah,  it’s not always obviously possible, 
depends again on their  
needs. There are pupils that might want to shy away 
and feel more  
comfortable to work on their own. And if that’s okay 
in our setting,  
depends on the work we’re doing and the task that’s 
been set, then it’s  
not an issue. As long as they’re able to be in the 
classroom,  that’s fine.  
They can maybe move to the side and we can adjust 
that accordingly to  
help them. We’d do anything we can to help where 
possible. 

Own 

24 

Are there students 
who prefer to  
work with 
particular 
classmates  
or like do they  
have friends and 
say,  
“I want to work 
with this person” 
? 

Yeah, definitely and that’s good, and bad in some 
ways because they feel  
more confident...some pupils that have got a good 
close knit little group of  
friends within their class they always want to work 
with those people,  
and then when it comes to maybe having to work 
with other people,  
they’re like “Oh no no no”, but actually we really 
need them to try and do  
that.  
 
And we’ve done that in the past and then quite 
recently, especially with  
cooking. They have to split in different groups away 
from their friends and  
it’s quite interesting to see actually because the 
confidence goes and they  
rely so heavily on their peers...their close peers...but 
actually they’ve  
turned around and said, “I had a really good lesson” 
Because they don’t choose to do it...it’s adult led in a 
way, you know,  
come on let’s try...but generally you get a group... 
there are a group of  
children that prefer to stick with their peers that 
they’re comfortable  
with…. their confidence 

Frie/Frie/Frie/Frie,  
Pref, Circ 
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What kind of 
music do you 
think they  
prefer for 
movement or 
dance? 

I think they’re quite open and flexible.  
Obviously a lot of our pupils like their pop and other 
things like that,  
they’re really into their bands and they know all the 
latest bands and  
everything….Rosie, with all her “One Direction”...and 
that’s fun... 
but it’s really good as well to listen and hear other 
music that they’re not  
used to, just to see how they react to it, if it makes 
them feel differently,  
coz music is amazing isn’t it… and you can really link 
that with emotion.  
So Pop might not always be the best thing you want 
to listen to when  
you’re feeling something different. So it’s quite good 
to link dance and  
different music with emotions. 

Fun/Fun/Fun,  
Pop, OMus,  
Pref, Open 

25 

What are your 
thoughts on  
the value of  
dance for CWSN? 

I wouldn’t even say it’s just for CWSN. I would just 
say in general dance  
is a really good thing. And for our pupils though, 
specifically because  
confidence can be an issue and we want to try and 
sort of get them to  
mix with their peers and they can find that really 
tricky in task set situations, 
 you know given them a task to do and they’ve got to 
work with peers they  
don’t feel confident in that group, can make them 
shut down and then you  
get the behaviours….they just don’t want to do it or 
you get the upset... 
you know, you don’t want to do that to them.  
 
So having something like  
dance where it’s quite free, you know, they can join 
in when they’re ready,  
and you know build that confidence slowly. I think 
it’s invaluable.  
I do think dance is really good for pupils with SEN 
because you just want  
them to have that time ,to be creative, you know and 
a lot of them want  
to come and do it.  
 
It’s quite good, so even Dale, you know although he  
can’t  access it completely but he wants to do dance 
and he wanted to  
do it, because when the day he joined , out of the 
blue that one day,  
he had peers coming over to him, chatting to him, 
and he doesn’t get  
that often because he is in a wheelchair, they came 
to him and he liked  
that interaction from it, so that’s really good as well. 

Good/Good, Val, Ben,  
Conf/Conf, 
Soc/Soc/Soc/Soc,  
Beh,  
 
 
 
 
Free/Free/Free, 
Ind/Ind/Ind,  
Creat/Creat, 
 
 
 
Incl/Incl/Incl, 
Peer/Peer/Peer,  
Frie/Frie/Frie/Frie,  
Buil/Buil/Buil/Buil,  
Talk/Talk/Talk/Talk 
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He made friends,  
talking to people and they got him involved, 
regardless of his need.  
So that was really nice. 
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26 
Anything else that 
you’d like to add? 

No. I think they’re really enjoying. They’re coming 
back every week,  
aren’t they so...we’ve not lost numbers so that’s 
really good and I do,  
 
I do think it’s invaluable and it’s been really good for 
them to listen  
to different types of music and you sort of mix it up 
and let them have  
a little choose as well, so they feel excited about “Oh, 
we get to choose  
a song too”,  
 
and even Betty who comes along, obviously she’s 
more in the  
PMLD class, not so much the MLD but she does really 
rehearse, in her  
head she rehearses all the songs that she will...might 
not apply always 
 in here, but she goes and does it in the 6th form 
sensory room when  
they’re having lesson, so and then she’ll just come 
out with the dance  
moves that we’ve been doing here. So, they’re all 
learning in their own  
way and I think it’s really good. 

Enj/Enj/Enj, Val,  
 
 
 
Free/Free/Free, 
Ind/Ind/Ind, 
 
 
 
Hap/Hap/Hap, Lear 

 

Interview no.3: Leanne 

Sl. 
no. 

Questions Answers Codes 

1 
Please introduce 
yourself. 

My name is Leanne. I work at a special 
educational needs school. I currently teach  
drama. I have worked in mainstream school 
teaching drama. And then I worked in  
a special educational needs school teaching key 
stage five students. And then I've  
come here specialising in drama. And I also run 
a theater group outside of school  
for young people with learning difficulties.  

  

2 
Were you trained 
in drama? 

Yes, I did mainstream drama teaching. It 
covered only a very small part of SEN. It was  
twelve years ago. And lots of things have 
changed. And I think now theatre, theatres 
themselves are understanding that it's a really 
creative way of working for to provide 
for young people with learning difficulties. So I 
think it will just keep going. 

Creat/Creat 
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3 

Can you give me a 
general idea 
about the  
students you 
teach right now? 

Obviously very diverse so we have what we call 
moderate learning difficulties. So that 
 is probably a mild cognitive impairment, with 
maybe some learning difficulties, dyslexia,  
dyspraxia, autism, but very formal classes, and 
then we go right down to the other scale 
 where we have complex needs where there's 
mobility problems, very low cognition.  
And then we also have young people in the 
middle. So a kind of semi formal, where  
lots of social skills are needed. Focus in 
listening, you know, basic kind of life skills need  
to be addressed.  

  

4 
What is the age 
range that you 
are teaching? 

It's from secondary, so it's 11 to 19.   

5 

What kind of 
differences do 
you find when  
compared to 
mainstream? 

You have to really think, you have to take the 
young person as they are not on the piece 
 of paper of what their diagnosis is. It's very 
bespoke. In a mainstream school, you would 
 be teaching a class of 25-30 so you wouldn't 
get to know young people you would just  
be a figure at the class teaching. But here I find 
it causes you problems as a teacher if  
you don't know your students, you have to 
know them. You have to know the level that 
 you're going to go in to, but also I feel like 
creatively as a practitioner, it works. Because  
young people's limitations can actually be quite 
a creative, it can be part of the creative  
process. So you can think outside of the box 
about how you're going to teach and how  
you're going to expose them. 

Indl/Indl/Indl/Indl 
Creat/Creat 
Prac/Prac/Prac 
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6 Any challenges? 

Yeah. I suppose one of the big things I find is 
staffing. You know, I know we don't talk  
about it, but, you know, lack of staff when staff 
are ill, that can really  
impact the lesson because for somebody that's 
not that has been a class teacher,  
you know your kids very, very well. You're with 
them five days a week, and then  
suddenly you're teaching an hour here and 
there. You don't know what their triggers 
are. You don't know what's happened this 
morning. So you rely on your staff so much 
 in SEN, and you need to get them on board. So 
I would say that would be a challenge. 
I don't... when things go wrong, I don't think it is 
a challenge. I don't think it is, it can  
be challenging, you know, when their 
behaviours manifest,but obviously you're  
trained, we have Team Teach training, and that 
really sets you up for how to deal  
with things. But yeah, when those things 
happen, absolutely. I say that's  
the child saying this is me. And actually you kind 
of can work you know, then okay,  
what I can avoid this or do this next time so it 
really informs your practice of what  
to do. 

Indl/Indl/Indl/Indl 
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7 

Is there a 
particular style of 
drama that  
you teach? 

 
I suppose we have, because obviously I'm quite 
new to teaching drama in SEN. 
I've been doing it for a while but as a kind of full 
time job. This is what I'm doing. 
Well, I only work part time three days a week, 
but I'm just solely doing drama which  
I haven't done before. So I would say you have 
what we call immersive theater.  
Some people might call it sensory theater. But I 
really like that because I think it  
emerged that word immersive you want them 
fully involved. There are so many  
senses, especially young people, I don't believe 
we have just five senses, there  
are so many. So that will be for more complex 
needs. I'd say the moment I'm  
discovering there's a level where young people 
find it really hard to become  
somebody else. So I would call that more social 
drama where we look at social  
situations and roleplay so it's taking getting on 
the bus, ordering something  
McDonald's so something they know because I 
find it really hard to go to the next  
level and be Harry Potter or the Queen of 
England. And then we have like the more  
formal drama which is probably the most 
imaginative where they can go to those  
worlds and transforming. Be really aware of 
body. 

Soc/Soc/Soc/Soc 
Awa/Awa/Awa 
Sen/Sen/Sen 

8 

Does dance and 
drama have a 
positive 
influence on 
social skills of 
children and  
young adults with  
complex needs? 

Yes. Extremely. I think the key is about well 
being. It makes you feel good. It's hard  
to pinpoint sometimes what the learning 
objective is because it can be so wide but  
I would say that most young people come out 
feeling like they've kind of destressed  
and yeah transport to, it's like being transferred 
to another world. Yeah, so I would  
say that it does benefit. 

Wel/Wel/Wel/Wel 
Good/Good/Good/G
ood 
Stre/Stre/Stre/Stre 
Comf/Comf/Comf/C
omf 
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9 

Do they do the 
students enjoy 
the drama  
sessions? 

I would. Obviously I'm going to be biased, but I 
would say they do because I think as  
a drama teacher, you are a bit like a party 
entertainer. And you're not scared to make  
a fool of yourself and to be a big kid. And I think 
young people need that sometimes  
and not all teachers are comfortable in doing 
that, especially if that's been a  
mainstream teacher. In SEN people are quite 
used to being different and have a bit  
more relaxed teaching style. 

Enj/Enj/Enj 

10 

What kind of 
activities do they 
enjoy doing  
in drama? 

I would say the games and anything that is like 
call and response and I suppose  
you've witnessed earlier with the presents. 
Santa and elves, making big expressions 
like, "where's he gone?', "Oh!Present?", 
"Where's the present?", "Oh, he's sleeping!" 
I think yeah, having a narrative and a story is 
different to other lessons, isn't it?  
We don't always have that, maybe get them to 
do something quite solitary, but it isn't 
 involving everybody is an experience. 

Expr/Expr/Expr/Expr 
Team/Team/Team/T
eam 
Soc/Soc/Soc/Soc 

11 

How do you have 
to deal with 
challenging  
behaviors? 

Yes, yes. So we do have people that you know, 
like yesterday in my in J class, very  
formal, there was a spider crawling on the floor 
and one student screamed and it  
really impacted everybody else. So you kind of I 
call them mood motivators, you  
know, so we just switched to a game where 
they just stopped what they were doing,  
and we just got the energy back in. And I think 
that is hardest as a drama teacher,  
because it's so collaborative as a group. As soon 
as one goes, it affects everybody. 

Comm/Comm/Com
m/Comm 
Soc/Soc/Soc/Soc 
Lif/Lif/Lif/Lif 
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12 

Do do most of the 
children have 
difficulties  
with social skills? 

Yeah, I would say there's obviously different 
levels, but it might be you know, take J  
class and one of the students finds it really hard 
to articulate how they're feeling.  
Eventually she told me she didn't have 
breakfast that morning. So I arranged for a  
TA to go and take her to the kitchen to get her 
breakfast, while learning her lines  
for her show that she's doing. So she was really 
lacking in telling me what was going  
on. Some people find group work hard. Like 
today we played Musical statues and one  
of the students found it really hard to 
understand and was whacking other students.  
So in a way, it's not all about the performance. 
It's a really good way to get those  
social skills in there and life skills and I'm very 
keen on it's about you know, setting  
them up for the real world as well as getting 
those skills involved. 

Soc/Soc/Soc/Soc 
Lif/Lif/Lif/Lif 

13 

Have you seen or 
experienced that  
some of them do 
well in groups, 
but some of  
them don't? 

Yes, and you'd have to be really, you'd have to 
scaffold it really well. So sometimes,  
I'm really clear in my instructions, like step one, 
is you need to do this step two,  
there, so they really know also designating a 
leader you know, even giving them  
like a director's chair, a task to do. Really 
important. 

  

14 

Do you think 
drama and dance 
help with  
social skills in any 
way? 

Yeah, extremely. I think by its nature, it's a 
social experience. So you're picking up  
you know, just by coming into the classroom 
and sitting in a circle, that's a social  
skill. So it just by its nature, it kind of ticks lots 
of those boxes. 

Soc/Soc/Soc/Soc 
Sha/Sha/Sha 
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15 

How has your 
experience been 
of  
working with 
CWCN and of 
teaching  
drama?  

Every day is a learning experience. I learn all the 
time. Like I said earlier, you know,  
you look at a class on paper and say, "Okay, 
yeah, I could do this", but no, that does  
not work!I had C class, they were in the sixth 
form hall. The sixth form was huge for  
them. It just didn't work for them. And you 
know, so you got to go, Okay, right. So  
what we're doing, we can apply the same thing, 
but we're going to go into sensory  
Theater, which is a bit more compact. We've 
got a bit more resources around us.  
So yeah, I think you just have to trial, it's trial 
and error. 

Prac/Prac/Prac 

16 

Can you give any 
examples of 
children even in  
mainstream that 
you've worked 
with, who've  
made some kind 
of progress in 
terms of social  
skills? 

Yeah. A student ,he's actually one of like, I call 
him a friend now. An ex student. He is at  
college doing performing art. He has a job in a 
cafe in the weekends and when I first  
started teaching at 16, he has Aspergers and 
also OCD. Obviously, there's lots of other  
therapies that have helped to get him to a point 
where he could access some work but  
I've felt that the social skills of drama have 
helped him with those life skills, because  
he would just talk, quite a normal trait for those 
with autism. I suppose they would  
just talk at you. You know, we kind of used lots 
of roleplay for him to understand No,  
you need to ask someone a question and that's 
courtesy of having a conversation.  
Also to help him with his mental health for OCD. 
We use a lot of roleplay to kind of  
put him in some situations, and we use some 
CBT with that, but he was so anxious  
about things happening, we almost kind of like 
what would happen, let's roleplay it  
and let's problem solve. So maybe going down 
the more the drama therapy routes,  
but I think you can, you can get those into 
everyday lessons. Yeah, so that's a successful  
story. 

Soc/Soc/Soc/Soc 
Lif/Lif/Lif/Lif 
Men/Men/Men 
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17 

So in my 
research, I've 
seen many 
positive  
aspects like social 
aspects, like 
forming  
friendships with 
peers and 
relationships  
with adults 
through dance. 
Have you seen? 

Yes. And I think when we do things like the 
Superhero production, it is a collaborative  
experience. And that really builds a community 
amongst the peers and they've all got  
to watch each other and support each other. So 
sometimes I feel like things like  
productions or you know, are they really 
necessary, do our students need to get  
on stage but actually, it's a really good life skill. 
Yeah, and it really kind of, you can  
see the joy and the self esteem to do that. It's 
quite a nervous, you know, nerve  
recking thing. 

Frie/Frie/Frie/Frie 
Peer/Peer/Peer 
Lif/Lif/Lif/Lif 
Hap/Hap/Hap 
Sel/Sel/Sel/Sel 

18 

Some of the 
parents I spoke to 
they felt that  
you know, dance 
classes in a 
specialist dance  
school promotes 
inclusion, makes 
them feel  
happy to be 
included as they 
are and not like,  
have any 
expectations of 
how they should 
be  
but being 
accepted for who 
they are. Do you 
feel 
the same with 
drama? 

I always say drama has no right or wrong 
answer. If you go to a maths lesson there's 
normally a right answer, but not in drama. 
Obviously, there are ways we can make  
things better and improve and for performance 
and when we're working towards a  
product but I think the imagination is endless 
and today I had a student who doesn't  
access drama, she won't do any group work and 
she'll sit with her TA and I got her  
looking at costumes. She did like a storyboard. 
So that was her level of what she  
could do. And she could get involved in it to the 
point of where she felt comfortable. 

