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Pe3ume

Bosen: LlenTa Ha 0BOj TPYA € Ja YTBPIU JIeKa
IIOCTOjaT TOJIEM Opoj Ha KIYyYHM IBUTATENH 3a
oApenduTe 3a moceOHUTE 0Opa30BHU MOTPEOH
(ITOIT) xom Tpeba na OMAAT UCIIOJIHETH OJf CT-
paHa Ha KOOPJAMHATOPHUTE 3a TOCeOHU 00pa3oB-
HM NOTpeOM W HACTaBHHUIMTE 3a J1a ce 00e30e-
U OITUMAaJHA oapenba M UHKIy3dja Ha Aena
co IIOII Bo pemOBHHUTE OCHOBHU YUMJIMILTA.
Mako HCTpaXXyBameTO € CIpPOBEACHO BO AHT-
JIMja, TIOCTOX 3Ha4YajHa €BPOIICKA JMMEH3H]a Ha
0Ba IIpalllaibe, KaKo IITO BEKe IMOCTOU CIAMYHA
yJIoTa Ha OHAa Ha KOOPJIHUHATOPUTE 3a TIOCCOHU
00pa3oBHM TOTPEOH BO OJHOC HA YIIpaByBambe-
to co I1OII Bo 3eMjute Kako 1mro ce OuHCKA 1
Hpcka, 1 Kako mITO ce pasrieaysa Bo Uramuja.
Metoau: OBoj Tpyn ce (hoKycHpa Ha IOJaTo-
UTe COOPaHU 3a JOKTOPCKHOT TPYA Ha aBTO-
PpOT BO AHIIHja, IPEKY IpallaIHUI U HHTEP-
Bjya CO KOOPAMHATOPHUTE 3a OCEOHU 00pa30B-
HU TOTPeOM, KIACHUTE PAKOBOAWUTEIN U Hac-
TaBHUIUTE. bellle NCKOPUCTEHa TeMaTcKa aHa-
JIM3a 3a J1a Ce MCTPaKAT KIYYHWTE TBUTATEIH
Bo oapendara 3a I1OI1 ox cTpaHa Ha mpaKTHYa-
pu xou ru noaapxkysaat fenara co ITOIL.
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Abstract

Background: The aim of this paper is to argue
that there are a number of key drivers for
Special Educational Needs (SEN) provision
that have to be met by Special Educational
Needs Coordinators (SENCOs) and teaching
professionals so as to ensure optimal provision
and inclusion for children with SEN in
mainstream primary schools. Although the
research has been carried out in England, there
is a significant European Dimension to the
issue, as a similar role to that of SENCOs in
respect of SEN management already exists in
countries such as Finland and Ireland, and is
being considered in ltaly.

Methods: This paper focuses on the data
gathered for the purpose of the author’s
doctoral research in England, through
guestionnaires and interviews with SENCOs,
head teachers and teachers. Thematic analysis
was used to explore key drivers of SEN
provision by practitioners who support
children with SEN.

Anpeca 3a KOPECTIOH/ICHIIH]a:

Caneja KJVPELIH

WHcTuTyT 32 colyjaiHa MHOBAIMja U BIIMjaHNE
Jlupekiyja 3a HCTpaKyBabe, BIMjaHUe U UHULMjaTHBA
YHuusep3urer B0 HoprxemMToH

Topubau 1, [Tapk Kammyc, HoprxemmnTow,

HH2 7AJ1

Bb

E-mowrra: vj.nibs@gmail.com

Coresponding address:

Saneeya QURESHI

Institute for Social Innovation and Impact
Directorate of Research, Impact and Enterprise
The University of Northampton

Thornby 1, Park Campus,

Northampton,

NN2 7AL, UK

E-mail: vj.nibs@gmail.com

JE®EKTOJIOILKA TEOPHJA U IIPAKTHKA 2015; 16(3-4):13-29
DOI: 10.1515/JSER-2015-0009

13



[l DE GRUYTER
— BEEE
G

SPECIAL EDUCATION-PROFESSIONAL AND SCIENTIFIC ISSUES

Pesyararu: Ilomaronure mokaxyBaar neka
KIYYHHUTE JBUraTenu Bo oapendara 3a [1OI1
BKJTy4yBaaT BpeMe€, OTBOPEHOCT Ha HacTaB-
HUIIMTE KOH IIPOMEHa, efTHa cpeIuHa, JoKa-
3W 32 UCTIPOOAHU WHTECPBEHLIWH, €MaHIHUIIN-
pame, TOHECYBambe OJUIYKH U MPHUCTAITHOCT.
HmnnemeHnTanyjata Ha BaKkBUTE IBUrATENd
3aBHUCH BO rojieMa Mepa Of CIOCOOHOCTHTE
Ha MPaKTHYapuTe 1 HUBHUTE KOMIICTECHIIH.
3akiaydok: [JTaBHHOT 3aKIlydOK BO OBOj
TPYZ € Jla ce pa3BujaT pedepeHTHH TOUKHU 3a
IUTAaHUPAkEe U MPAKTHKA, CO WIYCTpalUHU 3a
ONTHUMAaJHA oJpeada OX CUTEe MpPaKTUYapH
Kou paborat co aena co [TOI1.

Knyunu 360poeu: nocebnu obpazoenu no-
mpeou, 11011, unknysuja, pedo6Ho, 0CHOBHO
yuunuwime, Bb

Boegeo

KoopmmHaTopoT 3a mocebHr 00pa3oBHU TIOTpe-
0v Bo AHIJMja KOOpAWMHMpA YCIYTH 3a Jerara
co mocebnn obpazosuu motpedu (I10I1) n um
roMara Ha HACTaBHHIMTE Ja HampaBaT W Ja
WMIUIEMEHTUPAaT  COO/IBETHO  IUIAHHPAE,
MEpKU U cpeacTra 3a aenara co [1OI1 Bo penos-
mure yummmra (1). VMmajku npensupm aeka
yrorata € BoBefeHa of 1994 roguHa, Taa ce
Pa3BH BO pa3iMYH{ Havella KO IOCTOjaHO TH
penedunupaar oxpenoure 3a [1OI (mocebHute
o0pazoBaM MoTpedu) Bo AHrimja (2-4). Ilpo-
0J1eMOT cera € Toa IITO MOMEHTAHATA 3aKOH-
CKa peryjaTiBa BO AHIJIMja TIOCTaBU ,,pajiH-
KasHU pedopmu’ (5) Ha CErantHHOT CHCTEM 32
UJICHTU(UKYBAbE, OLCHYBABE M MOPIIKA HA
nera ¥ mutaau Jmmra xou nmaar I10I1, mro He-
COMHEHO BIIMjac Ha JAWHAMUKATa Ha KOOp/HMHA-
TopHTE 3a IoceOHK 00pa3oBHH MOTpeOH (6).

BapameTo Bo aHIMIMCKHTE YUWITHINITA /1A CE Ha3-
Ha4y KOOPJIMHATOP 3a IIOCEOHN 00Pa30BHU TOT-
pedu Koj Ke TH KOOPMHHUpa OApea0HTe 3a pas-
JIMYHY MHUTHjaTHBY 3a Aenata co [TOI1 mocton
on 1994 ronuna. Ha mouerokor, ymorara Oerie
Npe3eMeHa O]l POJIUTENH-BOIOHTepH. MeryToa,
HEOJaMHEIIHOTO NpU3HaBamke Ha mpodecujara
KOOPJMHATOPH 3a MoceOHr 00pa3oBHHU MOTpedH
W HUBHATa LICHTPAJIHA yJIora BO MOAAPIIKATA Ha
WHKJTy3WjaTa Ha JelaTa € HaJIONOJIHETO CO Blia-
JMHATE onpe0N KOW I' MPOIHIIYBAaT KBAJIU-
(buKanMKUTEe ¥ UCKYCTBOTO HA KOOPAMHATOPHUTE
3a moceOHu 00pa3oBHU TIOTpeOu. Kako pesyin-
Tar HA TOA, CUTE KOOPAWHATOPUTE 33 MOCEOHU
00pa3oBHU TOTpeOM Mopa Ja Oumar KBaju-
(UKyBaHM HaCTaBHMIM W Mopa Ja HMaar
MOCETYBaHO  €AHOTOAMILCH,  3aJI0JDKUTENICH

Results: Data illustrate that the key drivers of
SEN provision include time; teacher openness
to change; target setting; evidence of tried
interventions; empowerment; decision-making
and approachability. The implementation of
such drivers depend largely on practitioner
skills and competencies.

Conclusion: The main conclusion within this
paper is to develop points of reference for
planning and practice, with illustrations of
optimal provision by all practitioners who
work with children with SEN.

Keywords: Special Education Needs; SEN;
inclusion; mainstream; primary school; UK

Introduction

A SENCO in England coordinates services
around children with Special Educational
Needs (SEN), and helps teachers to develop
and implement appropriate planning, provision
and resources for children with SEN in
mainstream schools (1). Since the role was
introduced in 1994, it has evolved as various
policies continually redefined SEN (Special
Educational Needs) provisions in England (2—
4). The issue is timely now that the current
legislation in England has put in place “radical
reforms” (5) of the current system for
identifying, assessing and supporting children
and young people who have SEN, which
undoubtedly impacts the SENCO-teacher
dynamic (6).

The requirement for English schools to appoint
a SENCO to coordinate the provision of
various initiatives around children with SEN
has existed since 1994. Initially, the role was
taken on by parent volunteers. However, recent
recognition of SENCOs’ professionalization
and them being central to supporting children’s
inclusion is augmented by Government
regulations prescribing the qualifications and
experience of SENCOs. Consequently, all
SENCOs must now be qualified teachers, and

14
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Kypc 3a KOOpAWHATOpUTE 3a TMoceOHH oOpa-
30BHH 110TpedH (7).