Incl/Incl/Incl/Incl 
Comf/Comf/Comf/C
omf 
Imag/Imag/Imag 
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19 

Also, they feel 
free to express 
themselves.   
So do you have 
any memorable 
moments  
from teaching 
drama? 

Yeah, yeah. 
Um, when we did a project at my last school, 
we did a Lion King performance, and  
it was very, it was sort of formal and sensory. 
And that was really nice, because I  
felt like we kind of ticked all the boxes for an 
audience. Because it's not only about  
them participating. It's about accessing the arts, 
because that's a really enjoyable  
experience to go  and watch something, and 
yeah, not all of our young people  
have those opportunities and maybe parents 
don't feel comfortable taking their  
young people. I know we have a lot of, you 
know, autism friendly performances  
but I think to have it in school, so that that was 
a really lovely moment. And some  
young people, they got an accreditation out of 
it. So again, it's not about getting  
accreditation, but it's another thing isn't it to 
add to their skill set that they've  
worked towards something. It's not just about 
oh, we're just gonna do a play or  
we're just gonna do a dance. That isn't great, 
but there's a purpose as well. 

Opp/Opp/Opp 
Expr/Expr/Expr/Expr 
Appr/Appr/Appr/Ap
pr 

20 

So that's it, 
actually. Anything 
else you want to 
add? 

No. I just think it's wonderful. And I think we 
should be doing more of it. 

  

 

Interview no.4: Zara 

Sl. 
no. 

Questions Answers Codes 

1 
Can you tell me 
about your dance  
experience? 

To begin with, I started off as a fitness 
instructor. I trained to be a fitness instructor.  
But I got interested in Latin styles of dancing 
when I was doing my A levels. I started  
going for Latin dance classes. I got inspired by 
Latin dancing and slowly got inspired  
to get into the dance fitness world. Dance to 
me, I would say, since my A levels was  
a life saver for me. It was my escape, it was my 
endorphins, it really really kept me 
out of I'd say severe depression and everything. 
Because I did have clinical depression 
for quite a few years, but thank God you know, 

Meh/Meh/Meh/Meh 
Emo 
Dep/Dep/Dep 
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dance had a lot to do with keeping me  
sane and allow me to release emotions. 

2 

Do you think that 
dance is beneficial 
for  
CWCN? 

Oh, absolutely yes! A million percent. Ben, Use 

3 
Do you think dance 
helps them with  
social skills? 

Absolutely, absolutely, and I've witnessed that 
first hand. It helps a lot. It also  
alleviates anxiety, it helps them to cope being 
with others. It helps them cope  
with noisy environments, interacting with the 
different environments, increases  
their self confidence, so yeah, definitely. 

Anx/Anx/Anx/Anx 
Cop/Cop/Cop/Cop 
Env/Env/Env/Env 
Conf/Conf 

4 

How has your 
experience been of  
working with 
CWCN? 

It's been amazing. I personally love the 
challenge they present. But I love it so  
much because working with them is just so 
rewarding. I find CWCN just so pure,  
and so loving, and they are just so different 
from their mainstream peers. They  
have a different kind of appreciation; they find 
so much joy in the simple things,  
and it just does such wonders to them. I find it 
incredibly rewarding. I love the  
idea of understanding what each child needs in 
order to flourish. That actually  
makes me want to work with them. It does not 
put me off. It's the opposite,  
it makes me more interested, oh, like it's a 
puzzle, it's like a lock that you have  
to pick. It's like you have to try and unlock their 
secrets. I really love that. I should  
probably be working with them a lot more 
honestly but I can't keep up with  
everything. 

Hap/Hap/Hap 
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5 

Have there been 
any special, 
memorable 
moments of 
working with 
CWCN? 

Oh yes, loads. I don't even know what to really 
describe. The best ones are when  
you first go to teach a class and they don't know 
you, and they are a little bit  
apprehensive, and then sort of by the end of 
the session they're just full of  
cuddles, full of smiles. Even during the session 
actually, but by the end you  
have connected so much and a level of 
understanding has been unlocked.  
That's kind of my favourite bit about it. I also 
really love how responsive they  
are to their name. When you know their name, 
what a difference that makes  
to them. I have got countless beautiful 
memories of working with CWCN. 

  

6 

From my research 
findings, when I 
spoke 
 to some of the 
parents they said 
that  
dance, especially 
specialist dance 
classes 
helps them to 
express 
themselves 
freely which they 
are not able to do 
in  
mainstream 
settings, and 
because they 
are accepted for 
who they are they 
feel 
very welcome and 
included. 
Do you agree? 

Yes, it's very important. And I think I'm in a very 
privileged position with the  
programmes that I teach because it's not a 
dance choreography and it's sort  
of dance fitness with the kids, with Generation 
Pound. It's very much my  
style of teaching. To be very honest with you, 
I'm very much about allowing  
all the kids to express themselves quite freely 
and not to worry about  
perfection, not to worry about the steps. I 
encourage kids to make noise,  
to do their thing, and I agree with you, that's 
extremely incredible. 

Exp 
Expr/Expr 
Ind/Ind/Ind 
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7 
Anything else you 
want to add? 

Just that probably more funding and more 
opportunities for CWCN is needed,  
and also for the instructors that work with 
them. For dance and fitness 
 instructors, I must say that the industry can be 
a little cruel. There's not  
enough money being paid to instructors. I 
would say I got quite lucky with  
X (founder of a specialist dance school I worked 
with) as she has access to  
good funding and being a dance teacher herself 
she respects your time, and  
she will pay you way and above others. And of 
course I know that CWCN do  
get more funding than their peers. It's a big 
thing for an instructor to get paid  
well for their time. I have also done a lot of 
things for free. But if I'm going to get  
paid, I think there definitely has to be 
consideration for the instructors. Because 
if instructors are respected more and paid 
better there would be more  
enthusiasm, and more things available for 
CWCN. Some people love working with  
CWCN. Some people are very scared and 
worried working with CWCN. 
So there's lots of other stuff to be considered 
like child protection. For example  
me, if I was getting paid more to teach CWCN it 
would be easier to do more  
courses and more training to learn how to bring 
the best out of the children,  
which I know certain organisations provide 
anyway which is fantastic. So that  
I'd say is important that there's consideration 
not just for the children but also  
for the provider, the teachers and the 
instructors. 

Opp/Opp/Opp 

 

Interview no.5: Clarissa (2nd interview) 

Sl. 
no. 

Questions Answers Codes 

1 

Can you tell me 
about your 
experience 
of working with 
and teaching 
dance  
to children and 
young adults with  

I love teaching children with SEN. It has been 
difficult at times. I love meeting new  
students and working with each group each 
term. Working out their strengths and  
how I can adapt my planning and experiences to 
ensure they get the most out of  
their session. I enjoy teaching routines the 
most, I love creating a vision in my mind  
and seeing it progress through our students into 

Chal, 
Lesshy/Lesshy, 
Stren/Stren/Stren, 
Enj/Enj/Enj, 
Hap/Hap/Hap, 
Conn/Conn/Conn/C
onn, 
Comm/Comm/Com
m/Comm 



Maitreyee Buragohain   13430023 

328 
 

special needs.  
How has it been? 

a dance routine. It all comes  
together on stage. 
 
Its always difficult when a new student comes 
in as we know so little about them  
and sometimes families don’t tell us much. 
 
I love it when we get students come into class 
and don’t dance or join in or very shy.  
Over time and some times very little time they 
come out of their shell and really  
begin to enjoy their time in class and really 
develop on their movement vocabulary. 

2 

Have there been 
any special or  
memorable 
moments? 

The yearly performance at Norden Farm Centre 
of the Arts. The students work so  
hard throughout the year and it is wonderful to 
see them progress, enjoy and  
experience the joys of performing. We hit 9 
years! We are expanding to other  
activities within sports and movement. We have 
bigger classes and more students  
walking through our doors. We are becoming 
recognised. We are performing at  
our 2nd mainstream community event. 

Bet, 
Team/Team/Team/
Team, 
Tog/Tog/Tog/Tog, 
Gro/Gro, 
Enj/Enj/Enj, 
Hap/Hap/Hap 

3 

Do you think 
dance is 
beneficial for  
children with 
special needs? 
How?  
What are the 
positive aspects 
of  
dance for children 
with special  
needs? 

Physical improvement 
 
Health benefits 
 
Social skills 
 
Communication 
 
Learning a new skill 
 
Working/expanding on physiotherapy targets 

Phy, Fit, Dev/Dev, 
Soc/Soc/Soc/Soc, 
Comm/Comm/Com
m/Comm, 
Conn/Conn/Conn/C
onn 
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4 

Do you think 
dance helps with 
social  
skills? How? Any 
examples? 

Yes. Example, children attending our classes 
have learnt to car share with other  
families, socialise outside of dancing, being 
invited to others birthday parties. 

Soc/Soc/Soc/Soc, 
Frie/Frie/Frie/Frie, 
Buil/Buil/Buil/Buil, 
New/New/New/Ne
w, 
Inter/Inter/Inter/Int
er, 
Comm/Comm/Com
m/Comm, 
Conn/Conn/Conn/C
onn, 
Make/Make/Make/
Make 

5 

In my research I 
have found that 
dance  
makes children 
with special 
needs  
happy and helps 
them to make 
friends.  
Do you agree? 

Yes. For many its a way to express themselves 
when words are difficult to be  
spoken or understood. Dance is also a common 
interest so an easy topic to  
begin with when starting conversation with a 
friend. The ability to talk about  
dance and music has a huge library of 
conversation topics. 

Expr/Expr/Expr/Expr, 
Make/Make/Make/
Make, 
Buil/Buil/Buil/Buil, 
Frie/Frie/Frie/Frie, 
New/New/New/New
, 
Inter/Inter/Inter/Inte
r, 
Comm/Comm/Com
m/Comm, 
Conn/Conn/Conn/Co
nn, 
Soc/Soc/Soc/Soc 

6 

Parents feel that 
specialist dance 
school  
makes their child 
feel included and 
gives  
them freedom to 
express 
themselves.  
Do you think that 
is true? 

Yes at my dance school we embrace the 
difference unlike most. We don’t try to get  
the students to be the same or follow a 
syllabus. We focus on what they can do and  
how they interpret music and movement. 

Indl/Indl/Indl/Indl, 
Expr/Expr/Expr/Expr
, 
Free/Free/Free 
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7 

Some of the older 
children I worked  
with said that 
dance makes 
them  
relieve stress and 
helps them to 
make  
good use of their 
spare time.  
Do you agree? 

I am unable to comment as I don’t have this 
knowledge. 

  

8 

Does dance help 
to improve  
communication 
skills? Have you 
seen  
this in any of your 
students? 

Massively. Children can communicate in so 
many ways other than language or  
Makaton signing. We have found when a child 
can be understood through music  
and movement they develop confidence in their 
spoken language. Many children  
have come in shy and had very limited words 
yet their language has developed  
and their ability to be understood through their 
movement patterns have improved. 

  

9 

Events like 
showcase make 
children feel  
proud of 
performing on 
stage in front  
of an audience. 
Parents are also 
happy  
to see children of 
all abilities 
together  
on stage. What 
kind of feedback 
have  
you received 
from children and  
parents over the 
many years? 

Parent Feedback 
“a big congrats on the showcase this year, the 
kids were amazing, they really  
danced well and enjoyed it. Great choice of 
costume and music also” 
“your dancers were so inspiring” 
“it was fantastic Clarissa, as our first showcase I 
was insanely proud of my big  
girl but mega grateful to you and your team” 
“amazing show, amazing kids and amazing C2D 
team! Thanks for a great show” 
“thank you so much for giving our children this 
opportunity – performing on  
such a great stage is amazing experience for 
them!!! It was just brilliant.” 

  

10 

Any other 
thoughts on the 
importance  
of dance for 
children with 
special  
needs? 

Dance is the hidden language. We all deserve to 
dance regardless of our limitations. 

  

 

Interview no.6: Nancy 
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Sl. no. Questions Answers 
Preliminary 
Codes 

1 How old is Jim? He is 12   

2 
Does he go to 
mainstream 
school? 

Till age 11 years, he was in a mainstream school.  
Now he is at an SEN school in W area.  
So for the past one year he’s been at this  
special educational needs school in W area. 

  

3 

Can you give me an 
idea about your 
child’s  
needs? 

He has Down syndrome   

4 

How long has he 
been attending 
dance  
lessons at chance 
to dance? 

Since April 2017.   

5 

Do you feel then 
dance has been an 
beneficial  
activity? 

Yes Ben 

6 
Why do you think 
so? 

He enjoys it, enjoys it there, he enjoys the music 
Enj/Enj/Enj, 
Hap/Hap/Hap 

7 
What aspects does 
your child enjoy?  

I actually tried to talk to him before this interview.  
Could not get much out of him. 
 
 I think he is a bit shy and takes time to make 
friends,  
so dance has been good for him. 

Soc/Soc/Soc/Soc,  
Frie/Frie/Frie/Frie, 
Exp 

8 

What kind of 
activities does your 
child enjoy 
in general? 

He loves music, Watches television although it is  
limited. The amount of time that he’s allowed to  
watch television is limited. When no TV, he turns  
the music on, he likes to listen to music, read  
story books, does a lot of pretend play imagining  
things like he's playing with friends; looking at  
story books he does music and theatre club as  
an after-school activity, he looks forward to going  
for dance lessons, he shows his sister all the new  
dance moves that he learns and dances to all  
the songs that he's listening to during dance class  

Mus, Enj/Enj/Enj, Int,  
Sho/Sho/Sho 

9 
What kind of music 
does he like?  
  

He likes upbeat music.... lively music. He plays the  
drums so yes that’s the kind of music that he likes. 
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10 

Does your child 
have any 
challenging  
behaviours? 

Not significantly, sometimes he’s a bit stubborn,  
sometimes from school I get to hear that he’s  
been calling others silly names but  
no significant challenging behaviours as such 

  

        

11 

Does your child 
have difficulties 
with social 
 skills? 

He’s lacking in confidence, shows reticence to 
engage  
and has to be invited.Shyness is  the inhibiting 
factor.   
Because of inappropriate social skills and maybe a 
lack  
of good language he tends to shy away, he’s shy to  
engage with others, slight lack of confidence and 
those  
are some of the challenges 

Conf/Conf, 
Soc/Soc/Soc/Soc,  
Beh, Lessshy/Lessshy 

12 

Do you use specific 
approaches to 
address the  
challenging 
behaviours? 

The challenging behaviours are more evident in 
school  
and the staff really help him to deal with these  
behaviours, they set aside in school,talk to him, 
give him extra attention. 

  

13 

Does he or she 
work well in pairs 
or small  
groups?  

Yes he does work well in pairs or small groups  
He manages well in small groups 

Two/Two/Two/Two,  
Team/Team/Team/T
eam 

14 
Does he prefer to 
work alone?  

No he does like a group or partner. 
On occasions when he's tired physically, he needs  
his alone time. Needs his downtime then.  
During his downtime, when on his own,  
he engages in a lot of pretend play, with his toys. 

Two/Two/Two/Two,  
Team/Team/Team/T
eam, 
Play 

15 

Does he prefer to 
work with 
particular 
classmates or 
groups of 
classmates/friends? 

He does. 
At school, he has one good friend and two or three  
other friends. 

Frie/Frie/Frie/Frie,  
Buil/Buil/Buil/Buil,  
Soc/Soc/Soc/Soc 

16 

Does he ever 
refuse to 
participate in dance  
sessions? 

Once at school he sat to the side, I didn’t quite get 
to  
the bottom of why, maybe it was a confidence issue  
and that is why he did not even engage.  
This was in the first half term. 
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17 
What are your 
views on the value 
of dance? 

It is great  in terms of self-expression, creativity,  
physical exercise, confidence building.  
Showcase was a good experience. Learning to 
express  
himself, show respect to others, expressing himself  
through dance, it’s great. His confidence has  
grown due to dance and participation in Showcase. 

Expr/Expr, 
Ind/Ind/Ind,  
Creat/Creat, Phy, Fit, 
Soc/Soc/Soc/Soc, 
Perf/Perf,  
Enj/Enj/Enj, 
Conf/Conf, Res,  
Sho/Sho/Sho 

18 

How does your 
child feel on days 
he has  
dance lessons in 
comparison to days 
that  
there are no dance 
lessons? 

I clearly cannot say, he always looks happy, 
he is certainly happy on days he has dance lessons,  
seems like he looks forward to it dance class. 

Hap/Hap/Hap, Int,  
Enth/Enth/Enth,  
Ener/Ener/Ener 

19 

 
 
 
 
 
  
Has participation in 
dance influenced 
your  
child's well being? 
 
  

It has been very good for him. I see from the 
physical  
aspects, good for enjoyment, I do feel it is beneficial.  
He is not into sports so to some extent his shyness 
has  
gone down, not as nervous to talk; 
Dance has given him a sense of achievement.  

Ben, Val, Phy, 
Enj/Enj/Enj,  
Soc/Soc/Soc/Soc, Ach 

20 

Do you think and 
dance has a 
positive influence 
on social skills?  
  

Dance has the potential to have huge benefits. Not 
just  
copying the dance moves but engaging, interacting,  
expressing all that has been good for him because 
he  
is generally very shy and does not interact much 
with  
others. And there are times he gets excited easily....  
so dance has given him a sense of achievement,  
participation in Showcase has given him a huge 
sense  
of pride and achievement. 

Ben, Skil, Eng/Eng,  
Inter/Inter/Inter/Inte
r, 
Expr/Expr, Ach, 
Prid/Prid/Prid,  
Perf/Perf, Conf/Conf 
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20 

Is there anything 
else that you would 
like to  
add in relation to 
dance and children 
with 
complex needs? 

I feel a huge sense of pride to see him and all the  
children on stage. Earlier he'd get 
excited/shy/nervous,  
but participation in dance has enabled him to 
talk/work  
through that to some extent, and given him a sense  
of achievement. Also, I mean now there's a sense of  
pride that I see in him and all the other children on  
stage so yes, I think that’s a very good thing. 

Prid/Prid/Prid, 
Soc/Soc/Soc/Soc,  
Ach, Val, Part/Part 

 

Interview no.7: Zoe 

Sl. 
no. 

Questions Answers 
Preliminary 
Codes 

1 
How old is 
Charlotte? 

She is 8   

2 
Does she have any 
special needs? 

Speech and language is her main need, she also has 
SMD,  
Sensory Motor Disorder 

  

3 
What are her 
learning needs?  
Like, at school? 

She's in a specialist school, because with speech and 
language, 
 sensory processing, the understanding, so her 
age...altho she's 8 
 she's probably so much like a 4 yr old 
academically...and  
understanding 

  

4 

Has she been in a 
specialist school for 
a  
long time or did she 
ever go to a  
mainstream 
school? 

She went to a mainstream school with a speech and 
language unit,  
so she was in the unit in the day time (in the 
morning) and in the  
afternoon she went into mainstream. 
 
But she left there when she was year 1, so she did 
reception there  
and half of yr 1, and then she went to a specialist 
speech and  
language school. 
 
Right now she's attending this specialist school. 

  

5 

How long has she 
been attending 
dance  
lessons at School2? 

Over 2 years now.   

6 
Has she attended 
any other dance 
lessons? 

No, she hasn't.   
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7 

Do you feel that 
dance has been a 
useful  
activity for 
Charlotte? 

Oh definitely yes. 
Because she also has mobility issues. Like, a couple 
of years ago,  
before she went to the dance school, she couldn't 
turn around  
without falling over... 
y'know while doing a turn she'd fall over... 

Ben, Phy, Fit, Skil 

8 
Has dance helped 
her with the 
balancing? 

Yes, definitely. 
And also following instructions, you know like prior 
to the showcase,  
remember the whole dance...I never would have 
thought that she'd  
be able to do it... 

Fol/Fol/Fol, Mem 

9 
But she did it very 
well...yeah 

Yes    

10 

Does she enjoy the 
dance sessions?  
Does she ever tell 
you or show it in 
any  
way that she's 
enjoying them? 

She loves the sessions. If a song comes on she says, 
oh we're  
doing that in our dancing class. 
And before the showcase she quite often practises 
what she's  
done, so we get demonstrations! 

Enj/Enj/Enj, 
Hap/Hap/Hap,  
Enth/Enth/Enth,  
Sho/Sho/Sho, 
Prid/Prid/Prid 

11 

What aspects do 
you think she 
enjoys most  
about dance? 

I think music is a key thing, she loves music 
and....dancing really.  
Those are the key things. Because she's not good at 
sitting down  
still, if that makes sense. 

Mus 

12 

What kind of 
activities does she 
generally  
like doing? 

Swimming, we've got a trampoline....trampolining, 
obviously  
the computer games 

  

13 
Does she have any 
challenging 
behaviours? 

Generally not   

14 
Any difficulties with 
social skills? 

She still goes at times, with different social 
environments, with new  
people and new environments, 

  

15 
Does she have 
friends at school? 

Yes   

16 
Meet outside of 
school? 

Yes   

17 

Any approaches 
with encouraging 
social  
skills? 

I think with her...with her friends in school coz her 
school is quite  
an amazing place, it's the fact that she does not need 
any  
support there, it could be she doesn't always 
understand like,  
playing fairly, sharing, you know all those sort of 
social skills  
is where she struggles. 

Soc/Soc/Soc/Soc 
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18 

Do you feel that 
she works well in 
pairs/ 
small groups? 

Yes she does, as long as it's not her sibling   

19 
What is the age 
difference with her  
siblings? 

One who's 6, and one who's 11   

20 

Do you think she 
prefers to work 
alone or 
is she happier to be 
with friends/ 
classmates? 

I think it's a bit of a mixture. I think she enjoys being 
with people  
but then at times because language is difficult for 
her she does  
like to take time out to herself 

Team/Team/Team/T
eam,  
Two/Two/Two/Two, 
Part/Part 

21 

Has she ever 
refused to 
participate in  
dance? 

No   

22 

Is there a 
preference for the 
kind of music  
she likes? 

I think it's music she knows she quite likes, for 
example we're  
getting the Showman at the moment all the time!  
So I think she likes the ones she knows... 
So Vicki for example, if she plays a new song, give it a 
couple  
of weeks...till she knows it...once she knows it, it's 
there... 

  

23 

What are your 
views/thoughts on 
the  
value of dance for 
CECN? 

I think it is very important actually. Especially 
CWSN...dance class is  
needed because everywhere else it is so 
competitive.  
It's all about going to the next level and competitions 
and things  
like that. Well here it's more about understanding 
their needs and  
making it fun for them isn't it. But also that they do 
learn a routine  
and do a showcase at the end, so it's building their 
confidence  
and everything. Which is a big thing. Like my 11 year 
old says,  
"I can do what Charlotte does. I can get up on a 
stage and do that" 
So it builds their confidence. Gives them an 
opportunity, which  
they may not be able to experience otherwise. 

Ben, Val, Imp, 
Incl/Incl/Incl/Incl, 
Welc/Welc/Welc/W
elc,  
Part/Part, Acc, 
Fun/Fun/Fun, Skil, 
Perf/Perf, 
Conf/Conf,  
Opp/Opp/Opp, Exp 

24 

How did you 
happen to put 
Charlotte in 
School2? 

I saw an advert in a family magazine at school, and I 
recommended  
it to lots of my friends. 

  

25 

So you thought it 
could be something 
good  
for Charlotte? 

Yes   
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26 

Have you noticed if 
Charlotte feels 
differently on  
days when she 
doesn't have dance 
lessons 
compared to days 
that she does have  
dance lessons? 

Yes, she always asks, is it dancing this weekend and 
she gets more  
excited...she's obviously more excited if it is a 
dancing weekend.  
So in April there was no dancing....she missed it. 

Enth/Enth/Enth, 
Ener/Ener/Ener, 
Enj/Enj/Enj 

27 

Do you think 
participation in 
dance has  
influenced 
Charlotte’s well 
being in any way -  
physical/mental/so
cial? 

I think in all ways.  
Physical because she can do things she couldn't do 
before, like  
crossovers and things like that. Mentally because she 
has to  
remember the dance routine and the dance moves. 
And also socially because she's mixing with different 
people. 

Ben, Phy, Men/Men,  
Soc/Soc/Soc/Soc 

28 

I've noticed she's 
quite flexible. 
During  
cool down time last 
class I did a few  
stretches and then 
she showed me one  
particular stretch 
on her tummy 
which  
was quite good- it's 
a yoga posture 
where  
you're on your 
tummy and hold 
onto your 
ankles and lift your 
upper body. So I 
was  
wondering if that's 
something she's 
learnt in school coz 
I guess they would 
be 
doing physical 
exercises in school. 

My gosh! She has got lots of lax ligaments but she's 
quite bendy.  
 
 
 
 
 
 
Yeah. They do OT at school. 

  

29 

In all this time that 
she's been at 
School 2,  
do you notice any 
change at all in her  
well being? 

I think her confidence, it's built her confidence...that 
she can do  
something that other people can't do. 
And also I'd say yes, her mobility, doing different 
moves and things  
like that. 
Her dance skills have definitely come on. 

Conf/Conf, Phy, 
Dev/Dev, Skil 
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30 

Generally, do you 
feel that dance has 
an  
influence on social 
skills? 

I think it has quite a lot because it's a group thing, 
isn't it.  
It's not a singular activity so if you're working 
together, knowing what  
everyone else is doing... 

Soc/Soc/Soc/Soc,  
Team/Team/Team/T
eam 

31 

Do you think 
Charlotte's working 
in a group has  
improved because 
of dance, in some 
way? 

I do. I'd say it probably has. Yeah. 
Soc/Soc/Soc/Soc, 
Ben 

32 

Is there anything 
else that you'd like 
to add in  
relation to dance 
and CWCN?  

Dance has been amazing for her to be honest. 
And for us as a parent to know that...you know we're 
happy to  
drop her off and just leave... 
there's not many places where we can do that...and 
know that  
she's totally safe and totally happy. 
And the Showcase that comes on...you all work very 
hard to  
support them. She loves going. She's never not 
wanted to go,  
which is amazing....in these two years...not even a 
slight wobble.  
I think that shows how much she enjoys  
it really. 

Val, Ben, Imp, 
Hap/Hap/Hap, 
Saf, Enj/Enj/Enj 

33 
Thank you so much 
for participating. 

If you need any more information just feel free to 
give me  
a call back, that's fine. 

  

 

Interview no.8: Marian 

Sl. 
no. 

Quention Answer 
Preliminary 
Codes 

1 How old is Irene? She is 16.   

2 

Does she go to a 
mainstream school 
or a  
specialist school? 

Specialist school   

3 
Has she been in a 
specialist school 
for a long time? 

Since secondary. She was mainstream in 
primary and with 
 support in specialist since secondary, so since 
the age of 11  
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4 
Can you give me 
an idea about her 
needs? 

Her needs....she has a complex genetic 
condition, so she has 
complex epilepsy, autism with learning and 
attentional difficulties,  
her mobility is affected, she has a weak left 
side, speech and  
language is delayed, so really she needs 
somebody with her all  
of the time to keep her safe due to the epilepsy 
and obviously  
needing support due to the learning difficulty. 

  

5 
How long has Irene 
been attending 
School 2? 

2 years   

6 

How did you come 
to know about 
School 2 and what  
made you sign her 
up? 

A friend told me about it and then I contacted 
Clarissa directly, I looked 
at the website, I talked to Clarissa about Irene's 
needs, and took her  
a long trial session, and went from there... 

  

7 

Do you feel that 
dance has been a 
beneficial activity 
for Irene? 

Yes   

8 
Why do you think 
it's been 
beneficial? 

She's able to express herself. She loves dancing. 
Obviously the  
specialist dance lessons....Irene wouldn't be 
able to attend a  
mainstream dance lesson....so the specialist 
support allowing  
her to express herself and achieve ....you know 
achieve dances,  
it is a sense of achievement, sense of well being 
and achievement  
for her, and its also social, it's social for her as 
well, she's mixing  
with other children. 

Expr/Expr, Lov, 
Ach,  
Wel/Wel/Wel/Wel
, Soc/Soc/Soc/Soc, 
Incl/Incl/Incl/Incl, 
Welc/Welc/Welc/
Welc,  
Acc 

9 

Has she always 
enjoyed dance 
since she  
was younger? 

Yes   

10 

When you signed 
her up for dance 
lessons,  
did she have a say 
in it or was it your  
independent 
decision? 

She's been talking about doing dance 
lessons...when she was tiny, I  
used to take her to a little group which she 
loved, and then she  
experienced dance lessons at her specialist 
school and always  
enjoyed doing dance, so it's something that she 
was quite keen to  
take part in. So its really just finding a group 
really that she could  
join. 

Int, Enj/Enj/Enj, 
Part/Part 
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11 

What particular 
aspects do you 
think she enjoys 
about dance? 

Again, just the freedom to express herself, just 
being able to go with 
other children, the social..., taking part in a 
show, having that sense 
of pride that she's been able to achieve 
something to show to  
parents, that independence away from the 
parent as well I think  
that's quite important, that she can go off, it's 
her thing that she's  
doing, we can go and see her at a show...once a 
year, I think it's  
that pride that she's able to do that, freedom of 
being able to move  
her body to express herself. 

Free/Free/Free, 
Expr/Expr,  
Soc/Soc/Soc/Soc, 
Perf/Perf,  
Sho/Sho/Sho, 
Prid/Prid/Prid,  
Ind/Ind/Ind 

12 

What kind of 
activities does she 
generally enjoy  
doing? 

She's actually...despite her physical needs and 
the epilepsy, she  
does actually really enjoy physical activities. She 
likes swimming,  
dancing, she done special needs trampoline 
session, she likes all  
that sort of thing. But obviously finding 
somewhere where she's got  
the right support...it tends to be sort of one to 
one or in these  
specialist groups. 

Enj/Enj/Enj, Phy, 
Incl/Incl/Incl/Incl,  
Welc/Welc/Welc/
Welc, Sup/Sup 

13 
What kind of music 
does she like? 

Mainly pop music.   

14 
Does she listen to 
music in her free 
time? 

Yes, she does.   

15 

So she has her own 
choice in music 
and she  
listens to it. 

Yes. She likes Disney music as well so in her 
bedroom she has  
some Disney CD's and quite a lot of music from 
Disney films,  
she enjoys that 

Mus 

16 
Does she have any 
challenging 
behaviours? 

Well, she has autism....so she can be very 
stubborn at times.  
But normally, on the whole, certainly in social 
situations she's  
quite well behaved. She used to have 
challenging behaviours  
when she was 7 or 8, but those seem to have 
disappeared.  
In a class setting, at school, her behaviour is  
actually very good. 

Soc/Soc/Soc/Soc, 
Beh 

17 

Do you think she 
works well in small 
groups, pairs 
or on her own? 

I think she prefers working in pairs or small 
groups really. I think  
she likes that company, likes that interaction. 
Despite being autistic she's actually a very 
sociable person.  
She actually craves company. 

Two/Two/Two/Tw
o,  
Team/Team/Team
/Team,  
Inter/Inter/Inter/I
nter, 
Soc/Soc/Soc/Soc,  
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Talk/Talk/Talk/Tal
k 

18 

Has she ever 
refused to 
participate in 
dance? 

No, she's always very keen. Int 

19 

What about at 
school? Does she 
do any dance/ 
movement 
sessions in school? 

Yes, she does actually. She's been doing some 
more dancing at  
school this last year. This last year she had a 
dance lesson. 

  

20 
Is it similar to what 
she's doing at 
School 2? 

I'm not quite sure really. I think it's that type of 
thing where they  
will just do a little routine or dance to a 
particular piece of music.  
I think it's more exercise based. They haven't 
produced a show  
or anything like that. They've just done it 
instead of a physical  
activity lesson or PE lesson, a dance lesson...just 
to help the  
girls with their movement. 

Phy, Fit 

21 

Is it still a part of 
her weekly school 
timetable 
/routine? 

She's going into 6th form in September, whilst 
PE will be part of the  
curriculum, it might involve some dance, 
probably not to the same 
level of what's been done this year, because she 
had 2 specific  
PE lessons this year whereas in 6th form they go 
out a bit more,  
in the community, and do various things. And I 
don't think the PE  
lesson is specifically a dance lesson, whereas 
this year it has been. 

  

22 

What are your 
views on the value 
of dance,  
in general? 