Vrora ciandHa Ha ynoraTta Ha KOOpPAWHATOPUTE
3a TIoceOHM 00pa30BHH MOTPEOU MOCTOH BO He-
KOU JIPYTHY €BPOIICKH Jp>kaBH, Kako LIBencka u
Hpcka (8,9), nonexa Bo APyTH €BPOIICKH JIprKa-
BU Kako INTO ce MTamuja, BOBEIYyBameTO HA
yIorara Ha KOOpAWHATOPHTE 3a MoceOHM oOpa-
30BHH MOTPEOU MOMEHTAITHO € MPEIMET Ha JIHC-
kycuja (10). Bo CAJl, ymorara Ha KoOpawHa-
TOpUTE 3a TIOceOHHM 0Opa30BHU MOTPEOH My €
JoZieNieHa Ha TpoQecHoHaNer Koj ce HapeKyBa
,,HACTABHUK KOHCYNTaHT . Bo 0BOj KOHTEKCT,
OBOj TpPyN TH pasrielyBa JBUTaTelUTE 32
onpenoure 3a [1OIl, mexa u HACTAaBHUIIUTE H
KOOpAMHATOPHTE 3a TIOCEOHN 00pa30BHH MOTPE-
OW ce OJITOBOPHU 32 TOA KaKO OBUE JIBUTATEIN
ce OJ] MHTEepeC 3a MPAKTHYAPUTE H aKJICMUIIUTE
Bo EBporia 1 BO CBETOT BO OJTHOC Ha MPaKTHKA-
Ta Koja ce 0azmpa Ha JI0Ka3u Kora Tpeba j1a ce
noaapkar motpedure Ha gerata co 11011

EBponckn KOHTeKCT

Brusling u Pepin (11:ctp.198) ru kareropu-

3Mpaar MPHOANTE KOH HWHKJIy3WjaTa BO €B-

POIICKUTE AP>KaBU BO TP Pa3lIUIHU HACOKH:
,, €THOHACOYEH NpUCman, 60 KOj UHKIY3U-
jama e nacoyena KOH UHKIY3Uja HA pedu-
cu cume yuenuyu (Llnanuja, [pyuja,
Umanuja, Ilopmyeanuja, [llgedcka, Hc-
aano, Hopsewka u Kunap), noBekeHaco-
YeH npucman, Koj Hyou 2onem Opoj ycuy-
2u mery pedogHuom 0OpazoeeH cucmem u
cucmemom 3a NoceOHU 00PA306HU NO-
mpebu (Hancrxa, Opanyuja, Upcka, Jlyk-
cembype, Aecmpuja, Duncka, Benuxa
bpumanuja, Jlamsuja, Jluxmenwmajn,
Iloncka, Cnosauxa u Cnosenuja) u 1BO-
HACOYeH npucman, co 08a NOCeOHU CUC-
mema, eden pedogen u edeH Koj ce coc-
mou 00 NOCeOHU YUUIUWMA U NOCeOHU
xknacosu (Lllsajyapuja u beneuja).

Bo 0Boj Tpyn ke ce muCKyTHpaaT acleKTUTe
Ha IIOBEKCHACOYHHOT IpHCTall, OUICIKU €
3HauaeH 3a Benuka Bpurtanuja, co ocodeHo
HCTaKHyBalkbe Ha yjorata Ha KOOpJWHa-
TOpHUTE 3a ToceOHM 0Opa3oBHU TMOTPeOH U
BIIMjaHUETO IITO TO UMAaT THE Ha MpPaKTHKa-
Ta HA HUBHUTE KOJETd HACTABHUIIA BO OJHOC
Ha pagenwute oapendm 3a mema co IIOII Bo
PEIOBHUTE OCHOBHU yUHIIHIIITA.

have undertaken a one-year mandatory SEN
Coordination course (7).

A role similar to that of a SENCO exists in
some other European countries such as
Sweden and Ireland (8, 9), whilst in other
European countries, such as Italy, an
introduction of the SENCO role is currently
under discussion (10). In the US, the SENCO
role is one that is adopted by a professional
known as a ‘Consultant Teacher’. In this
context, this article discusses the drivers of
SEN provision that both teachers and SENCOs
alike are responsible for, and how these drivers
are of interest to practitioners and academics
around Europe and the world with regard to
evidence-based practice when it comes to
supporting the needs of children with SEN.

European context

Brusling and Pepin (11: p.198) categorised the

approaches to inclusion in European countries

into three distinct strands:
“the one-track approach, in which inclusion
is geared towards the inclusion of almost all
pupils (Spain, Greece, Italy, Portugal, Swe-
den, Iceland, Norway and Cyprus); multi-
track approach, which offers a variety of ser-
vices between the mainstream educational
system and the special needs educational
system (Denmark, France, lreland, Luxem-
bourg, Austria, Finland, the United Kingdom
(UK), Latvia, Liechtenstein, the Czech
Republic, Estonia, Lithuania, Poland, Slo-
vakia and Slovenia); and the two-track app-
roach, with two distinct systems, one main-
stream and one consisting of special schools
and special classes (Switzerland and Bel-

gium).”

This paper shall discuss aspects of the multi-
track approach as it is pertinent to the United
Kingdom, with particular emphasis on the role
of the SENCOs and the impact that they have
on the practices of their teaching colleagues in
terms of imparting provisions to children with
SEN in mainstream primary schools.
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OBa ucTpaxyBame € 0COOEHO PeJIeBaHTHO BO
EBPOTICKM KOHTEKCT BO OJJHOC Ha CETAIIHUTE
oOuau 3a nHKIy3uja Ha aena co I1OI1, ucto
Taka TMOBHUKOT HA HACTAaBHUIUTE 1a OHIaT
MOTIPOAKTHBHU BO OJTHOC HA COIMjaTHATA MH-
Ky3Hja, clab0TO MOCTUTHYBAKkE HA YUWIIHII-
T€ W PaHOTO HAMYIITakhe HA YYUIUIITETO
(12). Beymmocr, Deluca u Stillings (13:
cTp.372) moTBpAyBaaT JeKa:
., [lomnuwysearwemo na Koneenyujama na
OH 3a npasama na auyama co nonpeye-
Hocm, nocmanka 6o ume Ha Eeponckuom
napramenm, COOpPICUHUME HA cmpame-
cuume Ha Jlucabon 00 2002, u nocreonu-
me agmopuzayuu Ha 3aKOHOM 3d OCHOG-
HOmMO u cpednomo obdpaszosanue 6o CAL
U 3aKOHOM 3a 00PA306aAHUe HA TUYANA CO
NONPEYeHOCM YKANCY8Ad HA CUIHA U pac-
MeyKa 3aepUdCceHoCm O0eKa UHMepHayUo-
HATHOMO ONUIMECTNBO Ce NPUOPIHCY8d U
KOH NpuHyunume u RPAKMUKume 3d
€OHAaKBU MOJCHOCIU 3a 0Opazosanue.”’

dokyc Ha UCTpara

Bo 0Boj TpyJ, INIaBHOTO Mpallamke € Jaiu
KOOPJIMHATOPUTE 33 TTOCEOHH 0OPa30BHU I10-
TpeOU TH 3ajaKHyBaaT CIIOCOOHOCTUTE Ha
HACTaBHMIIUTE J1a CTaHAT e(DEeKTUBHHU HACTaRB-
Huiy Ha jena co [TOI1 u kou ce morpeOHUTE
JIBUTATEJIH J1a ce ocTurHe oBa. OBaa cTyau-
ja Oemre crpoBeneHa Bo nepuoi ox 2012 mo
2014,

[Tokpaj Toa, MpamameTo cera € J0HSCEHHOT
3akoH Bo Bb 3axon 3a deya u cemejcmea
(14) xoj moctaByBa 3Ha4yajHU pedOpPMH BO
onpenbarta 3a [1OI1, kou noHaramy ce 3ajak-
Hatu on Komekcor 3a mpaktuka Ha [1OI1
(15). 3aToa 0BOj MPOEKT € KOHCTPYHUpPaH BO
BpeMe Ha rojieMa PEKOHCTPYKIMja Ha TJaB-
HUTE HACOKHM 3a WHKJIy3Wja Ha Jerara co
[TOII Bo penoBHUTE YUMIIMILITA, KAKO IITO HA
CIMYEH HAYMH Ce PeIIEeKTHPa BO €BPOIICKH-
oT KoHTeKcT (12-14). PenoBuuTe yumnuiira
Bo Aurnuja u EBpona ce ciu4yHM Ha OHHE
YUWJIHMIITHU WHCTUTYIIMHM KOUIITO C€ IMMO3HATH
Kako onmTH o0pa3zoBHM yuniumTa Bo CAJI.
OBue BHJOBH YYWIWIITA CIPOBEIyBaat
WHKITy3Wja TPeKy eJyKallhja Ha YYCHHUIUTE
kou umaart [1OII 3aegHO CO HUBHUTE BPCHU-
nu kom Hemaat IIOIl, Taka mTO ZETETO CO
[TOIT noOwBa MOMONMHUTEHA TOIPIIKA aKO
€ IOTPEeOHO U BO W HAJIBOP O] YYHIIHUIIATA.
Koopaunaropure 3a moceOHM 00pa3oBHU
moTpeOn BO AHIIHja ce TO3HATH Kako

This research is also particularly relevant in a
European context in view of the present moves
towards inclusion for children with SEN, also
the call for teachers to be more proactive in
addressing social inclusion and tackling
underachievement and early school leaving
(12). Indeed, Deluca and Stillings (13: p.372)
also affirmed that:
“The signing of the UN Convention on the
Rights of People with Disabilities, actions
on behalf of the European Parliament, the
contents of the Lisbon Strategy of 2000,
and the recent reauthorisations of the US
Elementary and Secondary Education Act
and the Individuals with Disabilities
Education Act (IDEA) all indicate a strong
and growing concern that the international
community adhere to both the principles
and practice of equality of educational

opportunity.”

Focus of inquiry

In this paper, the main research question is
whether or not SENCOs enhance teachers’
abilities to become effective teachers of
children with SEN, and what the necessary
drivers are to achieve this. This study was
undertaken between 2012 and 2014.

Moreover, the issue is timely now that the
enacted legislation in the UK, ‘The Children
and Families Act’ (14) lays out landmark
reforms to SEN provision, which are further
underpinned by a new SEN Code of Practice
(15). This research project is therefore
constructed at a time of major overhaul of the
principal guidance for the inclusion for
children with SEN in mainstream schools, as is
similarly reflected in European context (12—
14). Mainstream schools in England and
Europe are similar to those scholastic
institutions that are known as general
education schools in the United States. These
types of schools implement inclusion by
educating pupils who have SEN alongside
their peers who do not have SEN, besides
which a child with SEN may then be given
additional support if so required inside and
outside of the classroom.

SENCOs in England have been documented as

16

JOURNAL OF SPECIAL EDUCATION AND REHABILITATION 2015; 16(3-4): 13-29
DOI: 10.1515/JSER-2015-0009



HEDEKTOJIOILKA CTPYYHO-HAYYHA IIPOBJIEMATHKA

] DE GRUYTER
OPEN

G

,»ar€HTH Ha MMPOMeHaTa‘“ BO OJJHOC Ha BU3Hja-
Ta ¥ BPEJAHOCTUTE HA YYHJIMIITETO, & MPBUY-
HO TH 3acTalyBa IMOTpeOWTe M IpaBaTa Ha
nemara co IIOII Bo pemoBHWTE ydmiIHIITa
(16). OBaa ymora moxe na ce AeuHIpa Ka-
KO NPEMHUHYBaWkE€ O] ,,BUJ BO H3yMHUpPaAHE*
BO BUJI CO oBiactyBame (17: ctp.116):
., Koopounamopume 3a nocebnu obpazos-
HU nompedu uspaam 21aeHa ynoad, 2u Ko-
opounupaam o00pedbume 60 YUUIUUMA-
ma u eu noep3yeaam ydeHuyume u npeo-
MemHume HACMABHUYU CO CReYUujarucmu
3a IIOIl 3a da 2o nodobpam xeanume-
mom Ha nooyuyearbemo u yuerwemo “ (4:
ctp.58).
Cenak, UCTOBPEMEHO MOCTOjaT J0Ka3Mu JieKa,
JOZieKa aKTyelHaTa YJIora Ha KOOpPIHHATO-
puTe 3a moceOHM 00pa3oBHM TOTPEOU ce
pa3BuBa BO yJora Koja ¢ c€ moBeke mpu3Hae-
Ha O]l HACTAaBHHUIUTE W JPYTUTE WICHOBH Ha
YUWJIUIITHAOT MIEPCOHAT M Ce TOBEKE Ce OB-
JacTeHH Ha MPaKTUYHOTO U YNPaBHOTO
HUBO, [OCTOjaT M HHU3a KOMIUIEKCHOCTH TO-
Bp3anu co osaa ymora (18-20). Rosen-Webb
(21:ctp.160) ykaxyBa Ha ,BajgKame Ha
yiorata Ha  KOODJMHATOpHTE,  JIOAEKa
Pearson u cop. (22: ctp.54) npeasumoa ,,3a-
jaKHyBame Ha ylorara. MmoBeKe JIOKyMeHTa-
1IMja 3a TIOMaJIo BJIMjaHue.

Memoou

@DOKycOT Ha OBa HCTPaXKyBame € Ha KBaJH-
TATUBHUTE TOAATOIM JOOMEHU Of aHKETH U
WHTEPBjya CO YYECHHUIIUTE BO OJHOC Ha Tpa-
mama crioMeHatn nperxoaHo. CrynujaTta ce
cocroete of ase (asu. [IpBaTa BriryuyBarie
aHKeTa Ha CHEIHjalTHO CENIEKTUPaH TpuMe-
POk 011 223 KOOpAMHATOPH 32 TOCeOHU 00pa-
30BHM NOTPEOHM O] OCHOBHM YUMJIMIITA O
KypcoT 3a ,,Harronanna Harpazaa 3a Koopu-
HATOPUTE 32 OCEOHH OOpPa30BHU MOTPEOH*,
opXaH Ha YHHBEp3UTETOT BO Hoprxemn-
toH, Bb. Ceramnuor kypc, ,,Hanumonamna
Harpajia 3a KOOp/IMHATOpUTE 3a OCeOHU 00-
Pa3oBHU MOTPeOH € 3aJ0/uKuTeNIeH npode-
CHOHAJICH Pa3Boj 32 CUTE HOBH KOOPJUHATO-
pu 3a moceOHU OOpa3oBHM MOTPeOH U 3a
OHHE KOoU paboTesie Kako KOOPAMHATOPH Haj-
Maiky 12 meceun npex cenremBpu 2009 ro-
nuHa (22). Hamepara Ha 3akOHOT Oerre 110
2011 cute KoOpIMHATOPH Jda OMIAT KBaJH-
(hMKyBaHM HACTABHUIM WJIM KJIACHU PaKOBO-
IuTend. 3aKOHOJAaBHUTE HACOKH HCTO Taka
mpemaraaT JeKka CHTE aclleKTH Ha O0Baa

‘agents of change’ in relation to schools’
visions and values, and as primary advocates
for the needs and rights of children with SEN
in mainstream schools (16). Their role can be
defined as having transitioned from “a dying
breed” (17: p.116), to one of empowerment:
“SENCOs play a pivotal role, co-
ordinating provision across the school and
linking class and subject teachers with SEN
specialists to improve the quality of
teaching and learning” (4. p.58).
However, simultaneously there is evidence that
whilst the SENCO’s current role is evolving
into one that has a greater degree of
recognition by teachers and other members of
school staff; and is more empowered at a
practical as well as management level, there is
also an increasing array of complexities
associated with the role (18-20). Rosen-Webb
(21: p.160) alluded to the “muddying” of the
role of the SENCO; whilst Pearson et al. (22:
p.54) foresaw a vision of “intensification” of
the role: more paperwork for less impact.

Methods

The focus of the research is on the qualitative
data obtained from surveys and interviews
with participants with regard to the research
guestion mentioned earlier. The study
consisted of two phases. The first involved a
survey of a purposive sample of 223 primary
school SENCOs from the ‘National Award for
SEN Coordination’ Course, based at the
University of Northampton, UK. The current
‘National Award for SEN
Coordination’, is a mandatory professional
development for all new to role SENCOs and
those who have been working in the SENCO
role for less than 12 months prior to September
2009 (22). The legislative intention was that by
2011, all SENCOs would be a qualified
teacher or the head teacher. Legislative
guidelines did, however, also suggest that
aspects of the role could still be supported by

course, the
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yJiora MOXar J1a OWAaT MOJPIKAHH O] He-
HacTaBHHUOT kazaap (18, 22).

[IpamanaukoT Ha KOj oAroBopuja 42 Koop-
JIMHATOPU 3a MOCEOHM OOpa30BHU IMOTPeOU
00e36e1m moAmabok yBU Ha TOA Kako KOOp-
JMHATOPHUTE ja TeplenupaaT cBojaTa yiora
BO OJHOC HAa HACTAaBHHUIUTE M (opMmupaiie
OCHOBA 3a TOJETaTHO WHTEPBjyupame. Bto-
parta (aza ce cocToelie oJ] MOIyCTPYKTynpa-
HU WHTEpBjya Ha 18 koopanHatopu u 18 Ha-
CTaBHUIIM M KIIACHH PAKOBOIUTEIH KAaKO
NPUIIOT Ha TMPErJieyBambeTO Ha JOKYMEHTa-
nujata 3a [1OI1 Ha yunnwmTeTo U MOBp3aHa
JIokyMeHTanuja. M300pot Ha rpynara 3a ucT-
paXyBame Ce CIy4d Kako pe3ynTar Ha ,Ha-
MEpHO“ Oupame mnpuMmepok (23), 3emajku
MpeBHU] JIeKa OBHE KOOPJUHATOPH MOMECH-
TanHo paboTea Kako KOOPIMHATOPH 3a MO-
ceOHM 00pa30BHU OTPEOU.

[locTron Teopercka paMka Ha oBaa CTyIuja
BO PaMKHTE Ha TEMATCKUOT MPHCTAI 3a aHa-
nM3a Ha TOJATOLUTE OJl HCTPaKyBamETO.
Silverman anymupa Ha oBaa pamKa IMpeKy
aHaJM3a Ha MOJATOLUTE BO KOja MpeTnocTa-
ByBa JIeKa YYECHUIIMTE AKTUBHO CO3/1aBaaT
3HaYCHE JI0JIeKa MPE3CHTUPAAT Pa3InIHH ac-
MEeKTH 3a cebe CH BO Pa3IMYHU KOHTEKCTH
(24: c1p.226). Kako pesyarar Ha TOa, CO OT-
nen Ha oBue (akrtopu, MHPOPMAIUUTE J0-
OWeHN o] pe3yNiTaTHTE O]l UCTPAKYBAEHETO
BO OBOj TMPOEKT C€ MPUKAKAHU BO TEKCTyal-
Ha GopMa U ce KaTeropu3MpaHH TEMAaTCKH.
Tpuanrynanujara Ha nogaronu (25), co men
na ce 00e30eau BepuduKalyja U BaTUIHOCT
Ha momatonurte (24) Oeimre MmocTUTHATa CO
MOMOIII Ha TPUUWIEH METOOJIONIKH TPHUCTAI
KOj BKJIyYyBa MPAIIATHHII, TOTYCTPYKTYpH-
paHu MHTEPB]jya U Mperje/] Ha TOKyMEHTaIH-
ja. UctpaxyBamero Oemie CIpoBEACHO BO
COTJIACHOCT CO €THYKHOT KOJ| KOj € JIOHECEeH
o]l cTpaHa Ha OpuTaHCcKarta oOpa3oBHa aco-
Hyjanyja 3a UCTpaxyBame (26) Kako U O
KOMHUTETOT TIPH YHUBEP3UTETOT. YYECTBOTO
Oemre 10OPOBOITHO U Oerie To0reHa MICMEHA
COTJIACHOCT O] CEKOj YUECHHK.

Pe3zynmamu u ouckycuja

[lomaronmre mMokaxyBaT JeKa KOOPIWHATO-
puTe MMaaT KOMIUIGKCHA yJora, BIHjaaT Ha
MpaKTUKaTa Ha HACTABHUIIUTE TPEKY WIyC-
TpHUpame Pa3IvyHU CIIOCOOHOCTH, 3HACHa U
HCKYCTBa BO Pa3MMYHU KOHTEKCH W COIIHjall-

non-teaching staff (18, 22).

The questionnaire, to which 42 SENCOs
responded, gained a deeper insight into
SENCOs’ perceptions of their roles in relation
to teachers, and formed a basis for in-depth
interview questions. The second phase
consisted of semi-structured interviews of 18
SENCOs and 18 teachers and head teachers, in
addition to document scrutiny of school SEN
policies and related documentation. The
selection of the research cohort occurred as a
result of ‘purposive’ sampling (23), taking into
account that these SENCOs were currently
working in the SENCO role.