Value, as in how beneficial it is for Irene? 
I think it's very beneficial. It gives her a 
relief...to move around,  
to move her body around, I think it gives her 
some sort of freedom,  
a way of expressing that you wouldn't normally 
be able to do... 

Ben, Val, Phy, 
Free/Free/Free, 
Expr/Expr 
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23 

Have you noticed 
on days that she 
has dance  
compared to days 
she doesn't have 
dance, does she  
miss it or does 
she..? 

I don't know whether I would say she missed it. 
I would say she  
enjoys it, and I think y'know over the summer 
we're not doing the  
summer dance camp, and she'd probably say, 
"Oh, when are we  
going dancing again?" I'd say she'd miss it if she 
didn't do it.  
And she's always very happy when she comes 
out of dance.  
She enjoys it. I wouldn't say she's different on 
days when she's not.  
Because she's quite fortunate she has quite a 
busy life, and she's  
busy at school. She would miss it if she didn't do 
it. Definitely. 

Hap/Hap/Hap, 
Enj/Enj/Enj, Miss 

24 

Has participation 
in dance 
influenced her well 
being? 

I think being able to put on a show, feeling very 
proud of the  
achievements, l... so from the achievement 
point of view and the  
well being point of view...yes. 

Sho/Sho/Sho, 
Perf/Perf, Ach,  
Wel/Wel/Wel/Wel 

25 

Do you think dance 
has a positive 
influence on  
social skills? 

Yes, definitely. Soc/Soc/Soc/Soc 

26 

Would you say 
that dance has had 
some influence 
on Irenes's social 
skills? 

Yes, definitely think that dance has. I compare it 
obviously with  
some other things that she does out of 
school...she's quite active,  
she goes for swimming, it has to be on a one to 
one basis, she  
can't do it in a group with other children...and I 
think that dance  
allows her to be with other children. With the 
staff being trained to  
look after her, I can drop her off in an hour...to 
have a distinctive  
social setting. So yes, dance has a positive 
influence on her  
social skills. 

Soc/Soc/Soc/Soc,  
Comp/Comp/Com
p/Comp, Pos 

27 
How many siblings 
does she have?  

One   

28 Do they get along? Yes   

29 
Do they spend 
time together? 

Yes, they do. But there's quite a big age 
difference, there's a  
nine year age difference. 
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30 

Anything else that 
you'd like to add in 
relation to 
dance and CECN?  

I just think it's a very important thing for them. 
Having that  
opportunity, having the specific dance sessions 
where a group  
with special needs can get together to express 
themselves... 
I think it's very hard for children with special 
needs that need  
that support to access mainstream activities, 
not to be judged or  
made to feel different, and I think what Clarissa 
and you all at School 2  
provide is a sort of setting where the parents 
can feel happy  
that their children are happy and enjoying it,but 
also that those  
children are not judged, it's about them, it's 
what they can achieve  
rather than trying to fit them into a "you can try 
and do this" but  
you're not able to do at all. So, I think the 
dance...in specific  
settings, they can just go and be like, this is my 
dance lesson,  
I'm going to go off and dance. And I'm going to 
do my thing, 
what I want to do and work for this show like 
everybody else can. 
So from Irene's point of view, I think it makes 
her feel quite special  
that she can work with a group of people and 
give a performance at  
the end of it. 
  

Imp, 
Opp/Opp/Opp, 
Expr/Expr, 
Incl/Incl/Incl/Incl, 
Welc/Welc/Welc/
Welc, 
Acc, Hap/Hap/Hap, 
Enj/Enj/Enj,  
Free/Free/Free 
Ach, 
Soc/Soc/Soc/Soc,  
Spec/Spec/Spec/S
pec, Perf 

31 
Does she look 
forward to 
Showcase? 

Yes   

32 

What's the 
feedback after her 
performance?  
Does she talk 
about how she 
felt? 

Yes, yes, she's very pleased that she's done it, 
and obviously we're very proud to see her 
on up on stage and seeing more of what they've 
done.  
I think she enjoys that chance to be able to get 
up on  
stage and perform. 

Hap/Hap/Hap, 
Prid/Prid/Prid, 
Enj/Enj/Enj, 
Perf, Sho/Sho/Sho 

33 

Do you think 
sometime this year 
she'd be happy 
to be interviewed 
by me about what 
she feels about 
dance? 

 I think so, yeah.   
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34 

Does she have 
friends at school 
with whom she  
interacts/has good 
relationships with? 

Yes, she does, yeah.   

 

Interview no.9: Jules 

Sl. 
no. 

Questions Answers 
Preliminary  
Codes 

1 

Can you give me an 
idea about Evan's  
needs, what are his 
learning needs? 

He's got Down syndrome, so he's got learning 
difficulties,  
so he's in a special school, mentally he's probably 
about 4  
or 5 years behind his actual age. 

  

2 

Has he been going 
to a specialist 
school 
for all his schooling 
years? 

No. He went to a normal nursery and normal first 
year of  
school and then he transfered to a special school. 

  

3 

How long has he 
been attending 
dance  
lessons at School 2? 

Probably about 3 years   

4 
Has he attended 
dance lessons 
elsewhere? 

Yes, he used to do Zumba class and he does dancing 
at 
 school as well. 

  

5 
Is he still going for 
Zumba? 

No, because the person who was doing the class had  
a baby so she stopped doing it,  
so he's not doing at the momwnt 

  

6 

Does he have 
dance lessons in 
school as part 
of his curriculum 
there? 

It's not part of the curriculum. They have extra 
lessons.  
He does a dance class of after school 
and there's a lunch time one as well. 

  

7 
Does he enjoy 
going to dance? 

Oh yeah yeah, he loves it! Lov 

8 

What is the 
feedback from 
him? 
Does he ever tell 
you? 

Not really. That's what I'm saying, he doesn't really 
give  
much feedback. If I ask, "Did you have  
a good time?", or "Did you do that?", he says "Yeah",  
doesn't really say much. 

  

9 
Do you feel dance 
is a useful activity? 

Yes.  
It improves motor skills.  
And also social things with other children coz he's an 
only child. 
It's also a bit of exercise for them. 
And he quite enjoys it. 

Phy, Mot, 
Soc/Soc/Soc/Soc,  
Fit, Enj/Enj/Enj 
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10 

What aspects do 
you think he enjoys 
about  
going to dance 
lessons? Is it the 
social aspect 
or .... 

Yes, as I was saying, it's a social thing.  
Specially now two of his classmates have joined the 
school so  
he's got people that he goes  
to school with as well as they go to the same class. 
So it's a social thing. 
And he just enjoys learning the routines and stuff 
like that. 

Soc/Soc/Soc/Soc, 
Frie/Frie/Frie/Frie, 
Buil/Buil/Buil/Buil, 
Enj/Enj/Enj, 
Rou 

11 

What kind of 
activities does he 
enjoy in  
general? 

Mostly music, he plays an instrument at school. 
He's just done a...played a part in a play in a theatre  
outside of school. So he does acting and music,  
that sort of thing. 

Mus, Act 

12 
Does he have any 
challenging 
behaviours? 

Occasionally, yes, he does sometimes, if he's a bit 
annoyed  
about something he might hit out 
somebody. But it's not like all the time. 

  

13 How old is Evan? He's 12   

14 
Does he have any 
difficulties with 
social skills? 

I suppose so, yes, coz he's behind with his age and 
sometimes 
he does not know how to react in social situations 

Beh, 
Soc/Soc/Soc/Soc 

15 

Are there any 
approaches used in 
school to 
address this? 

Oh yeah yeah they have lessons at school about 
what things  
are appropriate and what things 
are not appropriate, they have lessons, yeah. 

  

16 

Do you think he 
works well in 
pairs/small  
groups/prefers to 
work alone? 

Oh no no, with other people, not on his own. He 
likes to 
 be with others. 

Team/Team/Team/T
eam,  
Two/Two/Two/Two 

17 
Does he ever refuse 
to go for dance? 

No, no, he's always happy to go. If I tell him the night 
before  
that its dance tomorrow, he gets  
up in the morning like, "Oh it's dance!", and he's 
quite happy  
to get up and get ready. 

Hap/Hap/Hap, 
Enth/Enth/Enth,  
Ener/Ener/Ener 

18 

Does he prefer a 
particular kind of 
music for  
dance? 

I don't know really. I think he likes all sorts of general 
pop  
music really. 

  

19 

Generally, what are 
your thoughts on 
dance  
classes for 
children with 
special needs? 

I think they're good. As I said they're good for social 
thing and  
also it's a physical thing coz 
it improves their motor skills, their coordination. So 
it's good. 

Soc/Soc/Soc/Soc, 
Ben, Val, Phy,  
Mot, Coord 
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20 

Do you feel any 
difference  on days 
that he 
goes to dance 
compared to days 
that  
he doesn't? 

Not really, no.   

21 

Apart from social, 
has participation in 
dance  
influenced his 
wellbeing in any 
way? 

Apart from social, don't think so. Soc/Soc/Soc/Soc 

22 

Anything else that 
you'd want to add 
in relation 
dance and children 
with special needs?  

I would just say that there needs to be more 
availability coz  
I mean as you know there's a waitlist to get to these 
classes.  
So it's a pity that there aren't more places where 
they can 
do it, that can you know deal with their disabilities. 

Avail/Avail, 
Incl/Incl/Incl/Incl 

 

Interview no.10: Tracy 

Sl. 
no. 

Questions Answers 
Preliminary  
Codes 

1 
Can you give me an 
idea about Nisha's  
needs? 

She's got a rare chromosome disorder which affects 
her  
needs. She has epilepsy, she has developmental 
delay,  
learning disability which takes her longer to learn, 
she  
has something called motor stereotypy, lots of 
sensory problems as well, that's the main problems 
really. 

  

2 How old is Nisha? She's 10.   
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3 

Does she go to a 
specialist school? 
Has she been going 
to a specialist school 
for all her schooling 
years? 

Yeah, she's in a unit. I think there's 10 in her class. 
She  
accesses mainstream for PE and music. But she's 
with  
like a one to one. I think there's 3 children that go, 
they  
have 2 of the learning support team with them so 
that's for  
music and PE. But everything else is done in the unit. 
Yeah she has. She's always been in a specialist 
provision  
since she was two and a half. 

  

4 

How long has she 
been attending 
dance  
lessons at School 2? 

This is 3 years now.   

5 
Does she attend any 
other dance lessons  
(school/elsewhere)? 

No.   

6 
Do you feel that 
dance has been a  
beneficial activity? 

Yes, I do, definitely. Ben 

7 
Why do you think 
so? 

Well, she just loves going. I think it's very social, a 
social  
event for her as well coz she doesn't do anything. 
We did try dancing before we went to School 2. It 
was  
like a mainstream dance, but it was terrible if I'm  
honest with you. It wasn't very good. She just didn't  
like it either. She didn't get what they were telling 
her to do. 
 She was put in a corner and it just wasn't good. 
Her going here allows her to be her y'know and 
Clarissa is  
fantastic so...She loves going, really looks forward to 
going. 

Lov, 
Soc/Soc/Soc/Soc, 
Free/Free/Free, 
Acc, 
Welc/Welc/Welc/W
elc,  
Enth/Enth/Enth 

8 
Does she enjoy 
dance? 

She loves dancing, yeah. Lov 

9 

What is the 
feedback from her? 
Does she ever tell 
you? 

She really enjoys dancing. She's happy to be in dance 
class. 

Enj/Enj/Enj, 
Hap/Hap/Hap 



Maitreyee Buragohain   13430023 

348 
 

10 
What aspects does 
she enjoy? 

I think it's the social aspect but also she loves music, 
she  
just likes dancing really. And it is nice that she can do 
that  
freely, without me being there as well. 

Soc/Soc/Soc/Soc, 
Mus, Free/Free/Free 

11 

What kind of 
activities does she 
enjoy in  
general? 

She likes anything really, she just likes to be on the 
go. 
We do quite a lot of stuff like outside stuff, like 
walking  
in the woods and stuff like that. She likes looking at 
shops  
as well for toys! 

Phy, Fit 

12 

Does she have any 
challenging 
behaviours? 
Can you describe 
these challenges? 

Not really. She does with me. She tends to be very.... 
if something...if you tell her something and you don't  
do what you're...to say you're doing something and 
you  
don't do what you're supposed to be doing, then 
she'll  
have a bit of a meltdown, so mild challenging 
behaviours  
but they do occur, yeah. 

  

13 

Does she have any 
difficulties with 
social  
skills? 

Not really. She's very social. You've probably been 
able  
to see that. Yeah she's very social, but sometimes I 
think  
she can be too social, you know too much 
sometimes. 

Soc/Soc/Soc/Soc 

14 

Do you use any 
specific approaches 
to 
 
address the 
challenging 
behaviours? 

Not really. We tend to do lots of you know visual 
timetables  
and the school do that with her as well. Because like 
with W 
we try to prevent the challenging behaviours before 
they  
become the challenging behaviours. So try visual 
timetables  
and try to stick to it then it doesn't hopefully get to 
that  
point. But if it does get to that point we just have to  
persevere with her really. 

  

15 

Do she work well in 
pairs/small  
groups/prefers to 
work alone? 

I think she does work well with small groups and 
being alone. 
But putting her in a big big group, it doesn't work 
well with  
her at all. She just loses focus  completely. 

Two/Two/Two/Two,  
Team/Team/Team/T
eam 
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16 

Does she have a 
good group of  
classmates/friends 
at school? 

Yeah, I think there's about 3...in school she has 
about  
3 really good friends in her unit. 

  

17 

Does she ever refuse 
to participate in 
dance 
sessions? 

No. But yes, actually. I don't know if you're aware 
but Clarissa 
actually changed the dance routine. I don't know if 
you  
knew about that. I think it wasn't that one..it was 
before  
half term Nisha was getting very stressed out and I 
did email Clarissa  
to say Nisha didn't want to go anymore because she 
said it was  
too hard and it was getting  too much. I did email 
and say to  
Clarissa that Nisha's got lot of anxiety and she's very 
worried about the  
routine. And then Clarissa reassured me don't worry 
because  
everyone was having difficulty. It took a little bit of 
convincing 
to tell Nisha it's okay, but touchwood she went back 
and she  
seems to be okay now. But yeah, it was only once 
she refused  
to go. But that was because she was stressed out 
because she  
couldn't remember the dancing. I don't know if any 
of the other  
children reacted but I know Nisha reacted and she 
refused, she was 
very upset, crying...it took a long time. With Nisha 
when she starts  
to cry it's very hard to stop her crying, even over 
something  
little. She blankly refused and got upset. But she's 
absolutely  
okay now.  

Beh 

18 

Is there a  
preference for the 
kind of music  
used for  
dance? 

Not really. She likes anything...she loves listening to 
the radio  
in the car, so yeah she likes anything really, anything 
that's  
happy. 
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19 
What are your views 
on the value  
of dance for CWSN? 

I just want her to be happy, I want her to be able to 
enjoy  
and express herself, and I wanted her to be part of a 
group  
that accepts her for who she is, and so I'm happy 
with that. 
I'm happy she's happy. And that's the main thing I 
want  
from her really. And I want her to be able to learn at 
her  
own pace...coz she's not gonna be taking exams. I 
don't  
want her to get stressed out. That's what I want for 
her,  
just want her to be happy, to be accepted. 

Enj/Enj/Enj, 
Expr/Expr, 
Hap/Hap/Hap, 
Soc/Soc/Soc/Soc, 
Team/Team/Team/T
eam, 
Free/Free/Free, 
Acc, 
Welc/Welc/Welc/W
elc, 
Pace 

20 

How does she feel 
on days she dances 
in 
comparison to days 
she does not have 
dance? 
Have you noticed 
any difference? 
Does she miss 
dancing during 
holidays? 

Yes. She does miss dancing when it's not on. We use 
a visual  
timetable and she knows when dance is not on as 
we write 
it on the timetable when it's on and wipe it when it's 
not on, 
so she knows...and she says, "Oh!". She misses it 
when it's  
not on. 

Mis 

21 

Has participation in 
dance  
influenced her 
wellbeing?  
How? 

Yes, definitely her social. I'm hoping her physical 
health as  
well coz I'm really concerned...she does need more 
exercise. 
Her consultant says coz she's got high blood 
pressure...and  
she does need to exercise a lot more,  so yeah...I 
think it's  
medication really that she's on that...not too good 
with that,  
but yeah it's definitely helped, dance is definitely 
good for  
her for her physical health. 