The theoretical framework of this study exists
within a thematic approach to the research data
analysis. Silverman alludes to this framework
through the analysis of data in which
participants were assumed to actively create
meaning as they presented different aspects of
themselves in varying contexts (24: p.226).
Consequently, in view of these factors, the
information derived from the research data
findings of this project are presented in textual
form categorised thematically. The
triangulation of data (25), aimed at ensuring
the verification and validity of data (24) was
accomplished through a three-pronged metho-
dological approach including questionnaires,
semi-structured interviews and document
scrutiny. The research was conducted in
accordance with an Ethical Code which was
informed by the British Educational Research
Association guidelines (26) as well as the
University’s  research ~ committee.  All
participation was voluntary and informed
consent was sought from each participant.

Results and discussion

Data illustrate that SENCOs have a complex
role, impacting upon teachers’ practices by
utilising a wide range of skills, knowledge and
expertise across different contexts and social

18
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HU MHTepakuuu. Tue ce moj Biujanue 6e3
OTJIe]l Ha TOA Al CE WM HE CE WICHOBH Ha
BOJICUYKUTE THMOBU BO yummmrero. [ToHa-
TaMy, MEHaIMPameTO Ha BPEMETO Ha KOOp-
IUHATOPUTE € TIOCTOjaHa TprKa Ipu OaliaH-
CHpame Ha IPHOPUTETHTE W Oapamara IITO
BKIIy4yBa cOpa0OTKa M ypelyBame Ha Hal-
BOpEILIHUTE pecypcH 3a noaapiika. [loctojat
JOKa3M JeKa CTEeTEHOT 10 KOj KOOpAWHATO-
pHUTe MMaaT MMO3UTHBHO BIMjaHHE HA WHKITY-
3UBHUTE CIIOCOOHOCTH HA HACTABHHLIUTE Ba-
pupa Oumejkn AMHAMUKaTa Ha KOOPAWHATO-
puTe € O BiIHMjaHHE Ha OpOjHU (aKTOpU
KOHM CC€ HAapCUYCHU ,,KIIYUHU ABUTaTCIIN Ha OO~
peadute 3a [1OI1 Bo Anrmuja“. OBue BKIY-
qyBaar:

* Bpewme aa ce u3Bpmn yjorara:
OnpxyBameTO 3aeAHUYKH COCTAHOIM pe-
JIOBHO HITH TIO TOTpeda, BpeMe 3a JIUCKYCHH,
€ 3HayacH JBWTaTeNl MITO € WIyCTpUpaH He
caMo BO o0jaBeHaTa CTyauja Koja € CBe-
JOIIITBO Ha KOOPIUHATOPH 3a TIOCeOHH 00pa-
30BHHU MOTpedu (27) 3a KOj BPEMETO € €IIHO
0]l Haj3HAYajHUTE OOraTcTBa, HO HMCTO TaKa
BO KOMEHTapOT Ha YYECHHKOT KOra My ¢
MOCTaBEHO MPAIakhETO KOU aCleKTH O] YJI0-
rara OM T MakCHUMH3HUpaJe 3a BIMjaHUTO Ha
KOPJIMHATOPOT Ha HETOBUTE CIIOCOOHOCTH Ja
OuzaT 1en o ONTHMaHaTa opeoa:

,[lonosuna demn, cexoja émopa nedena me
e 00601H0... Koopounamopom e moaky
3aamen maxka wmo He modiceme 0a 20
ycoanacume pememo, na 3amod He 0oou-
68aM WAHCA 04 CeOHaM CO Hed U 0d MU HO-
MoeHe ... (60 o0O0HOC Ha Oeyama coO
110I1). “ [Koopaunatopl7]
OBoj mpobiieM co BpeMeTo Oellie moHaTamy
WIyCTpHpaH BO KOMEHTap W Ha JPYyr ydec-
HUK KOj Oellle mpamiad KOu acleKTH O] YJIO-
rara OM MMaJyie BIMjaHHE HA CIIOCOOHOCTHTE
Jla ce UMa ONTUMATHO BJIMjaHHE Ha MPaKTH-
KHUTE HAa HACTABHUKOT:
,Mucnam dexa najeonem npobnem wimo
20 uMaam KoOpOUHAMOpUme e 8pememo,
Oudejru ako mue Hemaam 00BOIHO 8peme
0a eu nodeiram pabomume, moeauil He ce
eguxacuu, na epememo e 3HauajHO."

[HacraBHHKS]
l'opeHaBieHUTE KOMEHTapH T'O HITYCTpUpaaT
PacTeUKUT MPEAU3BUK CO BPEMETO, KOE HCTO

interactions. This is influenced by whether or
not they are members of their School
Leadership Teams. Further, SENCOs’ time
management is a constant concern in balancing
competing priorities and demands, which
include liaising with and arranging external
support resources. There is evidence that the
degree to which SENCOs have a positive
impact on teachers’ inclusive skills varies, as
the SENCO-teacher dynamic is influenced by
a number of factors, which | have termed as
‘key drivers of SEN provision in England’.
These include:

« Time to execute roles:
Having mutually-convenient meetings on a
regular basis, or essentially, just the time for
discussions, is a significant driver that was
illustrated not only by the published case study
testimony of a practising SENCO (27) who
referred to time as being a SENCO’s most
valuable asset, but also in this participant’s
comment when asked what aspects of the role
would maximise the impact of the SENCOs
advice on her abilities to impart optimal
provision:
“Half a day every other week is not
enough... As the SENCO is so busy that we
can’t correspond at the same time, so [
don’t have a chance to sit with her and
have a hand over... (regarding children
with SEN).” [SENCO17]
This matter of time was further illustrated in
another participant’s comment when asked
what aspects of the role would affect her
abilities to have an optimal impact on teachers’
practices:
“I think the biggest problem for SENCOs is
time, because if they haven't got time to
sort things, it’s ineffective, so time is
massive.” [Teacher8]
The comments above illustrate the increasing
challenge of time, which is also addressed in
prior research which indicated who contended
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Taka ce pasrielyBa M BO Jpyra CTyAWja BO
KOja ce yKaKyBa JieKa € 3Ha4ajHo Ja ce UCIH-
Ta Jajdd KOOPJMHATOPUTE OOMBAAT JOBOJIHO
BpeMe 3a KOHTAaKT WJIM MOXXeOW THe HE TO
HCKOPHCTYBaaT BpeMeTo edukacHo (27, 28).

* CraBoBHTE Ha HACTABHMIIUTE BO
0JIHOC HA MHKJIy3HjaTa:
Bo onHoOc Ha OTBOpeHOCTa HA HACTABHHUIIUTE
KOH IIPOMEHA KaKo KJIYYeH JBUTaTeN BO OJl-
HOC Ha TOa KaKO HACTABHUIIUTE ¥ KOOPIMHA-
topute 3a I1OIl Moxxar na momorsar aenara
co TIOIl ma manpemysaar, Derrington (29),
MPBUYHO TH WCTaKHyBa JOKA3sWTe KOH TH
WCTaKHYBaaT Pa3IUYHUTE CTABOBU KOH WHK-
JIy3”jaTa, cO 0COOCHO HarjlacyBame Ha Hall-
penokot Ha genara co IIOII. OBa e nonara-
My enabopupano ox Cowne koj 300pyBa 3a
KIIy4HATa yJ0ra Ha KOOPAWHATOPUTE BO TOA
BpeMe KOH ,,[M 0XpaOpyBaaT MPOMEHUTE BO
CTaBOBHUTE Ha MEPCOHATIOT MPEKy HYJCHE Ha
cTpareruv U HHGOPMAIIUH KaKO ¥ MPEKY I10-
N00pyBamke Ha HUBHOTO MEHAIUPAhE CO pe-
cypeute.” (28: ctp. 67). Cemak, mpobieMoT
OKOJIy OBa HE € CHCTEMATCKU DEIICH, KaKo
mto Bear COWNE U KaKo MTO € JOKaXKaHO BO
CBEOIITBOTO Ha efieH koopauHartop 3a [10I1
KOj BEJH:
s e (HekoU) HacmasHuyu umaam mHo2y
QuKcupanu cmasosu 3a moda wmo e 60
peo, a wmo He e, U mewKomuume co Kou
ce coouysaam npu npoMeHa HA HUSHAMA
NpAKmuKa npu a0anmuparbe co 8aKeume
deya, Ho Opyeama paboma e...Cnyuam
npumepu Ha HACAGHUYU, 0eKd C ¢ yuime
nocmou cmas 0eKka Heuwmo He e 80 ped Co
oeyama co T10I1, oexa nocmou Hedocma-
moxom na meopuja. Cnywam Ha Hacmas-
HUYUKUmMe COCManoyu O0exa mue HUKo2aul
Hema 0a 20 Hanpagam mod, 0eKa HUKO-
eaut Hema 0a 20 NOCMUSHAmM 08a UMH.
[Koopaunaropl0]
[pamameTo Oelie NOMOJHUTENIHO MOTBpJE-
HO CO CBEJIOYCH-ETO Ha JAPYr KOOPAMHATOP,
KOj peue:
, Mucnam dexa nyremo nowexoeaws uma-
am ceou 6epysara U pasMUciy8arba 3d
Hanpedokom Ha oeyama U 3a HUGHUME
nompebu, uiu 3a OHA WMo He e 80 Peod COo
Hus... Hue umame cocema uckycen xadap,
KOUWMO ce NOUCKYCHU 80 NOOYYY8AIbEMO
00 MeHe... (U KOu) He cywaam cekozau,
ama moa ce cayuysa muocy pemko. Muc-
aam O0eka HAsUCMUHA Ke Npooodcam U
Ke npoooicam 0a ce 8KIy4y8am 00 oaje-

that it is essential to examine whether
SENCOs are actually receiving enough non-
contact time, or whether they are possibly not
utilising such time efficiently (27, 28).