Soc/Soc/Soc/Soc, 
Phy, Fit 

22 

Do you think dance 
has a positive 
influence on 
social skills? 
Why? 
How? 

Oh yeah, 100%, definitely. 
Pos, 
Soc/Soc/Soc/Soc 
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23 
Has dance had an 
influence on Nisha's  
social skills? How? 

Yeah, I don't know whether it is dance or whether it 
is school,  
but definitely, I definitely think it has...yes, it has. 
She talks. 
..she comes from dance, she's always coming back 
and she's  
saying, she talks about dance, so yes, definitely a 
good influence. 

Soc/Soc/Soc/Soc, 
Pos, 
Talk/Talk/Talk/Talk, 
Int 

24 

Is there anything 
else that you'd like 
to add in  
relation to dance 
and children with 
special  
needs?  

No, I think that's about it really. I'm quite happy. Like 
I said  
for me the most important thing with dance is that I 
think  
for CECN they need to be able to express 
themselves,  
feel valued,feel valued part of a team, and it's a  
great social activity, It's very good for them really. 
So yeah, I'm happy with what I said really. 

Hap/Hap/Hap, Imp, 
Expr/Expr,  
Welc/Wec/Welc/We
lc, 
Team/Team/Team/T
eam, Acc, Val,  
Soc/Soc/Soc/Soc 

 

Interview no.11: Hailey 

Sl. 
no. 

Questions Answers 
Preliminary 
Codes 

1 
Can you give me an 
idea about Andrew's  
needs? 

He has Autism and learning difficulties. He refuses to 
speak although  
he can speak. 

  

2 How old is Andrew? 11   

3 

Does he go to a 
specialist school? 
Has he been going to 
a specialist school 
for all his schooling 
years? 

Yeah.  
Yes. 

  

4 

How long has he 
been attending 
dance  
lessons at School 2? 

He's done two showcases so it must be at least 2 
years,  
between 2 and 3 years I'd say. 

  

5 
Does he attend any 
other dance lessons  
(school/elsewhere)? 

No   

6 

Do you feel that 
dance has been a 
beneficial 
activity? 

Yeah, he loves it Lov 
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7 
In what way has it 
been beneficial? 

It's hard to say coz he doesn't communicate back to 
me verbally.  
He's always happy to go. He's very good at following 
instructions, 
 with movements and stuff  
which is something he wasn't as good as before.  
It's kind of helped him in that respect. 

Hap/Hap/Hap, Phy, 
Fit 

8 
Does he enjoy 
dance? 

Yeah   

9 

What is the feedback 
from him? 
Does he ever tell 
you? 

No verbal feedback from him but he seems to enjoy 
dancing. 

Enj/Enj/Enj 

10 
What aspects does 
he enjoy? 

Again it's really hard to say. He just generally likes 
doing stuff.  
He's very up for anything 
you know. He's quite adventurous, he likes to try lots 
of different  
things. There's not that much 
he doesn't like really. 

Try 

11 

What kind of 
activities does he 
enjoy in  
general? 

He goes trampolining as well. 
He likes climbing, we did at XXX. He's got no fear in 
that respect. 
He does ice skating as well. 

  

12 

Does he have any 
challenging 
behaviours? 
Can you describe 
these challenges? 

He can do...yeah, when he gets frustrated or doesn't 
get his own way 

Beh 

13 
Does he have any 
difficulties with 
social skills? 

Well, he won't speak. He seems to like other children 
around him  
but he wouldn't  really know how to play with them 
properly. 

Soc/Soc/Soc/Soc, Beh 

14 

Do you use any 
specific approaches 
to 
 
address the 
challenging 
behaviours? 

    

15 

Do he work well in 
pairs/small  
groups/prefers to 
work alone? 

He works well in small groups 
Team/Team/Team/Te
am,  
Two/Two/Two/Two 

16 

Does he prefer to 
work with particular 
classmates or groups 
of 
classmates/friends? 

He can work in small groups   

17 

Does he ever refuse 
to participate in 
dance 
sessions? 

No, never   
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18 
Is there a  preference 
for the kind of music  
used for dance? 

That's really hard to say. He seems to like...he 
actually really likes  
Metallica! He kinda likes heavy music, but that's 
because that's  
what I listen to ...but he likes all sorts of music. 
But if he hears like silly music....it's hard to 
explain...he really  
doesn't like it. 
"It's a small world"...he cannot stand that song, it 
freaks him out. 
And he heard "Abbydoo"  on the TV and he was like 
the look on  
his face was like he was absolutely startled as if to 
say,  
"This is rubbish, I'm not listening to this!" 
So he's got quite eclectic taste. 

Mus, Pref 

19 

What are your views 
on the value of 
dance 
for CECN? 

It really does depend on the child. They are all very 
different.  
For instance my eldest has autism and I'd be at a 
complete dead  
loss trying to get him to dance, it would be very 
difficult. 
But I think it helps in following the instructions, 
teaches discipline, 
...yeah. 

Dep, Fol/Fol/Fol, Disc 

20 

Do you notice any 
difference on days 
that he has dance in 
comparison to days 
he does not have 
dance? 
Does he miss 
dancing during 
holidays? 

That's really hard to say because he doesn't speak. 
And it was annoying 
this term because 2 of the classes fell on the school 
holidays and  
he missed them both. 
It'll be good to not have any classes during holidays 
because we're  
nearly always away in the school holidays. 
Yeah, he was really keen to get back to dance in 
September coz  
he missed the first one but it is hard to say because 
he doesn't say  
anything to me. 

Mis, Int 

21 

Has participation in 
dance  
influenced his 
wellbeing?  
How? 

It's not bad for him. It can only be good. It helps to 
keep him  
focused on something. 

Foc, Good/Good,  
Wel/Wel/Wel/Wel 

22 

Do you think dance 
has a positive 
influence on 
social skills? 
Why? 
How? 

I think it can do...yeah. Soc/Soc/Soc/Soc 
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23 

Has dance had an 
influence on 
Andrew's  
social skills? How? 

I don't know how he interacts with the other 
children 
 in the class. 
Are they natural? I don't know.... 
I mean...any kind of exercise has got to be good for 
your mind, your  
body and your spirit, hasn't it?  
So...yeah, it does help with social skills. 

Soc/Soc/Soc/Soc, Phy, 
Men/Men,  
Emo/Emo 

24 

Is there anything else 
that you'd like to add 
in  
relation to 
dance and children 
with special needs?  

It can only be a good thing.  
I don't know what other options, the thing is that not 
many other  
options out there, 
but then I haven't actually studied in great depth 
how many other  
options are there. 
I heard about School 2 through couple of friends 
who used to go but  
they don't go any more. 

Good/Good, Val 

25 
Does he enjoy the 
showcase 
performance? 

I think so, yeah. He didn't seem worried about it or 
anything. 
He's a bit of a performer actually, doesn't really get 
stage fright. 

Enj/Enj/Enj, Perf/Perf,  
Sho/Sho/Sho 

26 

And how do you feel 
watching him and all 
the  
children on stage? 

Oh, it's lovely. It's really nice to see them.  
And yeah, they are all abilities, and they all seem to 
be given fairly  
equal times and steps on stage regardless of their 
abilities.  
So it's really nice. 

Incl/Incl/Incl/Incl, 
Opp/Opp/Opp, 
Equal, Feel/Feel 

 

Interview no.12: Annie 

Sl. no. Questions Answers 
Preliminary 
Codes 

1 
 
Do you enjoy 
dance? 

Um...A lot, enjoy it a lot Enj/Enj/Enj, Lov 

2 
What do you enjoy 
about dance? 

Probably it is meeting and seeing other people that I 
don’t know  
and I don’t see often 

Soc/Soc/Soc/Soc,  
Frie/Frie/Frie/Frie,  
New/New/New,  
Buil/Buil/Buil/Buil 
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3 

Can you think of a 
time when you did 
dance 
 that was 
particularly 
enjoyable? 

 
Probably the one by my old school, they have a gym 
and we have  
our own dance hall in there. And I’ve learnt here, 
….um...probably  
one today/once a day.  
And like only at weekends I do it 

  

4 
What do you like 
doing in dance? 

I like learning different moves and show in front of 
everyone 

Rou, Sho/Sho/Sho,  
Perf/Perf 

5 
Performing in front 
of everyone? 

Yeah   

6 

Can you tell me 
more about why 
you enjoy  
dance? 

Because it, coz what dancing does is helps relax your 
whole body.  
And then you feel tired afterwards. And I… and 
that’s probably the 
 time I do it. 

Phy, Comf,  
Unplug/Unplug 

7 
So you think it’s 
good for your 
health? 

Yeah Phy, Fit 

8 

Can you tell me 
about a time when 
you  
really enjoyed, like 
you remember 
some  
event when you 
were dancing? 

Um...I can’t remember...from the past   

9 Any showcase or? 

 
I do..um... Clarissa  is my dance teacher. She plans all 
the dance showcases  
we do and then she does it all. So she’s really fun 
and I just like  
dancing with her. 

Enj/Enj/Enj, 
Fun/Fun/Fun 

10 

 
What kind of music 
do you like for 
dance? 

Sometimes I enjoy like jazz music, puts me in the 
mood... 
puts me in the...puts me in the groove for doing 
dancing and other  
things I can enjoy...around me 

Mus, Pref,  
Mood/Mood/Mood 

  Jazz. So, why do 
you like jazz? 

 
Because it helps me, puts more spirit into myself, 
and put more 
 faith in myself as well 

Fait/Fait, Help/Help,  
Spir/Spir 

11 

And how does it 
make you feel? 
This kind  
of music? 

It makes me feel calmer and more relaxed, instead 
of being all tense  
and angry 

Comf 
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12 

What do you think 
you have learnt 
from  
dance, over the 
years? 

Probably learnt...probably, new skills in dancing and 
so many foot  
techniques that I’ve learnt. And um… so that’s what. 

Rou, Skil, Tech 

13 

Why do you think 
we do dance? In 
school or  
other lessons? 

Because you get to do different kind of actions in a 
dance  and  
it could be quite hard so...so that’s what 

Rou, Action, Chal 

14 So you learn new 
stuff? 

Yeah, learn new skills and techniques, that I’ve had Skil, Tech 

15 Who do you like 
doing dance with? 

Gloria, because she’s a professional and she’s always 
been my best  
friend in dance and even in school 

Frie/Frie/Frie/Frie,  
Soc/Soc/Soc/Soc 

16 

So, if I ask you to 
dance with 
somebody,  
who would you 
choose and why? 

I would choose Beth because even though she 
doesn’t dance much  
but she’s still a good friend and she could be a good 
dancer as well,  
so I’ll choose her 

Frie/Frie/Frie/Frie,  
Soc/Soc/Soc/Soc 

17 Does dance help 
you make friends? 

Makes lots of new friends, even people I don’t know 
if they’re in  
B (name of place) or anywhere. It helps me make 
new friends and build up  
my confidence to do that. 

Frie/Frie/Frie/Frie,  
Soc/Soc/Soc/Soc, 
Conf/Conf 

18 

Do you do other 
things with these 
friends or  
is it just in dance? 

Sometimes I take them out into town to have a 
coffee or a drink.  
Or have a sleepover at my house or other activities I 
could think of. 

Frie/Frie/Frie/Frie,  
Soc/Soc/Soc/Soc, 
Buil/Buil/Buil/Buil 

19 

 
Do you attend 
dance lessons 
elsewhere?  
If yes, can you tell 
me about it? 

Um...only the one in my old school, and that was it, 
that’s the only  
time I do dancing.  

  

20 You can tell me 
about School 2 

Yeah, me and Gloria we do it every other Saturday.  
And we do it in different places, like Southcote the 
activity centre  
and I forgot the other place where we do it now. 

Df/Df/Df/Df 

21 How long have you 
been doing that? 

About 2 years or around that   

22 Who do you go 
with? 

I would just go with only my mum, she takes me   

23 

Who do you like 
dancing with there 
in that  
class? 

 
Um...can’t really think of anyone at the moment 

  

24 There are lots of 
friends there? 

I have lots of new friends, so that’s cool 
Frie/Frie/Frie/Frie,  
Buil/Buil/Buil/Buil 
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25 
Is it like dancing in 
school or is it 
different? 

It’s different because we um, coz in here we have, 
sometimes we  
have different dance teachers in here and in the past 
2 years I had 
 the same dance teacher for so many years. So, 
different dance  
teachers, different skills that they create and 
different styles. 

Rou, Skil, Styl 

26 Do you feel that 
dance is useful? 

Very useful Use 

27 How? 

Coz it helps you do some things when you’re bored 
because you  
don’t know what to do in your spare time, on a 
weekend and you  
don’t know...so yeah, that’s why I do dancing outside 
of school 

Hob/Hob/Hob, 
Relbor 

 

Interview no.13: Beth 

Sl. 
no. 

Questions Answers 
Preliminary 
Codes 

1 
Do you enjoy 
dance? 

Yes, I do enjoy dance Enj/Enj/Enj 

2 
What do you 
enjoy about 
dance? 

Learning different dance moves and  
dancing with my friends 

Rou, Df/Df/Df/Df 

3 

Can you think of 
a time when 
you did  
dance that was 
particularly 
enjoyable? 

No   

4 
What do you 
like doing in 
dance? 

Dancing with my friends Soc/Soc/Soc/Soc 

5 

Can you tell me 
why you like 
dancing 
 with your friends? 
Why do you enjoy  
dance? 

Coz I enjoy it and I like dancing Enj/Enj/Enj, Lik 

6 
How does it 
make you feel? 

Happy Hap/Hap/Hap 

7 
What kind of 
music do you like 
for dance? 

Um...Little Mix Pop 

8 
Why do you like 
this kind of 
music?  

Happy, coz I like the songs Hap/Hap/Hap 
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How does it make 
you feel? 

9 
What have you 
learnt from 
dance? 

Learning different moves Rou 

10 
Why do you 
think we do 
dance in school? 

To do exercise Phy, Fit 

11 
Form of 
exercise? 

Yeah   

12 
Who do you like 
dancing with? 

I’m not sure, I dance with anyone Soc/Soc/Soc/Soc 

13 
With your 
friends? 

Yeah, yeah   

14 

If I ask you to 
dance with 
somebody, is 
there  
somebody that 
you’d choose? 
Who would you 
 choose? 

I don’t know   

15 
Does dance help 
you make 
friends? 

Yes   

16 

Do you do other 
things with your 
friends 
 or just dance? 

Yeah, go to town, go to their houses, 
hangout on the  
playground in school 

Soc/Soc/Soc/Soc 

17 
Do you attend 
dance lessons 
elsewhere? 

No   

18 
Have you ever 
attended 
elsewhere? 

I’m not sure   

19 
Do you think 
that dance is 
useful? 

Yes Use 

20 
How do you 
think it’s useful? 

    

21 
Good exercise, 
physical 
fitness…? 

Good exercise Phy, Fit 

22 
Helps you make 
friends? 

Yeah Frie/Frie/Frie/Frie 

23 
And then you 
feel good? 

Yeah Good/Good 
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Interview no.14: Doraothy 

Sl. 
no. Questions Answers 

Preliminary 
Codes 

1 
Do you enjoy 
dance? Yes Enj/Enj/Enj 

2 What do you enjoy 
about dance? 

I like moving and I like do dance...um...with my 
friends...and...yeah 

Frie/Frie/Frie/Frie,  
Soc/Soc/Soc/Soc 

3 

 
Can you think of a 
time when you did 
dance  
that  
was particularly 
enjoyable? 

 
Um….I… I don’t really know coz I do dance outside 
school on  
Saturday, um Monday...   

4 And was it really 
enjoyable? Yeah   

5 What do you like 
doing in dance? 

I like to do modern and I tap...or Iike just like 
freestyle Styl 

6 

Can you tell me 
more about why 
you enjoy  
doing  
this? Doing tap or 
freestyle or…? 

 
Coz modern is really good and tap is really 
good...so...and freestyle  
is really  
good coz I like doing it Styl 

7 

So do you 
remember any 
time when you did  
tap or  
modern or 
freestyle which was 
memorable? 

I do modern and tap so...on Saturday I do musical 
theatre so...   