» Teacher attitudes towards inclusion:
In terms of teacher openness to change as a
key driver of how teaching professionals and
SENCOs’ can ensure that children with SEN
make progress, Derrington (29), initially
highlighted the growing body of evidence at
the time that depicted varying attitudes
towards inclusion, with specific emphasis on
the progress of children with SEN. This was
further elaborated by Cowne who discussed
the key role at that time, of SENCOs, to
“encourage changes in staff attitudes by
offering strategies and information as well as
playing their part in improving the strategic
management of resources.” (28: p.67).
However, the issues around this are not as
simplistically solved, as implied by Cowne, as
evidenced by the testimony of one SENCO
who said:
“... (some) teachers have a very fixed
attitude about what is right and wrong, and
the difficulty they face is changing their
practice to adapt to those children, but the
other thing is... | hear examples of
teachers language, that there is still the
attitude that there’s something wrong with
the child with SEN, so that deficient theory,
physical deficient theory, | hear it in staff
meetings all the time, they’re never going
to do that, they are never going to achieve
this and so on.” [SENCO10]
The matter was further evidenced by the
testimony of another SENCO who said:
“I think sometimes people have their own
beliefs and thoughts about how children
will progress and what they need, or what
is wrong with them... We've got quite
experienced staff who are more
experienced than me in teaching... (and
who) don’t always listen but that does
happen very rarely. | think | just keep
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Ky, makKea e Mojama npupood, u Ha Kpaj-

om Koea Ke ce ucmpouwiam, jac ke oudam

mamy. “ [Koopauuarop 8]
3aToa AuCKycHjaTa MTo Ce BOAM BO OJHOC Ha
MOTOPEHABEACHUTE IIMTAaTH € JeKa CII0Cco0-
HOCTa Ha KOOPIWHATOPOT 3a mocedHo obpa-
30BaHUE J1a TM MOTHUBUpPA HACTABHUIIUTE €
IO/ BJMjaHWE HAa BepyBamaTa Ha HWHIUBU-
JlyaTa W ONpEICICHUTES CTABOBH 3a IpPOrpe-
COT Ha Jlerara.

e 3aeIHMYKO MOCTABYBalbe LEJIH:
On Ellis u cop. Gemre n3BecteHo 3a mparia-
BETO OKOJY BKIYYCHOCTa HAa HACTABHHIIUTE
BO TIPOIIECOT Ha WACHTHU(UKAIMja ¥ IOCIe-
JoBaTeNHaTa MPOAYKIMja HA 3HAYajHU pe-
3ynratu 3a HactaBHummre (30). OBa gomon-
HUTENHO Oemie motkpeneno on Berry (31:
ctp.38), KOj M3jaBM JEeKa ,,[IOJATOINTE 3a
MIPOTPECOT HAa YUYECHHULIUTE C€ KOPUCHH CaMO
aKo TY MPUJIBM)KYBAaT aKTUBHOCTUTE IITO TH
mpe3emare.” bBpojHUTE KOOpAMHATOPH 3a
[TOIT 1 HacTaBHUIIM, BKIY41yBajKU TH U OHHE
LITO NApTHLMIINPaa BO 0B UCTPAXYBAabE IO
MoJipKaa 0Ba TBPJCHE, €JICH O] HUB peye:
,[locmasysarwemo yeau e Hewimo 60
wmo e maa (Koopounamoprkama) ocobe-
HO 000pa, budejKu... NOHeKo2au e MeuKo
0a ce nocmasam Mepausu yeuu... (maxa
wmo) maa uma 3HAYAjHO GnUjaHue Ha
Moemo npedasarve. “ [HactaBauk 6]
[lopapkaHo oIl €JIOKBEHTHO ONMIIAH MpHU-
Mep OJ1 IpyT HACTABHHK KOj BEJH:
,,...[Iped Hexonxy eodunu umas eoHo Oe-
me wmo umauie...MHO2y npooremu co 00-
Hecysaremo... (KOopouHamopom) MHo2y-
namu unmepeeHupaue 80 mod... umasme
cocmanoyu, maa oasauie Ccy2ecmuu u
yeau. OO0 nomow e co maxeo deme 0a
umame cneyupuyHu yeau wmo ce mepau-
6u. 3a moa deme nanpasueme mabena Ha
00Hecysarbemo, a maa beuie GKIyYeHd 60
moa. 3aedHo pabomesme HA MoOa U mMoa
Hagucmuna umawe egexm. Jac mooxces
HAgUCMUHaA 0a My npeoasam nomod, 3a-
wmo egexmom Oewie MOAKY 20NEM...
Osaa 200una umas HeKOIKy mewKu oeya,
U 20 KOPUCMAM OHA WIMO 20 HAYYUE - 60
npakmuxa 0a nocmagyeam yeau Ha Moj
HauuH, OudejKu 20 Hayyue moa NOmno-
moznam 00 nea. “ [HactaBHuk 6]
l'openaBeneHuTe MUTATH CE OJIMLIETBOPEHUE
Ha JUPEKTHOTO BIIMjaHUE IITO IO MMAaT Ko-
opaunatopute 3a IIOIl Bo oapeneHo y4u-
JIMILTE IPEKYy HUBHUTE BEIUTHHU 3a IPEHECY-

going really and keep plugging away,

that’s my nature, is to eventually wear

them down and I'll get there.” [SENCOB8]
The argument therefore, that is made in view
of the quotes above, is that the ability of
SENCOs to motivate teaching professionals is
impacted by the professionals’ own beliefs and
fixed attitudes about how children progress.

+ Collaborative target setting:
The issue about teachers’ involvement in the
process of identification and the subsequent
production of meaningful outcomes for
teachers was reported by Ellis et al. (30). This
was further substantiated by Berry (31: p.38)
who stated that “data on student progress is
only useful if it drives the actions you take.” A
number of SENCOs (32), and teachers,
including those who participated in this study
supported this assertion, one of who said:
“Setting targets is something that she
(SENCO) is particularly good at,
because...sometimes it’s hard to actually
come up with measurable targets... (s0)
she’s had significant impact on my
teaching.” [Teacher6]
Supported by an eloquently described example
from another teacher who said:
“..I had one child a few years ago who
had... lots of behavioural problems... (the
SENCO) had lots of input on that... we had
meetings and she came up with suggestions
and also targets. It helps with a child like
that if you've got specific targets that are
measurable. We put that child on a
behaviour chart, and she was very involved
in that. We worked on that together, and
that did have quite an impact. | could
actually teach him after that because the
impact was so great... This year | have had
some difficult children, and I'm using what
I learnt from that, to put into practice my
own way of sort of targets now, because
I've learnt from having that support from
her.” [Teacher 6]
The quotes above epitomises the direct impact
that SENCOs have in current school contexts
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Bame 3Haewa 3a 1011, kako mTo e moTBpae-
HO BO TNPETXONHOTO HcTpaxyBame (16). Bo
OBOj TPYI Ce€ paciipaBa OKOJy TOa JAJH MOC-
TOojaT 3a0eNeXaHW TPOMEHHW H3HECEHH BO
MpaKTUKaTa Ha HACTABHUIHMTE KOM CE OJHEe-
CyBaaT Ha CIOCOOHOCTAa HAa KOOPJAWHATOPUTE
3a [1OIl ma obGe30enat onTUMaHU OApeaAdOH
3a nemara co I1OI1.

* Pa3zBuBame epeKTUBHM
HHTEePBEHIINU
Tissot mocouyBa Jneka KOOpAMHATOPHTE CE
OJITOBOPHU 3a ceorndarHo paboTeme CO HUB-
HUTE KOJIET'W HACTABHUIIY 32 J1a To 06e30enat
MaKCUMYMOT BO Pa3IUYHUTE MPUOTU HA U3-
BeayBame HactaBa (17, ctp. 35). Ha kpajor,
€leH KOOpIWHATOP W3jaBU JEKa Hej3uHaTa
yJiora e CyIITHHCKA 3a:
, nompeba(ma) oa ce ocucypame Oexa
moa e (coodsemno Hacouysare 3a I11011)
cmaseHo Hamecmo, a nomoa 0a ce
uoeHmu@uKysa oeka nocmou npooiem u
60 WMo e npobremom 3a 0a ce 0obue co-
odgemna nodopwuxa. *“ [Koopaunarop 7]
[lpy mrTo ApYr HACTaBHHMK Kaka INTO Taa
cMeTa JieKa ¢ ONTHMAaJIHA CIIOCOOHOCT 32 -
ceMHHalMja, MTO Taa ro MMEHYBalle Kako
,»100ap koopaunarop 3a [TOIT*:
L Hobap koopounamop 3a IOl 6u 6un
MyKa ako omuoeutl 00 Hea KAKO 000e/eH-
cKu Hacmaenux u peuewt. [lobpo, jac
umam deme X 60 moemo odoeneHue u He-
Ma Huxaxos Hanpedok. IIpobaeme co
osaa npozpama, npobasme co onaa npo-
epama. Ke dojoeme nu da euoume newmo
00 Hezogama paboma? Ke dojoeme nu 0a
20 euoume 60 odoenenuemo? H oobap
KoopouHamop Ke 00joe u Ke 20 HANPAsu
moa, a Modicebu Ke 20 HACOUU HACAGHU-
xom 6o opye npasey. * [HactaBuuk 15]
Cnopen Toa, Kako IITO Ce TJiesia Of LUTaTUTe
Ha YYECHUIUTE, UMa HETPHIINYEH TepeH Ha
KojiTo Ha koopauHaropute 3a [10I1 ce rie-
Jla KaKko Ha ,,M3BOp Ha CETO 3HEHE", CIIOHTAa-
HO COOYYBajKH CE CO MPEIU3BUIH BO Cpey-
BamkeTO MH(POPMAIUK U HOCEHC Creupuy-
HU OJUTYKH 32 NPEHECYBame Ha 3HACHETO Ha
HACTABHUIIUTE.

* OxpadpyBame Ha HACTABHUIUTE
0/1 CTPaHa HA KOOPJAMHATOPUTE 3a

MOIT:
3HacHkEeTO Ha KOOPJWHATOPUTE W HHUBHATA
JIMYHA TIePIICTIHja Ha yJIoraTa IITo ja ©Maat
ce uctpaxxyBauu on Griffiths u Dubsky (33),

through their skills of SEN knowledge
dissemination, as also evidenced in prior
research (16). This paper argues thus, is that
there are marked changes that are brought
about in teachers’ practices which reflect the
SENCOs’ abilities to ensure optimal provision
for children with SEN.

» Developing effective interventions:
Tissot inferred that SENCOs have a
responsibility to work comprehensively with
their teaching colleagues so as to ensure the
optimal provision of differentiated teaching
approaches (17, p.35). To this end, one
SENCO stated that her role is essentially
about:

“..(the) need to make sure that that’s

(appropriate SEN provision) put into place,

and then to identify that there is an issue

and what the issue is to get appropriate
support. ” [SENCO7]
Whereas another teacher stated what she
considered to be optimal skills dissemination
by what she termed as “a good SENCO™:

“A good SENCO would be there if you

went to her as a class teacher and said,

‘Right, I've got child X in my class, they’re

not progressing. We’ve tried this

programme, we’ve tried that programme.

Will you come and have a look at some of

his work? Will you come and have a look

at him in class?’ And the good SENCO
would come and do that and perhaps point
the teacher in another direction.” [Teacher

15]

Thus, as reflected from the participants’
quotes, there is a quagmire in which SENCOs
are looked to as the “founts of all knowledge”,
simultaneously facing challenges in collating
information and making specific decisions
about the transfer of knowledge to teachers.

*  Empowerment of teachers by
SENCOs:
The knowledge aspect with regard to
SENCOs’ own perceptions of their roles is
explored in research conducted by Griffiths
and Dubsky (33), who alluded to a developing
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KOMILTO alyTUpaaT Ha pPa3BUBAILE CTpATEIl-
Ka BH3Mja OTEIIOTBOPEHA BO yllorara Ha KO-
opauHaTopoT 3a [1OI1. IlupokuoT acmekT Ha
oxpabpyBame Ha HACTABHUIIUTE O CTpaHa
Ha KOOPAWHATOpUTE TpPEeKy OOYKH BO KOH-
TEKCT Ha CTEMEHOT JIO KOJIITO KOOPIUHATO-
pHTE MOXXaT Jla TH MOTHBUpPAAT HACTAaBHUIIH-
Te Jla Mpe3eMaT MHUIMjaTHBa BO CIpaByBa-
BETO co nmoTpedbute Ha nerara co I1OI1, Ge-
me o0jacHEeT O]l eleH O] HACTAaBHUIIUTE KOj
peue:
sr e (KOOpOUHGmMOpOM) Me 0Xpabpu meHe
KAKO HACMABHUK, 0BO3MONCYBAJKU MU Od
eKCNepUMEHMUPAM — CO  HACMAGHUME
cmpame2uu wmo 2u KOPUCIMAM KOUWMO
maa Mu 2u noKax)ca, KOUwmo camiu no
cebe me 3602amuja co 3Haerbe U camooo-
eepba...60 pabomemwemo co oOeya co
cnabu cnocobrnocmu. *“ [HactaBHuk 7]
Jpyr nuTar BpeAeH 3a 3aleliexyBame, KOj-
IITO TH CyMHpa MOTJeInuTe Ha rojeM Opoj
HACTaBHUIIM BO OJIHOC Ha 3HAYECHETO Ha 00Y-
KHTE OJ] KOOPJUHATOPUTE U 32 MOCIeq0Ba-
TEJIHO TIPECHECYBamhE Ha 3HACHETO U MOBP3a-
HOTO BIIMjaHWE BpP3 CIIOCOOHOCTHTE Ha Hac-
TaBHHUIIMTE €:
., 3a mene moa (oxpabpysaremo) ke 6uoe
CHposedysarme HA HeKou 00 cmpameuu-
me Kou ce pasgueni 00 CIpana Ha HeKou
00 3adauume... HAWUOM KOOPOUHAMOD
(bun) Ha Kypcesu, HO nomoa mue Kypcesu
He ce npenecysaam 00 deyama. Cmemam
dexa e pycmpupauxu, dudejxu maa e
3aenageHa co OOKyMeHmayujama, maa
pabomu 3 dena 60 Hederama, MaKa Umo
maa npemypa 60 Hej3uHama OOKyMeHma-
yuja, na Hema epeme 0a ce pabomu co
2PYNa; HO HUKOj Opye He e 0OyueH 3a moj
cneyughuuen nakem wmo mpeba oa ce
docmasu 00 deyama, na cMmemam 0exKa e
mnozy ¢pycmpupauxu. Taxa jac ce npa-
wysaam 0aniu KoOpOUHAmMopom e 6uc-
MUHCKAMA TUYHOCI WMo mpeba 0a oou
Ha o0yKa, ako mue He 20 OAECHY8aAAM
moa. " [HacraBruk 2]
Ha npamamero 3a Toa 10 KOj CTENEH KOOp-
JMHATOPHUTE CE€ BO MOKHOCT J]a UM ITIOMOTHAT
HAa HACTABHMIIUTE BO OJJHOC HA HUBHHTE aK-
TUBHOCTH 3a NMpo(ecHOHaJeH pa3Boj € IMOoJ
BJIIMjaHUE BO TOJleMa Mepa O] KelOuTe Ha
HACTaBHUIIUTE KOM C€ CIIPOTHBCTABYBaaT Ha
norpebara Ha KOOPAWHATOPUTE Jia TH MOTH-
BUpaar Ja ja mpe3eMaT oaroBopHocta. OBa
npammame Oemre mokpenato ox Kearns (34:
ctp.138), BO HErOoBOTO pasrpaHUYyBamke Ha

strategic vision that is embodied within the
SENCO role. The over-arching aspect of
empowerment of teachers by SENCOs through
training in the context of the extent that
SENCOs can motivate teachers to take the
initiative in managing the needs of children
with SEN was elucidated by one teacher who
said that:
“... (the SENCO) empowered me as a
teacher by allowing me opportunities to
experiment with my teaching using
strategies that she showed me, and that
itself has gained me the knowledge and
confidence... working with low ability
children.” [Teacher7]
Another noteworthy quote which summarised
the views of a number of teachers in terms of
the significance of SENCOs’ training and
subsequent cascading down of the knowledge
and associated impact on the teachers’ own
abilities is:
“For me it (empowerment) would be
implementing some of the strategies that
have been deployed by some of the TAs...
our SENCO (has) been on courses, but
then those courses aren’t then being passed
down or cascaded down to the children. |
find that frustrating because she’s held up
with paperwork, she works 3 days a week,
so she’s pushing through all her paperwork
so she doesn’t have time to work with a
group; but no one else has been trained on
that specific package that’s meant to be
delivered to the children, so I find that very
frustrating. And so | question whether the
SENCO is the right person to go on the
training, if they're not going to facilitate
it.” [Teacher2]
The issue of the extent to which SENCOs are
able to empower teachers in relation to their
professional ~ development activities s
impacted to an extent by the teachers’ desires
are conflicting with the SENCO’s need to
motivate them to take responsibility. This issue
was raised by Kearns (34: p.138), in his
delineation of the SENCO as an Arbiter,
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KOOPJMHATOPOT KaKOo apOuTep, oOWIyBajKu
ce /a ja 3ajakHe JoBepOaTa Ha HACTABHUIIH-
Te, ¥ BO TBpAemero Ha Rosen-Webb (21:
cTp.166) 3a ymorata Ha KOOPAMHATOPUTE Jie-
Ka € ,,yYUTeI-IUACp BO IMpaKTUKaTa CcO JO-
OpY aHATMTUYKK BEIITHHA KOM MOXart Jia TH
OanaHcupaar ,,aKTUBHOCTHTE Ha padoTta‘, CT-
PaTenKOTO Pa3MHUCIYBAkE U MPOAKTHBHOTO
IJIaHUpake U PeakTUBHATA ,,00p0a co oran™.

e TpaHcnapeHTHOCT BO
AOHECYBAIHETO OLIYKH
MOTKPEINeHO €O J0CTAMHOCT:

JloHecyBameTo OAIYKH OJ CTpaHa Ha KOOop-
IUHATOPUTE W JWCEMUHAIMjaTa Ha WHGOp-
Maly € yIITe €/IeH KIy4eH ABHTraTel IITO
“Ma JUPEKTHO BIMjaHWE Ha oapendara 3a
[TOII. [Jomexka aBTOpOT maTyBaiie 0 pas-
JMYHM MeCTa 32 J]a TH UHTEPBjynupa KOOp.IH-
HATOpUTE, HACTABHHULIUTE U KIACHHUTE PaKo-
BOJHTEINH, JI0JIeKa TH HaOJbyIyBalie BO CH-
Tyallid BO HHBHHUTE YYWJIMINTA 33 BpeMe Ha
MPOEKTOT, UM BJIea M camojoBepda na To
TJelaaT JOHECYBAakETO HAa OJUTYKH M TpHC-
TamHOCTa MpeKy (GopMaaHd U HepopMaiHu
KaHaJ M 32 KOMYHHKaluja Kako JeN O Toa
JieKa KOOP/IMHATOPOT € KIIy4eH JIBUTaTel BO
onpenodara 3a I1OIl. BeymHoct, koopauHa-
TOPUTE MOpa JIa C€ CTpeMar Ja pa3MHUCITyBa-
aT TIOOTBOPEHO BO OJHOC Ha HM3HAOIamETO
HA4YMHU W CPEJCTBA Ja ro MOCTHTHAT OBa.
Tissot (18: crp.35) anymupa Ha OBa UCTO Ka-
ko u Kearns (34), Bo HEroBOTO ONHIIYBambE
Ha KOOPIWHATOPHUTE Kako ,,ApOUTpH‘, KOU
»[Iperopapaaar, palMOHAIN3UpaaT U ja Ha-
OJpyIyBaar ymorpebara Ha pecypcure 3a
[IOII Bo HuBHHMTEe yumnumTa.” OBa OMIITO
pasMuciyBambe € pedIIeKTHpaHO BO TBpJC-
BETO Ha €JeH O]l HACTaBHULMTE, YYECHHULU
BO HCTPAXKYBambETO:
,, - (Koopounamopom) oou 6o opyau yuu-
auwma u 20 Habmyoyea dememo, a HO-
moa OoHecy8a 00NYKa 3ae0HO CO KAACHU-
om paxogooumen oauu modcam oa 2u 3a-
dosonam nompebume Ha Odememo... maa
(xoopounamopom) e MHOZY CPeKHA 00-
KoKy £ ce npujoe, 3Haeme axko ce pabo-
MU 30 HEWMO WMO e 8ANCHO U HA UWMO
mpeba da ce 0bOpHe GHUMAHUe, MOo2aul
moa Modice 0a 20 Hanpagume Ha Hegop-
ManeH HayuH, HO ce pazobupa deka noc-
mojam u hopmanHu HAYUHU... (KAKO Wmo
ce) popmu na npedasarve...” [HacraBHUK
6]

CnudeH koMmeHTap Oeie najgeH O €JICH

seeking to boost the confidence of teachers,
and Rosen-Webb’s (21: p.166) subsequent
contention of the SENCQO’s role as being one
of “a teacher-leader practitioner with good
analytic skills who can balance ‘on the job’
activity, strategic thinking and planning
proactivity and ‘fire- fighting’ reactivity.”