8 So you enjoy that? Yeah   

9 

 
What kind of music 
do you like for 
dancing? I like…um...like...anything really   

10 You don’t have any 
particular choice? No   

11 

Why do you like 
music? What does 
music make  
you feel? Make me feel really happy and really excited 

Hap/Hap/Hap,  
Good/Good, Exc 

12 
What have you 
learnt from dance 
you think? Um..I learn how to do different move Rou 
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13 
Why do you think 
we do dance in 
school or in 
 lessons? 

To be better at dance and just work with your 
friends in a team/in it 

Team/Team/Team/Team,  
Frie/Frie/Frie/Frie,  
Soc/Soc/Soc/Soc, Bet 

14 Who do you like 
doing dance with? 

Um...I like...um... with Beth, Gloria, Annie and 
Tanya   

15 

If I ask you to 
dance with 
somebody, who  
would you 
 choose and why? Um...I don’t know really coz they’re my friends   

16 Does dance help 
you make friends? Yeah   

17 

Do you do other 
things with these 
friends or 
 is it just in dance? I hang out with them sometime in school Soc/Soc/Soc/Soc 

18 Outside school? No, inside school   

19 

Do you attend 
dance lessons 
elsewhere?  
Can tell me about 
that? Oh, I do dance outside school   

20 What’s it called? 
Where is it? 

It’s in Thatcham, and I do dance, jive, musical 
theatre, modern and  
on Monday I do tap Enj/Enj/Enj, Styl, Tech 

21 
So it’s twice a 
week? Yeah   

22 Who do you go 
with? 

Um...I go with myself, so...I go go to dance by 
myself and do dance   

23 It’s nearby, is it? Yeah, near my house, yeah   

24 
Who do you like 
dancing with, over 
there? Um...just people who do it there   

25 
Is it like dancing in 
school or is it 
different? Different, outside school, yeah   

26 

It’s different? How 
is it different, that 
class,  
from what we do 
here? 

Coz it’s...more people, and we do like 
different...like styles like  
modern and tap, yeah   

27 
So more styles over 
there? Yeah   

28 Do you feel that 
dance is useful? Yeah Use 

29 How? Coz...um...   
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30 

 
Does it help you 
become more fit, 
more 
 healthy, help you 
make friends? Yeah, yeah 

Phy, Fit, 
Frie/Frie/Frie/Frie,  
Soc/Soc/Soc/Soc 

 

Interview no.15: Rosie 

Sl. 
no. 

Questions Answers 
Preliminary 
Codes 

1 
Do you enjoy 
dance? 

Yes, I do Enj/Enj/Enj 

2 
 
What do you enjoy 
about dance? 

It get you active and make you move your body a 
lot and….and... 
and it describe what.. how you feel in dance 

Phy, Fit, Mvt, Expr/Expr 

  

Can you think of a 
time when you did  
dance that was 
particularly 
enjoyable? 

At my old school because...it... it gets much 
harder...and..like I said before, 
 it describe the way you move...so yeah 

Rou, Mvt, Chal 

3 
What do you like 
doing in dance? 

Um...I like how we can make our own moves up, 
to music you like 

Improv/Improv,  
Creat/Creat, Mus 

4 

Can you tell me 
more about why 
you  
enjoy doing this? 
Enjoy the moves? 

Because…um...alright, what’s the question again?   

5 

Why do you like 
doing this? You said 
you  
like making your 
own moves, why is 
it  
that you like doing 
that? 

Um..because it...it helps make new friends. I 
like…. 
it helps you to find friends in dance 

Frie/Frie/Frie/Frie,  
Soc/Soc/Soc/Soc,  
Find/Find 

6 
What kind of music 
do you like for 
dance? 

Pop, like One Direction…I like that....you know 
what I mean 

  

7 
 
Why do you like this 
kind of music? 

Because...I like how they sing it...and how they 
perform it 

  

8 
How does this kind 
of music make you  
feel? Pop music 

Happy Hap/Hap/Hap 

9 

What do you think, 
what have you 
learnt  
from dance? 

Um...   
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10 

Have you learnt to 
be more fit, to be 
able  
to interact more 
with people, to 
make  
friends, to move 
your body…? 

To make friends and to move your body 
Frie/Frie/Frie/Frie,  
Mvt, Fit 

11 

Why do you think 
we do dance in 
school  
or in other lessons? 

Because, it make you more fitter and more happy 
and you can socialise  
with your friends 

Fit, Phy, 
Soc/Soc/Soc/Soc, 
Hap/Hap/Hap 

12 
Who do you like 
doing dance with? 

I like Beth, because I know she doesn’t dance a lot 
…. 
she helps me to get into the mood of dance 

Two/Two/Two/Two,  
Soc/Soc/Soc/Soc,  
Mood/Mood/Mood 

  

If I ask you to dance 
with somebody,  
who would you 
choose and why? 

 
I think Dorothy because um….she …she..she my 
bestest friend ever  
and she helps me if I need it 

Buil/Buil/Buil/Buil,  
Help/Help,  
Peer/Peer/Peer,  
Frie/Frie/Frie/Frie 

13 
Does dance help 
you make friends? 

 
Yes 

Frie/Frie/Frie/Frie 

14 
Have you made 
friends by dancing? 

Yes, more from my old school than here, yeah   

15 

Do you do other 
things with friends 
who  
you dance with or is 
it just dance? 

I sometimes have them for sleepovers and go out 
for meals and stuff,  
but that’s it 

Soc/Soc/Soc/Soc 

16 

Do you attend 
dance lessons 
elsewhere,  
outside? 

Um...I go to one on Saturdays in Whitney but I 
stopped that now 
 because I don’t want to go anymore. 

  

17 
Who were you 
going with? 

I used to go with my mum, and if my mum was 
busy, my dad 

  

18 
Who did you like 
dancing with there? 

I can’t remember anybody….all my friends   

19 
Was it different 
from here? 

Yeah   

20 How? 

Um..I mean....I was the oldest in the group and 
everybody else was  
younger, so they played like music for their age, 
you know what I mean 
...I was about 11 then and they were about 5, 4, 
maybe 3, so they played 
 music for younger people. 
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21 
So you didn’t like 
that music? 

No, I like…. like my music...like One Direc…..for 
my age, you know  
what I mean 

Mus 

22 
Do you feel that 
dance is useful? 

Yes   

23 How? 
Because it helps you to move your body and you 
can work in partners or 
 in small groups, so yeah 

Mvt, 
Two/Two/Two/Two,  
Team/Team/Team/Team,  
Use, Soc/Soc/Soc/Soc 

 

Interview no.16: Tanya 

Sl. 
no. 

Questions Answers 
Preliminary 
Codes 

1 Do you enjoy 
dance? 

Yes Enj/Enj/Enj, Lov 

2 
What do you 
enjoy about 
dance? 

Um...Dancing with my, with my friends Frie/Frie/Frie/Frie, 
Df/Df/Df/Df 

3 

Can you think of 
a time when you  
did dance that 
was particularly  
enjoyable? 

    

4 

It can be any 
time, any 
school event 
 or dance 
class…? 

When I was little I did dance class 
so….    

5 That was 
enjoyable? 

Yes Enj/Enj/Enj 

6 What do you like 
doing in dance? 

Um...   

7 

 
Do you like the 
workout, the 
choreography,  
the music? Or 
something 
else? 

Music Mus 
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8 

Can you tell me 
more about why 
you  
enjoy dance? 
What is it about 
dance? 
 Why do you 
enjoy it? 

Um...um...Doing doing different like dance 
moves 

Rou 

9 That’s what you 
enjoy? 

Yeah   

10 

What kind of 
music do you like 
for the 
 dance? 

Um...Little Mix...and (laughs)...Yeah! Pop 

11 So, popular 
songs? 

Yeah   

12 
Why do you like 
this kind of 
music? 

Coz Little Mix, they’re my favourite, 
they’re my  
favourite girl band so 

  

13 

How does it 
make you feel, 
this kind of 
music? 

 
Makes me, coz when I like listen to this 
music, it makes 
 me feel happy actually 

Hap/Hap/Hap 

14 

What have you 
learnt from 
dance do you 
 think? 

    

15 

Has it benefited 
you in any 
way? Like, 
have  
you made 
friends? Or 
your health has  
improved? Or 
generally felt 
good? 

 
It felt like I made some of them my 
friends…(laughs  
along with the other  
girls who distracted her and made her 
laugh)...sorry for  
me laughing 

Frie/Frie/Frie/Frie, 
Buil/Buil/Buil/Buil, 
Soc/Soc/Soc/Soc 

16 
What have you 
learnt you 
think? 

I can’t stop laughing...um...   

17 

Maybe learnt to 
enjoy with 
friends or 
generally 
 just to have a 
good time? 

Yeah, yeah 
Frie/Frie/Frie/Frie, 
Good/Good 

18 

Why do you 
think we dance?  
Why do you 
think we do 
dance in school? 

Um...   

19 Fitness? Or .. Like exercise and fitness Phy, Fit 
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20 
Who do you like 
doing dance 
with? 

Um...I like doing it with all my friends, like 
here now 

Soc/Soc/Soc/Soc,  
Team/Team/Team/Team,  
Enj/Enj/Enj 

21 

Okay. So, if I ask 
you to dance 
with  
somebody, who 
would you 
choose ? 
 Like among your 
friends, who 
would  
you choose? 

    

22 

If you had to 
think in this 
group, and say,  
okay just pick a 
partner, who 
would you  
choose? It can 
be anybody 

Um...Annie…(smiles)...Yeah!   

23 Why would you 
choose Annie? 

Um…(looks at Annie and says) Annie, 
you’re making  
me laugh! 

  

24 Coz she’s your 
friend? 

Yeah Df/Df/Df/Df 

25 

 
Do you think 
that dance 
helps you make  
friends? 

Yeah Frie/Frie/Frie/Frie,  
Soc/Soc/Soc/Soc 

26 

Do you do other 
things with these 
friends 
 or is it just in 
dance? 

I hang out with them, at break time and 
lunch time 

Soc/Soc/Soc/Soc 

27 
Do you meet 
them outside 
school? 

Yeah, sometimes.   

28 What do you do 
outside school? 

Sometimes I go like to their houses, or go 
in town  
with them 

Soc/Soc/Soc/Soc 

29 

Do you attend 
any dance 
lessons 
elsewhere? 

No   

30 
Have you done 
any lessons 
before? 

Yeah, when I was little, I’ve done some 
dance  
lessons when I was little 
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31 How old were 
you then? 

Um..can’t remember, I can’t remember   

32 

Who would you 
go with? Who 
would  
take you there? 

My mum and dad   

33 

Was it same like 
dancing in school 
or was 
 it different? 

It’s bit different   

34 How was it 
different? 

Erm...   

35 The kind of 
dance? 

......(no answer)   

36 Do you feel that 
dance is useful? 

Yeah Use 

37 How is it useful?     

38 Fitness, good 
health...? Yeah Phy 

39 Making friends? Yeah Frie/Frie/Frie/Frie,  
Soc/Soc/Soc/Soc 

 

 

Appendix D: Video observations at School 1 

School 1 Video 1 

School 1 Video 2 

School 1 Video 3 

School 1 Video 4 

School 1 Video 5 

School 1 Video 6 

School 1 Video 7 

School 1 Video 8 

School 1 Video 9 

School 1 Video 10 

School 1 Video 11 

School 1 Video 12 

School 1 Video 13 

School 1 Video 14 

https://www.youtube.com/watch?v=kkFueNsoq6E&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=15
https://www.youtube.com/watch?v=pktjVnPCtyM&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=17
https://www.youtube.com/watch?v=IV7h9e4pu7o&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=8
https://www.youtube.com/watch?v=o7d6s2M1NzE&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=16
https://www.youtube.com/watch?v=x8pUOvGzV34&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=18
https://www.youtube.com/watch?v=MsgPPhuY7xs&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=10
https://www.youtube.com/watch?v=7nzavkOUcY0&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=7&t=550s
https://www.youtube.com/watch?v=QIRwj9o7bNY&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=11
https://www.youtube.com/watch?v=TashMnN4Dmg&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=13
https://www.youtube.com/watch?v=QkJaO_zsWFw&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=12
https://www.youtube.com/watch?v=aHmUonH618Y&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=2
https://www.youtube.com/watch?v=qfzMC_EKc88&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=4
https://www.youtube.com/watch?v=KvcOkYbW0oI&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=1
https://www.youtube.com/watch?v=q3S03qclkE0&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=3
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School 1 Video 15 

School 1 Video 16 

School 1 Video 17 

School 1 Video 18 

Appendix E: Video Observations at School 2 

School 2 Video 1 

School 2 Video 2 

School 2 Video 3 

School 2 Video 4 

School 2 Video 6 

School 2 Video 7 

School 2 Video 8 

School 2 Video 9 

School 2 Video 11 

School 2 Video 12 

School 2 Video 13 

School 2 Video 14 

School 2 Video 15 

School 2 Video 16 

School 2 Video 17 

Appendix F: Tables 

Appendix F1: Details of all participants 

Sl. 
No. 

Pseudon
ym 

Age/ 
Sex 
(M/F
) 

Diagnosis/ 
Support 

Medical alerts/ 

Allergies/ 

Aids 

Communication/ 

Behaviour 

Pupil of/ 
Associate
d with 

1 Carter 14 
M 

ASD, 

Learning 
difficulties, 
High levels of 
anxiety, OCD 

None - Needs a visual 
timetable and visual 
support to grasp 
concepts 

- Delay in social 
interactions and social 
communication skills 

School 1 

https://www.youtube.com/watch?v=w-oMDcwohpM&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=5
https://www.youtube.com/watch?v=4X3GklX5Vvs&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=6&t=4s
https://www.youtube.com/watch?v=LaQdwX1hA2M&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=9
https://www.youtube.com/watch?v=UGHjZSxLR0w&list=PLA__poV2h7Dldy9kPOKXMqUdgSTJrogPN&index=14
https://www.youtube.com/watch?v=fagSUWm2Er8&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=14&pp=sAQB
https://www.youtube.com/watch?v=sv0QH66OLn4&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=16&pp=sAQB
https://www.youtube.com/watch?v=YhDH4AUCDZc&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=11&pp=sAQB
https://www.youtube.com/watch?v=aaXAJVVhE84&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=13&pp=sAQB
https://www.youtube.com/watch?v=KV29QwQsAqs&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=8&pp=sAQB
https://www.youtube.com/watch?v=QwjZIBYlmL4&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=10&pp=sAQB
https://www.youtube.com/watch?v=kqRIfg4Chyk&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=15&pp=sAQB
https://www.youtube.com/watch?v=19_2oPSuOzE&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=2&pp=sAQB
https://www.youtube.com/watch?v=7WKPLcq8vS4&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=5&pp=sAQB
https://www.youtube.com/watch?v=__ra6g5vV5c&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=12&pp=sAQB
https://www.youtube.com/watch?v=-uF1eON4JIc&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=1&pp=sAQB
https://www.youtube.com/watch?v=HdKRe61WH_A&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=6&pp=sAQB
https://www.youtube.com/watch?v=JpM3uQfzGYM&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=7&pp=sAQB
https://www.youtube.com/watch?v=xARF4FB1Asc&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=17&pp=sAQB
https://www.youtube.com/watch?v=6ptDz1Ix_Eo&list=PLA__poV2h7DmH-x_FAxSwnZPFHKYt1Zih&index=3&pp=sAQB
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- Needs prompts to 
start and to stay on 
task 

- Gets stressed quickly 
if routine is disturbed 

- Massively repetitive 
and anxious about 
home and wanting his 
mother and dog. 
Timer and direct 
instruction helps to 
reduce repetition and 
“loop” of asking for 
reassurance. 

 

2 Oliver 14 
M 

-Down 
syndrome 

-Significant 
language delay 
impacting on 
communication 
skills 

-Significant 
time needed to 
finish tasks 

  School 1 

3 Lucas 13 
M 

-ASD 

-Significant 
sensory needs 

 

 -Emerging 
speech/language with 
sign and gestures 

-Can be disengaged 
with an activity 

-Likes to wear ear 
defenders but not 
promoted at school 

-Sensory: hums and 
mumbles. Symbols to 
support if too 
noisy/tidy up 

 

School 1 

4 Nicole 12 
F 

Cri-Du-Chat 
syndrome/ 

Developmental 
delay 

Movicol for bowels 
(taken at home) 

She’s being 
encouraged to drink 
as much water as 
possible at school. 
This is a trial as she 
has just been taken 
off the water bolus 
am and pm. Eats 
normally at school 
times and has 

- Poor expressive 
language 

- Delayed gross motor 
skills 

- Moderate learning 
difficulties 

- Smiles, laughs and 
looks for hugs from 
adults. 