* Transparency in decision-making
corroborated by approachability:
Decision-making by SENCOs and dissemi-
nation of information is another key driver
which directly impacts SEN provision. As the
author travelled to the places of work to
interview SENCOs, teachers and head teac-
hers, observing them in situ at their respective
schools during the course of the research
project also gave credence to the view that
decision-making and approachability via for-
mal and informal channels of communication
on the part of the SENCO is a key driver for
optimal SEN provision. Indeed, SENCOs must
constantly strive to think out of the box in
terms of finding ways and means to achieve
this. Tissot (18: p.35) alluded to this, as did
Kearns (34), in his contention that SENCOs
function as ‘Arbiters,” “negotiating, rationa-
lising and monitoring the use of SEN resources
in their schools.” This general finding is
reflected in a participant teacher’s assertion
that:
“.. (the SENCO) goes into other schools
and observe that child and make the
decision along with the Head Teachers as
to whether we can meet that child’s needs...
she’s (the SENCO is) very happy to be
approached, you know if it’s something
that’s important and it needs to be
addressed, then we can do it in an informal
way, but there are formal ways... (such as)
referral forms...” [Teacher 6]
A similar contention was elucidated by one
teacher in her testimonial about the SENCOs’
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HAaCTaBHUK KOj BO CBOETO CBEIOILITBO 3a
MOKTa Ha KOOPJHMHATOPOT BO JIOHECYBAHETO
OJUTYKH, W 3a TOa KaKO MPHUCTAIIHOCTA UMa
BIIMjaHHe Ha onTHMaiHata onpemnda 3a 1011
peue:
., Bo munamomo xoza u da umag epusicu,
cekozaw ce bapae coeem 00 KOOPOUHA-
mopom, u mue Mu Npenopavysaa npo-
spama un NOUHAKEA cmpamezuja Ha
nooyyyearbe, UNU HEWmo Opy2o, U CeKo-
eaw umawie gnujanue. Kaxo kaacen paxo-
sooumes, nod2omeeHa cym oa ce oou-
dam...u da 360pysam 3a moa co Moume
KoOJle2U, He cO KOOPOUHAMOPOM; HO MUC-
Jam dexa Koea Kaj HeKo2o uma Hedocma-
MOK 80 YUerbemo Ul Ko2a cme 3azpudice-
HU O0eKa HeKoj 3aocmaryea, bu nobapaia
nomout 00 koopournamopom.“ [Hacras-
HuK 18]
lopenaBenenute TBpAEHa IO HIYCTpUpPaaT
MpaniameTo 3a BIMjAaHHETO KOE € OJpa3 Ha
TOa Kak0 KOOPAWHATOPUTE M HACTABHUIIUTE
ce MOBpP3yBaaT CO CBOUTE MPO(HECHOHATHH
unenrutetu (33).
Peanmsupajku ro 0BOj Jen, BaXXHO € Ja ce
MpU3HAe JIeKa, UaKo KOOPIUHATOPUTE UMaaT
Ba)kKHa yJIOra BO alUTMKAaIlMjaTa Ha OJipeiouTe
3a [1OI1, (35), onTumaHaTa UMITJIEMEHTAITU-
ja Ha TakBHUTE OJPEAOH ,,3aBUCH BO HAjTOJIEM
JIeNT Of1 3HACKETO INTO IO UMaaT HACTABHU-
UTE, CIOCOOHOCTHTE U KOMITETCHIIUUTE KON
ce motpebHu 3a cero Toa jga ycmee (36:
ctp.85).

3aknyuouu u umnaukayuu

PesynTatuTe, Kako MTO Ce HAYCTPUPAHH MO~
rope, IOKaXyBaaT Jleka KOOPJAHHATOPUTE
“MaaT KOMIUIeKCHa ynora. Kiydanute Temu
Kou Oea pa3BUEHH ce. NPOGECHOHATHHOT
UJICHTUTET Ha KOOPJAMHATOPHUTE KAKO ,,arcH-
TH Ha MPOMEHa™; TEMIKOTHHUTE Ja ce 00e30e-
mu OamaHc Mely mperosieMara joBepOa Ha
HACTaBHUIIUTE U HCKOPUCTYBAKETO HA OB-
JIACTyBamkaTa Ha KOOPJUHATOPUTE; TIPUPOJIa-
Ta Ha WHTEPBEHIIUUTE U OApeAOUTE 3a Jera-
Ta co IIOII Bo ogHOC Ha ,,.BoOOHMYacHA™ IOA-
JIPIIIKa, HACIIPOTH TOA IITO € ,,Ha/J* HOopMall-
HaTa mpakca.

Pesynrartute 071 0BOj MCTpa)kyBauKH MPOEKT
ce coBmaraar Cco MPETXOJHU CTYAUU KOH
npejiaraaT oJIpelieHH MPEAU3BHIN 32 KOOp-
JNMHATOPUTE W HACTaBHHIIUTE BO oJpendarta
3a WHKIY3UBHO oOpa3oBanue. Burton u
Goodman (37), Mackenzie (38) u Qureshi
(39) rm cmomeHyBaaT KOMILIEKCHHUTE HHTE-

decision-making power, and how appro-
achability also impacts the resultant impact on
optimal SEN provision:

“In the past, whenever I've had a concern,
I've always sought their (the SENCO'’s)
advice, and they’ve sort of recommended a
programme or a different way of applying
your teaching strategy, or whatever, so it
has had an impact. As a class teacher | am
prepared to have a go... and talk about
amongst colleagues, not necessarily the
SENCO; but I think when there’s a glaring
gap in somebody’s learning, or you're
concerned that they’re falling behind, I
would call in for the SENCO.” [Teacher
18]
The contention above therefore, illustrates the
wider issue of impact, which is affected by
how SENCOs and teachers alike relate to their
respective professional identities (33).
To summarise this section therefore, it is
relevant to acknowledge therefore, that
although SENCOs have a crucial role in the
implementation of SEN provisions, (35), the
optimal implementation of such provisions
“depend largely on teachers having the
knowledge, skills and competencies necessary
to make it work™ (36: p.85).

Conclusion and Implications

Findings therefore, as illustrated in the earlier
section, indicate that SENCOs have a complex
role. Key themes that have been developed
include: SENCOs’ professional identity as
‘agents of change’; the difficulties of ensuring
the balance between teachers’ over-reliance
and under-utilisation of SENCOs’ remit; and
the nature of interventions and provisions
made for children with SEN in terms of the
‘usual’ support, versus that which is ‘over and
above’ normal practice.

Indeed, the outcomes of this research project
accord with previous studies that suggest
particular challenges for SENCOs and teachers
in the provision of inclusive education. Burton
and Goodman (37), Mackenzie (38) and
Qureshi (39) alluded to the complex
interaction between SENCOs and their
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pakuuu Mery KOOpPIUHATOpUTE W HUBHHTE
KOJICTM HACTaBHUIIM KOM MM JlaBaaT Ha y4u-
JUIITAaTa ¥ HACTaBHULIUTE MOXKHOCT 7a 0Op-
HaT BHMMaHWEe Ha WAEHTU(HKaLUjaTa Ha
[TOI1, nonexa UCTOBPEMEHO TM MaHEBPHUPAaT
W acleKTUTe Ha YYWIWIIHATa cpeluHa [a
BJIHMjaaT MTO3UTUBHO HA WHTEPaKIHjara co Iem
1a ce mogo0paT NCXOUTE Ha YUYCHHUIIUTE.
Hamepara Ha oBaa crynmuja Oeme ma maze
nH(popMaIuK 3a MPUPOAATa HA MEXaHU3MHUTE
Ha TIOJUIPIIKA 3a KOOPAMHATOPUTE, HACTaB-
HULUTE W KJIACHUTE PAKOBOIUTENH, TIPEKY
nneHTrdrkanuja Ha (pakTopuTe KOW WMaaT
BIIMjaHHE Ha MOTHBaNHWjaTa, mpodecroHan-
HHUOT ¥ JIMYHUOT Pa3Boj, KaKO ¥ Ha HUBHUTE
koneru. Mcro Taka, mMare 3a 1ei mpakTada-
pute Ha IIOIl ga MoxaT ga ru MCKOpUCTAT
OTKpHUTHjaTa 3a Ja ce JoHece moedeKThBHa
onpenda Koja mogo0po ke TH 3aI0BOJIH IOT-
pebure Ha nemara co [1OI1.

[Tonaramy, eBporckaTa IyOJMKa MOXE JIa
corsieqa Kako OBHE KIyYHU OTKpHUTHja ce Ma-
HU(]ecTHpaaT BO MaHEBPOIICKH KOHTEKCT, BO
OJHOC Ha HUBHaTa oOpa3oBHa cpeauna. OTK-
pHUTHjaTa OJ] UCTPAKYBAKHETO MOXKAT JIa TMO-
MOTHAT BO Pa3BOjOT Ha CIEUPHUIHUTE KOM-
METeHIIUN KO ce MOTPeOHHM 3a Jla ce pa3Bue
WHKJTy3UBHAa CpeJMHa BO COTJIACHOCT CO
IIPHUOPHUTETOT 34 ,,3TOJIEMEHU IIOCTUTHYBAmbha
3a CHTE Y4YEHHIHM Kako IITO € JaJeHO BO
paMKkara 3a oOpasoBanue u oOyka 2020 Ha
esporcko HuBO (11, 40). OcHOBEH mpumep
3a 3HaYCHETO Ha ONTHMAIHATA MOAJPIIKA 32
[IOII e nagen Bo ycnexoT Bo DPHUHCKA Kafe
ce HaManyBa OpojoT Ha clabu YWTay, HITO
ce JOJDKM Ha (haKTOT IITO MOTOJIEMHOT JIE
on HactaBHUIM (60%) Bo DuHCKa ce KOH-
CYJITHpaje TOCTOjaHO CO CIIEIHjaTCTUTE BO
HuBHUTE yumiuninTa (41).

Oczpanuuysarea na cmyoujama

JHlozneka ce pasmiieayBa IpOLECOT BaXKHO € J1a
ce 3Hae JeKa [0CTOjaT OAPENIeHU OrpaHudy-
Bamba TIOBP3aHM CO pA3JIMYHU acCleKTH Ha
cryaujata. OrpaHudyBamaTa KOM C€ HCTaK-
HyBaaT BO OJJHOC Ha OBaa CTyJHja 3a BIIHja-
HUETO INTO KOOPAWHATOPHTE TO HMMaaT 3a
CIOCOOHOCTHTE HA HACTABHULUTE MPH 3a10-
BOJIyBam€ Ha moTpebute Ha aenara co [10I1,
ce JieKka € Mas OpojoT Ha MPUMEPOKOT, TPH-
MeHaTa Ha MOXOJHCTHYEH TOIJIeA, WU
IeUHUPAHUOT 3aKIIyYOK Ce HaMaJIeHH.

Bo ogHOC Ha MpUMEPOKOT, Kako IITO € Beke
Ka)XaHO, CUTe KOOPAMHATOPU KOH YYECTBY-

teaching colleagues that provides schools and
teachers with a powerful focus for action as
regards consistency in the identification of
SEN, whilst concurrently manoeuvring aspects
of the school environment to influence the
interaction positively to bring about impro-
vements in learning outcomes for pupils.

It is intended that research outcomes will
inform the nature of support mechanisms for
SENCOs, teachers and head teachers, through
the identification of factors that influence their
own motivation, professional- and self-
development, as well as that of their collea-
gues. It is also intended that SEN practitioners
will be able to utilise the findings to facilitate
more effective provisions which will better
meet the needs of children with SEN.
Furthermore, a broader European audience can
consider how the key findings are being
manifest in a pan-European context, with
reference to their own educational settings.
Research outcomes can aid the development of
specific competencies needed to develop
optimal inclusive settings in accordance with
the priority of ‘Raising Achievement for all
Learners’ as set out in the Education and
Training 2020 (ET 2020) Framework at a
European level (11, 40). A prime example of
the significance of optimally-driven SEN
support is illustrated by the success of Finland
in reducing its number of poor readers, which
was attributed to the fact that majority (60%)
of teachers in Finland consulted a specialist at
their school on a regular basis (41).

Limitations of the study

It is important whilst reviewing the process, to
acknowledge that there are some limitations
associated with various aspects of research.
The limitations that stood out as regards this
research project into the impact of SENCOs on
teachers’ abilities to address the needs of
children with SEN, were that, in view of the
limited sample size, the applicability to a more
holistic point of view, or defining conclusion is
reduced.

In terms of the research cohort, as has already
been acknowledged, SENCO participants were
all those who were enrolled on the UK
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Baa Oea co 3aBpIeH Kypc ,,Hanmonanna Ha-
rpana 3a koopaunatop 3a [1OI1*. IIpoceunu-
oT Opoj Ha TOAWHU HA MCKYCTBO HA YYECHH-
ouTe BO MpuMepokoT Oeme 1,5 roauHa.
3Ha4n, BaXKHO € J1a ce UCTaKHe JeKa MMoJaTo-
LUTE KOU Cce JOOMEHHU Off OBa HCTPAXKYyBarbe
Tpeba ma ce cdaraT BO TOj KOHTEKCT. Beymi-
HOCT, UCTO Taka € MOTBPIACHO JIeKa pe3yira-
TUTE MOXeE J1a OMIaT IOMHAKBY JOKOJKY HC-
TUTE MpaLIaJHULN U UHTEPBjya c€ IPUMEHAT
Ha koopauHatopu 3a [IOI1 xom ja nmaaT Taa
yJiora HOJONT BPEMEHCKH IEPUOI U 3aToa,
MUMaart MorojeMo UCKyCTBO Ha KOe MOXKaT Ja
ce IMOBHKaar.

Ilpenopaku 3a nonamamouino
ucmpasicysarse

Enen on acniekTuTe 3a MOHATAMOIIIHO UCTpa-
KYBam€ ce OJJHeCYyBa Ha 00yKara Ha KOOp/u-
matopure 3a IIOIl, ocoOeHO BO €BPOICKHU
KOHTEKCT, OMIE|KH yJiorara € BO IIpoLec Ha
BOBElyBam-€, Ia 3aToa ,,MPoheCHOHATH3alII-
jara‘“ Ha yyorata Ha KOOPJMHATOpUTE Tpebda
MoHaTaMy Jia ce uctpaxxu. OBa € moYeToK Ha
MPOMEHUTE Ha aHTJIKCKATa JICTHCIATHBA
(22), npu WITO 0O KOOPAUHATOPHTE, CIOPE]
3aKOH, ce Oapa na Ougar KBaIM(HUKYBaHU
HACTABHUIIM 32 Jia MOXAT Ja ja 3aBpIiiar 3a-
JOJDKUTENTHATA KBaTU(UKalMja 3a yiorara.
OBa e BO TOrje[ Ha Pa3IMYHUTE MHUCICHA
IITO TH WMaaT WHTEPB]yHUpPAHWTE YYECHHUIIH
(nako oOykara He Oe€llie €IHO OJf BaXKHUTE
npaiiama BO HCTpaxyBameTo). ExeH ox ko-
opauHatopute 3a I1OII Bo omHOC Ha 3a10I1-
JKUTETHATa 00yKa pede:
, [locemama na 080j Kypc mu eu omgopu
oyume 80 0OHOC HA OHA WMO HATOJICY8A
Mojama paboma, MHOZY nogeke 00 oHa
wmo mucines npeo ose 200uHu... " [Koop-
auHatop 17]
Hpyr koopauHaTOp peye:
,»--:CE PAbOMU 34 NOCMUSHY8ae DANANC;
pabomama e 00801HO mewKka u Oe3 nu-
uysarwemo munu mesu 3a Hewimo. OO
maa enedHa moukd, Kypcom 3a Koopou-
Hamopu e 006ap Kakoe wmo e — 8o 2oje-
Ma mepa Mu 2u OMEOpU ouume — KAKO
WIMO UM KAdCA8 HA MEeHMOpUume Ha Kyp-
com, npeonmosapen e 60 0eiom Ha nu-
wysare. * [Koopauuarop 7]
lopenaBeneHnTe TJCOUINTa MOKAKYBaaT
JieKa TOCTOjaT pa3NIMuyHi MUCIema 3a ehu-

‘National Award for SEN Coordination’
course.  The weighted average number of
years of experience of this research participant
cohort was approximately 1.5 years. Therefore,
it is significant to point out that the data
derived from this project needs to be
understood in that context. Indeed, it is also
acknowledged that results may be different if
the same questionnaire and interview process
is applied to SENCOs who have been in the
role for more extended periods of time, and
therefore, have more of a breadth of
experiences upon which to call.

Recommendation for further study

An aspect of possible future research relates to
that of SENCO training, particularly in a
European context as the role is in the process
of being introduced, so a reflection upon the
English experience of the “professionalization”
of the SENCO role might be worthwhile
further investigation. This is predominantly in
the wake of the changes to English legislation
(22), whereby all SENCOs are required by law
to be qualified teachers, so as to be able to
complete the mandatory qualification for the
role. This is in view of the differing opinions
that were aired by the interviewees (despite
training not being one of the essential research
questions of this project). Whilst referring to
the mandatory training, one SENCO
interviewee commented:
“Having been on this course it’s opened up
my eyes to exactly what the job entails, so
it’s far more than 1 thought initially, 2
years ago...” [SENCO 17]
While another SENCO said:
“..and it’s (about) getting the balance, the
job is hard enough without having to write
a mini thesis on something. So from the
point of view, the (SENCO) course as good
as it’s been — it’s given me lots of eye
openers — that I've said to the (SENCO
Course) mentors, it’s been too heavy
weighted in the written area.” [SENCO 7]
The above-mentioned points of view indicate
that there are mixed opinions about the
effectiveness of the mandatory professional
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KacHOCTa Ha 3aJ0JDKUTEIHUOT KypC BO OJI-
HOC Ha 3ajaKkHyBame¢ Ha epHUKacHOCTa Ha
00aByBamkETO Ha yJorara Ha KOOPAWHATOPH-
te 3a [1OI1. Bpenu na ce cnpoBenar noHara-
MOIIIHHA UCTPa)KyBama 3a Ja ce UCTPaKH Ja-
nu koopanHatopute 3a IOl ru m3BnexkyBa-
aT motpebHuTe OeHeuTH 07 oOyKaTa WIH
He. OBa ja 3arpmKyBa IaHeBpoOIICKaTa Mmyo-
JIMKa, KaKo LITO € CIIOMEHATO BO €BPOIICKATa
MpeXa Ha €KCIIEPTH 3a COLUjaIHUd HAyKH BO
o0Opa3oBaHreTO W 00yKaTra BO OAHOC Ha CTa-
THcTHKaTa 3a ngenara co IIOIN, 3aroa mTo
0Baa CTaTHUCTHKA [1aBa Pa3IMYHHU NPAKTHKH
3a WACHTU(UKAIIMja KOU YECTO 3aBHCAT O
JIOKAJIHOTO JIOHECYBame Ha o/utyku (42, 43).
3aroa e 3HaYajHO ONTHUMATHUTE MPAKTHKH 32
[TOI1, moTpebuTe 3a TOHECYBamkhE OMIYKH Ja
ce Oaszupaar Ha 100po HGOPMUPAHU TpOde-
CHOHAJIIM KOW C€ COOJABETHO OOy4YeHH H
MmoceayBaar CiocOOHOCTH BO OJHOC Ha KITyY-
HUTE IBUraTelM 3a KOU CE IUCKYTHpPa BO

TPYZOT.

Kongnukm na unmepecu

ABTOPOT H3jaByBa JieKa HE IOCTOH
KOH(JIMKT Ha MHTEPECH.
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