School 1 
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school dinner. Has 
food cut up for her 
as she is prone to 
choking. Uses 
adapted high and 
low edge plate. 
Needs apron and 
plate mat. 

- When distressed, 
throws herself 
backwards. Pulls her 
hair. Likes hugs. 

5 Alex 12 
M 

Epilepsy, 

Periventricular 
Leukomalacia, 

Cerebral Palsy 

-Buccal (kept in 
medical cabinet), 

Glycopyrromiumbr
omide - given at 
lunchtime (kept in 
medical cabinet) 

- Verbal but delayed 
speech 

- Grabs at everything 

 

School 1 

6 James 13 
M 

Dandy Walker 

Syndrome 

 -Speech difficult to 
understand 

-Frequent high-
pitched screaming, 
holding his hand over 
his ear. No apparent 
pattern although 
potential increase 
when anxious. 

 

School 1 

7 Mabel 12 
F 

ASD, 
Developmental 
delay 

Information not 
available 

Information not 
available 

School 1 

8 Sam 17 
M 

Down 
Syndrome, 

Hirchsprungs 
Disease 

 

• Stoma.  

• No milk in 
school.  

• Wears glasses 

• Gets really 
bad 
headaches - 
call home 
when this 
happens. 

 

• Friendly, well 
behaved, 
sociable.   

• Can be quiet in 
class. Needs 
encouragement 
to speak slowly 
and clearly. 

• Has a vocal 
exercise that he 
should be doing 
every 
morning.  Parents 
and Speech and 
Language have a 
copy of program 
will need 1:1 
support. 

 

School 1 

9 Annie 17 
F 

• Mild 
Spastic 
Diplegia 

None  
• Very sociable, 

talkative and 
verbal. 
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• Global 
developme
ntal delay 

• Physiother
apy 

 

• Motivated in all 
lessons, enjoys 
practical tasks. 

• Very eager to 
please. Will 
anxious when put 
under pressure 
or thinks that she 
has done 
something 
wrong. 

• Poor listener 
awareness and 
topic 
maintenance. 

• Very good at 
answering 
questions 
however not 
good 
understanding 
and can go off on 
a tangent. 

 

10 Beth 17 
F 

Learning 
difficulties – 
poor receptive 
and expressive 
language skills 

None • Good friend to 
all, particularly 
with Tanya and 
Sylvia but will 
follow their 
behaviours/attitu
de/ answers. 

• Needs processing 
and time and 
support to make 
choices - confine 
to either/or with 
closed questions 
when 
appropriate 

• Often won't 
express her own 
opinion or give 
answers 
independently 

 

 

11 Rosie 16 
F 

• Smith 
Magenis 
Syndrome      

• Associated 
learning 
difficulties 
and 

• Buccal 
midazola
m in the 
event of 
seizures  

• Melatonin for 
sleep 
problems - has 

• Wide range 
of slow and 
fast triggers 
can lead to 
challenging 
behaviour 

• Expressive 
vocab more 
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behaviour 
problems. 

 

a reversed 
circadian 
rhythm 

• Risperidone to 
alleviate 
challenging 
behaviours 

• Needs to be 
reminded to 
wear glasses 
as she tries to 
avoid wearing 
them. 

• Low-carb diet - 
prone to 
putting on 
weight - 
feature of SM 
syndrome. 

• behaviour can 
become more 
challenging 
when she is 
tired. 

 

advanced 
than 
receptive  

• check she 
understands 

• Home life is 
hard 

• Bangs her 
head when 
distressed 
and anxious, 
though this 
has not 
happened in 
school  

• Gets anxious 
about daily 
plans and 
needs a lot of 
reassurance 

• Has been 
working with 
the ELSA to 
talk through 
her anxieties 
and anger 
concerns.  

• Finds 
friendships 
very hard - 
did not have 
any friends at 
her last 
school. 

 

12 Dorothy 16 
F 

• Wolfram 
Syndrome 
(impaired 
eyesight) 

• global 
delay 

 

• Diabetic - 
independent 
in checking 
her levels. 
Support 
needed due to 
eyesight and 
small numbers 
on the insulin 
pen.  

• Can worry 
when she gets 
too high or 
low. With 
support she 
settles.  

 

• Can be quite 
immature in the 
way she acts with 
peers. Often puts 
on a silly voice, 
but changes it 
when 
encouraged. 

• Needs support 
when dealing 
with social 
concerns. 
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13 Tanya 19 
F 

ASD, 

Speech and 
Language 
difficulties 

 

Epilepsy Buccal 
999 first dose 

• Responds 
well to praise 
has a smiley 
chart.  

• Has small 
group of 
'fixed' friends 
which can 
influence her 
mood and 
willingness to 
work in 
groups. 

• Has a 
behaviour 
plan. 

• Will often say 
"I hate / want 
to kill myself" 
when in a 
bad mood 

Mood can fluctuate 
quickly if 'joked' out of 
a bad mood 

 

14 Trent 18 
M 

▪ Global 
developmen
tal delay 

▪ Very 
sociable, 
talkative and 
verbal. 

 

None  School 1 

15 Sylvia 17 
F 

ASD None  School 1 

16 Jim 12 
M 

Down 
syndrome 

None  School 2 

17 Irene 16 
F 

Tuberous 
sclerosis, 
Epilepsy, Left 
sided 
weakness, ASD, 
Learning 
difficulties 

Buccal 999  School 2 

18 Charlott
e 

9 
F 

Dyspraxia, 
Commuincatio
n difficulties 

None  School 2 

19 Andrew 11 
M 

ASD None  School 2 
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20 Evan 12 
M 

Down 
syndrome 

None  School 2 

21 Nisha 10 
F 

Rare 
chromosome 
disorder, 
epilepsy, 
developmental 
delay, learning 
disability, 
motor 
stereotypy, 
sensory 
problems 

Information not 
available. 

 School 2 

22 Daniela 15 
F 

ASD None  School 2 

 Pseudon
ym 

Role/Position Associated with/School attended by child 

23 Nancy Jim’s mum School 2 

24 Zoe Charlotte’s mum School 2 

25 Marian Irene’s mum School 2 

26 Jules Evan’s mum School 2 

27 Tracy Nisha’s mum School 2 

28 Hailey Andrew’s mum School 2 

Sl. 
No. 

Pseudo
nym 

Role/Position Years of 
teaching 
experience 
(when 
interviewed) 

Description of 
school/institution 

Associat
ed with 

29 Clarissa Founder, Director, 
Principal Dance 
Teacher of School 2 

10 Specialist dance 
school and CIC 

School 2 

30 Rachel Specialist Teaching 
Assistant 

11  SEN school School 1 

31 Zara Founder, Director, 
Dance teacher 

10  Fitness club Club 1 
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32 Leanne Drama teacher 11  SEN school School 3 

 

Appendix F2: Profile of the Pilot study pupil sample 

(Information obtained from the deputy head teacher) 

Pseudony
m 

Age/Se
x 

Diagnosis/ 

Support 

Medical 
alerts/Allergies/ 

Aids 

Communication
/ 

Behaviour and 
Motivations 

Personal 
Care 

Alex 12 

male 

-Epilepsy 

-
Periventricular 
Leukomalacia 

-Cerebral Palsy 

-Buccal (kept in medical 
cabinet) 

-
Glycopyrromiumbromi
de - given at lunchtime 
(kept in medical 
cabinet) 

- Verbal but 
delayed speech 

- Grabs at 
everything 

-Loves Jesus 

-Loves cars, 
swimming, Tony 
Time, music, 
singing, 
computers, 
colouring and 
social 
interaction 
games. 

- Likes 
attention. 

- ABSS - Action 
Plan 

Can be non-
compliant and 
refuse. 

Use motivators 
to encourage 
him. 
 

- Nappies. 
Change on 
arrival, lunch 
time and home 
time. Use 
standing frame 
to change him. 

- Needs food 
chopped 
(special cutlery 
and scoop 
bowl) 

- Needs to be in 
pacer and 
standing frame 
at least twice 
per day 

- Needs 
stretches/physi
o daily if 
possible 

- Dribbles - has 
medication at 
lunchtime for 
this 
 

James 13 

male 
 

Dandy Walker 

Syndrome 

 
-Speech difficult 
to understand 

-Frequent high 
pitched 
screaming, 
holding his hand 
over his ear. No 
apparent 
pattern 
although 

-Independent 

-Takes a very long 
time to eat his food. 
Chews a lot and has 
difficulty swallowing 
so often late out to 
lunch. 
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potential 
increase when 
anxious. 

Ear protectors 
currently used 
from time to 
time. 

-Occasionally 
touches those 
next to him or 
their things. 

-Will fiddle with 
things around 
the classroom, 
including 
equipment used 
by other 
children 
(wheelchairs 
etc.) 

-Responds to 
firm voice. 

-Loves music, 
drama and role 
play 

Carter 14 

male 

- ASD 

- Learning 
difficulties 

- High levels of 
anxiety 

- OCD 

None - Needs a visual 
timetable and 
visual support 
to grasp 
concepts 

- Motivations 
include DVDs, 
slapstick 
humour, 
Mr.Bean. 

- Delay in social 
interactions and 
social 
communication 
skills 

- Needs 
prompts to start 
and to stay on 
task 

- Gets stressed 
quickly if 
routine is 
disturbed 
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- Massively 
repetitive and 
anxious about 
home and 
wanting his 
mother and 
dog. Timer and 
direct 
instruction 
helps to reduce 
repetition and 
“loop” of asking 
for reassurance. 

- Enjoys PMLD 
water play and 
climbing frame 
on KS3 
playground 

Lucas 13 

male 
 

-ASD 

-Significant 
sensory needs 

-Extremely 
supportive 
family. Likes to 
know what 
Lucas has been 
doing and will 
communicate 
in the 
Communicatio
n book. 

Family 
appreciate 
good 
communicatio
n 
 

 
-Emerging 
speech/languag
e with sign and 
gestures 

-Can be 
disengaged with 
an activity 

-Highly 
motivated by 
changing 
timetable. Has 
his own in class 
and takes full 
responsibility 
for this 

-Loves messy 
play, running 
and outdoor 
play, swings, 
trains, 
sharpening 
pencils. 

Good motor 
skills 

-Likes to wear 
ear defenders 
but not 
promoted at 
school 

-Likes 
computer. Will 
continually 

-Independent 

-Very good at 
organising self and 
personal effects 
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request by 
pointing. 

-Loves Strictly 
Come Dancing, 
Darts, Mr Bean 

-Sensory: hums 
and mumbles. 
Symbols to 
support if too 
noisy/tidy up 

-Loves to help 
with timetable 
 

Oliver 14 

male 

-Down 
syndrome 

-Significant 
language delay 
impacting on 
communicatio
n skills 

-Significant 
time needed to 
finish tasks 

- Wears glasses for 
school work 

- Allergic to plasters so 
no plaster to be put 
over tube 

- Has ACE tube 

- Can be passive 
and enjoys own 
company 

- When playing 
with friends 
outside can get 
hurt/upset by a 
peer. Getting 
better at telling 
an adult what 
has worried 
him. 

- Very compliant 
and enjoys all 
areas of 
curriculum. 
Caring and 
considerate of 
peers. 

- Needs to 
continue with 
signing skills to 
improve 
communication. 

- Loves playing 
football. 

- Independent 

- Needs to be 
encouraged to slow 
down when eating 

- Can dress/undress 
etc for PE/Swimming. 
Needs a 5 minute 
timer to prompt. 

- Able to organise 
himself and his 
belongings. 

Nicole 12 

female 

Cri-Du-Chat 
syndrome/ 

Developmenta
l delay 

Movicol for bowels 
(taken at home) 

She’s being encouraged 
to drink as much water 
as possible at school. 
This is a trial as she has 
just been taken off the 
water bolus am and pm. 
Eats normally at school 
times and has school 
dinner. Has food cut up 

- Poor 
expressive 
language 

- Delayed gross 
motor skills 

- Moderate 
learning 
difficulties 
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for her as she is prone 
to choking. Uses 
adapted high and low 
edge plate. Needs 
apron and plate mat. 

- Likes all foods 
particularly 
pasta.  

Points to menu 
and will indicate 
her choice at 
food hatch. Will 
also sign when 
she has finished 
eating. 

- Smiles, laughs 
and looks for 
hugs from 
adults. 

- When 
distressed, 
throws herself 
backwards. 
Pulls her hair. 
Likes hugs. 

- Attends 
regular respite 
care. 

- Cuddles had 
stopped this 
year. Staff 
would say, “No, 
cuddles are for 
mummy” and 
would interact 
in different 
ways eg. 
dancing, rocking 
her back and 
forth, high fives 
etc. which she 
equally loves. 

 
- Likes to 
twiddle long 
hair and badges; 
this was 
stopped as staff 
would say “No” 
and she 
understood. 
Wears a badge 
on the bus on 
the way into 
school for 
comfort but 
when she gets 
to school she is 
asked to put it in 
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her bag and it 
does not come 
out all day. 

Speech- lots of 
clear words, 
vocabulary has 
expanded over 
the year. 
Phonics has 
helped. Able to 
say numbers to 
10 and other 
basic 
knowledge. 

Speech and 
signing has 
progressed, 
understanding 
of everyday 
instruction has 
improved. 

Mabel 12 
F 

ASD, 
Development
al delay 

Information not 
available 

Information not 
available 

 

 

Appendix F3: Pilot interview Transcripts 

Interview no.17: Trent 

Transcript 1: Interview with Trent, 6th form pupil, School 1 

No. Utterance 

1 Do you enjoy dance? 

2 Yes, I really do. It’s good for exercise and helps me be in happy mood 

3 What do you enjoy about dance? 

4 Um…I’d say I enjoy learning the new dance moves that we did and yeah, they’re pretty good 

5 So you liked the dance moves? 

6 Yeah, they were... 

7 Can you think of a time when you did dance that was particularly enjoyable? 
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8 I’d say I did dance probably at home and I probably enjoyed moving with the music, I’d say that... 

9 So, at home? 

10 Yes 

11 What do you like doing in dance? 

12 I’d say like...working with a team and helping them with their dance...dance moves 

13 Can you tell me more about why you enjoy doing this? 

14 The reason I enjoyed it is because it’s like great ...like it’s like fun for friends and they would enjoy like 
loads of different dance moves. 

15 Can you tell me about what kind of music you like for dance? 

16 I’d say I like mostly like different musics, more like a rock and roll or pop. 

17 Why do you like rock and roll or pop? 

18 Cause like it gets me in the like energetic mood like ready for it. 

19 So how does this kind of music make you feel? 

20 It makes me like more warmed up, and more ready to learn. 

21 And what do you think, what have you learnt from dance? 

22 I learnt that there are different like moves to dance, and I learnt how to do the dance...to perform 

23 Why do you think we do dance in school? 

24 Because like it… to help us learn the moves and have fun with friends 

25 Who do you like dancing with? 

26 Usually with, I’d say friends or me dad. 

27 If I ask you to dance with somebody, who would you choose and why? 

28 I would choose someone that I trust, someone I know, cause dance with someone I don’t know might 
be bit hard for me but someone I trust ... could 
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29 Do you think dance helps you make friends? 

30 I’d say yes, it does, yeah coz...we’re good... 

31 Has it helped you make friends? 

32 Yeah, it has 

33 Do you do other things with these friends or is it just dance? 

34 Um….we sometimes have laughs...and do dance 

35 Do you attend dance lessons elsewhere or have you ever attended any dance lessons? 

36 Not as I recall. I’ve only danced at home, to myself 

37 Do you feel that dance is useful? 

38 I’d say it’s useful to help with the legs and the body, like to feel the music inside you. So I’d say yes, it 
has helped. 

39 With regard to making friends, do you think it’s helpful? To become more social? 

40 Yeah, I think so, yeah 

41 And, about the fun aspect, how does it make you feel? 

42 It’s made me feel good, learning the dance moves and being sociable, so I’d say it’s going really good. 

43 What do you feel about all the dance lessons that we’ve had? 

44 I’d say...I’d say pretty excited about them. Some of them were tricky but I just be determined to...and 
did it. Yeah. 

 
 

Interview no.18: Sylvia 

Transcript 2: Interview with Sylvia, 6th form pupil, School 1 

No. Utterance 

1 Do you enjoy dance? 
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2 Yeah 

3 What do you enjoy about dance? 

4 Dancing with my friends, being with my friends 

5 Can you think of a time when you danced that was particularly enjoyable? 

6 Not sure 

7 What do you like doing in dance? 

8 Doing different dance 

9 Can you tell me more about why you like it? 

10 Having fun with friends or…..? 

11 Yeah 

12 What kind of music do you like to dance to? 

13 Different music 

14 What kind of music? Any song that you like? 

15 Just different music 

16 What do you think you’ve learnt from dance? 

17 Have you learnt how to move to music? Has it helped you in any way? 

18 Move to different songs 

19 Why do you think we do dance in school? 

20 To give us exercise 

21 Who do you like doing dance with? 

22 Beth 

23 And if I ask you to dance with somebody, who would you choose? 
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24 Beth 

25 Does dance help you make friends, you think? 

26 Yeah 

27 Do you do other things with these friends or is it just dance? 

28 Meet at my house 

29 Do you attend dance lessons elsewhere? 

30 No 

31 Do you think that dance is useful? 

32 Yeah 

33 What do you think about the classes we’ve had here? Do you like it? 

34 Yeah 

 

Appendix F4: Profile of the six pupils of my MA study 

Student 
pseudonym 

Age Diagnosis (as per school 
records) 

Miscellaneous information about the student (from the 
student file as well as previous years’ teachers’, 
therapists’ accounts, my observations and parents’ 
observations) 

Neal 12 Intellectually challenged Lives in an orphanage, has stolen money from previous 
teachers’ purse on more than one occasion, has run away 
from orphanage several times prior to admission at School 
4. 

Kyra 15 Intellectually challenged, 
Cerebral palsy (left 
hemiplegia) 

Has left upper limb discrepancy. Uses left hand as a 
reinforced or support hand. There is limb length 
discrepancy. She walks with a slight limp. 

Varun 18 Intellectually challenged Talks excessively and irrelevantly. 
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Karthik 17 Intellectually challenged, 
Cerebral palsy (right 
hemiplegia) 

Has slurred, hypernasal speech and severe drooling 

Mohan 15 Intellectually challenged, 
learning disabled 

Has anxiety issues. Was bullied and physically abused at a 
previous school. He joined School 4 in June 2014. 

Sai 16 Intellectually challenged, 
learning disabled 

Very sensitive to criticism of any kind. 

 

Appendix F5: Profile of the six interviewees of my MA study  

Pseudonym Profession Role in School 4 Experience 

Swara Dance teacher None 14 years of work experience as a 
dance teacher 

Chandra Physiotherapist Physiotherapist 25 years of experience as a 
physiotherapist 

Nishi Special educator, dance teacher SEN teacher 15 years of experience as a 
special educator 

Bella Special educator, Parent of a 
CECN 

SEN teacher 4 years of experience as a 
special educator 

Maya (Neal’s foster 
mother) 

Housewife/Homemaker None None 

Lalita (Mohan’s 
mother) 

Housewife/Homemaker None None 
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Appendix F6: Sample of Interview with Maya, Neal’s foster mother 

No. UTTERANCE 

1 Does your child attend dance classes at the school he goes to? 

2 Yes 

3 Does he go anywhere else also for dance class? 

4 No, only in school 

5 Do you feel that dance can be a useful activity for CECN? 

6 Yes, yes, very useful, for some children, that is their interest, if a child does not get the opportunity to 
do well in other fields he can take up dance as a career and live a good life. 

7 So how do you think it can be useful? In what way do you think it can be useful? 

8 Physical wellbeing and health improves with dance, mentally also they feel free, and they feel that I can 
show my talent in a different field. 

9 How does dance help with the physical development of children? 

10 Dance helps with physical development as it is a good exercise. Dance helps to make the mind feel free, 
and he can show his capability in other areas through dance. 

11 So do you feel that when your child participates in dance or all these physical activities which have 
movement, it shows, it improves his health? 

12 Yes, definitely. 

13 And do you believe that dance helps with social development? Social skills, you know his manners or 
how he interacts with others? 

14 Definitely, yes. To mingle with others, he has to be well behaved and dance definitely helps in improving 
social skills. When he goes out to perform and sees others doing well, he also gets motivated to do well 

and gets the interest to do better in the future. 

15 Do you feel that dance helps with emotional development? Does it make him happy? Does he ever talk 
to you about dance? 
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16 He is happy, because it’s easy for him and he likes it a lot so he’s into it. He’s very good at dance and 
sports. When he wins a prize he comes and tells me about it, shows the prize and displays it at home, he 

feels very proud about it. 

17 Do you think it helps him in cooperation skills as in helping others, being in a group, do you think that 
also is helped by dance? 

18 That is there, he cooperates with others, helps others. 

19 And what about communication? 

20 His communication is very good, he speaks well in English also now, earlier he didn’t but now he speaks 
it quite well. 

21 And do you believe that dance improves learning skills? 

22 Yes, dancing is very good for improving learning skills. Because it makes children happy and they are 
also able to concentrate more. Just sitting in one place and learning gets difficult, this method of 
learning concepts through dance is very good. Interest also develops through the use of dance. 

23 Then, in school we have different practice sessions for dance in preparation for various competitions 
and festivals. So what do you think about that? How do you think it helps? 

24 For CECN this type of practice is very meaningful and important, very much needed because by this they 
are able to show their talents. In normal schools they don’t concentrate so much or show so much 

consideration for the children but you people are doing a very good job. Now so many changes I saw in 
Neal. This is very good. 

25 What are some of the changes (if you would like to talk about) that you’ve seen in Neal? 

26 Yeah. Everything is okay but my side, he has to show in other activities means self-cleaning, little bit 
behaviour problem is there, he has to change a little bit because anyhow he has to move from village to 

youth house, there he has to do his own work-washing clothes, etc, everything he has to do, that’s 
why...I feel he has to change little bit. In other fields he’s okay, he’s good, he’s very helpful, now there 

are so many changes. 

27 We have an annual day in school where students participate in dance, drama, music, so what do you 
feel? Does he tell you that we are practising for the annual day? 

28 Everything that he does in class,everything he’s sharing with me,yeah. 
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29 Have you gone to watch the annual day program? 

30 Yeah, two times I went 

31 What did you feel when you saw the program? 

32 I feel very happy. 

33 How do you think participation in different dance events, competitions or school annual day has helped 
Neal? 

34 He has changed a lot now. His behaviour has improved compared to when he first joined the school. 
He’s growing. He’s showing interest in doing dance, playing sports, that thing I saw in him. Helping 

nature is there in him. 

35 Has he shown interest in dance? Does he talk to you about his dance experiences in school or outside? 

36 Only for a few minutes, half an hour after that he will forget, after that he wants to go play, he cannot 
concentrate for a long time. But anyhow he changed a lot. 

37 Do you feel any improvement in social skills, communication skills, learning skills? 

38 Yes, lot of changes, so much improvement in communication skills, his English-speaking style, the way 
he talks to elders, everything has changed, he gives respect to others, these are good changes in him. 

39 So do you think that regular dance class is essential, is it necessary? 

40 Yes, for him that is essential. Not just for him, for other children also it is very good, I think. It calms him 
down and he’s learning to work in a group. So, I feel Neal should continue to go for dance classes. 

41 What are your own personal views about dance? 

42 That is good. Dance gives us a good experience. The mind gets refreshed so we can concentrate on 
other activities. Dance helps in physical development also, mental development also happens. That is 

why dance is useful. It also helps in relaxation. 

43 Anything else you want to say about this whole topic of dance and CECN? 

44 Yes, educating CECN through dance, teaching them so many things through dance is a useful and helpful 
practice. Children who are slow in learning for them to do activities on their own, this is a good way to 

learn. 
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Appendix F7: Interview with Lalita (Mohan’s mother) 

No. UTTERANCE 

1 Does he attend dance classes in school? 

2 Yes he does. 

3 Do you think dance is a useful activity for CECN? 

4 Yes. 

5 How is it useful? 

6 Yes, it's useful for him. He’s very interested in music and dance. He watches dances on TV and copies 
the movements. Dance helps in improving health. He’s interested in dance so he should continue to go 

for the classes. 

7 Do you think dance helps with social development? 

8 Yes. 

9 How does it help with social development? 

10 As he’s learning with others in a group it’s helping in his social skills. He’s able to work in a group with 
other students. It helps him interact well with his peers at school. Here also he plays with other children, 

plays cricket with other kids in the neighbourhood. 

11 Do you believe that dance helps with emotional development? Does he feel happy when he participates 
in dance? 

12 Yes, he feels happy. He’s very interested in dance class. When he gets a prize, he comes home and tells 
us about it with a lot of pride and contentment. He watches the Udaya TV music channel a lot and 

imitates the dances he sees. 

13 Do you feel that it improves his cooperation and communication? Because of dance, is he 
communicating better? 

14 Yes, it improves. He talks to others. Interaction with others has improved. 

15 Do you believe that dance improves learning skills? 
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16 He is improving in his learning, improving in his concentration to read and write, he does his homework 
on his own regularly. He has difficulty in spelling and writing but he tries to read the words. He can read 

the Kannada words but it’s difficult for him to write the words. He does the maths work using a 
calculator. He concentrates daily on completion of homework and then goes out to play or does what 

he feels like. Since joining your school he’s showing interest in learning and his concentration has 
improved. Earlier he wouldn’t even touch his books, now after joining your school he’s showing interest 

in books. 

17 We take the students out for many competitions, festivals, and dance programs. What do you feel about 
that? 

18 I feel happy that he’s showing a lot of improvement in all areas after joining the school this year. He's 
doing well at school; he’s showing interest in academics and also in dance and sports. I believe he will 
continue to do well and show improvement as you keep teaching him and he continues the classes at 

school. Let him go to school for another 2 to 3 years and he will keep improving like this. 

19 We have an annual day in school, and he is also participating. We have dance, drama and music. Has he 
told you that he’s participating in it? 

20 Yes, he did tell. Whether he goes for a dance program, sports program or if he doesn’t need to carry 
lunch from home, he tells me about it. He tells me, I didn’t get the 1st prize, somebody else got it, I got 
the 2nd prize, all that he shares with me. If I ask him why he didn’t get the 1st prize, he says, I didn’t do 

as well as the person who got the 1st prize, but I will do better next time. 

21 How does participation in programs like annual day help? 

22 Dance improves his physical health, socialisation improves - he learns to work and learn with others 
better, it’s a good recreation for him, he feels happy to participate in programs, he says, I performed 

very well and won prizes. “This time I got the 2nd prize. Next time I will work hard and get the 1st prize”, 
he says, so he gets motivated to do better. These kinds of activities should be organised in school as it’s 
good for the child. More so because CECN cannot be doing reading and writing all the time. These kinds 

of programs make the children happy. He does not want to miss even a day of school. He never says 
that I don’t want to go to school. Earlier in the old school he used to say that other kids hit me, and he 
refused to go to that school. But since he joined this school, he’s never skipped school. He’s interested 
in going to school because of the activities and the way he’s being taught. Being able to participate in 

various programs along with academics is interesting for him. If he’s just made to sit and study, he 
cannot do it. 

23 Does he come and tell you that I am interested in dance? Does he share what he feels about dance? 

24 He tells me about what’s going on at school. 

25 Has he shown improvement in physical development/ social skills/communication skills, what 
improvements have you seen in him? 

26 He has improved quite a lot. Now he does a lot of work at home, he helps with household chores now, 
earlier he wouldn’t do any work at home.  He washes his own clothes, fetches water, and helps me in 
the kitchen. He’s happy now after joining school, earlier he would just sit at home and waste time. He 
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sat at home for a year as his father was against him going to school. He felt that spending money on 
fees was a waste. I argued with his father and let him join this school. 

27 Do you feel that dance class is necessary? 

28 Yes, it is. He should go for it. Let him continue the classes in both dance and sports. 

29 What are your personal views about dance for CECN? 

30 CECN should go for dance class. Dance is good for them. It helps in their physical health, communication 
skills, and they feel happy doing it. 

31 Anything else you want to add? 

32 Right now, he’s going to school and learning what is required, later he should be financially 
independent, even if it’s a small job, he shouldn’t sit idle at home, that is what I hope for him. After he 

learns some vocational skills at school, he can seek a job that would be suitable for his ability, and 
become self-dependent. He has a wheezing allergy problem which is under control with medication, 

other than that there are no health problems. He cannot depend on others all his life. He has to stand 
on his own feet later in life. He has to learn the money transaction skills and once he acquires the basic 

requisite skills, after he turns 18, we can set up a small shop for him. 

 

Appendix F8: Sample of Observation Schedule used  

Student Name:  Oliver 

Sex: male 

Age: 14 

Observer: self 

Position: participant  

Location: School 1 

Time of day: 11.15 am - 12  

Duration observed: 45 minutes 

Date: 9 June 2017 

Staff details/info 

No. of staff present: 2 (PE lead, TA) 

Role of staff: To support pupils with behavioural 
issues primarily so they can help pupils engage with 
the lessons if they find it difficult to do so. 

 
Staff instructions: To assist the students to 
participate in the session 

Physical environment 

Place where class was conducted: 6th form hall 

Space to move adequate. 

Lighting: sufficient natural lighting 

Ventilation: good 

Aeration: good 

Equipments used: Bluetooth speaker, mobile phone 

Music system used: mobile phone and speaker 
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Student behaviours observed: 

Activity observed 

                      

• Group dance class at school 

 
 
 

             

Interaction with objects 

• curious about new dance steps Yes 

• used dance props appropriately NA 

• helped in playing music CD/laptop - NA 

• showed interest in dance costumes NA 

• disinterested in props/music/costumes 
NA 

• actively participated in music selection 
NA 

Level of interest 

• Curious about new dance yes 

• Eager about learning new steps yes 

• Interested in the music yes 

• Punctual to class yes 

• Wraps up after class yes 

• Needs reminders to tidy up after class yes 

Student activity level 

• actively participated yes, seemed very happy 
and excited 

• needed verbal cues yes, the moves and 
formations were new to him. 

• independently performed - yes, during the 
freestyle session 

• needed physical prompts - No 

• needed modelling - Yes 

• had a lot of difficulty picking up the dance 
steps - No 

Interaction with others before/during/after dance 

• happy/smiles a lot - Yes 

• anxious -No 

• talks to friends/classmates  

• shy - did not seem so 

• takes turns with VP 

• engages in dancing activities with 
peers - Yes 

• is not socially isolated from peers 

• respects boundaries and personal 
space 

• does not exhibit socially 
unacceptable behaviour 

 Physical activity level 

• appropriate Yes 

• too active no 

• restless no 

• fidgety no 

• passive no 
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• initiates activities with peer/s with 
VP 

• shows initiative in engaging with 
peers during sessions Did not 
observe 

• enjoys being in the front row or 
centrestage Yes 

• reacts positively to the  presence of 
new people or strangers during 
practice sessions Yes 

• gets distracted by presence of new 
people or strangers during practice 
sessions No 

• stops dancing when there’s a 
stranger watching NA 

• dances more energetically when 
there are new people/strangers 
watching NA 

• gets motivated to perform better in 
front of strangers NA 

• disinterested in others no 

 
Attitude of the students as they leave the class 

looked energetic, cheerful, motivated, excited to 
learn, seemed very upbeat and pleased to participate 
and learn, very enthusiastic and positive 

Reflection of learning (what student says about the 
dance class) 

It made me feel…(He said Good) 

I enjoyed it because Said, “Yes” when I asked if he 
enjoyed the dance class. 

 

Suggestions (what student suggests) 

Wants to dance again next week? Yes 

Reinforcements used by the teacher:  

Verbal praise “Well done” 

Teacher comments: 

“Well done”, “That’s great”, “Good job” 

 

Appendix F9: List of Groups of pupil participants 

Sl.no. Group name No. of pupils Pupil 
pseudonyms 

School 

1 Group 1 7 Carter 
Oliver 

School 1 
(SEN school) 
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Lucas 
Nicole 
Alex 
James 
Mabel 

2 Group 2 8 Sam 
Annie 
Beth 
Rosie 
Dorothy 
Tanya 
Trent 
Sylvia 

School 1 
(SEN school) 

3 Group 3 7 Jim 
Irene 
Charlotte 
Andrew 
Evan 
Nisha 
Daniela 

School 2 
(SEN dance school) 
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